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Introduction

This documentation framework is intended to gather information on your
institution's commitments and activities regarding community engagement.

Use of data: The information you provide will be used to determine your
institution's community engagement classification. Only those institutions
approved for classification will be identified. At the end of the survey, you will
have an opportunity to authorize or prohibit the use of this information for other
research purposes.

Please provide your contact information (for Carnegie Foundation use only):

Name: J. Richard Kendrick, Jr.
Title: IDirector, Institute for Civic Engagement
Telephone: I607-753-2481
Email: Irichard.kendrick@cortland.edu
City: Cortland
State: INY
Institution: SUNY Cortland
Institution IDr Erik J. Bitterbaum
President/Chancellor: ' '
President/Chancellor's PUNY Cortland
Maili Add j PO Box 2000

ailing ress: Cortland, NY 13045-0900




|. Foundational Indicators

A. Institutional Identity and Culture

Required Documentation (Complete all 5 of the following)

1. Does the institution indicate that community engagement is a priority in its
mission statement (or vision)?

[O] Yes [ ] No

Quote the mission (vision):



2. Does the institution formally recognize community engagement through
campus-wide awards and celebrations?

[C] Yes [ ] No

Describe with examples:

SUNY Cortland holds an annual "Leadership in Civic Engagement" awards reception at which
faculty, staff, students, and community partners are recognized for their collaborative work
in the Cortland community. We solicit nominations from the campus and the community. A
committee of faculty, staff, students, and community members reviews the nominations and
[makes the selections. Each awardee is recognized with a certificate from the college's
President and the city's Mayor at a ceremony which is followed by a reception. Students are
also eligible to apply for one of five community service scholarships (each worth $1,000) -
one Institute for Civic Engagement Scholarship, three Judson Taylor (Past President of SUNY
Cortland) Scholarships, and one Community Scholarship for Student Interns and Volunteers.
Scholarship winners are announced at our awards reception. Since its inception in the spring
of 2005, we have recognized 19 community partners, 23 faculty and staff (two have been
|[honored twice), and 91 students (four have been honored twice) for their leadership in
various civic engagement initiatives. Starting in the spring of 2008 we began our Power of 10
project (in collaboration with the Virginia Tech ENGAGE project to honor the students who
lost their lives on their campus in April of 2007). This project recognizes faculty, staff,
students, and community members who volunteer at least 10 hours of service during a
semester. 285 participants in this program were recognized with certificates in May.




3. a. Does the institution have mechanisms for systematic assessment of
community perceptions of the institution’s engagement with community?

[C] Yes [ ] No

Describe the mechanisms:



b. Does the institution aggregate and use the assessment data?

[C] Yes [ ] No

Describe how the data is used:

Assessment at SUNY Cortland occurs in the context of an overall commitment of the institution
to the assessment process. The college’s Office of Institutional Research and Assessment (OIRA)
oversees the campus' assessment processes. Their Web site includes the college's assessment
philosophy which states, in part, "SUNY Cortland is committed to an ongoing assessment of its
programs and services. Outcomes assessment offers a means of ascertaining the nature of our
students’ experiences as learners and as part of the College community. At the same time,
students become more aware of the stages in the learning process through the reflection that
assessment encourages. SUNY Cortland’s assessment program helps students see their college
|lexperience in a larger context and take greater responsibility for their own education.
Assessment is closely tied to program enhancement, planning, and faculty and staff
|development. As faculty and staff members articulate their goals and reflect on the effects of
their work, they discover new possibilities for meeting their own expectations and their
students’ needs." Assessment data are collected by OIRA (for example, through surveys of the
student body, collection of learning outcomes data from courses, and so on). In 2003, OIRA
included questions about civic engagement in its periodic survey of student attitudes and
behaviors. This year, OIRA coordinated the campus' participation in the National Survey of
Student Engagement (NSSE). In addition, assessment data are aggregated by the various
departments and administrative units that make use of these data (e.g., the Office of Service-
Learning and the Institute for Civic Engagement), and they are aggregated in the form of
annual reports that compile data from across the institution.




4.

Is community engagement emphasized in the marketing materials
(website, brochures, etc.) of the institution?

[O] Yes [ ] No

Describe the materials:

SUNY Cortland uses marketing materials at every opportunity to showcase the college's
fundamental attributes. These qualities include the use of hands-on learning and community
service as a means of promoting social consciousness. We accentuate the high degree of
community engagement among our college's members by means of our recruitment
|materials, press releases, news features, advertisements, speeches, Web features, and other
communication vehicles. We use photographs and personal testimony to illustrate internships,
service-learning, student teaching, community-based research, volunteering and involvement
in a host of local activities. One of our student recruitment publications, for example,
emphasizes the role of the Institute for Civic Engagement in helping students find local
internships or to become involved in projects like Habitat for Humanity, after school activities
at the Salvation Army or a downtown revitalization project in the city of Cortland. Faculty, staff
and alumni play important roles in the life of the local community through their service in
governance, membership on boards and committees and other civic engagement activities.
The mission statement of our college is reinforced by sharing stories of Cortland alumni who
are living testaments to that philosophy. In "Columns,” our alumni magazine, we regularly
feature articles about Cortland graduates whose civic-minded actions have had a regional,
|national and international impact. SUNY Cortland, renowned as one of the nation’s elite small
college intercollegiate athletics powers, has a unigue Athletic Hall of Fame that inducts alumni
who are judged on their community accomplishments as well as their athletic achievements.
At Cortland, our student-athletes rake leaves for senior citizens, host winter coat drives for the
needy, introduce athletics to young girls through sport days, clear highways and walking trails,
and help fight cancer during the Relay for Life. We promote these student-athlete and Hall of
Fame contributions in news releases, event publicity, and college publications.




5. Does the executive leadership of the institution (President, Provost,
Chancellor, Trustees, etc.) explicitly promote community engagement as a
priority?

[C] Yes [ ] No

Describe examples such as annual address, published editorial, campus publications, etc.



B. Institutional Commitment

Required Documentation (Complete all 6 of the following)

1. Does the institution have a campus-wide coordinating infrastructure
(center, office, etc.) to support and advance community engagement?

[0] Yes [ ] No

Describe with purposes, staffing:

SUNY Cortland initiated its Institute for Civic Engagement (ICE) in the fall of 2003. Its purpose is to
advance the civic engagement of the campus' faculty, staff, and students and to work
cooperatively with its community partners to address vital community needs. ICE began at the
same time as the campus began participating in the American Democracy Project of the American
Association of State Colleges and Universities. A Civic Engagement Task Force of 40 faculty, staff,
and students worked to create a definition of civic engagement and to establish a civic
engagement agenda for the institution. The task force established as its goal to “increase the
Inumber of undergraduate students who are engaged in meaningful civic actions by restructuring
and reformulating academic programs and processes, extracurricular programs and activities, and
the institutional culture. [The task force] agreed that the concept of ‘meaningful civic actions’
|inc|udes a wide range of activities by which students are engaged in the lives of their communities
(including the college community, the community in which the college is embedded, and the
national and international communities of which we are all a part). Civic action includes service to
the community, and it also includes participation in the political process through activities like
voting, participation in traditional politics, and involvement in groups that advocate for change.
|Underlying civic action is the assumption that students will be encouraged to develop the skills
and knowledge for meaningful participation and, as our college mission statement says, for
‘making a difference’ “ (March 30, 2004, minutes of the Civic Engagement Task Force). In
2007-2008, ICE operated with a part-time faculty director to oversee an Office of Service-Learning
(staffed with a full-time Coordinator), a Community Outreach and Partnership Center (staffed with
a VISTA member funded through New York Campus Compact), and an Office of Community
Research and Economic Development (staffed by a half-time Coordinator). ICE staff also include a
20 hour per week graduate assistant and a part-time secretary. We make extensive use of interns
and student volunteers to support our program, including students from the college as well as
|high school students and community volunteers. It is important to note that our Institute does not
constitute our entire program of civic engagement. A number of important initiatives that began
with the Institute and the American Democracy Project are now institutionalized in other
|programs of the college. For example, the campus’ Cultural and Intellectual Climate Committee
oversees a themed speaker’s series to highlight vital public issues. In 2007-2008 our series focused
on the environment; for 2008-2009 the issue is inequality with Jonathan Kozol as the first speaker

lin the series.




2. a. Are there internal budgetary allocations dedicated to supporting
institutional engagement with community?

[C] Yes [ ] No

Describe (percentage or dollar amount), source, whether it is permanent, and how it is
used, etc.

b. Is there external funding dedicated to supporting institutional
engagement with community?

[C] Yes [ ] No

Describe specific funding:



c. Is there fundraising directed to community engagement?

[C] Yes [ ] No

Describe fundraising activities:

SUNY Cortland’s Division of Institutional Advancement has identified civic engagement and
community involvement as campus priorities for fund raising. As such, division members have
|been directed to work with prospective donors to encourage private support of these
activities. Examples of activities for which support is sought include scholarships for students
|lengaged in the community, program support of civic engagement activities, recognition and
awareness for building programs, and internship support for students involved in civic
lengagement activities. Division members are soliciting support for resources which can be
spent outright for this purpose and for endowments which will be available in perpetuity. For
the past four years, the division has supported one Civic Engagement scholarship for a
returning student; three Judson Taylor (Past President) Scholarships for community service;
and one Community Scholarship for Interns and Volunteers. In addition, the division supported
a paid internship for a graduate student from SUNY Binghamton to conduct a study of
solutions to various Cortland community housing needs, as well as various other
programmatic efforts of the Institute for Civic Engagement (e.g., its recent Deliberative Polling
Initiative). A new Civic Engagement scholarship for a first year student will be awarded for the
first time in the fall of 2008.




3. a. Does the institution maintain systematic campus-wide tracking or
documentation mechanisms to record and/or track engagement with the
community?

[C] Yes [ ] No

Describe:

Various offices of the college maintain records on the engagement of campus participation in
|the community. Engagement through service-learning is monitored in the college's Banner
software for course tracking. Service-learning courses are identified with an "attribute" or code
which enables our service-learning coordinator to summarize our activities at the end of each
academic year. He is in contact with those who teach service-learning courses to obtain
additional data on placements and hours contributed. Departmental internship coordinators
and our Office of Career Services (which oversees the college's Internship and Volunteer
Program) keep their own records of internship placements (numbers of students participating,
hours contributed, and placement sites) and student volunteering. Career Services also surveys
past graduates regarding their internship, volunteering, and field placement experiences. The
Institute for Civic Engagement's graduate assistant collects data on student service projects -
when they are held, service provided, numbers participating, hours donated, and other
outcomes of the projects (e.g., funds raised). Our campus' annual reporting system requires that
|leach department and service (administrative) unit report on their engagement activities in the
community ("significant faculty and staff service provided within the community, region, state,
and nation"). These annual reports are then summarized by the respective academic units and
administrative offices for compilation in the college's annual report. Reporting for 2007-2008 is
underway. In 2006-2007, faculty members alone reported participating with 280 community-
based committees or organizations. In addition to institutional-level reporting, the college's
various outreach and engagement programs maintain their own records of student
engagement. For example, the college's CURE (Cortland's Urban Recruitment of Educators)
program maintains its own records, as do other programs. Service-learning faculty collect
evaluations from students and community partners.
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b. If yes, does the institution use the data from those mechanisms?
[C] Yes [ ]No

Describe:

Our data tell us that in the 2007-2008 academic year, we offered 41 service-learning courses
taught by 34 faculty members in 19 departments (across all three schools of the college)
through which 644 students contributed 12,300 hours of service to the community. Our “Power
of 10” project (a program that honors the students who lost their lives at Virginia Tech in April,
2007, with a dedication of 10 hours of community service in the spring semester of 2008)
recruited 285 student, faculty, staff, and community volunteers to contribute a total of 5,300
hours of service to the community. In addition, 31 faculty members in 18 different academic
departments and administrative offices supervised a total of 376 internship placements (271
credit-bearing and 105 non-credit bearing) for an estimated total of nearly 60,000 hours
contributed to the organizations in which interns were placed. We estimate that approximately
450 students were placed as volunteers in various organizations in the Cortland community,
contributing over 28,000 hours. Between service-learning, internship, and volunteer
placements, we estimate that over 100,000 hours were contributed to the Cortland community
by SUNY Cortland’s students in 2007-2008. (This estimate does not take into account faculty and
staff time required to place and supervise our students.) Using these data, we can track changes
|in community involvement over time. In 2006-2007, we recorded the number of hours
contributed to the community at 41,000. We would attribute the increase in participation to
documented increases in participation (especially in our service-learning program) as well as to
|better record keeping about our activities.

c. Are there systematic campus-wide assessment mechanisms to
measure the impact of institutional engagement?

[O] Yes [ ]No
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d. If yes, indicate the focus of those mechanisms:
[0] Impact on students

Describe one key finding:

[0] Impact on faculty

Describe one key finding:

The number of SUNY Cortland service-learning faculty has been growing: In spring 2005, we
had 25 faculty teaching 23 service-learning courses across 11 departments; by spring 2008, we
had 34 faculty teaching 41 service-learning courses across 19 departments. Two faculty are
designing courses with Global Service-Learning components. The growth of service-learning
faculty stems in part from faculty comments, such as these:

"In my Course/Teacher Evaluations from last semester’s CPN 101 [Academic Writing in the
Curriculum 1] honors course, many of my students listed service-learning as their favorite part of
the semester. One student got so excited about her New York Public Interest Research Group
project that she went to D.C. for three days to advocate for support for that project.”
"Students' relationships with their assigned children and families make a real difference in the
children’'s lives, even though they have limited time together. Many of our SUNY students
continue to correspond with and visit their assigned families after the semester is over. During
|the practicum, children often introduce SUNY students, proudly, to their peers and teachers as
'my college buddies™ [Foundations and Social Advocacy professor].




[O] Impact on community

Describe one key finding:

Community members consistently comment positively about the contributions of our students
to the community. Here's an example from Family Counseling Services (from an e-mail sent to
student volunteers): "Hello all, | received your final essays and | enjoyed reading each of them.
Some of you came up with some surprising comments and | had to really think about your view
point. | can’t tell you how much | loved working with each and every one of you and | hope

ou’ll come back and join in to make some of the changes you all talked about. The most
important thing | hope you learned is what your presence alone, means to the kids. | know you
may have heard some of them act like they don't care but believe me they do care. You are role
models in all aspects of your lives and | know you will continue to serve as positive influences on
everyone around you." In 2007, the college received the Charles Locke Award for its outstanding
contributions to the Family Counseling Services agency.

[0] Impact on institution

Describe one key finding:
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e. Does the institution use the data from the assessment mechanisms?
[C] Yes [ ] No

Describe:

As mentioned above, assessment at SUNY Cortland occurs within the context of the college's
overall commitment to the assessment process, which is overseen by the Office for Institutional
Research and Assessment, a unit of Academic Affairs. The college's various community outreach
and engagement programs use assessment data to maintain the health of their relationships
with community agencies, to refine their projects, to develop new projects, to identify and meet
[training needs of faculty, staff, and community partners, to develop external funding for
additional community engagement projects, and to celebrate the community engagement
activities of students, agency personnel, and college faculty/staff. The college and the Institute
[for Civic Engagement have used assessment data in grant applications (e.g., Corporation for
National and Community Programs - AmeriCorps and Learn and Serve), applications for
[recognition (such as in the President’s Higher Education Community Service Honor Roll, to
which it has been named for the past two years), in its accreditation process (Middle States
Periodic Review Report in 2007), and in its reports to the state-level SUNY administration
(Mission Review II).
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4.

Is community engagement defined and planned for in the strategic plans
of the institution?

[C] Yes [ ] No

Describe and quote:
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5. Does the institution provide professional development support for faculty
and/or staff who engage with community?

[C] Yes [ ] No

Describe:

The college offers at least five service-learning stipends each year for faculty members to
|develop service-learning components for existing courses or to create new service-learning
courses. The Office of Service-Learning assists faculty with their course development. Through
the Institute for Civic Engagement, we support faculty and staff participation in the workshops
of the New York Campus Compact (NYCC) on a variety of topics, e. g., grant writing; integration
of reflection into service-learning courses; assessment; risk management. We attend and
present at the annual conference of the American Democracy Project, and the college sends
representatives to attend and present at the international Alliance of Universities for Democracy
(AUDEM) conference which is held in Central or Eastern Europe. On our own campus, we work
with the Faculty Development Center to promote programs for faculty/staff engagement with
the community. Most recently, we featured Dr. Katherine Briar-Lawson, Dean of the School of
Social Welfare at SUNY Albany, at the college's opening meeting of the spring 2008 semester
(attended by several hundred of Cortland's faculty and staff) to promote community-based
scholarship. In addition to the keynote speaker, we featured two of our own faculty members
with experience doing community-based research. These presentations were followed by a
workshop on community-based research attended by about thirty faculty and staff members.
Other support for professional development includes forums organized by our Office of Service-
|Learning: "Shop Talks," scheduled regularly during each semester as an opportunity for faculty,
staff, community members, and students to discuss their service-learning experiences and learn
from one another, and end-of-the-year "Reflections on Civic Engagement.” In the spring of
2008, we held a series of Book Chats based on the recent book, "Educating for Democracy," by
Anne Colby, Thomas Ehrlich, et al.
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6. Does the community have a “voice” or role for input into institutional or
departmental planning for community engagement?

[O] Yes [ ] No

Describe:

Our approach to our involvement in the community is to let community needs guide the
campus' involvement in the community. Consequently, we are consistently seeking community
input into our program as it develops. The initiation and continuation of the "Cortland Counts"
process is one example. Other examples include collaboration on our “Live From the Heart of
Central New York” grant from the New York State Music Fund that brought together nine
community venues (including the college) to schedule music programming in the Cortland area
to cover the spectrum of folk, blues, classical, country, world, and rock. This group, the Central
New York Arts Coalition, is a comprehensive collaboration that presents a full range of live
music and musical education opportunities to the Central New York Community. Activities
include more than 130 performances with over 430 musicians. Another collaboration resulted
in our Center for Economic Education grant from the Appalachian Regional Commission. A team
of community members, faculty, and staff contributed to the development of the grant
proposal. This grant has enabled the college to work with local high schools on business
development projects and on training programs for established businesses in the Cortland
community. The college is a principal supporter of the Cortland Downtown Partnership (CDP)
|that helps cultivate the commerce and culture of the community. A faculty member in the
Sociology/Anthropology Department is Vice President of the CDP board, and the college funds
an office for the CDP coordinator. To date, the CDP has leveraged $1.2 million in external
funding for downtown development and historic preservation. The creation of an AmeriCorps
program for the community is one of our most recent partnership successes. An overall theme
and focus for our program emerged from the discussions with our community participants so
that the needs addressed by the grant were those identified by our ten community partners.
Thirteen AmeriCorps positions were funded.

At this point, applicants are urged to review the responses to Foundation Indicators | A,
1 through 5 and | B, 1 through 6 on pages 1-17 and determine whether Community
Engagement is "institutionalized.” That is, whether all or most of the Foundational
Indicators have been documented with specificity. If so, applicants are encouraged to
continue with the application. If not, applicants are encouraged to withdraw from the
process and apply in the next round in 2010.
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Supplemental Documentation (Complete all of the following)

1. Does the institution have search/recruitment policies that encourage the
hiring of faculty with expertise in and commitment to community
engagement?

[ ]Yes [2] No

Describe:

Search and recruitment policies do not explicitly address the issue of recruiting faculty
[members with expertise in community engagement. On the other hand, our outreach and
engagement initiatives are clearly a priority for the college (along with efforts to internationalize
our curriculum and encourage undergraduate research). As a result, we seek colleagues, all
other qualifications being equal, who can contribute to the college's priority areas, including
civic engagement. Applicants for administrative positions participate in campus-wide open
linterviews and presentations. At such interviews, Institute for Civic Engagement staff ask civic
engagement-related questions, and (through a formalized procedure) may submit their
comments regarding the applicants to the appropriate search committees (as was the case for a
[recently hired Assistant Director of Leadership and Community Development in the Division of
Student Affairs). In addition, Institute staff may participate on search committees. The Director
of the Institute was a member of the search committee for a recently-hired Vice President for
Student Affairs who has extensive experience with civic engagement programs.
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2. a. Do the institutional policies for promotion and tenure reward the
scholarship of community engagement?

[O] Yes [ ] No

Describe:
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b. If yes, how does the institution classify community-engaged
scholarship? (Service, Scholarship of Application, other)

Explain:

Community-engaged scholarship is counted as is any other form of scholarly activity, in the
category of scholarship. Service to the community is explicitly recognized in the service
category of our policies for promotion. The list of activities to be recognized as service include,
"service to off-campus populations" and "work with the community" (SUNY Cortland College
|Handbook, Chapter 230.04).

b (cont'd). If no, is there work in progress to revise promotion and tenure
guidelines to reward the scholarship of community engagement?

[ ]Yes [ ]No

Describe:

IN/A
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3. Do students have a leadership role in community engagement? What kind
of decisions do they influence (planning, implementation, assessment, or
other)?

[C]Yes [ ] No

Examples:
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4. |s community engagement noted on student transcripts?

[ ]Yes [O] No

Describe:

IWe do not currently note community engagement on student transcripts. We are working
toward that goal by tracking service-learning courses that students have taken.

5. Is there a faculty governance committee with responsibilities for
community engagement?

[O] Yes [] No

Describe:

At the state-level, the SUNY Faculty Senate charged its Student Life Committee with the
responsibility for developing best practices guidelines for service-learning for all SUNY
institutions. This committee recently completed the development of such guidelines for
internships and has now turned its attention to the area of service-learning. To that end, SUNY
Cortland's Institute for Civic Engagement Director, representing New York Campus Compact
(NYCC), made a presentation to the SUNY Student Life Committee in March of 2007. In October
of 2007, we joined with our NYCC Executive Director to make a presentation at a fall plenary
session of the SUNY Faculty Senate on our campus. Our presentation included the college's
President and four students with service-learning experience. On our campus, community
engagement is promoted through the Institute for Civic Engagement, which is an
administrative unit within Academic Affairs and reports to the Provost (through an Associate
Provost). As such, the Institute is represented on the college's Academic Affairs Council, which
consists of all administrative and academic units that report to the Provost.
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I1. Categories of Community Engagement

A. Curricular Engagement

Curricular Engagement describes the teaching, learning and scholarship that engages faculty,
students, and community in mutually beneficial and respectful collaboration. Their interactions
address community identified needs, deepen students’ civic and academic learning, enhance
community well-being, and enrich the scholarship of the institution.

NOTE: The terms community-based learning, academic service learning, and other expressions
are often used to denote service learning courses.

1. a. Does the institution have a definition and a process for identifying
Service Learning courses?

[O] Yes [ ] No

Describe requirements:

On October 11 and 12, 2005, a Service-Learning Task Force of 26 faculty, staff, students, and
community agency supervisors created a definition of service-learning for our campus;
“Service-Learning is a process which actively integrates community service with academic
instruction as it focuses on critical thinking, reflective thinking, and civic responsibility. Service-
learning programs involve students in organized community service that addresses needs while
developing students’ academic skills, personal growth, sense of civic responsibility, and
commitment to the community.” Working from this definition and working with faculty, the
Coordinator of Service-Learning identifies service-learning courses for the Registrar’s Office,
which then identifies those courses on its Banner Web site with a special "attribute” or code
(SLRN).

b. How many formal for-credit Service Learning courses were offered in
the most recent academic year? 41
What percentage of total courses? 1%

c. How many departments are represented by those courses? 19
What percentage of total departments? _68%
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d. How many faculty taught Service Learning courses in the most recent
academic year? 34 .
What percentage of faculty? 5%

e. How many students participated in Service Learning courses in the
most recent academic year? 644
What percentage of students? 10%

a. Are there institutional (campus-wide) learning outcomes for students’
curricular engagement with community?

[O] Yes [ ] No

Provide specific learning outcome examples:

The Provost's strategic plan for 2005-2010 establishes campus-wide goals for curricular and
student learning outcomes. Student learning outcomes are also embedded in our definitions of
civic engagement and of service-learning. As the Office of Service-Learning mentors faculty in
[the development of their courses, it emphasizes the following outcomes: (1) the development
of empathy for other people’s points of view; (2) the understanding of the importance of
context; (3) an understanding of the multidisciplinary nature of learning; (4) an understanding
of the importance of collaboration in the remedy of social injustice; (5) leadership. These goals
are consistent with those established as learning outcomes for NCATE (National Council for
Accreditation of Teacher Education) accreditation. Nearly all programs of the college are
[required to make their programs consistent with NCATE outcomes (because nearly all of them
are engaged in the process of teacher education in one way or another). Our NCATE outcomes
establish six character, 12 teaching, and eight professional dispositions students must achieve.
These include caring and empathy for others, responsibility (personal and social), leadership,
[the ability to act as a change agent, understanding and valuing diversity, among many others.
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b. Are there departmental or disciplinary learning outcomes for students’
curricular engagement with community?

[C] Yes [ ] No

Provide specific learning outcome examples:

|Facu|ty at the departmental and individual levels set and review learning outcomes for
students’ curricular engagement activities. Those outcomes include the ability to:

(1) Develop skills for understanding points of view other than one's own. In Academic Writing in
the Community | and II, students apply and reflect on their use of reflective listening skills in
their community activities; (2) Explain how course content relates to community conditions
(social context), and apply course content to those conditions. For their Internship in
Leadership in Recreation, Parks and Leisure Studies, for example, students follow an action/
reflection model as they design and lead recreation programs for local service agencies;.

(3) Apply learning about the physical, motor, cognitive/learning, and social/emotional
characteristics and needs typical of individuals having each of several specific disabilities. To do
s0, Adapted Physical Education and Sport students volunteer in a range of projects, such as
Project LEAPE (Leadership and Education in Adaptive Physical Education); (4) Understand the
role of the early childhood teacher in the classroom. Childhood/Early Childhood Education
majors in a Practicum understand that professional learning does not end with a college degree.
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c. Are those outcomes systematically assessed?

[C] Yes [ ] No

Describe:
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d. If yes, how is the assessment data used?

Describe:

(1) Academic Writing in the Community | and Il: Assessment data are shared with service-
learning participants for programmatic improvements. Results from the 2007-2008 academic
ear suggested a need for improved teaching of reflection skills. Subsequent discussions led to
the development of two early-fall 2008 workshops on reflection, which will be open to faculty
and to agency partners. (2) Recreation, Parks and Leisure Studies: Students, faculty, and
community partners feed assessment data into project design and assessment activities,
thereby refining the entire process. This has been done in at least three courses and with many
partners, including the YWCA and the Lime Hollow Center for Environment and Culture. (3)
dapted Physical Education: Assessment results guide faculty and students as they refine the
program. Students, for example, create notebooks with recommendations for those who
ollow. Specific changes include improvements to the Wheelchair Sports program’s scheduling,
so that the community can be better served. (4) Childhood/Early Childhood: The Department
eeds results into “methods” classes’ design; in so doing, the department creates a cohesive
continuum from theory classes to methods classes to practica. The department is also using
assessment data to create a database resource available to faculty and student researchers.
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3.

a. Is community engagement integrated into the following curricular
activities?

[0] Student Research
[0] Student Leadership
[O0] Internships/Co-ops
[O0] Study Abroad

Describe with examples:
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b. Has community engagement been integrated with curriculum on an
institution-wide level?

[O] Yes [ ] No

If yes, indicate where the integration exists:
[ ] Core Courses [ ] Graduate Studies
[O] First Year Sequence [_] Capstone (Senior level project)

[O] In the Majors [O] General Education

Describe with examples:

Our approach to community engagement in the curriculum has been to encourage it as an
option rather than establish it as a requirement. Community engagement is an option in our
General Education program through the Academic Writing requirement. All students must
complete Academic Writing | and Il. As an option, students may take service-learning courses,
Academic Writing in the Community | and/or Il (and earn an additional credit). Students are
exposed to civic engagement concepts through their First Year Experience (COR 101) classes,
required of all first year students. The COR 101 reader includes sections on civic engagement
and service-learning. A video, developed by two Communication Studies students in the spring
of 2007 for use in courses like COR 101, exposes students to opportunities for engagement on
our campus. In a number of disciplines (e.g., Sociology, Political Science, Communications
Studies), students may use internship hours to complete degree requirements. As indicated in
Section I-B-3-b, we have promoted steady growth in our service-learning courses now offered
as options in 19 departments. In other programs, community engagement is integrated more
|tightly within the curriculum as a requirement: in the Childhood/Early Childhood major in the
School of Education, students “will have 40 hours of documented service- learning prior to
admission to the certification program. These hours may be completed as part of . . . Academic
Writing in the Community | [or] Il, or through volunteer or internship placements . .. and may
reflect work associated with children, families and communities, as well as school

settings” (2007-2008 College Catalog). Recreation, Parks and Leisure Studies requires 15 credit
hours of internship, consisting of “fourteen weeks of supervised full-time internship
experience” (2007-2008 catalog). This course is preceded by a Senior Seminar in which the
groundwork is established for the internship (including learning outcomes and assessment).
Finally, students in some programs, such the Honors Program, must complete service hours.
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4. Are there examples of faculty scholarship associated with their curricular
engagement achievements (action research studies, conference
presentations, pedagogy workshops, publications, etc.)?

[C] Yes [ ] No

Provide a minimum of five examples from different disciplines:

Bonni Hodges and Donna Videto (Health): "Service learning: Creating visibility and advocacy for
health education,” forthcoming in the American Journal of Health Education. "Creating visibility
and advocacy through service learning projects,” presented at the American Association for
Health Education annual conference, Baltimore, MD, 2007.

Sarah Beshers (Health) has in-print or published several pieces examining the effectiveness of
community peer health education programs, including, "Where are the guys in peer education?;
A survey of peer education programs related to adolescent sexual health in New York State,"
2008, The American Journal of Sexuality Education, in press. "Abstinence-what?: A critical look at
|the language of educational approaches to adolescent sexual risk reduction," 2007, The Journal
of School Health, 77(9): 637-639.

|Lynn Anderson (Recreation, Parks and Leisure Studies) publishes on inclusion and accessibility
of public recreation sites for the physically challenged, including the co-authored article, "The
status of inclusive practices at residential outdoor education centers: A national study,” 2006,
Research in Outdoor Education, Volume 8.

Mecke Nagel (Philosophy) and Janet Duncan (Foundations and Social Advocacy) have
published in the electronic journal, Social Advocacy and Systems Change, which "is published
under the auspices of the Institute for Disability Studies of the State University of New York
(SUNY) College at Cortland. The Mission of the SUNY Cortland Institute for Disability Studies is to
|promote and sustain research and scholarship in Disability Studies" (http://www.cortland.edu/
ids/sasc/). Judy Bentley (Foundations and Social Advocacy) edits this journal.

Richard Kendrick (Sociology; Institute for Civic Engagement) co-authored (with Jim Perry of |U-
PUI) “Voter Education,” pp. 13-19 in Electoral Voices; Engaging College Students in Elections,
Washington, DC: American Association of State Colleges and Universities, 2006; and edited
|three literature review chapters in Electoral Voices.
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B. Outreach and Partnerships

Outreach and Partnerships describe two different but related approaches to community
engagement. The first focuses on the application and provision of institutional resources for
community use with benefits to both campus and community. The latter focuses on collaborative
interactions with community and related scholarship for the mutually beneficial exchange,
exploration, and application of knowledge, information, and resources (research, capacity
building, economic development, etc.

1. Indicate which outreach programs are developed for community:

[0] learning centers

[ ] tutoring

[ ] extension programs

[ ] non-credit courses

[ ] evaluation support

[0] training programs

[0] professional development centers

[0] other (specify)

Describe with examples:

SUNY Cortland opened its Main Street facility in September of 2006. This facility, located in
downtown Cortland and within walking distance of our main campus, is the physical and
symbolic manifestation of the college’s commitment to its outreach and partnership programs
in the Cortland community (and it institutionalizes the college’s commitments to the
community that extend from its two HUD grants). The college rents two floors of a building that
was remodeled to our specifications. The first floor contains community meeting space, a
community art gallery, and three offices that house our Community Outreach Partnership
Office, a Center for Economic Education, and the Cortland Downtown Partnership (a community
leconomic development organization for which the college funds office space). The second
floor consists of two state- of-the art and technologically equipped classrooms that are used for
college classes (especially those that target a non-traditional student population, such as
|lgraduate courses) and for community programs. The facility is designed to function as both an
outreach and a partnership center. In the last year, the facility was the site of 92 meetings and
events that were organized by the college, community groups (e.g., Cortland Downtown
Partnership, 40 Below, Seven Valleys Health Coalition) or that were open to the community (e.g.,
Congressman Michael Arcuri’'s Town Hall meeting in October 2006). Seventeen SUNY Cortland
classes were held that enrolled a total of 263 students. The art gallery hosted 6 different
|lexhibitions, including work by faculty, students, and community members.
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2. Which institutional resources are provided as outreach to the community?

[C] co-curricular student service
[O0] work/study student placements
[0] cultural offerings

[0] athletic offerings

[O] library services

[O0] technology

[O] faculty consultation

Describe with examples:

3. Describe representative partnerships (both institutional and departmental)
that were in place during the most recent academic year (maximum 15
partnerships). Use the attached Excel file to provide descriptions of each
partnership.
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4.

a. Does the institution or do the departments work to promote the
mutuality and reciprocity of the partnerships?

[C] Yes [ ] No

Describe the strategies:
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b. Are there mechanisms to systematically provide feedback and
assessment to community partners and to the institution?

[O] Yes [ ] No

Describe the mechanisms:

A centerpiece of the college’s program of partnerships with the community is our participation
lin the ongoing “Cortland Counts” needs assessment process. The “Cortland Counts” process
started in the summer of 1999 and culminated with a published, comprehensive report of the
Cortland community’s strengths and challenges in 2000. The comprehensive report is updated
every five years, with the most recent update occurring in 2005. The next update, coming out
Inext year (ahead of schedule), is underway. Shorter versions of the comprehensive reports,
called Report Cards, come out every year. Many of the most recent reports can be viewed online
at sevenvalleyshealth.org/projects/cc.htm. An offshoot of the assessment process has been the
|formation of four community task forces to address the areas of highest need: economic
development; health; issues of children and youth; and housing. Members of these task forces
Imeet regularly to tackle the pressing issues our community faces. The assessment process is
overseen by a Community Assessment Team (CAT), composed of representatives of the United
Way, the Seven Valleys Health Coalition, Cortland Memorial Hospital, the Cortland County
Health Department, and SUNY Cortland. The process began under the college’s HUD COPC
grant, and it has been institutionalized in the Seven Valleys Health Coalition (SVHC), a regional
health planning agency. SVHC oversees the process with participation by the five agency
partners. In addition to the “Cortland Counts” reports, the CAT organizes an annual community

forum to discuss progress the community has made in the four task force areas and to develop
strategies for continued progress.
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5. Are there examples of faculty scholarship associated with their outreach
and partnerships activities (technical reports, curriculum, research reports,
policy reports, publications, etc.)?

[C] Yes [ ] No

Provide a minimum of five examples from varied disciplines:

Lynn Anderson (Recreation, Parks and Leisure Studies) and her graduate students prepared
training manuals for community agencies, such as "IRIS — Individualized Recreation Inclusion
Services Program," published as a program manual for the Cortland-Madison ARC, Cortland, NY,
in 2006.

Ellie McDowell-Loudan (Anthropology) excavates Native American sites, working with Native
merican consultants, and reports her findings to the Iroquois Studies Association, a not-for-
profit educational organization that provides information about the six Iroquois nations.

In 2004 and 2005 Sarah Beshers (Health) worked with the Zero Adolescent Pregnancy (ZAP)
Program of the Jacobus Center for Reproductive Health on a program evaluation. The ZAP staff
members were full collaborators in the planning, design, and implementation of the research.

Richard Kendrick and Craig Little (Sociology; Institute for Civic Engagement) participate on
Cortland's Community Assessment Team that oversees the "Cortland Counts" assessment
process, publishing two comprehensive reports in 2000 and 2005 and smaller "Report Cards"
every year since 2000. A third comprehensive reportis in the works for 2009.

Eileen Gravani (Speech Pathology) and a colleague have presented their research with children
lin the Head Start program at conferences, most recently, " Improving the language skills of
children in Head Start using storybooks with digital pictures," Head Start's 9th National Research
Conference, Washington DC, June 23-25, 2008.
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11l. Wrap-Up

1. (Optional) Use this space to elaborate on any short-answer item(s) for
which you need more space. Please specify the corresponding section
and item number(s).
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2. (Optional) Is there any information that was not requested that you
consider significant evidence of your institution’s community engagement?
If so, please provide the information in this space.
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3. (Optional) Please provide any suggestions or comments you may have on
the documentation process and online data collection.

4. May we use the information you have provided for research purposes
beyond the determination of classification (for example, conference
papers, journal articles, and research reports), with the understanding that
your institution's identity will not be disclosed without permission? (Your
answer will have no bearing on the classification decision.)

[0] Yes [ ] No

Thank you! Please remember to save the document for your record.

Print Form | | Submit by Email
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