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Introduction 
 

SUNY Cortland has a long and rich tradition as a teachers' college. The institution was originally 

established in 1868 as a Normal School, becoming a State Teachers' College with four-year programs 

in 1941, and officially joining the SUNY system in 1948. In 1961, Cortland was renamed as the State 

University of New York College at Cortland, assuming a new role as a college of arts and sciences 

with liberal arts programs introduced in 1963. Now, Cortland is characterized as a state-assisted public 

institution awarding baccalaureate and master's degrees as well as post-master's Certificates of 

Advanced Studies in education and arts and sciences. Today, SUNY Cortland graduates the largest 

number of teacher certification candidates in New York State and consistently ranks among the top 

fifteen institutions in the country in this respect, ahead of much larger institutions such as Texas A&M, 

Ohio State University and the Pennsylvania State University.  

 

The College has three schools. In the School of Arts and Sciences, there are 8 of 18 departments with 

teacher education programs, and an additional 5 departments providing support to the professional 

education unit. In the School of Professional Studies, 4 of the 6 departments house teacher education 

programs, with one additional department providing support to the unit. In the School of Education, all 

four departments have teacher education programs. Teacher education is a primary focus of our 

campus across all three schools. 

 

The Provost and Vice President for Academic Affairs oversees all curriculum in the College and in this 

capacity, serves as the official Unit Head of the Professional Education Unit. The day-to-day 

operations of the unit have been delegated to the Assistant Provost for Teacher Education. Overall, 

SUNY Cortland has 48 teacher education programs, with these programs collectively making up the 

professional education unit. 

 

Our Mission 

SUNY Cortland's mission is to provide rigorous, diverse and transformational programs that are 

recognized for integrity of curriculum, excellent student learning outcomes, and contributions to the 

discipline and the greater good. We believe all students should grow as engaged citizens with a strong 

social conscience fostered by outstanding teaching, leadership and service.  

 

Through our Strategic Plan and Vision, SUNY Cortland faculty appreciate the College's historical 

commitment to teacher education and its ongoing commitment to program excellence, and have a deep 

and abiding respect for teaching as a profession. Specifically, the College values:  

 A central focus on integrity  

 Intellectual inquiry with rigorous and diverse learning experiences  

 A lifelong commitment to professional development  

 Faculty leadership and contributions to the professions  

 Engagement of its faculty and candidates in social issues  

 Collaboration among the members of the unit and with education professionals in the schools  

 Collaboration across all schools and disciplines with members of the unit.  

 

State University of New York (SUNY)  
The State University of New York system has numerous degree requirements. The State requires that 

one half of all work for the B.S. or B.S.E. degree be in liberal arts and sciences (Chapter 1, Title 8 of 

the Official Compilation of Codes, Rules and Regulations for the State of New York).  Students take 
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one course in each of the following general education categories; Quantitative Skills; the Natural 

Sciences (2 courses); Social Science; U.S. History and Society; Western Civilization; Contrasting 

Cultures; Humanities; the Arts; Basic Communication, in which they must complete both academic 

writing and presentation skills areas; Prejudice and Discrimination; and Science, Technology, Values 

and Society.  All students must meet the Foreign Language requirement, but the number of courses is 

dependent on the program. 
 

In June 2001, the SUNY Board of Trustees adopted the SUNY Chancellor‟s Action Agenda, A New 

Vision in Teacher Education, with which SUNY institutions having teacher education programs were 

expected to comply. Especially significant components of the Action Agenda included the provisions 

that candidates are thoroughly grounded in the subjects they teach, that they complete no fewer than 

100 hours of clinical experience before student teaching, and that they complete two placements for a 

minimum of 75 days in classrooms and schools, with at least one placement in a high-need school.  

 

The SUNY Chancellor‟s Action Agenda also includes standards for teacher education programs, 

including the following:  

• Supervision of all field experiences by experienced clinical faculty;  

• Promotion of integrated bachelor‟s/master‟s programs;  

• Promotion of teacher education program articulations between two-year and four-year colleges;  

• Continuous program assessment through rigorous external review and accreditation; and,  

• Ensuring the professional competence of every graduate of a teacher education program in the 

SUNY System (i.e., the “SUNY Guarantee”).  

 

SUNY Cortland offers undergraduate and graduate programs at the master's level and the post-master's 

Certificate of Advanced Study. Although its historical strength is teacher education, the College is 

committed to maintaining a comprehensive curriculum of the highest quality, and building upon 

traditional program assets while enhancing excellent programs in the arts and sciences, humanities, and 

professions. Consistent with these commitments, SUNY Cortland immerses its candidates in a broad-

based general education program, and expects them to gain skills and knowledge in their discipline, 

develop oral and written communication skills, think critically, utilize technology in their studies, and 

acquire fundamental six life skills and values so that all candidates excel as leaders, citizens, scholars, 

teachers, and champions of excellence.  

 

New York State Education Department (NYSED) 
New York State certification requires teacher candidates to successfully complete the Safe Schools 

Against Violence in Education (SAVE) and Child Abuse Recognition and Reporting (CAR) 

workshops to be eligible for teacher certification.  Teacher candidates must also pass three New York 

State Teacher Certification Examinations:  (1) Liberal Arts and Sciences Test (LAST); (2) Assessment 

of Teaching Skills-Written (ATS-W); and (3) the Content Specialty Test (CST).  A minimum of 80% 

pass rate on New York State Teacher Certification Examinations (NYSTCE) is required of all 

programs. Further, graduates of teacher preparation programs have five years to complete a master‟s 

degree, and employed teachers must accumulate 175 hours of professional development every five 

years. 

 

In accordance with NYSED Commissioner‟s Regulation 52.21(b) and SUNY‟s New Vision in Teacher 

Education, teacher candidates are required to complete 100 hours of field experience prior to two 

student teaching experiences of not fewer than 75 full days.  The Field Placement Office at SUNY 

Cortland coordinates the placement of teacher candidates for both field experiences and student 
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teaching.  NYSED regulations require that across the combined placements of field experience and 

student teaching, teacher candidates gain experience working with parents and caregivers; with 

students in a high-needs school*; with students who have disabilities; with students across the 

developmental range of the certificate; with students who are English-language learners; and with 

students from diverse socio-economic backgrounds. 

   

*NYSED‟s definition of high-need schools is based on a formula that includes factors such as the 

wealth ratio of the district (the district‟s real property value per pupil and adjusted gross income per 

pupil as a percentage of the New York State average) as well as the percentage of pupils receiving 

free and reduced lunch. 

 

Teacher Education Unit 
 

Formed in 1998, the professional education unit includes all three schools of the college, and 16 out of 

28 academic departments house teacher education programs. The professional education faculty 

constitutes staffing proportional to the size of the unit with 257 full and part-time faculty allocated. 

Teacher education candidate enrollment has been historically strong in all three schools.  

 

Advisory Boards 

The Teacher Education Council (TEC) is the policy-recommending committee for teacher education 

on the SUNY Cortland campus, having 78 members representing all teacher education programs, with 

representation from departments who also provide service courses for teacher education programs. 

Graduate and undergraduate students are voting members, and deans and associate deans from each 

school are ex-officio members. TEC meetings are open to the campus, with the schedule of monthly 

meetings published. The Teacher Education Advisory Council is a 15-member body representing local 

educational agencies from the geographical area. This body reviews academic plans and advises on 

new initiatives, as well as providing feedback on various activities of the unit.  

 

There are 5 standing committees of the Teacher Education Council. The Teacher Education 

Curriculum Committee reviews all teacher education courses and programs and is a required step 

toward curricular change on our campus for teacher education programs. The Teacher Education 

Candidate Review Committee reviews all teacher education candidates at key transition points and 

focuses strongly on dispositional issues of candidates. The TEC By-laws committee and the 

Conceptual Framework committee recommend appropriate modifications to those documents for 

adoption by the TEC. The Teacher Education Assessment Committee reviews key unit assessments as 

well as the Teacher Education Candidate Assessment System (TECAS) and provides leadership for 

teacher education assessment in general. 

 

Partnerships 

The Professional Development School (PDS) model is an approach whose fundamental goal is 

increasing student learning through the establishment of a learning community involving school 

teachers, college-based faculty, teacher candidates, and students as well as administrators from both 

area schools and college.  

 

The SUNY Cortland/Cortland City School District PDS is in its very early stages. Three collaborative 

projects that began in September 2008 are the Teaching and Learning Unified Project (UTLI), the 

Math Partnership, and the Reading and Writing Collaborative. A new secondary math PDS project 

began in September 2009. 
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The Cortland Regional Professional Development School (CRPDS) seeks to increase student learning 

through the establishment of a learning community involving collaborative work between school-based 

teachers and college-based faculty as well as administrators from both contexts. The projects of the 

CRPDS will frequently, but not exclusively, center on providing pre-service teachers with a more 

authentic classroom experience to better prepare for entry into the profession The CRPDS will also 

give teachers in the schools an opportunity to engage in applied research with college colleagues that 

will deepen and inform instructional practice for all participants. 

 
Conceptual Framework 

 

Our Vision for Teacher Education 
SUNY Cortland„s vision for teacher education programs is shared by our faculty who appreciate 

Cortland„s historical commitment to teacher education and to program excellence. Teacher candidates 

are the focus of all our endeavors. SUNY Cortland is dedicated to developing candidates„ knowledge, 

integrity, professional standards and commitment to their future students and school community. Our 

vision is based on a set of common values related to teacher preparation.  

The College:  

 provides opportunities for candidates to ―graduate with the knowledge, integrity, skills and 

compassion to excel as leaders, citizens, scholars, teachers and champions of excellence‖ 

(SUNY College at Cortland, 2009);  

 values the collective knowledge, skills and talents of its teaching community;  

 provides diverse learning experiences and quality instruction, based on best practices and a 

strong knowledge base;  

 expects collaboration among liberal arts and professional members of the unit;  

 supports collaboration among members of the unit and professionals in public schools;  

 expects faculty leadership in professional organizations;  

 celebrates faculty commitment to lifelong learning and engagement in social issues.  

 

Our Mission  
The mission is congruent with the College mission and is framed by a fundamental commitment to 

liberal learning. Program curricula are based on a sound theoretical and empirical framework to 

provide candidates with knowledge and practical experiences necessary to become reflective and 

effective teachers. The unit prepares teachers to contribute to their profession, their communities and to 

the democratic development of society.  

 

Our Philosophy  
The teacher education philosophy is built upon a foundation of liberal learning and pedagogical 

knowledge and skills emphasizing personal responsibility, social justice and global understanding. 

Personal responsibility is addressed as candidates confront issues of integrity, ethics, commitment and 

moral choice. Social justice is addressed as candidates seek, through words and actions, full 

participation for all people in a global society. Global understanding is developed as candidates are 

exposed to multiple perspectives and a variety of school environments; they are prepared to teach 

immigrants and international students and to address the physical, emotional, and intellectual needs of 

a diverse and multicultural student population. The Cortland apple tree symbolizes our approach to 

teacher education.  
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Candidate Proficiencies and Knowledge Base  
Our teacher education programs provide opportunities and experiences to help candidates develop the 

knowledge, skills, and dispositions required for effective teaching. The following thirteen proficiencies 

ensure that our teacher candidates will make a difference in the classroom and beyond: 

 

KNOWLEDGE BASE – Candidates will:  

1. Demonstrate a solid foundation in the arts and sciences;  

2. Possess in-depth knowledge of the subject area to be taught;  

3. Understand how students learn and develop;  

4. Manage classrooms structured in a variety of ways to promote a safe learning environment;  

5. Know and apply various disciplinary models to manage student behavior.  
 

PROFESSIONAL COMMITMENTS – Candidates will:  

6. Collaborate with other staff, the community, higher education, other agencies, and cultural 

institutions, as well as parents and other caregivers, for the benefit of students;  

7. Continue to develop professionally as ethical and reflective practitioners who are committed to 

ongoing scholarly inquiry;  
 

STANDARDS – Candidates will:  

8. Know state and national standards, integrate curriculum across disciplines, and balance historical 

and contemporary research, theory, and practice;  

9. Demonstrate appropriate professional dispositions to help all students learn;  
 

DIVERSITY -- Candidates will:  

10. Apply a variety of teaching strategies to develop a positive teaching-learning environment where 

all students are encouraged to achieve their highest potential;  

11. Foster understanding of and respect for individuals„ abilities, disabilities and diversity of variations 

of ethnicity, culture, language, gender, age, class, and sexual orientation.  
 

ASSESSMENT – Candidates will:  

12. Use multiple and authentic forms of assessment to analyze teaching and student learning and to 

plan curriculum and instruction to meet the needs of individual students.  
 

TECHNOLOGY – Candidates will:  

13. Demonstrate sufficient technology skills and the ability to integrate technology into classroom 

teaching/learning.  

These outcomes align with national, state, institutional and SPA standards (see Crosswalk).  

 
Unit Assessment System 

 

The unit assessment system incorporates the assessment of both candidate performance and unit 

operations.  

 

Candidate Performance  
The achievement of successful candidate performance outcomes is dependent upon the other 

components of the unit assessment system. To ensure quality programming, each component requires 

constant and continuous assessment. Key assessments used at transition points are used to assess 

teacher candidates' knowledge, skills, and dispositions. 

Unit Operations 

Unit operations include resources, productivity and faculty performance. 
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The teacher education assessment system is based directly on the thirteen Learning Outcomes 

identified in the Conceptual Framework. The Teacher Education Candidate Assessment System 

(TECAS) entails a process to collect, prepare, and present information on candidate proficiencies 

aligned with the Learning Outcomes, measured at multiple transition points, and aggregated at the 

program and unit level. The system incorporates three mechanisms for data access: (1) the BANNER 

student information system, (2) the Curriculum Advising and Program Planning (CAPP) report, and 

(3) data reporting and support from the Office of Institutional Research and Assessment (IRA). These 

systems collectively are referred to as TECAS. However, each system has maintained its own identity. 

 

Evaluation of the Unit Assessment System 

The unit assessment system includes both the candidate assessment system as well as other program 

and unit assessment processes. Some of the latter systems can be viewed as a subset of broader, 

College-wide assessment processes. The General Education (GE) Faculty Committee coordinates and 

recommends changes to the College„s ongoing GE assessment process. The Teacher Education 

Council (TEC) reviews assessment instruments and data and sets assessment tasks. The Teacher 

Education Council„s Assessment Committee is charged with evaluation of the unit„s assessment 

system, recommending changes, and determining outcomes shared by all programs. In 2008-09, the 

Provost and School Deans, with IRA, revised the annual report process to provide departments with a 

broader array of data to analyze and include in their annual evaluations. These enhancements included 

a number of teacher education-related data items, such as certification test results and Student Teacher 

Evaluation summaries.  

Assessment of Unit Operations 
 

The College collects, reports and analyzes a variety of other data in order to review College-wide and 

departmental operations, including the professional education unit and programs. These include faculty 

performance, resources (fiscal, faculty, space, and support services), and productivity (faculty and 

program). Professional education unit and program assessment in this respect operates as a subset of 

College-wide assessment. 

 

Faculty Performance  

Faculty in the program must be qualified in the area in which they teach.  Faculty should demonstrate 

effective teaching and evidence of active contribution to their respective field. Faculty should be 

effective advisors of teacher candidates. Annual reports of activity, course and teacher evaluations, an 

advisement survey, and collection of data regarding candidate complaints are analyzed each year and 

are kept on file in the respective Dean's Office. Specific guidelines are followed for faculty retention, 

promotion, and tenure decisions as outlined in the College Handbook Chapter 230.  

 

In accordance with SUNY Cortland College Policy 260.02, all faculty should be evaluated on a regular 

basis (at least once every third time they teach a particular course. The teaching evaluation system will 

consist of two components: (a) the administration of a Course Teacher Evaluation (CTE) form, and (b) 

materials and information submitted by the teacher. The form used by each department must include 

the following statements from the Purdue Cafeteria System: 

a. "The stated goals of this course are consistently pursued." 

b. "My instructor has an effective style of presentation." 

c. "My instructor is readily available for consultation." 

d. "Complexity and length of course assignments are reasonable." 
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e. "Grades are assigned fairly and impartially." 

f. "My instructor readily maintains rapport with this class." 

g. "I am satisfied with my accomplishments in this course." 

h. "Overall, this instructor has been effective." 

 

All questionnaires using the Purdue items, including the required core items, are processed by the 

Institutional Research and Assessment Office (approved by President Taylor, May 28, 2002). 

 

The annual Career Services Graduate Survey provides data disaggregated at the program level for both 

teacher education and non-education-related programs. Other College-wide surveys, such as the 

Student Opinion Survey (SOS), and the National Survey of Student Engagement (NSSE), help 

measure satisfaction with academic and student support services.  

 

Resources  

In order to deliver quality teacher education programs, the unit must have sufficient fiscal, faculty, 

space and support services available. Annual reviews of fiscal resources and faculty resources are 

conducted by the unit to (a) maintain compliance with NYSED regulations,( b) ensure sufficient 

numbers of course sections are being offered to accommodate candidate needs, (c) ensure sufficient 

funding for teacher education in comparison to non-teacher education programs is allotted for library, 

travel and operating expenses, (d) demonstrate sufficient space availability and (e) guarantee sufficient 

computer and laboratory technology availability. Enrollment Management tracks and evaluates 

program admissions goals, retention rates, and graduation rates.  

 

The College annually analyzes faculty productivity in terms of department workload. Faculty hiring to 

increase diversity is reviewed as well. The College supports and evaluates faculty contributions to the 

institution via external grant funding and scholarly activity.  

 

Productivity  

The productivity of the unit is another important area of assessment.   

a) Faculty: The unit assessment system annually evaluates faculty workload; faculty hiring 

with the intent to increase diversity; faculty contributions to the institution via external 

grant funding and scholarly activity. The analysis incorporates all departments, programs, 

and faculty at the College, including those in teacher education.  

 

b) Program:  The teacher education program is assessed annually by departments and the 

Teacher Education Council.  Data is gathered annually via compliance with department 

assessment plans, including candidate performance in the major, assessment of the General 

Education Program, and candidate performance on statewide teacher certification 

examinations.  The results are analyzed for program improvement.  In addition, SUNY 

System Administration requires a five-year Program Review of all departments.  

 

The General Education program, required of all undergraduate programs including teacher education, 

follows a routine triennial assessment plan. SUNY System Administration also requires a five-year 

program review cycle, including teacher education. All academic schools, departments and support 

offices produce data-driven annual reports. Teacher education programs are reviewed by the Teacher 

Education Council and as part of their respective departmental annual reports, with a focus on program 

and course improvement. 
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Monitoring of Teacher Candidate Performance 
 

All candidates in the State University of New York College at Cortland teacher education program 

must demonstrate knowledge, skills and dispositions to teach effectively. Candidates are assessed at 

each transition point by program/department faculty and staff and/or the Field Placement Office staff. 

Annual reporting of candidate performance in coursework, in student teaching, and on New York State 

Teacher Certification Examinations (NYSTCE), as well as candidate exit surveys, assist the Unit in 

adjusting and improving the curriculum.  

 

Assessment Transition Points: Undergraduate Initial Programs 

 

Transition Points: Undergraduate Criteria 
1. application to the Teacher Education 

Program 

1. GPA, judicial screening, academic dishonesty screening, 

prerequisites 

2. completion of 100 hours of field work  

2. GPA/grade requirements; NYSED criteria: experience across 

range of student development, interaction with 

parents/caregivers, experience in high needs schools, 

experience with socioeconomic disadvantaged students; 

experience with ELL, experience with students with disabilities 

3. eligibility to student teach  

3. GPA/grade requirements, judicial screening, academic 

dishonesty screening, prerequisites,  CAR and SAVE 

workshops 

4. student teaching experience  4. supervisor‟s observations, cooperating teacher‟s comments, 

3-way interviews; mid-quarter and final evaluations by 

supervisor, cooperating teacher, and teacher candidates 

5. completion of the program  5. completion of degree course work, Liberal Arts and Science 

requirements, pedagogy requirements, educational psychology 

course, GE requirements; GPA  

6. post-graduation 6. NYSTCE exams: LAST, ATSW, CST; fingerprinting & 

criminal background check; alumni surveys; employer surveys 

 

Assessment Transition Points: Graduate Initial Programs 

 

Transition Points: Graduate Criteria 

1. application to the program 
1. GPA, judicial screening, academic dishonesty screening; 

bachelor's degree 

2. completion of field work 

2. GPA/grade requirements; NYSED criteria: experience across 

range of student development, interaction with 

parents/caregivers, experience in high needs schools, 

experience with socioeconomic disadvantaged students; 

experience with ELL, experience with students with disabilities 

3. eligibility to student teach  

3. GPA, 3.0 overall, 3/0 prior semester;  judicial screening, 

academic dishonesty screening, prerequisites; CAR and SAVE 

workshops  

4. student teaching experience  4. supervisor‟s observations, cooperating teacher‟s comments, 

3-way interviews; mid-quarter and final evaluations by 

supervisor, cooperating teacher, and teacher candidates 
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5. completion of the program  5. 30 graduate level credits with at least 9-600 level credits; 

completion of pedagogy requirements, culminating 

experience/comprehensive exam/master's project or thesis, 

foreign language requirement, Health requirement, educational 

psychology course, GPA 3.0 overall 

6. post-graduation 6. NYSTCE exams: LAST, ATSW, CST; fingerprinting & 

criminal background check; alumni surveys; employer surveys 

 

 

Dispositions 

At SUNY Cortland teacher education is framed by its central commitment to liberal learning, which 

subsumes the themes of personal responsibility, social justice, and global understanding. Teacher 

candidates in all programs of study are expected to develop and reflect the dispositions that are 

delineated in professional, state, and institutional standards and that are implicit in these themes 

(Teacher Candidate Handbook).  
  

Character dispositions: honesty, integrity, caring/empathy for others, work ethic/diligence, 

responsibility-personal/social, accountability.  

 

Teaching dispositions: has knowledge of content/passion for subject, is well prepared in the arts and 

sciences, believes that all students can learn, maintains high standards in the classroom, demonstrates 

fairness, creates safe and nurturing classroom environment, uses technology effectively in the 

classroom, addresses a variety of learning styles, understands and values diversity, is a reflective 

teacher, values the role of assessment, communicates effectively with all stakeholders, appreciates the 

inter-connectedness of disciplines.  

 

Professional dispositions: collegiality, dedication to profession, leadership, change agent, 

cooperation/collaboration, respect/value education, professionalism, confidentiality  

Fairness, Accuracy, Consistency, and Elimination of Bias 
 

SUNY Cortland has established policies and procedures to establish fair, accurate, consistent, and bias-

free standards of academic and personal conduct. The SUNY Cortland College Handbook establishes 

College guidelines for students including recognition of the rights and responsibilities of students, the 

process of judicial and academic integrity review and penalties as applied to students and student rights 

to academic grievance. 

 

The Teacher Education Council adopted the Fair Process Policy and Procedures for Review of 

Professional Competencies in Teacher Education in order to establish fair, accurate, consistent, and 

bias-free application of academic and professional criteria for admission, retention and policies for 

graduation from teacher education programs at SUNY Cortland. The provisions and procedures of the 

policy apply to all teacher education programs at SUNY Cortland.  

 

The Field Experience Handbook, which is available online, documents the Fair Process policy and 

disposition expectations. Some departments provide their own program-specific advisement or 

supplementary field experience handbooks. 
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Fairness 

Student teacher evaluations (STE) 

In order to show progress during a semester, student teachers are assessed twice at each placement, once 

at the midpoint and again at the end of quarter. Teacher candidates receive a grade at the end of each 

placement. The Field Placement Office provides copies of the STE directions to teacher candidates, 

cooperating teachers, and university supervisors. 

 

Accuracy 

Student teacher evaluations (STE) 

The student teacher evaluation is directly aligned with the thirteen proficiencies of the conceptual 

framework and also aligned with NCATE, state, and program standards. Some departments have 

developed an STE addendum to more closely align the assessment with program standards. 

 

NYSTCE: New York State Teacher Certification Examinations  

All New York state teacher candidates must pass three New York State Teacher Certification 

Examinations (NYSTCE) as part of initial licensure requirements. Extensive attention was given to test 

validation. New York state educators and educator preparation faculty were involved in test content 

review and field testing. NYSTCE strives to avoid bias through reviews focused on content, language 

and perspective that reflect the diversity of New York State.  

 

Consistency 

Student teacher evaluations (STE) 

The teacher candidate, cooperating teacher, and college supervisor are required to independently 

complete the online Student Teacher Evaluation at the mid-point and end of each placement. A three-

way conference is held to discuss the evaluation congruence in terms of their agreements and 

disagreements and develop an understanding of the variance. Statistical analyses have documented STE 

reliability and validity. 

 

Cooperating teachers and college supervisors 

Cooperating teachers and supervisors receive a summary of their job descriptions every semester to 

increase consistency and reliability of raters. A high retention rate of supervisors and cooperating 

teachers also serves to increase the reliability of the data across time. Nearly 50% of all teacher candidate 

field placements in the semesters from Spring 2005 to Fall 2009 occurred in 13 school districts. Forty-

three schools provided placements during that same time period for 67% of all teacher candidate 

placements.  

 

Avoidance of Bias 

NYSTCE: New York State Teacher Certification Examinations 

Cultural Diversity and Freedom from Bias: Prevention of bias in the NYSTCE is a matter of 

equity and fairness, as well as a central aspect of test validity. Guarding against bias involves 

the collaboration of many educators and reviewers, all focused on two aspects of preventing 

potential bias: excluding language, content, or perspectives that might disadvantage candidates; 

and including content, language, and perspectives that reflect the diversity of the New York 

State population. 

 

Educators from diverse backgrounds were involved throughout the development of 

examination materials for the NYSTCE. The NYSTCE program benefited from their active, 

sustained, and significant participation; their rigorous attention to bias and equity issues; and 
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their determination to make the examinations fair. The NYSTCE Bias Review Committee had 

an ongoing role during the development of examination materials (New York State Education 

Department Office of Diversity, Ethics, and Access, 2006). 

 

Course syllabi 

Specific courses in teacher preparation require the following syllabus items:  academic integrity statement 

and a disability statement (Approved by Provost Davis-Russell July 2007). 
  

Academic integrity statement. 

Students in this course are expected to abide by the guidelines on academic dishonesty that are 

found in chapter 340 of the SUNY Cortland College Handbook 

(http://www.cortland.edu/president/handbook.pdf). As stated in these guidelines, any instance 

of plagiarism, cheating on examinations or other forms of academic dishonesty will be 

punished, most likely by the receipt of a failing grade for this course and possible dismissal 

from the College. The primary means for enforcing the course's policy on academic dishonesty 

will be a Web-based plagiarism detection service to which you will be required to submit all of 

the papers you write for this course. 

 

Disability statement. 

SUNY Cortland is committed to upholding and maintaining all aspects of the federal 

Americans with Disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation Act of 

1973.  If you are a student with a disability and wish to request accommodations, please contact 

the Office of Student Disability Services located in B-1 Van Hoesen Hall or call 753-2066 for 

an appointment.  Because many accommodations require early planning, requests for 

accommodations should be made as soon as possible. 

 
Data Collection, Analysis, and Use 

Data Collection   

After admission to the College, candidates are placed in Wait List status and must submit a Teacher 

Education Program Application to their department to gain program admission. Undergraduate 

candidates must have a minimum 2.5 cumulative grade point average (GPA) for admission. Initial 

certification graduate school candidates must have an earned bachelor„s degree, with minimum 2.5 

cumulative GPA.  

 

The Application includes 12 disposition-related questions used to assess possible issues regarding 

academic dishonesty, violations of the student code of conduct, or local, state, or federal law. If they 

disclose any violations, their application is forwarded to the Teacher Education Candidate Review 

Committee (TECRC) for review using a rubric approved by SUNY System„s legal counsel. 

Throughout their enrollment in the teacher education unit, candidates are required to self-disclose any 

subsequent violations to their Associate Dean. Failure to do so may result in program dismissal. The 

Associate Dean documents the nature of the disclosure and files a report with TECRC, which follows 

standard protocol in evaluating violations. Teacher candidates may not enroll in any field experience if 

they have a pending judicial action on their record and they must go through the full TECRC review 

process again the semester before student teaching. Judicial records are maintained in the Judicial 

Affairs Office. TECRC records are maintained in the School of Education Dean„s office.  

 

Within ten working days, candidates are notified in writing of one of the following admission 

decisions: unconditional eligibility; conditional eligibility pending additional information; delay of 
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eligibility until specified conditions have been met and/or judicial sanctions are completed; or denial to 

teacher education programs. If admitted, the department notifies the Registrar to process a change of 

major, effective the following semester.  

 

New York State requires 100 hours of fieldwork, attached to coursework, prior to student teaching. 

This fieldwork must provide experiences with a variety of communities and student populations, 

specifically: 1) across the range of student developmental levels; 2) interacting with parents or 

caregivers; 3) in high-needs schools; 4) with socioeconomically-disadvantaged students; 5) English 

language learners; and 6) students with disabilities. Most programs have two to four distinct courses 

with a fieldwork component to achieve the 100 hour requirement. For each fieldwork course 

placement, candidates keep an Early Field Experience Work Log. The Work Log, confirmed by the 

host teacher, notes which of the required six placement criteria were satisfied by the placement and the 

number of hours completed. Candidates submit Work Logs to their College instructor for verification, 

who then submits them to the Field Placement Office (FPO), who enter the Work Log data into the 

Field Placement database.  

 

Prior to student teaching, candidates must also complete two workshops: Child Abuse Recognition 

(CAR); and Safe Schools Against Violence in Education (SAVE). Candidates have a notation of 

completion indicated on their transcript and the Banner Curriculum Advising and Program Planning 

(CAPP) interface.  

 

The semester before candidates intend to student teach, they must pass two eligibility checks, the first 

to be completed by the Friday of the third week of classes. Candidates submit a student teaching 

application to their department. Advisors review academic records to ensure all prerequisite courses 

have been completed or are in progress. Coordinators submit eligible candidates to the FPO, which 

submits them to Judicial Affairs for the TECRC review described above.  

At the second eligibility check, at the end of the semester before candidates intend to student teach, 

advisors review their records to ensure completion of any previously incomplete courses and all 

prerequisite courses, a minimum 2.0 GPA for the semester, and 2.5 cumulative GPA (3.0 for graduate 

students). FPO forwards candidate names for TECRC review. On successful review, FPO confirms 

student teaching placements and notifies candidates and programs of any changes.  

 

In each student teaching placement, at mid-quarter and end, the College supervisor, cooperating 

teacher, and student teaching candidate complete the online Student Teacher Evaluation. The 10-item 

assessment instrument has possible ratings of Target, Acceptable or Unacceptable. Of the four possible 

end-of-quarter ratings from the host teacher and College supervisor, candidates must receive three 

Target or Acceptable ratings on each item.  

 

To graduate, candidates must maintain a 2.5 cumulative GPA (3.0 for graduate students) and complete 

all required coursework. Graduate school candidates must complete a culminating experience course, 

which can consist of a master„s project, comprehensive examination, portfolio, or thesis. Departments 

review candidates using the Banner CAPP interface and a graduation checklist. The School Associate 

Dean sends graduation verification to the Registrar, and graduation is posted on each student's CAPP 

and transcript.  

 

On completion of all degree requirements, graduates are recommended by Cortland for New York 

State Education Department (NYSED) initial certification. NYSED requires passing scores (220 on a 

300-point scale) on three New York State Teacher Certification Exams: the Liberal Arts and Sciences 
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Test, Assessment of Teaching Skills-Written, and Content Specialty Test. Each test score is composed 

of four to eight sub-scores. NYSED also requires a criminal background check and fingerprinting for 

teacher certification.  

 

Institutional Research and Assessment (IRA) conducts a Teacher Education Completer Survey one 

year after graduation to assess preparation and their employment status. In the summer, IRA then 

conducts a Teacher Education Employer Survey based on responses from the completer survey. Both 

are online surveys administered primarily via email. These were initiated in 2003, and have recently 

been revised and reinstituted. 

 

Data Aggregation and Analysis 

Some skilled Banner users among the faculty and staff can access some aggregate data on their own. 

e.g., faculty familiar with the online STE have the ability to generate some summary data (see 

example). Banner also provides a variety of standard reports that staff can run on their own (e.g., grade 

distribution reports, for select courses and student populations). But primary responsibility for the large 

majority of both routine and ad-hoc assessment data reporting lies with IRA.  

 

Academic administrators and faculty are primarily responsible for analyzing and making use of 

assessment data. The Provost, Associate Provosts, Assistant Provost, School Deans, Department 

Chairs, Program Coordinators and faculty SPA writers all have varying levels of involvement in 

reviewing and using data. As a few primary examples, every December, IRA produces a Faculty 

Workload Analysis by department, and updated 20-year Enrollment History and Degrees Granted 

reports, by program, for the Provost, Deans and Chairs. Every spring, IRA produces a broad array of 

data to be used in writing annual reports, including NYSTCE test results and STE summaries, for each 

department. .  

 

Information Technologies  
The College uses Banner, its enterprise student information system, as the primary platform to collect 

and store most assessment data. Banner data is stored in an Oracle database on the same computers as 

the candidates' academic records in the Registrar„s Office. Banner provides an array of standard 

reporting options available to users, but with limited flexibility to meet teacher education assessment 

needs.  

 

To maximize the efficiency and flexibility of data access and reporting options, every semester IRA 

downloads from Banner an extensive set of data records and elements, including, but not limited to, 

almost all data in the assessment system. Several times a year IRA also receives detailed certification 

test result data files from NYSTCE. Downloaded data is maintained in SPSS format on IRA„s secure 

office network drive. A subset of those files are also merged and converted into an online query system 

accessible to campus stakeholders (although IRA is the primary user). One advantage of this process is 

having all candidate records and virtually all key data elements accessible in a single location. At the 

same time, this system can be extracted, analyzed and shared by a number of different reporting 

methods. 

 

 

 



16 
 

Assessment Timeline 
 

Unit Operations Data 
Assessment Task Person/Committee Responsible Time 

Report faculty accomplishments Department chairs Annually 

Review faculty annual reports Department chairs, deans Annually 

Review course/teacher evaluations Department chairs Each semester 

Make retention, promotion, and tenure 
decisions 

Department personnel committee, 
department chair, school personnel 
committee, dean, provost 

Fall semester 

Review fiscal and faculty resources 
Deans, Provost, Assistant Provost for 
Teacher Education 

Annually 

Review and report on faculty workload 
Deans, Provost, Assistant Provost for 
Teacher Education,  

Annually 

Review faculty hiring with the intent to 
increase diversity 

Deans, Provost, Assistant Provost for 
Teacher Education 

Annually 

Review faculty contributions to the 
institution via external grant funding 
and scholarly activity   

Deans, Provost Annually 

Conduct General Education Program 
assessment 

SUNY GE Committee three year cycle 

Prepare summary of all field experience 
placements 

Field Placement Office, Field Experience 
Advisory Committee 

 

Prepare US News and World Report 
survey 

Institutional Research and Assessment 
Office  

Annually 

School annual report to the Provost School Deans July 

Unit assessment system report 
Institutional Research and Assessment 
Office, TEC Assessment Committee, 
Assistant Provost for Teacher Education 

Annually 

Prepare Title II report data 
Institutional Research and Assessment 
Office, Assistant Provost for Teacher 
Education 

Annually 

Prepare SUNY Program Review report Programs/departments every five years 

Prepare Middle States report Middle States Steering Committee every 10 years 

Review and revise the Teacher 
Education Assessment Handbook 

TEC Assessment Committee Annually 

Prepare NCATE report Assistant Provost for Teacher Education Annually 

 

 

Candidate Data 
Assessment Task Person/Committee Responsible Time 

Review applications for admission Program coordinators, TECRC committee Each semester 

Verify completion of 100 hours of field 
work 

Program coordinators, Field Placement 
Office 

Each semester 
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Review applications to student teach Program coordinators, TECRC committee Each semester 

Complete Student Teacher Evaluations 
(STEs) during student teaching 

Teacher candidates, university 
supervisors, cooperating teachers 

Mid-quarter and final 
week of each 
placement 

Review Student Teacher Evaluations 
(STEs) during student teaching 

University supervisors, program 
coordinators 

Mid-quarter and final 
week of each 
placement 

Prepare NYSTCE score reports  
Institutional Research and Assessment 
Office 

End of each semester 

Review NYSTCE score reports 

Program/department faculty and chairs, 
Teacher Education Assessment 
Committee, Teacher Education Advisory 
Board, Teacher Education Council, Unit 
Head 

End of each semester 

Collect data for key assessments Program/department faculty and chairs Each semester 

Conduct teacher candidate graduation 
checks  

Programs/departments Each semester 

Conduct one and five-year alumni 
surveys 

Career Services annually 

Conduct one and three-year employer 
surveys 

Office of Institutional Research and 
Assessment 

annually 

Review alumni and employer reports 

Teacher Education Assessment 
Committee, Teacher Education Advisory 
Board, Teacher Education Council, Unit 
Head 

End of each semester 

Review graduate admission and exit 
criteria 

Graduate Coordinators and Associate 
Deans 

Ongoing 

 

Teacher Candidate Complaints 
 

Candidate complaints concerning grades, professorial behavior, and other matters concerning the 

violations of academic rules or regulations are handled through the policies and procedures outlined in 

the unit‟s Academic Grievance Procedures outlined in The College Handbook 350.02.  The procedures 

outline both informal and formal processes for resolution of candidate complaints along with specified 

timelines for filing and resolution of the complaints.   

 

Candidates are encouraged to attempt an informal settlement directly with the instructor.  If no 

satisfactory resolution is reached, the candidate flies a written statement with the department chair 

within prescribed time limits.  A meeting is arranged and a decision made within a week.  If this 

informal process is not satisfactory to either party, the candidate is then directed to pursue the 

grievance at the School level in writing within prescribed timelines.  The dean pursues the grievance 

either through informal meeting and settlement or through a formal hearing process.  The decision and 

documentation is maintained in a file until at least one year after the candidate graduates or leaves the 

college. 
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The next stage of appeal is to the Academic Grievance Tribunal in writing.  The formal process occurs 

within a prescribed calendar with written documentation of the process.  A hearing is held and the file 

of documents and decision is retained in the office of the Provost and Vice President for Academic 

Affairs for at least one year after the candidate leaves the college or graduates.  The decision of the 

Tribunal may be appealed to the President‟s office within a prescribed period of time only under 

limited claims of bias, procedural infractions and/or new evidence. (College Handbook, section 

350.02) 

 

 


