
State University of New York College at Cortland 

Department of Foundations and Social Advocacy 

SPE 630:  Students with Disabilities in Context 

 

 

Course Information:       

Credit Hours: 3       

Semester/Year: Spring 2010      

Location: Van Hoesen B-223      

Texts and Bibliographic Materials Required:    

 Kamata, S., Ed. (2008). Love you to pieces: Creative writers on raising a child with special 

needs. Boston: Beacon Press 

 Harry, B. (2008). Melanie: Bird with a broken wing. Bloomington, IN: Xlibrus 

 Additional reading material will made be available through Cortland eLearning 

 

Professor Information: 

Name: David Smukler 

Phone: (607) 753-4767 

Office Location: 1229 Cornish 

Office Hours:  Tues 2:30-6:30 PM/Wed 12-4 PM, or by appointment 

E-mail: david.smukler@cortland.edu 

 

Course Description:  

Explores the multicultural and personal characteristics of children who have disabilities, 

including psychological and social-emotional characteristics, academic and family needs within 

the contexts of home, school, and community. Historical and contemporary study of 

normalization, impact of medical complications, nature of developmental delays, Committee on 

Special Education procedures, planning and managing the school and home environment, 

functional analysis and related topics. Includes a 75-hour practicum. Individuals seeking the 

annotation in severe or multiple disabilities will be placed accordingly.  

 

Course Attendance Policy: 

Attendance and promptness expected. Grades penalized for pattern of unexplained attendance 

problem. 

 

Rationale/Goals/Objectives of the Course (Stated as Student Outcomes) and How They Reflect 

Specific Components of Cortland‟s Conceptual Framework: 

 

1. Describe a child with a disability in various environments (school, home, community), 

including both the strengths and needs of the child in each setting. [CEC 2, 3; CE 3, 6] 

2. Examine the child‟s situation through various lenses, including the child‟s own 

perspective, a clinical perspective, a disability rights perspective and the perspectives of 

the child‟s family, peers and the general culture. [CEC 5, 8, 10; CE 11] 

3. Gather relevant information about family background and history, the diagnosis, 

definition, referral process, and identification of support needs for a child in school and at 

home or in the community. [CEC 3, 6, 8, 10; CE 12] 



4. Work collaboratively with the family in the home and community, identifying the child‟s 

strengths and areas in need of instruction and support, and practicing communication 

skills. [CEC 4, 5, 6, 10; CE 6, 7, 10, 11] 

5. Work collaboratively with school personnel, the child, and the family during the 

academic day, supporting the child in achieving his or her IEP goals. [CEC 4, 5, 6, 10; 

CE 5, 6, 10, 11] 

 

Evaluation of Student Performance (Include Grading Policy) 

 

 Active Participation (25% of grade). Includes attendance, preparation for class (including 

completing small, ungraded assignments meant to help focus you on the readings), 

contributions to small and large group class activities, and helpfulness to classmates. 

[CEC 9, 10; CE 9] 

 Parent Communication Practice (10% of grade). This assignment will be an opportunity 

to work on helpful approaches to parent communication notebooks and other systems for 

collaborating effectively with parents. [CEC 8, 9, 10; CE 6, 12] 

 Topics Discourse Meeting (15% of grade). This is a small group interview that occurs 

during the last few weeks of the semester. I will distribute a menu of questions in 

advance. You and three or four classmates will meet with me. Each of you will have an 

opportunity to answer one question of your choice and another of my choice, after which 

we‟ll have a general discussion about the course. [CEC 1, 2, 10; CE 3, 10, 11] 

 Student Profile and Transition Plan (50% of grade). A comprehensive description of your 

target student from multiple perspectives, and a transition plan for the student based on 

person-centered planning principles. [CEC 3, 5, 6, 7; CE 6, 7, 9, 12] 

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              

Guidelines specific to each assignment can be found in Cortland eLearning. 

 

How your final grade is determined: 

 

Attendance and Participation 25% 

Parent communication project 10% 

Topics discourse        15% 

Final project        50% 

 Total: 100% 

 

Letter grades will be assigned as follows: 

 

Percentage Letter Grade  Grade Points Description 

97-100% 

93-96% 

90-92% 

 A+ 

 A 

 A- 

4.3 

4.0 

3.7 

 

Superior performance 

87-89% 

83-86% 

80-82% 

 B+ 

 B 

 B- 

3.3 

3.0 

2.7 

 

Good performance 

77-79% 

73-76% 

 C+ 

 C 

2.3 

2.0 

 

Fair performance 



70-72%  C- 1.7 

68-69% 

66-67% 

65% 

 D+ 

 D 

 D- 

1.3 

1.0 

0.7 

 

Minimally acceptable 

performance 

Below 65%  E 0.0 Course failure 

 

Course Schedule and Activities 

 
Note: 

 The authors‟ names “Kamata” or “Harry” refer to the two required books for the course. All 

other readings can be found in the “Readings” folder on Cortland eLearning. 

 This symbol (a weight lifter) indicates a more challenging reading, one that may require 

some “heavy lifting” on your part. Please work hard to grapple with such readings. Look up 

any unfamiliar vocabulary. Find points in the text that you can associate with personal 

experience. Write down questions you have. 

 

January 26 Introductions, including course outline, requirements, and framework for talking 

about students with disabilities. 
 

February 2 Models of Disability 

Please complete the following reading before class: 

 Kamata, pp. 1-27 (focus on “Coming to Samsara” and “„Severe Language 

Delay‟: In the Kitchen with My Three-Year-Old”) 

 Cultural underpinnings of special education. In Kalyanpur, M. & Harry, B. 

(1999). Culture in Special Education: Building reciprocal family-

professional relationships (pp. 1-14). Baltimore: Brookes. 
 

9 The principle of normalization; ecological perspectives 

Please complete the following reading before class: 

 Kamata, pp. 28-61 (focus on “Normal”) 

 Renzaglia, A.; Karvonen, M.; Drasgow, E. & Stoxen, C. C. (2003). 

Promoting a lifetime of inclusion. Focus on Autism and Other Developmental 

Disabilities, 18 (3), 140-149.  

Assignment due: “Basic Info” section of Student Profile  
 

16 (Public schools‟ winter recess) 

Student behavior and the bounds of normalcy 

Please complete the following reading before class: 

 Kamata, pp. 62-79  

 Gottlieb, R. S. (2002). The tasks of embodied love: Moral problems in caring 

for children with disabilities. Hypatia, 17 (3), 225-236. 
 



February 23 Inclusive education and universal design for instruction 

Please complete the following reading before class: 

 Kamata, pp. 88-120 (focus on “Great Expectations”) 

 Kluth, P.; Biklen, D.; English-Sand, P. & Smukler, D. (2007). Going away to 

school: Stories of families who move to seek inclusive educational 

experiences for their children with disabilities. Journal of Disability Policy 

Studies, 18 (1), 43-56.  

Assignment due: Parent communication practice 
 

March 2 Professional hubris; professional power  

Please complete the following reading before class: 

 Harry, pp. 9-107 
 

9 Students with the most significant disabilities 
Please complete the following reading before class: 

 Harry, pp. 111-182 

 Bodgan, R. & Taylor, S. J. (1989). Relationships with severely disabled 

people: The social construction of humanness. Social Problems, 36 (2), 135-

148. 
 

 16 SUNY Cortland Spring Recess – No Class  
 

23 Cultural reciprocity 

Please complete the following reading before class: 

 Legal and epistemological underpinnings of the construction of disability. In 

Kalyanpur, M. & Harry, B. (1999). Culture in special education: Building 

reciprocal family-professional relationships (pp. 15-45). Baltimore: Brookes. 

Assignment due: Draft of student profile from semester-long project 
 

30 Person-centered planning 

Please complete the following reading before class: 

 Kamata, pp. 121-135 (focus on “Speaking of Love/Reading My Son”) 

 O‟Brien, J. (1999). The genius of the principle of normalization. In Flynn, 

R.J., & Lemay, R. (Eds.), A Quarter-Century of Normalization and Social 

Role Valorization. Ottawa: University of Ottawa Press. 
 

April 6 Multiplicity of views versus a “view from nowhere” 
Please complete the following reading before class: 

 Kamata, pp. 80-87; 136-149; 189-193 (focus on “Living with Lilia” and 

“Doctor in the House”) 

 The posture of cultural reciprocity. In Kalyanpur, M. & Harry, B. (1999). 

Culture in special education: Building reciprocal family-professional 

relationships (pp. 113-131). Baltimore: Brookes. 
 

13 A systems framework for approaching diverse family situations  

Please complete the following reading before class: 

 Kamata, pp. 150-188 (focus on “Moonrise”) 
 

20 (Public schools‟ spring recess)  

Topics discourse meetings begin 

Assignment due: Student Profile and Transition project 
 



April 27 Problem-solving approaches to disagreement 

Please complete the following reading before class: 

 Kamata, pp. 194-228 (focus on “Rachel at Work”) 

 Excerpts from Ury, W. (2007). The power of a positive no: How to say no 

and still get to yes. New York: Bantam Books. 
 

May 4 Our transitions 

Please complete the following reading before class: 

 Kamata, pp. 229-247 (focus on “The Heart Speaks”) 

 Johnson, H. M. (2003, February 16). Unspeakable conversations. Retrieved 

January 13, 2010, from NY Times website: 

http://www.nytimes.com/2003/02/16/magazine/unspeakable-

conversations.html?sec=health 
 

11 No class meeting during finals week 

Last topics discourse meetings scheduled 

All assignment rewrites due by May 11 
 

 

 

Disability Statement:  SUNY Cortland is committed to upholding and maintaining all aspects of 

the federal Americans with Disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation 

Act of 1973.  If you are a student with a disability and wish to request accommodations, please 

contact the Student Disability Services Office located in B-1, Van Hoesen Hall or call 753-2066 

for an appointment.  Because many accommodations require early planning, requests for 

accommodations should be made as soon as possible. 

 

Academic Integrity Statement:  Students in this course are expected to abide by the guidelines on 

academic dishonesty that are found in chapter 340 of the SUNY Cortland College Handbook 

(http://www.cortland.edu/president/handbook.pdf).  As stated in these guidelines, any instance of 

plagiarism, cheating on examinations or other forms of academic dishonesty will be punished, 

most likely by the receipt of a failing grade for this course and possible dismissal from the 

College.   

http://www.cortland.edu/president/handbook.pdf

