Writing Intensive Rubric
Includes Writing Intensive (WRIT) and Information Management (IM) student learning outcomes and criteria for SUNY Cortland students, which include the
elements of critical thinking
Not all listed criteria may apply to your assessment or course; please disregard any inapplicable criteria when scoring and mark n/a below.
Elements

Target

Acceptable

Unacceptable

Assessment Notes

WRIT SLO 1: Students
will undertake an effective writing process,
making informed decisions about their writing with input from
their instructor.

The student has a successful writing process,
revising in response to
instructor feedback at
multiple levels of abstraction with clear attempts to apply feedback globally to current
writing product and
subsequent
writing
tasks in the course.

Student has a developing writing process and
can make concrete
changes as requested
by the instructor without generalizing feedback to other instances
of problems or addressing global issues
in the writing product.

Student has an ineffective or absent writing
process and fails to revise in response to
feedback.

This outcome requires embedded assessment because it asks the instructor to measure a student’s holistic
process (drafts, interactions with instructor), which may not be apparent
in the final product.

The student writes successfully in an appropriate genre, consistently incorporating discipline-specific
discourse and conventions.

The student writes recognizably in an appropriate genre, but may
inconsistently incorporate discipline-specific
discourse and conventions.

The student writes in
an unrecognizable or
inappropriate
genre
and fails to incorporate
discipline-specific discourse and conventions.

WRIT SLO 2: Students
will write effectively in
specific
disciplinary
genres.

By process, we mean the ways in
which writers in your discipline plan,
draft, revise, and circulate their writing. This could include research processes central to certain genres, outlining, and using specific technologies or software for writing.
By genre, we mean particular structures, forms, and types of writing
commonly used by members of your
discipline. This could include lesson
plans, laboratory reports, literary
analyses, and research proposals.
By discourse, we mean language and
terminology specific to your discipline.

Score

By conventions, we mean the specific
stylistic principles and the organizational strategies and rules used by
writers in your discipline. This could
include tone, voice, citation practices, layout, document design, and
sentence and paragraph length and
complexity.
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(a) Synthesis:

_______
(b) Citations:

_______
(c) Conclusions:

_______

Attribution: Information Management criteria were adapted primarily from the AAC&U VALUE and Keene State information literacy rubrics.
Map to Disciplinary Standards:
1.
2.
3.
4.

WRIT SLO 1: Framework for Success in Postsecondary Writing Writing Processes
WRIT SLO 2: Framework for Success in Postsecondary Writing Rhetorical Knowledge, Knowledge of Conventions
IM SLO 1: ACRL Framework Research as Inquiry, Searching as Strategic Exploration, Scholarship as Conversation
IM SLO 2: ACRL Framework Authority is Constructed and Contextual, Information Creation as a Process, Information has Value, Scholarship as Conversation
5. IM SLO 3: ACRL Framework Information has Value, Scholarship as Conversation

