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SUNY Cortland Case Studies of Graduates:  Evaluation Rubric and Case Studies Results 

In 2017, SUNY Cortland teacher education faculty undertook a case study research project to better understand the 
impact that our graduates have on P-12 students. Six researchers studied thirteen teachers who had graduated from 
our teacher education programs in the areas of math, special education, English language arts, physical education, 
health, and childhood/early childhood education. The study was qualitative and included in its methods:  a review of 
artifacts provided by the teachers that exemplified their impact on student learning; interviews with the teachers; and 
one structured observation of a lesson.   

The Case Studies Evaluation Rubric gives the results of a structured assessment rubric for each of the thirteen 
teachers.  It is disaggregated by the thirteen completers who participated in the study (indated by numbers 4101-
4113) and also gives an average score for each of the four domains in the assessment rubric.  The data show that 
graduates are strongest in Classroom Environment (3.48/4) and Professional Responsibility (3.41/4), which is 
reflective of our programs that focus on these two key areas.  They were also strong in Planning and Preparation 
(average score of 3.18/4).  Instruction was a little weaker (3.03/4), but the researchers found that many of the 
completers felt a little hindered by prescribed curriculum, which limited their abilities to show strong instruction. 

The Overview of Case Studies Results includes two bulleted lists focused on the case studies as they pertain 
specifically to impact on student learning and the effective application of professional knowledge, skills, and 
dispositions.  They are examples, derived from the case studies, that demonstrate in concrete ways the manners in 
which our graduates demonstrate their student learning impact and their ability to use what they have learned in their 
programs. 

The case studies are not generalizable to all graduates and programs, but they provide an indication of how well our 
teacher education programs are preparing our graduates, and when combined with data from the edTPA, the Student 
Teaching Evaluations, Employer Surveys, and other data sources on this website, they provide results that are 
consistent across data sources, indicating that our graduates have a very positive impact on P-12 students. 

Case Studies Evaluation Rubric 
 

Participant 
Code 

Grade 
Level(s) 

Subject Area(s) Domain 1:  
Planning & 
Preparation 

Domain 2: 
Classroom 

Environment 

Domain 3: 
Instruction 

Domain 4: 
Professional 

Responsibility 
4101 7-12 Physical Education 2.16 2.8 2.6 2.6 
4102 7-8 Health 3.16 3.4 3.4 3.2 
4103 K-5 Physical Education 3.33 4 3 3.33 
4104 7-12 Physical Education 2.5 3 2.2 2.66 
4105 7-8 Math 3 3 2.6 3.4 
4106 9-10 Math – Pre-Algebra 2.7 3 2.8 3 
4107 7 

 
ELA 4 4 3.4 3.6 

4108 6 (mid 
school) 

ELA 4 4 3.2 3.6 

4109 3 Gen Ed (Multi-Subject) 3.83 3.4 3 4 
4110 3 3rd grade Gen Ed (no 

Soc Studies; focus on 
science) 

3.41 3.6 3 3.8 

4111 2-3 Special Ed Math/ELA 4 4 3.6 3.8 
4112 K-3 Special Ed Math/ELA 3.66 4 3.4 3.83 
4113 8 Advanced Algebra 2.3 3 3.2 3.5 

Average Ratings Across Participants in Each Domain: 3.18 3.48 3.03 3.41 

	



Overview of Case Studies Results 
   
Below are some of the results of the case studies as they pertain specifically to impact on student learning and the 
effective application of professional knowledge, skills, and dispositions.  They are examples of how our graduates 
demonstrated their impact on P-12 students and their ability to use what they have learned in their programs to be 
effective teachers. 
 
Case studies overview of impact on student learning: 
 

• A 3rd grade teacher showed examples of how students who had learned vocabulary earlier in a lesson were 
later using the vocabulary in sentences. 

• There was amble evidence of lesson plans with clear student learning objectives, and these objectives were 
met when researchers observed classes, since multiple forms of assessment were used to demonstrate student 
learning. 

• Observations of classes indicated that students who had learned particular skills then taught those skills to 
their classmates at a later time, indicating that these students had learned the material well enough to teach it 
to their peers. 

• A teacher asked questions at the beginning of the week, and then asked the same questions at the end of the 
week.  When this occurred, students showed improvement by the end of the week in answering the questions. 

• In an ELA class, a review of student work showed a high degree of student success in meeting national, state, 
and school-determined objectives. 

• The use of “entrance slips” and “exit slips” demonstrated for some teachers that what students knew at the 
end of the lesson when they exited class surpassed what they knew at the beginning of lessons when they 
entered class.  

• In a PE class, students take the PACER test and each of the students monitor their own growth, as does the 
PE teacher. 

• A Wilson Reading progression and dictation notebook that one participant used in an elementary class did 
not have a pre- and post-tests, but clearly showed how students progressed from one exercise to the next. 

• In developing written arguments either in favor or against the use of DDT, the teacher’s carefully sequenced 
use of t-charts over a series of lessons supported by a slide of visual instruction that was capped by a learning 
goal, laid a strong foundation for students to develop arguments on a topic they had little understanding of 
previously.  

• Running Record assessments demonstrated how data taken by the teacher was used to inform next lessons 
and how one student in particular advanced in phonics-related skills. 

• There were observations by a PE teacher of students using skills learned in class in activities outside of class; 
this teacher also discovered that students were exercising at home uses exercises taught by the PE teacher. 

 
Case studies overview of demonstration of knowledge, skills and dispositions: 
 

• The belief that all students can learn was reiterated by several teachers or demonstrated in their expectations 
of students, which is a strong component of many of our programs. 

• In a math class, the use of “pre-assessments” to determine the skill levels of students was used. 
• Researchers noted how teachers practiced on-going monitoring of student progress through multiple forms of 

formative assessments. 
• In a PE class, rules were changed when students were being too competitive, and safety was always 

emphasized. 
• A researcher noted a strong ethic among completers to participate in professional learning communities and 

that completers had respect for colleagues, something that is emphasized in all of our programs. 
• An ELA teacher showed great skill in conducting Socratic seminars, which is taught in the English Education 

program.  



• There were several examples of teachers seeking professional development on their own, reflecting a core 
tenant of our programs:  that teachers need to be life-long learners.  

• The effective use of instructional technology to promote learning was demonstrated by several teachers. 
• Math teachers were very adept at warm-ups, checks for understanding, exit tickets, and the use of quizzes 

and tests to check for understanding. 
• An elementary classroom teacher used a EPP’s Universal Design for Learning lesson plan format, which 

showed a direct connection between this participant’s undergraduate program and her current teaching. 
• There were several examples of teachers being self-reflective and being student-focused. 
• Several teachers showed great facility in managing procedures, behaviors, and building rapport with 

students.   
• In a 3rd grade classroom, the peer-to-peer teaching that is taught in the Childhood/Early Childhood program 

was demonstrated in the teacher’s classroom. 
• An ELA teacher showed great skill in using prewriting techniques and productive student collaboration in 

order to scaffold the formal writing task. 


