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President's Higher Education Community Service Honor Roll Application

 

 
Program Purpose:  The President’s Higher Education Community Service Honor Roll recognizes higher education institutions that

reflect the values of exemplary community service and achieve meaningful outcomes in their communities. The Honor Roll is part of

the Corporation for National and Community Service’s strategic commitment to engage millions of college students in service and

celebrate the critical role of higher education in strengthening communities. 

The President’s Interfaith and Community Service Campus Challenge is a parallel national initiative that was launched in 2011,

based on recommendations from President Obama’s inaugural Advisory Council on Faith-based and Neighborhood Partnerships.

Administered by The White House Office of Faith-based and Neighborhood Partnerships and the Center for Faith-based and

Neighborhood Partnerships within the Department of Education, the President’s Challenge invites institutions of higher education to

commit to a year of interfaith cooperation and community service programming.  Over 400 colleges and universities and nearly

200,000 people to date have been involved in advancing interfaith service in their communities.  

Starting this year, the President’s Challenge will be integrated with the Honor Roll, creating a new recognition category.  This track

recognizes higher education institutions that reflect the values of exemplary interfaith community service. Interfaith Community

Service involves people from different religious and secular backgrounds tackling community challenges together while building

meaningful relationships across lines of difference. 

Presidential Awards are made for General Community Service, Education, Economic Opportunity, and Interfaith Community

Service category. 

Uses of information:  Information provided in the “exemplary project” descriptions may be published in connection with the Honor

Roll on the Corporation for National and Community Service (CNCS) website and partner websites.  Information provided by this

collection will be held solely by CNCS staff and partner agencies/organizations. 

 
Required fields are marked with a red asterisk (*)

 
 

Institutional Information
 

Institution of Higher Education: SUNY Cortland

  

Name of chief executive officer First name: Erik

Last name: Bitterbaum

Title (President,

Chancellor,

other):

President

Mailing Address Street Line 1: PO Box 2000

Street Line 2:  

City: Cortland

State: New York
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ZIP: 13045

Phone: (607) 753-2201

Fax: (607) 753-5993

Email Address erik.bitterbaum@cortland.edu

Interfaith Community Service Staff

Lead (Required only for "Interfaith

Community Service")

First name: Richard

Last name: Kendrick

Department /

Office:

Institute for Civic Engagement

Email Address: richard.kendrick@cortland.edu

Official Department Contact

Information (If different from main

contact)

Street Line 1: Miller Building, #408

Street Line 2: PO Box 2000

City: Cortland

State: New York

ZIP: 13045

Phone: (607) 753-2201

Fax: (607) 753-5993

Email Address: Erik.Bitterbaum@cortland.edu

Media Contact First Name Richard

Last Name Kendrick

Telephone (607) 753-2481

Fax  

E-mail Address richard.kendrick@cortland.edu

Campus Community Service

Coordinator

First name: John

Last name: Suarez

Department /

Office:

Office of Service-Learning

E-mail address: john.suarez@cortland.edu

Institution code IPEDS (6 digit) 196149

and 8-digit

OPEID number

00284300

Total student enrollment (graduate and

undergraduate, full- and part-time)

7098
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Institutional type (check one)   
   Two-year public    Two-year private
   Four-year public    Four-year private
   Graduate students only, public    Graduate students only, private
   Other (please describe)

 

Please describe:  

	

Minority-serving institution (check as appropriate)

 
   Alaska Native Serving Institution 

   Asian American and Pacific Islander Serving Institution 

   Hispanic Serving Institution 

   Historically Black College/ University 

   Native Hawaiian Serving Institution 

   Native-American Serving (Non-Tribal) Institution 

   Predominately Black Institution 

   Predominately Minority Population Community College 

   Tribally Controlled College/University 

Have you ever been a member of the Honor Roll?

 
   Yes

 
   No

 
   Don’t know/ data not available

If yes, have you ever emphasized in your marketing

materials (website, brochures, etc.) membership on the

Honor Roll?

 
   Yes

 
   No

 
   Don’t know/ data not available

 

 

 

 

 

 

 

 

 

How did your institution learn about the Honor Roll



•

•

•
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program? (Indicate all that apply):

 
   ACE Annual Meeting 

   CNCS's letter to higher education chief executives 

   Media advertisement 

   Media news story 

   National Conference on Volunteering and Service 

   Other 

   Outreach (website, newsletter, etc.) by CNCS or its programs 

   Outreach by another higher education organization 

   Outreach by Campus Compact 

 
 

Definitions
 

Community service means: activities designed to improve the quality of life of off-campus community residents, particularly low-

income individuals.  Community service activities may include but are not limited to: academic service-learning , co-curricular service-

learning (not part of an academic course, but utilizing service-learning elements), and other co-curricular student volunteer activities,

as well as Federal Work-Study community service and paid community service internships.  Community service includes both direct

service to citizens (e.g., serving food to the needy) and indirect service (e.g., assessing community nutrition needs or managing a

food bank). 

Interfaith community service means: the above service activities with intentional interfaith engagement components incorporated

including (but not limited to) post-service reflection on interfaith collaboration, service-issue themed interfaith dialogue, religiously

diverse and secular service organizers and participants, service partnerships with faith-based and secular community organizations,

student enrollment in interfaith curriculum coupled with service hour requirements. 

Academic service-learning means: service that is integrated with academic course content.  It may involve direct or indirect service,

and may include academic research. 

CNCS programs include: AmeriCorps VISTA, AmeriCorps State and National, AmeriCorps NCCC, Senior Corps, and Social

Innovation Fund. 

Academic term means: quarter, semester or trimester. 

****All estimates requested in this application are for the 12-month period ending June 30, 2013 **** 

Institutional Commitment to Community Service Statement 

Describe your institution’s commitment to community service; provide the background and context of this commitment and brief,

varied examples of how it is demonstrated on campus and in the institutional culture. This is your opportunity to explain the culture of

community service that exists at the institution and the impact that this culture has on the  community. 

This statement MUST include: 

Detailed discussion of the institutional commitment to community service, including: 

     

Explanation of the commitment of institutional resources to support service (for example staffing, budgeting, etc.) 

Brief examples of this institutional culture of community service as it is integrated into campus activities (for example campus

service officer, service-learning courses, or days of service) 



•

•

•

•

•
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Explanation of how that institutional commitment is implemented in the campus culture, academic programming and extracurricular

activities 

Discussion of the impact and effect of this commitment to service in the community 

Description of the conditions in the community that drove your institution to engage in service 

If you are applying for the Interfaith Community Service Category, describe your institution’s commitment to Interfaith

Community Service through intentional interfaith engagement and how this ties into the commitment to service. Please provide all of

the above background, context, and examples to explain the culture of interfaith cooperation that exists at the institution and how this

enhances the service work of your institutions and its impact on the community. 

Please discuss in detail the institutional commitment to interfaith engagement, including: 

Explanation of the commitment of institutional resources to support interfaith engagement 

Brief examples of this institutional culture of interfaith engagement as it is integrated into campus activities 

 

 

SUNY Cortland, located in a rural community in central New York, is a medium-sized liberal arts college with strong teacher

education programs and a history of engagement with its community. Our mission is for “Students [to] grow as engaged citizens with

a strong social conscience fostered by outstanding teaching, scholarship, and service.” Our strategic plan calls for us to “ensure

[that] every student will have engaging and transformational educational experiences” and to “increase student engagement with

faculty, campus life and community.” Our civic engagement initiatives are led by the Institute for Civic Engagement (ICE). Now in its

eleventh year, ICE is an outgrowth of our participation in two HUD-funded Community Outreach Partnership Center grants in the late

1990s. With these grants, the college collaborated with four community agencies to institutionalize an annual process of needs and

assets evaluation, “Cortland Counts.” Through this process we identified five priority areas for collaboration: health; economic

development; issues of children and youth; housing; and sustainability. ICE, charged with identifying ways the college and the

community can work together to meet identified needs, includes our Office for Service-Learning and oversees our downtown

community outreach partnership center, Main Street SUNY Cortland. From this facility, we operate our SUNY Cortland AmeriCorps

program and our Center for Economic Education. We provide free office space and administrative support in this facility to the

Cortland Downtown Partnership, an economic development association. ICE and other programs of the college collaborate with over

30 different community agencies and school districts to improve the well-being of the communities – local, state, national, and

international – of which we are a part. ICE and its partners have been successful in obtaining support for our programs from a variety

of sources, including the MacDonald Foundation, the U. S. Election Commission, the Appalachian Regional Commission, the New

York State Music Fund, a Congressionally-directed grant, and Bringing Theory to Practice. In 2012-2013, we were in our fifth year of

AmeriCorps funding (totaling more than $1,100,000 over five years). We have now had six AmeriCorps grants altogether, including

our American Recovery and Reinvestment Act funding ($100,000). In addition to funding from external sources, the college supports

ICE and its programs from its operating funds. The College rents and pays utilities for its Main Street SUNY Cortland outreach

facility (in excess of $64,000 per year) and it supports salaries and benefits for an ICE director, a full-time Service-Learning

Coordinator, a full-time ICE Program Coordinator, and two work study students. The college’s operating budget for ICE is

supplemented by additional funding from the Office of Institutional Advancement (OIA), which also makes available six scholarships,

awarded at our annual Leadership in Civic Engagement awards event. SUNY Cortland has been on the President's Higher

Education Community Service Honor Roll for seven consecutive years (With Distinction the last three years), and we were the first

SUNY institution to hold Carnegie Foundation elective classification in Community Engagement. Our impact on the community is

assessed annually via the "Cortland Counts" process, among other indicators. With our involvement in the President’s Interfaith

Challenge, our campus has practiced ways for majority and minority faiths (and people of non-faith) to act in concert to educate one



Page: 6

another and our community. As our application will show, these themes of mutual respect and collaboration extend throughout all of

our activities. SUNY Cortland is a vibrant community-oriented college with established and reliable long-term community service

programs, but which also has the capability of responding to unexpected events, such as Hurricane Sandy, with results-oriented and

compassionate projects.

 

 
 

Apply for Competition
 

Indicate which categories your institution is applying for

 
   		General Community Service

 
   		Education

 
   		Economic Opportunity

 
   		Interfaith Community Service

Would you like more information about the Presidents Interfaith and Community Service Campus Challenge?

 
   Yes

 
   No
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Definitions:

 

 
Scope assesses the breadth and depth of the project. Factors include: number of students serving (relative to school size), time

dedicated to service, institutional staff support, participation and time committed, expertise utilized, collaboration with other

organizations, leveraging of college or university, and community resources, and innovative use of creative solutions to address local

problems. 

Evidence of Project Effectiveness includes the estimated number of individuals served, and measurable effects of service in the

community (e.g., number of houses cleaned, renovated, built, etc.). 

Impact on Community describes either short - or long - term benefits of the service to the community. The project will be assessed on

the evidence provided to demonstrate measurable impacts on the community. 

Required fields are marked with a red asterisk (*)

 
 

General Community Service Category
 



•

•

•

•

•

•

•

•

•

Page: 8

Project 1

 

Project title Service-Learning

In this category, select one (1) service project that best exemplifies the “Institutional Commitment to Service” statement.” This

category provides the opportunity to explain, in detail, the service project, the connection of the project to the larger institutional

commitment to community service, and the impact of this service in the community. 

The project selected for this category should be the one that most clearly aligns with the Institutional Commitment to Service

Statement. This project should demonstrate the clearest connection to the institutional support for and commitment to service, and

the strongest impact in the community.  

Provide details pertaining to each of the three evaluation categories: Project Scope, Evidence of Project Effectiveness, and Impact on

Community. (See Application Guidance for definitions.)  

This project description MUST include: 

Explanation of the project and indication of the specific service provided, including:  

Who from your institution participates in the service (faculty, teachers, students, etc.) 

Who benefits from the service; 

Detailed       evidence, including quantification, and description of the project’s benefits to the population served 

Clear      connection to the Institutional Commitment to Service Statement. 

A strong project description SHOULD also include: 

Program      practices or institutional support elements that were found particularly      helpful or effective 

Indication      of whether student participation was during regular academic sessions or      during summer or other breaks or as

part of curricula or extra-curricular      activities (indicate frequency of service) 

Collaborations      with community agencies, including K-12 schools 

Whether      the project was supported by Federal Work-Study, CNCS programs, or other government      programs.   

Include in your overview a description of how your campus will utilize evaluation and reporting
methods to indicate that this program will have a impact. (See Application Guidance for definition.) 

 

The purpose of SUNY Cortland’s 20 year-old service-learning program, a centerpiece of our commitment to service, is to enhance

students’ professional, personal, and civic development through integration of academic course-work with relevant and meaningful

community projects that meet identified community needs; through those projects, we collaborate with the greater Cortland

community for our mutual benefit. Our program offers students a more diverse and holistic educational experience, helping them to

“live” our mission statement:  to “grow as engaged citizens with a strong social conscience.” Our service-learning research and

experience have informed our teaching, and they have helped us strengthen our ties to the greater Cortland community.

 

The college funds this program, which reports to the Provost in our Division of Academic Affairs through the Institute for Civic

Engagement and its director. The Institute's structure is described in our Institutional Commitment statement. The Division of Student

Affairs, among many others, works with the Institute.

 

The college has also earned external funding, such as that received by our School of Education’s $429,000 New York State
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Education Department grant for its “Undergraduate Clinically Rich Teacher Preparation Pilot Program.” Our service-learning program

is helping in this program as well with the integration of service-learning in other ongoing grants, which total $16 million.

 

Students can take service-learning courses beginning in their first semester through graduate work. During the 2012-2013 academic

year, 41 faculty in 20 departments taught 61 different service-learning courses. 1,943 students gave 76,732 hours to projects dealing

with the environment, the economy, health, and education.

 

We use these and other statistical data and narratives that we collect through the year to demonstrate the breadth and depth of our

service-learning program, its effectiveness, and to identify ways of continuing improvement. Based on reports, testimonials,

unsolicited recommendations, and meetings throughout the year, we know that our program is having an impact. We have learned

that, through our Cortland Counts process, our rural Cortland community has improved its members’ quality of life, including people’s

physical health, educational success, and economic development. Life has improved for children, senior citizens, and people with

disabilities. You will read about specific examples in other project descriptions.

 

Most of our service-learning projects take place during the fall and spring semesters, though some occur during winter break, spring

break, and over the summer. Service-learning projects are academic in nature; however, our Adapted Physical Education and

Explore programs, for example, draw many students who participate in an extra-curricular capacity, often through their sports teams

or Student Government Association-sponsored clubs.

 

Our collaborations with community partners and the integration of service-learning into our learning community program have been

especially useful and effective. In these “sum is greater than the whole” collaborations, campus and community expertise provides

greater benefits and learning for all concerned.

 

We collaborate with more than 30 domestic and international partners, including those dedicated to the environment, senior citizens,

people with disabilities, and youth. We help children and teens who are at risk, those who need remedial academic help, and those

involved in academic enhancement programs. Our partners include Lime Hollow Center for Environment and Culture, YMCA,

YWCA, Family Counseling Services, Catholic Charities, Salvation Army, Access to Independence, Cortland County Community

Action Program, Cortland City Youth Bureau, New York Public Interest Research Group, Cortland Enlarged City School District, and

other Cortland County School Districts, as well as Syracuse City Schools' Dr. Martin L. King, Jr. elementary.

 

Total Number of

Participating Students

Students

Participating in

Curricular Projects:

1943

Students

Participating in

Extra-Curricular

Projects:

 

Number of Student Hours

Served

76732

Number of Participating 41
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Faculty/Staff

Number of Faculty/Staff

Hours Served

Participating in

Curricular Projects:

11520

Participating in

Extra-Curricular

Projects:

1420

Estimated Number of

Individuals Served

14364

Evidence of Project

Effectiveness

 
   Economic Opportunity

 

 
   Houses built

  

 
   Meals served

  

 
   Hours of job training and support provided

  

 
   Help organizations with promotional and financial

decisions
10  

   Education

 

 
   Students tutored/mentored

5485  

 
   Students assisted in undertaking service-learning

34  

 
   Books read

  

 
   volunteering with service-learning students

62  
   Environment

 

 
   Community gardens built

  

 
   Streams monitored/remediated

  

 
   Bags of garbage collected

  

 
   Cans and bottles recycled

  

 
   Water quality; hydro-fracking study; assisting local,

national, and global environmental agencies 
10  

   Health

 

 
   Number of people provided with health screenings

620  

 
   Nutrition/healthy living lessons taught

1110  
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   Other

  
   Veterans and Deployed Personnel

 

 
   Veterans assisted with reintegration into the

community
  

 
   Military families assisted

  

 
   Other

  
   Other
   Interfaith Engagement

 

 
   Number of students who learned something new

about a denomination, religion, or secular perspective

different than their own

  

 
   Number of students who committed to participating in

future interfaith events
  

 
   Number of the above students who were first-time

participants of an interfaith event
  

 
   Number of students who met and/or worked with

some one of a different denomination, religion, or secular

perspective

  

 
   Number of students who experienced a positive

impact on the way they think about a denomination,

religion, or secular perspective different than their own

  

   Interfaith Engagement Story: Share one student participant story that best encapsulates the positive

attitude toward diversity on religious matters among your student participants. (250 word limit)



•

•

•

•

•

•

•

•

•
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Project 2

 

Project title Migrant Education Outreach Program

In this category, select one (1) service project that best exemplifies the “Institutional Commitment to Service” statement.” This

category provides the opportunity to explain, in detail, the service project, the connection of the project to the larger institutional

commitment to community service, and the impact of this service in the community. 

The project selected for this category should be the one that most clearly aligns with the Institutional Commitment to Service

Statement. This project should demonstrate the clearest connection to the institutional support for and commitment to service, and

the strongest impact in the community.  

Provide details pertaining to each of the three evaluation categories: Project Scope, Evidence of Project Effectiveness, and Impact on

Community. (See Application Guidance for definitions.)  

This project description MUST include: 

Explanation of the project and indication of the specific service provided, including:  

Who from your institution participates in the service (faculty, teachers, students, etc.) 

Who benefits from the service; 

Detailed       evidence, including quantification, and description of the project’s benefits to the population served 

Clear      connection to the Institutional Commitment to Service Statement. 

A strong project description SHOULD also include: 

Program      practices or institutional support elements that were found particularly      helpful or effective 

Indication      of whether student participation was during regular academic sessions or      during summer or other breaks or as

part of curricula or extra-curricular      activities (indicate frequency of service) 

Collaborations      with community agencies, including K-12 schools 

Whether      the project was supported by Federal Work-Study, CNCS programs, or other government      programs.   

Include in your overview a description of how your campus will utilize evaluation and reporting
methods to indicate that this program will have a impact. (See Application Guidance for definition.) 

 

The Cortland Migrant Education Outreach Program (MEOP), which is housed at SUNY Cortland and administered by its School of

Education through a New York State Department of Education grant ($1,058,000 for 9/1/13 through 8/31/14) began in 1979 to help

56 school districts across eleven Central New York counties meet the unfilled and unique needs of migrant children. It is one of our

longest-running partnerships, and SUNY Cortland students, faculty, and staff participate in this program through volunteering,

service-learning, and internships. In addition, this program has made use of CNCS resources through SUNY Cortland AmeriCorps.

 

In 2012-2013 MEOP, which now serves 12 counties and has been renamed the Migrant Education Tutorial and Support Services

(METS) program, gave migrant families 19,657 meals through its partnership with the Central New York Food Bank. Additionally,

dental care was provided for 17 children along with physicals for 15 children through its affiliation with Finger Lakes Community

Health, which conducts one two-day visit to the Summer School. MEOP staff tutor young children and teens through the age of

twenty-one, and they tutor adults in education programs, including English Language Arts, Math, English as a Second Language,

and GED preparation.
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Last year, over 430 migrant students were served by staff and student volunteers. Staff provide advocacy in areas such as interstate

cooperation, agency coordination, and career exploration. Fifty three students volunteered a total of 122 hours; additionally two

students, through semester-long internships, devoted 120 hours each to the program’s children, totaling 240 hours of service. 5

community members volunteered a total of 15 hours, assisting in the sorting of food. One AmeriCorps member dedicated a semester

of service to the MEOP, supporting the MEOP in a variety of ways. Childhood /Early Childhood majors interacted with children, and

health majors taught lessons in nutrition, healthy living, and movement. Additionally, 20 staff members worked a total of

approximately 29,000 hours.

 

This year, the Cortland MEOP was not visited by the monitoring team, but previously in 2011, the NY State Department of Education

conducted the Title I, Part C, monitoring review of the Cortland MEOP to assess the program’s effectiveness, and the program met

all compliance requirements.

 

 

 

Total Number of

Participating Students

Students

Participating in

Curricular Projects:

55

Students

Participating in

Extra-Curricular

Projects:

 

Number of Student Hours

Served

242

Number of Participating

Faculty/Staff

20

Number of Faculty/Staff

Hours Served

Participating in

Curricular Projects:

 

Participating in

Extra-Curricular

Projects:

20

Estimated Number of

Individuals Served

430

Evidence of Project

Effectiveness

 
   Economic Opportunity

 
   Houses built
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   Meals served

19657  

 
   Hours of job training and support provided

  

 
   Other

  
   Education

 

 
   Students tutored/mentored

430  

 
   Students assisted in undertaking service-learning

  

 
   Books read

  

 
   Other

  
   Environment

 

 
   Community gardens built

  

 
   Streams monitored/remediated

  

 
   Bags of garbage collected

  

 
   Cans and bottles recycled

  

 
   Other

  
   Health

 

 
   Number of people provided with health screenings

15  

 
   Nutrition/healthy living lessons taught

  

 
   Dental care

17  
   Veterans and Deployed Personnel

 

 
   Veterans assisted with reintegration into the

community
  

 
   Military families assisted

  

 
   Other

  
   Other
   Interfaith Engagement

 

 
   Number of students who learned something new

about a denomination, religion, or secular perspective

different than their own
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   Number of students who committed to participating in

future interfaith events
  

 
   Number of the above students who were first-time

participants of an interfaith event
  

 
   Number of students who met and/or worked with

some one of a different denomination, religion, or secular

perspective

  

 
   Number of students who experienced a positive

impact on the way they think about a denomination,

religion, or secular perspective different than their own

  

   Interfaith Engagement Story: Share one student participant story that best encapsulates the positive

attitude toward diversity on religious matters among your student participants. (250 word limit)



•

•

•

•

•

•

•

•

•
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Project 3

 

Project title SUNY Cortland AmeriCorps

In this category, select one (1) service project that best exemplifies the “Institutional Commitment to Service” statement.” This

category provides the opportunity to explain, in detail, the service project, the connection of the project to the larger institutional

commitment to community service, and the impact of this service in the community. 

The project selected for this category should be the one that most clearly aligns with the Institutional Commitment to Service

Statement. This project should demonstrate the clearest connection to the institutional support for and commitment to service, and

the strongest impact in the community.  

Provide details pertaining to each of the three evaluation categories: Project Scope, Evidence of Project Effectiveness, and Impact on

Community. (See Application Guidance for definitions.)  

This project description MUST include: 

Explanation of the project and indication of the specific service provided, including:  

Who from your institution participates in the service (faculty, teachers, students, etc.) 

Who benefits from the service; 

Detailed       evidence, including quantification, and description of the project’s benefits to the population served 

Clear      connection to the Institutional Commitment to Service Statement. 

A strong project description SHOULD also include: 

Program      practices or institutional support elements that were found particularly      helpful or effective 

Indication      of whether student participation was during regular academic sessions or      during summer or other breaks or as

part of curricula or extra-curricular      activities (indicate frequency of service) 

Collaborations      with community agencies, including K-12 schools 

Whether      the project was supported by Federal Work-Study, CNCS programs, or other government      programs.   

Include in your overview a description of how your campus will utilize evaluation and reporting
methods to indicate that this program will have a impact. (See Application Guidance for definition.) 

 

From July 1, 2012, through June 30, 2013, the SUNY Cortland AmeriCorps program, which is CNCS funded, served 18 agencies

and programs - 12 community not-for-profits and 6 programs sponsored by SUNY Cortland. It was administered by our Institute for

Civic Engagement director and a Program Coordinator, funded in-part through our CNCS grant, and site supervisors at each of the

agencies or programs at which members served. Sixty-three members (including 17 SUNY Cortland students) contributed over

31,000 hours of service to the Cortland community in agencies as diverse as the YWCA, Lime Hollow Center for Environment and

Culture, Inclusive Recreation Resource Center, Family Counseling Services, and the Seven Valleys Health Coalition. Our program,

which was in its fifth year in 2012-13, is focused on strengthening our community to meet the needs identified in our ongoing

community-wide needs assessment process, "Cortland Counts," described in our Statement of Institutional Commitment. Members

recruited many SUNY Cortland students, as well as others, as volunteers in their programs.

 

Many of our projects are designed to meet the needs of children and youth, while others are aimed at economic development and

meeting the community’s health needs. Our program builds on long-standing relationships between the campus and agencies in the
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Cortland community, many of which had their roots in Community Outreach Partnership Center grants from the Department of

Housing and Urban Development in the late 1990s. In addition, we focused on building capacity within our participating institutions

through outcomes measurement using the logic model. As of June 30, 2013, our AmeriCorps members have contributed more than

117,000 hours of service to the Cortland community over the five years of our program.

 

Our most recent AmeriCorps progress reports identify the numerous ways that our AmeriCorps program has had an impact on the

community. For example, the Homework Help program of Family Counseling Services documented an 81% return rate of students

from one semester to the next. Surveys of participants indicate high levels of satisfaction with the program. Most participants

improved their school performance at least some degree.  For some participants, the improvement was quite dramatic, with one

student reporting a jump from averages in the 80s to averages in the 90s. 75% of the students attending the program had perfect

attendance over an 11-week period. Seven Valleys Health Coalition's evaluation of a program designed to improve information for

young people on mental health issues found that the information provided had an overwhelmingly positive influence on young

people's attitudes toward mental illness. They also documented a sizable gap between those who believe they might have a mental

illness and those who have sought help for one, indicating that there is work to be done encouraging young people to seek

assistance. Their evaluation of a dental health program showed similar positive outcomes, documenting a decline in the percentage

of third graders with dental caries and a decline in the percentage of third graders with untreated dental caries from 2002-2004 to

2009-2011. They also documented increases in the percentage of third graders with dental insurance and an increase in the

percentage (to nearly 96%) who had a least one dental visit in the last year. The Cortland City Youth Bureau administered a survey

to the participants in its youth development programs. 82% of participants surveyed thought that the program offered opportunities to

develop leadership skills and self-esteem. Nearly all thought the program was at least "good," and 58% rated it "excellent."

 

Our estimates below of students participating and of clients served are duplicated counts. These data are best interpreted as the

number of instances of students volunteering and the number of client contacts (or instances of services provided, both short-term

and long-term).

 

 

Total Number of

Participating Students

Students

Participating in

Curricular Projects:

 

Students

Participating in

Extra-Curricular

Projects:

2083

Number of Student Hours

Served

7348

Number of Participating

Faculty/Staff

8

Number of Faculty/Staff

Hours Served

Participating in

Curricular Projects:
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Participating in

Extra-Curricular

Projects:

2020

Estimated Number of

Individuals Served

29204

Evidence of Project

Effectiveness

 
   Economic Opportunity

 

 
   Houses built

  

 
   Meals served

  

 
   Hours of job training and support provided

  

 
   Other

  
   Education

 

 
   Students tutored/mentored

16  

 
   Students assisted in undertaking service-learning

  

 
   Books read

  

 
   Other

  
   Environment

 

 
   Community gardens built

1  

 
   Streams monitored/remediated

  

 
   Bags of garbage collected

  

 
   Cans and bottles recycled

  

 
   Other

  
   Health

 

 
   Number of people provided with health screenings

  

 
   Nutrition/healthy living lessons taught

  

 
   Other

  
   Veterans and Deployed Personnel

 

 
   Veterans assisted with reintegration into the
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community

 
   Military families assisted

  

 
   Other

  
   Other

 

 
   No of children attending recreational/educational

programs
7989  

   Interfaith Engagement

 

 
   Number of students who learned something new

about a denomination, religion, or secular perspective

different than their own

  

 
   Number of students who committed to participating in

future interfaith events
  

 
   Number of the above students who were first-time

participants of an interfaith event
  

 
   Number of students who met and/or worked with

some one of a different denomination, religion, or secular

perspective

  

 
   Number of students who experienced a positive

impact on the way they think about a denomination,

religion, or secular perspective different than their own

  

   Interfaith Engagement Story: Share one student participant story that best encapsulates the positive

attitude toward diversity on religious matters among your student participants. (250 word limit)



a.

b.

c.

d.

e.

f.
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Definitions:

 

 
Community service means activities designed to improve the quality of life of off-campus community residents, particularly low-

income individuals. Community service activities may include but are not limited to: academic service-learning, co-curricular service-

learning (not part of an academic course, but utilizing service-learning elements) and other co-curricular student volunteer activities,

as well as Work-Study community service and paid community service internships. Community service includes both direct service to

citizens (e.g., serving food to the needy) and indirect service (e.g., assessing community nutrition needs or managing a food bank). 

Academic service-learning means: service that is integrated with academic course content. It may involve direct or indirect service,

and may include academic research. 

CNCS programs include: AmeriCorps*VISTA, AmeriCorps*State and National, AmeriCorps*NCCC, Learn and Serve America, and

Senior Corps. 

Academic term means quarter, semester or trimester. 
 
Notice: Notice: All estimates requested in this application are for the 12-month period ending June 30 of the Honor Roll year.

 
Required fields are marked with a red asterisk (*)

 
 

General Community Service: Student Service Estimates
 

 
Estimate:

 
The number of students who engaged in academic service-learning.       1943      

The number of students who engaged in forms of community service not including the students counted in determining a)

(unduplicated count).       1610      

The total number of students who engaged in community service of any kind (sum of a and b).       3553      

The number of students who engaged in at least 20 hours of any kind of community service per academic term.       2040      

The number of students whose service was supported by one or more CNCS programs.       1389      

The total number of all community service hours engaged in by the institutions students.       204024      
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Definitions:

 

 
Scopeassesses the breadth and depth of the project. Factors include: number of students serving
(relative to school size), time dedicated to service, institutional staff support, participation,
and time committed, expertise utilized, collaboration with other organizations, leveraging of
college or university and community resources, and innovative use of creative solutions to
address local problems. 
Evidence of Project Effectiveness includes the estimated number of individuals served, and measurable effects of service in
the community (e.g., number of houses cleaned, renovated, built, etc.). 
Impact on Community describes either short - or long - term benefits of the service to the community. The project
will be assessed on the evidence provided to demonstrate measurable impacts on the
community. 

Required fields are marked with a red asterisk (*)

 



•

•

•

•

•

•

•

•

•
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Education Section:  Project 1

 

Project Title Explore: Education Field Experience Program

In this category, your institution may apply in one or both of the two categories: Education and Economic Opportunity. A project

submitted for the education category should detail the service project, the connection of the project to improving educational

outcomes for children and youth in pre-kindergarten through undergraduate education, and the impact of this service.  A project

submitted for the economic opportunity  category should detail the community service project, the connection of the project to improve

the financial well-being and security of economically disadvantaged individuals, and the impact of this service. 

The projects selected for this category should be the ones that most clearly align with the Institutional Commitment to Service

statement. This project should demonstrate the clearest connection to the institutional support for and commitment to service and the

strongest impact in the community.  

Provide details pertaining to each of the three evaluation categories: Project Scope, Evidence of Project Effectiveness and Impact on

Community. (See Application Guidance for definitions.)   

This project description MUST include:  

Explanation of the project and      indication of the specific service provided, including:     

Who from your institution       participates in the service (faculty, teachers, students, etc.) 

Who/what benefits from the       service  

Detail evidence, including quantification, and description of the project's benefits to the population served 

Clear connection to the      Institutional Commitment to Service statement. 

A strong project description SHOULD also include: 

Program practices or      institutional support elements that were found particularly helpful or      effective 

Indication of whether student      participation was during regular academic sessions or during summer or      other breaks (indicate

frequency of service) and if it was part of a      course curricula or extracurricular activity 

Collaborations with community      agencies, including K-12 schools 

Whether the project was supported      by Federal Work-Study, CNCS programs, or other government programs. 

Include in your overview a description of how your campus will utilize evaluation and reporting methods to indicate that this

program will have a impact. (See Application Guidance for definition.)   

 

In fall 2012, our Institute for Civic Engagement launched one our newest collaborations, its "Explore: Education Field Experience

Program" to help meet the growing number of community requests for tutors and mentors, particularly in our public schools; this

program does so by providing service-learning and volunteer field experiences for our teacher education candidates, especially first

year students. Planning for the program began in spring 2011, when many area schools and not-for-profit agencies asked the

college’s Field Experience and School Partnerships Office (FESPO) for help in recruiting students to serve as tutors and mentors.

That office’s director asked the Institute for Civic Engagement for help in recruiting students. A total of five staff and two volunteer

interns from the Institute and from FESPO participated in the program during the 2012-2013 academic year, dedicating about 25

hours for this initiative. One hundred and nineteen first-year Education majors volunteered with eight community partners to provide

roughly 3,600 hours of tutoring and mentoring for about 170 children in individual and group projects.
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In spite of that number, many area children still needed help, so the Institute recruited volunteers from the college’s Education

courses and  clubs; in addition, two faculty and two students, on their own, recruited tutors. As a result, forty additional students

donated an additional 480 hours as they partnered with eleven agencies and 60 more children. In total, 159 students gave almost

4,100 tutoring hours with 230 children at eleven schools and agencies.

 

The Institute for Civic Engagement helps our Explore program students and their tutees succeed by providing a sequence of five

professional development workshops that begin building students’ professional dispositions and skills. Through those workshops,

which were designed in collaboration with partnering agencies, students practice reflective listening and tutoring skills in the context

of their tutees’ socio-economic situations. Our future teachers also benefit from three agency supervisors’ guidance in planning,

conducting, assessing, and reflecting on lessons.

 

Supervisors’ assessments of our volunteers have been very favorable, with comments such as “wonderful,” “great,” and “fantastic.”

One Inclusive Special Education student, for example, “has the right mix of authority and approachability.”

 

Young people have benefited by learning about college, and now many teens realize that they can go to college. To that end, many

teens’ school grades improved; for example, the school grades of 38% of the teens in one of the programs rose an average of one

point in the second marking period, and the grades of 44% of the teens rose one point in the third marking period.

 

In that same program (one of our largest, with 21 tutor/tutee pairs in each semester), children benefited in yet another way:  parents

developed better understandings of the subject matter that their children were working on, and parents learned about their children’s

strengths and areas in which they needed to improve. This was the result of our students giving parents weekly “mini-reports.” The

community benefited as well. Children were being socially and academically productive after regular school hours, and community

programming increased:  Two programs doubled in size, and one of them began planning programming for home-schooled families

in the 2013-2014 academic year. The college has demonstrated its strong support for the Explore program:  In spring 2013, one of

our new partners was about fifteen miles away, so the Institute for Civic Engagement paid for a van and a driver to take tutors to that

school. In this current year, FESPO pays for two vans to drive students to that partner and to a new one that is also beyond walking

distance. At this writing, we are planning additional tutoring projects with three more schools.

 

 

Total Number of

Participating Students

Students

Participating in

Curricular Projects:

119

Students

Participating in

Extra-Curricular

Projects:

40

Number of Student Hours

Served

4100

Number of Participating

Faculty/Staff

4
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Number of Faculty/Staff

Hours Served

Participating in

Curricular Projects:

5

Participating in

Extra-Curricular

Projects:

20

Estimated Number of

Individuals Served

230

Project Effectiveness

  
   Education

 
   Economic Opportunity



•

•

•

•

•

•

•

•

•
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Education Section:  Project 2

 

Project Title Adpated Physical Education

In this category, your institution may apply in one or both of the two categories: Education and Economic Opportunity. A project

submitted for the education category should detail the service project, the connection of the project to improving educational

outcomes for children and youth in pre-kindergarten through undergraduate education, and the impact of this service.  A project

submitted for the economic opportunity  category should detail the community service project, the connection of the project to improve

the financial well-being and security of economically disadvantaged individuals, and the impact of this service. 

The projects selected for this category should be the ones that most clearly align with the Institutional Commitment to Service

statement. This project should demonstrate the clearest connection to the institutional support for and commitment to service and the

strongest impact in the community.  

Provide details pertaining to each of the three evaluation categories: Project Scope, Evidence of Project Effectiveness and Impact on

Community. (See Application Guidance for definitions.)   

This project description MUST include:  

Explanation of the project and      indication of the specific service provided, including:     

Who from your institution       participates in the service (faculty, teachers, students, etc.) 

Who/what benefits from the       service  

Detail evidence, including quantification, and description of the project's benefits to the population served 

Clear connection to the      Institutional Commitment to Service statement. 

A strong project description SHOULD also include: 

Program practices or      institutional support elements that were found particularly helpful or      effective 

Indication of whether student      participation was during regular academic sessions or during summer or      other breaks (indicate

frequency of service) and if it was part of a      course curricula or extracurricular activity 

Collaborations with community      agencies, including K-12 schools 

Whether the project was supported      by Federal Work-Study, CNCS programs, or other government programs. 

Include in your overview a description of how your campus will utilize evaluation and reporting methods to indicate that this

program will have a impact. (See Application Guidance for definition.)   

 

Our 30-year-old Adapted Physical Education Program, another of our long-standing collaborations, has a three-fold purpose: To

enhance the quality of life for people with disabilities, to provide ways for our students to learn, and to help students and faculty

conduct research on new ways of improving the health and lives of people with disabilities. These purposes are consistent with our

mission statement and with our 2010-2020 strategic plan, which identifies values such as a focus on students, a dedication to well-

being, and academic excellence.

 

Five faculty and 221 students in Physical Education courses participated in the Adapted Physical Education Program’s offerings in

2012-2013, which include a number of different programs and use a variety of methodologies to provide physical activity

opportunities for people with disabilities, from toddlers to adults. Some of the programs take place off-campus in the community,

while others use our campus' facilities.
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Two of the programs, Tuesday Night Skill Builders and Challenger Sports Program, are designed for toddlers and preschoolers who

have been identified with developmental delays. The Cortland Homer Afterschool Mentorship Program, a third program associated

with Adpated PE, is for ages 5-12. Children receive homework help, a healthy snack, and physical activity that includes ice skating.

This same age group participates in Monday Night Sports and Splash, a gym- and swim-based program.

 

In a fifth program, college students mentor 13- to 21-year-olds with disabilities. Three other programs (Challenger Sports, Thursday

Night Wheelchair Sports, and Sled Hockey and Skating) let young adults and adults engage in a variety of sports, including

wheelchair basketball, softball, power soccer, and football.

 

New for the 2012-2013 academic year is the Sensory Integration and Motor Sensory (SIMS) Exploration Center, which helps

children with delayed sensory development. Children who experience problems with sensory processing have difficulty behaving in

new environments, so they might have trouble completing tasks or playing with other children. Through the Center’s sensory

integration training, faculty, community members, Physical Education majors, and Exercise Science majors are learning how to

better serve children who experience sensory delays. As a result, children have a better chance to learn and socialize.

 

Adapted PE’s institutional partners include the Departments of Health, Childhood/Early Childhood Education, Communication

Disorders and Sciences, and Recreation Parks and Leisure Studies. Community partners include the Cortland Enlarged City School

District, the Homer and DeRuyter Central School Districts, J.M. Murray Center, J. M. McDonald Sports Complex, Madison/Cortland

Association of Retired Citizens, YMCA of Cortland County, the Onondaga, Cortland, Madison Board of Cooperative Extension, and

SUNY Upstate Medical University.

 

More than 200 children and adults were served by our Adapted Physical Education program. Services were provided to community

and families where limited services exist, and adapted physical education services were also included in children’s Individualized

Education Plans. Faculty, pre-service teachers, and in-service teachers have learned how to facilitate the self-reliance of people with

disabilities, and through their research, they have added to the literature regarding evidence-based practice. SUNY Cortland

students, including twelve Health majors and Childhood/Early Childhood Education majors, learned adapted physical education

methodologies, and they sharpened skills for mentoring the development of physical fitness and enjoyment in people with

disabilities.

 

The college has also deepened its community connections with long-standing student- and faculty-partnerships with community

agencies. Many faculty, for example, serve as board members with local agencies that promote independent living for people with

disabilities.

 

Total Number of

Participating Students

Students

Participating in

Curricular Projects:

245

Students

Participating in

Extra-Curricular

Projects:

5
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Number of Student Hours

Served

4006

Number of Participating

Faculty/Staff

7

Number of Faculty/Staff

Hours Served

Participating in

Curricular Projects:

500

Participating in

Extra-Curricular

Projects:

70

Estimated Number of

Individuals Served

266

Project Effectiveness

  
   Education

 
   Economic Opportunity



•

•

•

•

•

•

•

•

•
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Education Section:  Project 3

 

Project Title Teacher Education in Australia

In this category, your institution may apply in one or both of the two categories: Education and Economic Opportunity. A project

submitted for the education category should detail the service project, the connection of the project to improving educational

outcomes for children and youth in pre-kindergarten through undergraduate education, and the impact of this service.  A project

submitted for the economic opportunity  category should detail the community service project, the connection of the project to improve

the financial well-being and security of economically disadvantaged individuals, and the impact of this service. 

The projects selected for this category should be the ones that most clearly align with the Institutional Commitment to Service

statement. This project should demonstrate the clearest connection to the institutional support for and commitment to service and the

strongest impact in the community.  

Provide details pertaining to each of the three evaluation categories: Project Scope, Evidence of Project Effectiveness and Impact on

Community. (See Application Guidance for definitions.)   

This project description MUST include:  

Explanation of the project and      indication of the specific service provided, including:     

Who from your institution       participates in the service (faculty, teachers, students, etc.) 

Who/what benefits from the       service  

Detail evidence, including quantification, and description of the project's benefits to the population served 

Clear connection to the      Institutional Commitment to Service statement. 

A strong project description SHOULD also include: 

Program practices or      institutional support elements that were found particularly helpful or      effective 

Indication of whether student      participation was during regular academic sessions or during summer or      other breaks (indicate

frequency of service) and if it was part of a      course curricula or extracurricular activity 

Collaborations with community      agencies, including K-12 schools 

Whether the project was supported      by Federal Work-Study, CNCS programs, or other government programs. 

Include in your overview a description of how your campus will utilize evaluation and reporting methods to indicate that this

program will have a impact. (See Application Guidance for definition.)   

 

The Teacher Education in Australia program is an example of one of several international collaborations. (Others include programs

in Belize, Costa Rica, and Thailand). In this program, our students - along with students from other SUNY institutions - are serving

while they learn. They learn first hand important lessons in cross-cultural understanding, consistent with our mission of offering

students "diverse learning experiences."

 

In spring of 2013, 21 student-teachers from four SUNY campuses provided invaluable service to eleven schools along the east coast

of Australia. These service-learning students contributed to their host schools’ educational outcomes and helped build Australian

schools’ capacity through roughly 350 hours of curricular service, and 100 hours of co-curricular service. These student-teachers

helped design and run hands-on multidisciplinary lessons in (for example) language-arts, mathematics, and health. They infused

literacy into all subject areas, including Physical Education.
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Many of their lessons were unique, such as those in which children learned to play American sports. The student-teachers also

individualized group lessons, they tutored children in one-on-one settings, and they interacted with parents. In a less formal setting,

they taught children about the US, working, as one student wrote, “to dispel [children’s] myths and stereotypes of Americans.”

Students also designed and conducted professional development workshops for principals, vice-principals, and teachers. One of

those workshops helped school staff learn how American teachers use iPads in classrooms. Students engaged in co-curricular

activities that took children’s learning out of the classroom:  They participated in music and drama productions, and they chaperoned

children’s outings to art exhibits in Brisbane.

 

Our students also coached sports in after-school and weekend outdoor activities, including community-based sports programs

(which are not common in Australia). Students served as civically-engaged role-models for children by, for example, joining “Habitat

for Humanity”-type activities.  Some collected food and clothing donations for families whose houses were destroyed by flooding.

Others helped raise funds for schools and for children with cancer.  Still others helped conduct environmental research on cattle

stations in the Outback.  

 

Living for 13 weeks in a different culture and adapting to different cultural norms were transformational experiences for students.

Students strengthened their resilience, persistence, and empathy through cultural norms, including the schools’ “flatter,” less

hierarchal, organizational structure.   Reflecting that structure, Australian principals and teachers treated our student-teachers as

colleagues in formal and informal mutual-educational activities. In a two-week book- and experience-based professional

development project, students learned about indigenous peoples’ education and about assessment.  Students interacted with host

teachers and principals during weekly discussions, staff meetings, and social activities;  these events helped students learn

Australian interpersonal expectations, such as not “cutting to the chase” in professional e-mails, and thanking people with hand-

written notes.  These experiences helped students develop nuanced understandings of their own culture, as well, and they helped

sensitize students to cultural codes that nurture personal relationships.

 

Cultural competency is a factor in efficacy, as are two other qualities students developed:  empathy and confidence.  One student

wrote, “Working as a student teacher in a ‘special school’ enabled me to see the choices parents have for schooling their child. . .  I

have learned so much about how to adapt my teaching based on the needs of my students.” Two SUNY Cortland faculty were

involved;  together, they devoted 1,200 hours to curricular development and activities, and 800 hours to co-curricular work.

 

Total Number of

Participating Students

Students

Participating in

Curricular Projects:

21

Students

Participating in

Extra-Curricular

Projects:

21

Number of Student Hours

Served

450

Number of Participating 2
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Faculty/Staff

Number of Faculty/Staff

Hours Served

Participating in

Curricular Projects:

1200

Participating in

Extra-Curricular

Projects:

800

Estimated Number of

Individuals Served

120

Project Effectiveness

  
   Education

 
   Economic Opportunity



•

•

•

•

•

•

•

•

•
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Economic Opportunity Section:  Project 1

 

Project Title Cortland Downtown Partnership

In this category, your institution may apply in one or both of the two categories: Education and Economic Opportunity. A project

submitted for the education category should detail the service project, the connection of the project to improving educational

outcomes for children and youth in pre-kindergarten through undergraduate education, and the impact of this service.  A project

submitted for the economic opportunity  category should detail the community service project, the connection of the project to improve

the financial well-being and security of economically disadvantaged individuals, and the impact of this service. 

The projects selected for this category should be the ones that most clearly align with the Institutional Commitment to Service

statement. This project should demonstrate the clearest connection to the institutional support for and commitment to service and the

strongest impact in the community.  

Provide details pertaining to each of the three evaluation categories: Project Scope, Evidence of Project Effectiveness and Impact on

Community. (See Application Guidance for definitions.)   

This project description MUST include:  

Explanation of the project and      indication of the specific service provided, including:     

Who from your institution       participates in the service (faculty, teachers, students, etc.) 

Who/what benefits from the       service  

Detail evidence, including quantification, and description of the project's benefits to the population served 

Clear connection to the      Institutional Commitment to Service statement. 

A strong project description SHOULD also include: 

Program practices or      institutional support elements that were found particularly helpful or      effective 

Indication of whether student      participation was during regular academic sessions or during summer or      other breaks (indicate

frequency of service) and if it was part of a      course curricula or extracurricular activity 

Collaborations with community      agencies, including K-12 schools 

Whether the project was supported      by Federal Work-Study, CNCS programs, or other government programs. 

Include in your overview a description of how your campus will utilize evaluation and reporting methods to indicate that this

program will have a impact. (See Application Guidance for definition.)   

 

SUNY Cortland has long been invested in the economic development of the Cortland community, including improving the financial

well-being and security of economically disadvantaged individuals, which is consistent with our vision of SUNY Cortland as a "center

for . . . economic growth, distinguished by successful partnerships . . . throughout the region." For seven years we have collaborated

with the Cortland Downtown Partnership (CDP) to fulfill its mission of advancing commerce and culture in historic downtown

Cortland, including economic development and business development, promotion and marketing, planning and historic preservation,

as well as community development. The Cortland Downtown Partnership promotes and enhances the commerce and culture of the

downtown area by working with businesses, community members, and the college to generate commerce and attract individuals to

the downtown area. In these ways, the CDP seeks to develop opportunities for members of the Cortland community to create and

sustain jobs that are vital to the well-being of our community members.
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The CDP is composed of an enthusiastic staff, board, committees, and volunteers, and is housed in offices provided by SUNY

Cortland and shared with SUNY Cortland faculty and staff.  The CDP, in concert with other organizations, has also been working to

develop the downtown as a center for arts and culture in the area. The CDP works hard to bring cultural events to the community

and celebrates every season with events such as Pumpkinfest, First Light (on New Year's Eve), and Chill-A-Bration; each a popular

holiday-related festivity. In between all the holiday events are others such as a Taste of Downtown, Arts and Wine Festival, Dairy

Parade, Main Street Music Series, classic car Cruise Night, and Brockway Truck Show. These events involve the entire community,

small businesses, and individuals alike.

 

College students are also consistent participants in both attending the events and volunteering for them. Student volunteers help

with the many tasks associated with cultural events, such as setting up and staffing booths, selling tickets, delivering materials,

making signs, providing onsite information, conducting and managing performances, and entertaining children. Students also assist

local businesses with marketing and promotions and work on community clean-up following outdoor events which include

organizing, planning, and executing the clean-up.

 

In 2012-2013, approximately 295 student volunteers contributed a total of 970 hours aiding the CDP with three events, Chill-A-

Bration, A Taste of Downtown, and First Light, and two clean-up endeavors, Fall Clean-up and Spring Clean-up. These activities

serve to help area businesses and the entire Cortland community. The combined attendance of the three events equaled around

6,000 people served while the cleanup events serve the entire community of approximately 20,000 people.

 

The CDP also had one CNCS-supported AmeriCorps member during 2013 who completed a half-time term of service (900 hours)

during the calendar year, and one intern during the spring 2013 semester who worked a total of 120 hours and received 3 credit

hours. The CDP also operates the Cortland Business Innovation Center, which helps to promote and assist startup businesses to

attract and retain young professionals. Five faculty members contributed a total of 780 hours to the center, lending their expertise to

support the center and local entrepreneurship.

 

 

Total Number of

Participating Students

Students

Participating in

Curricular Projects:

1

Students

Participating in

Extra-Curricular

Projects:

295

Number of Student Hours

Served

1990

Number of Participating

Faculty/Staff

5

Number of Faculty/Staff

Hours Served

Participating in

Curricular Projects:

780
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Participating in

Extra-Curricular

Projects:

0

Estimated Number of

Individuals Served

26000

Project Effectiveness

  
   Education

 
   Economic Opportunity



•

•

•

•

•

•

•

•

•

Page: 34

Economic Opportunity Section:  Project 2

 

Project Title YWCA's Bridges for Kids Program

In this category, your institution may apply in one or both of the two categories: Education and Economic Opportunity. A project

submitted for the education category should detail the service project, the connection of the project to improving educational

outcomes for children and youth in pre-kindergarten through undergraduate education, and the impact of this service.  A project

submitted for the economic opportunity  category should detail the community service project, the connection of the project to improve

the financial well-being and security of economically disadvantaged individuals, and the impact of this service. 

The projects selected for this category should be the ones that most clearly align with the Institutional Commitment to Service

statement. This project should demonstrate the clearest connection to the institutional support for and commitment to service and the

strongest impact in the community.  

Provide details pertaining to each of the three evaluation categories: Project Scope, Evidence of Project Effectiveness and Impact on

Community. (See Application Guidance for definitions.)   

This project description MUST include:  

Explanation of the project and      indication of the specific service provided, including:     

Who from your institution       participates in the service (faculty, teachers, students, etc.) 

Who/what benefits from the       service  

Detail evidence, including quantification, and description of the project's benefits to the population served 

Clear connection to the      Institutional Commitment to Service statement. 

A strong project description SHOULD also include: 

Program practices or      institutional support elements that were found particularly helpful or      effective 

Indication of whether student      participation was during regular academic sessions or during summer or      other breaks (indicate

frequency of service) and if it was part of a      course curricula or extracurricular activity 

Collaborations with community      agencies, including K-12 schools 

Whether the project was supported      by Federal Work-Study, CNCS programs, or other government programs. 

Include in your overview a description of how your campus will utilize evaluation and reporting methods to indicate that this

program will have a impact. (See Application Guidance for definition.)   

 

Bridges for Kids, a program housed in the Cortland YWCA, promotes the acceptance of children for who they are. It matches student

mentors to children who come from stressful home environments, and it facilitates the opportunity for positive experiences and

activities that nurture each child’s growth. It offers at-risk youth and children living in poverty opportunities to identify and follow a

more positive path to adulthood to improve their well-being and security.

 

SUNY Cortland collaborated with area not-for-profits to develop a training program for students to become mentors and positive role

models to these children, ages 5-12. The resulting relationships give children opportunities for activities that result in increased self-

esteem and a greater feeling of worth. 77 SUNY Cortland college students acted as mentors to youth living in stressful homes while

another 152 students assisted low-income families with nurturing activities. A total of 309 students served in the program, donating

4,800 hours and serving 400 people. Many student volunteers are childhood/early childhood majors, but volunteers come from a
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variety of disciplines such as community health, recreation, parks and leisure studies, and biological science. Also, 2 faculty

members volunteered in the program, donating approximately 140 hours.

 

Mentors are asked to commit to the program for one year and are expected to spend two hours a week with the children, though

many opt for more time. That time spent with the children can include anything from arts and crafts, to board games, to free use of

the YWCA’s swimming pool or gym facilities. Mentors are also free to take the children on impromptu field trips, sometimes exposing

them to different cultures and activities they would not normally get a chance to experience. The program is provided free to children

12 and younger and is supported financially by the YWCA. Although student mentors are not expected to be tutors, they do stress

the importance of education. By showing interest and asking questions, the mentors convey that education is important and that they

care. Mentors also serve as positive role models for good nutrition and physical activity as well as foster creativity and model conflict

resolution techniques which the children can use in their home and school.

 

At least once a month, Bridges for Kids provides an activity that is open to all enrolled families regardless if the child is matched with

a mentor or is on a waiting list. Families come and bring all the siblings. It is a time for parents to socialize and interact with their own

children in a supportive, positive atmosphere, and it is an opportunity for families to meet and support each other. The college

students assist in planning and supervising these activities. Such activities have included a “fair" with craft booths and games, a

Halloween party, a bike safety rodeo, cooking classes for kids, and an extended family Thanksgiving dinner.

 

The long-term results of the program have been a notable increase in school attendance and a significant drop in high-risk behaviors

among the mentored children. To assess the effectiveness of the program, the YWCA surveys the families twice a year. According

to the 2012 survey, "84% of matched children demonstrated positive behavior changes including increased self-esteem and

attention to school work." Children with higher confidence are less at risk for serious problems later, such as substance abuse,

tobacco use, teen pregnancy, dropping out of school, and juvenile delinquency. The goal of the program is to cement a child’s

confidence and problem-solving skills through positive experiences. Mentoring of children often strengthens their families' stability;

the family events serve to educate parents; the behavior modeled by mentors tends to reduce the likelihood of child abuse/neglect.

Stronger, better functioning families have less likelihood for domestic violence and other destructive behaviors.

 

Total Number of

Participating Students

Students

Participating in

Curricular Projects:

309

Students

Participating in

Extra-Curricular

Projects:

0

Number of Student Hours

Served

4800

Number of Participating

Faculty/Staff

2

Number of Faculty/Staff Participating in 0
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Hours Served Curricular Projects:

Participating in

Extra-Curricular

Projects:

140

Estimated Number of

Individuals Served

400

Project Effectiveness

  
   Education

 
   Economic Opportunity



•

•

•

•

•

•

•

•

•
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Economic Opportunity Section:  Project 3

 

Project Title Center for Speech, Language and Hearing Disorders

In this category, your institution may apply in one or both of the two categories: Education and Economic Opportunity. A project

submitted for the education category should detail the service project, the connection of the project to improving educational

outcomes for children and youth in pre-kindergarten through undergraduate education, and the impact of this service.  A project

submitted for the economic opportunity  category should detail the community service project, the connection of the project to improve

the financial well-being and security of economically disadvantaged individuals, and the impact of this service. 

The projects selected for this category should be the ones that most clearly align with the Institutional Commitment to Service

statement. This project should demonstrate the clearest connection to the institutional support for and commitment to service and the

strongest impact in the community.  

Provide details pertaining to each of the three evaluation categories: Project Scope, Evidence of Project Effectiveness and Impact on

Community. (See Application Guidance for definitions.)   

This project description MUST include:  

Explanation of the project and      indication of the specific service provided, including:     

Who from your institution       participates in the service (faculty, teachers, students, etc.) 

Who/what benefits from the       service  

Detail evidence, including quantification, and description of the project's benefits to the population served 

Clear connection to the      Institutional Commitment to Service statement. 

A strong project description SHOULD also include: 

Program practices or      institutional support elements that were found particularly helpful or      effective 

Indication of whether student      participation was during regular academic sessions or during summer or      other breaks (indicate

frequency of service) and if it was part of a      course curricula or extracurricular activity 

Collaborations with community      agencies, including K-12 schools 

Whether the project was supported      by Federal Work-Study, CNCS programs, or other government programs. 

Include in your overview a description of how your campus will utilize evaluation and reporting methods to indicate that this

program will have a impact. (See Application Guidance for definition.)   

 

Children from disadvantaged backgrounds sometimes fall through the cracks when it comes to hearing, language, and speech

disorders. The Center for Speech, Language and Hearing Disorders at SUNY Cortland fills this gap in service by providing both on-

site and off-site services in its collaboration with two school districts in Cortland County. This program is one of our newer

partnerships. The program is a significant benefit to the community as it provides free screenings, hearing and speech evaluation,

and therapy to members of the community who might otherwise not be diagnosed or treated, and it frees up school nurses to focus

on other health areas with elementary students. 

 

Audiology Screenings. College students go to local and area community schools to conduct outreach and screening to children in

kindergarten, first, third, and fifth grades for hearing difficulties. The students set up audiology equipment and then conduct faculty-

supervised screenings. It is a way to gain practical experience with clientele, learn tactics for communicating effectively with children,
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and to apply the tools and equipment to actual clinical situations.   The student group going into the schools was able to establish a

routine that enabled them to screen children efficiently, screening about 200 children in a matter of hours when it would normally

take a school nurse an entire semester.  Children found to have hearing issues are given referrals for local physicians.

 

In fall of 2012, 8 undergraduate volunteers participated in the program to screen 393 children in a local elementary school for 42

hours of service. This was all extra-curricular and resulted in 6 clients being referred to a physician. In the spring of 2013, 2 students

screened 227 children in an area elementary school, completing 24 hours of service. This activity was curricular, as students

received 2 credit hours. It resulted in 4 client referrals. One faculty member contributed 75 hours each semester to supervision of the

program for a total of 150 hours. Combined totals for hearing evaluation clinical experience were 620 children screened by 10

student volunteers completing 66 hours of community service.

 

The Cortland City and Groton School Districts have both expressed great satisfaction with the program and asked that the program

be expanded. In addition to hearing screenings, the center’s students perform on-site and off-site speech and language evaluations

at pre-schools, Head Start programs, and local elementary schools.

 

Speech and Language Therapy.  Under the supervision of a licensed and certified speech and language pathologist, students also

offer speech and language therapy to about 25 clients per year, providing a valuable service to the community. Parents are invited to

attend the sessions in order to become more involved. Students performing therapy typically meet with clients twice a week.

Students provide evaluation and therapy out in the community as well as on location at the center.  In the fall of 2012, 12 students

provided speech therapy to 12 clients and performed screenings for another 200 individuals, contributing a total of 720 hours of

service. Three faculty members devoted a total of 60 hours during 2012.

 

In the spring of 2013, 15 students offered speech therapy to 13 clients in–house, and to 6 individuals out in local schools. They also

performed 30 screenings. The total hours of service for 2013 was 900.  For 2013, two faculty members devoted a total of 16 hours.

In addition to screenings, students prepare lesson plans, monitor and review data to prepare diagnostic and progress reports, and

prepare for and participate in meetings. The activity for both 2012 and 2013 was curricular as students receive two credit hours for

the course which requires clinical assignments. Combined totals for student volunteers providing speech therapy and evaluation was

27, serving a total of 261 individuals and serving a total of 1,620 hours.

 

Total Number of

Participating Students

Students

Participating in

Curricular Projects:

29

Students

Participating in

Extra-Curricular

Projects:

8

Number of Student Hours

Served

1686

Number of Participating

Faculty/Staff

4
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Number of Faculty/Staff

Hours Served

Participating in

Curricular Projects:

151

Participating in

Extra-Curricular

Projects:

75

Estimated Number of

Individuals Served

880

Project Effectiveness

  
   Education

 
   Economic Opportunity



a.

b.

c.

d.

e.

f.
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Definitions:

 

 
Community servicemeans activities designed to improve the quality of life of off-campus
community residents, particularly low-income individuals. Community service activities may
include but are not limited to:academic service-learning,co-curricular service-learning(not part of an academic
course, but utilizing service-learning elements), and other co-curricular student volunteer
activities, as well as Work-Study community service and paid community service internships.
Community service includes bothdirect serviceto citizens (e.g., serving food to the needy) and
indirect service(e.g., assessing community nutrition needs or managing a food bank). 
Academic service-learning means: service that is integrated with academic course content.
It may involve direct or indirect service, and may include academic research. 
CNCS programs include: AmeriCorps*VISTA, AmeriCorps*State and National,
AmeriCorps*NCCC, Learn and Serve America, and Senior Corps. 
Academic term means quarter, semester or trimester. 
 
Notice: Notice: All estimates requested in this application are for the 12-month period ending June 30 of the Honor Roll year.

 
Required fields are marked with a red asterisk (*)

 
 

Student Service Estimates
 

 
Estimate:

 
The number of students who engaged in academic service-learning.       700      

The number of students who engaged in forms of community service not including the students counted in determining a)

(unduplicated count).       348      

The total number of students who engaged in community service of any kind (sum of a and b).       1048      

The number of students who engaged in at least 20 hours of any kind of community service per academic term.       332      

The number of students whose service was supported by one or more CNCS programs.       296      

The total number of all community service hours engaged in by the institutions students.       16816      



1.

2.

3.

4.

5.

6.

7.

8.
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Required fields are marked with a red asterisk (*)

 

Institutional Supports for Service

 

 
Is community service or service-learning explicitly cited in your institutions mission statement or strategic plan?

   Yes    No    Don’t know/ data not available

	

Is interfaith community service explicitly cited in your institutions mission statement, or strategic plan, or other key institutional

materials?

   Yes    No    Don’t know/ data not available    Not applying for interfaith

	

Does the institution make internal budgetary allocations to support service?

   Yes    No    Don’t know/ data not available

	

Does the institution make internal budgetary allocations to support interfaith community service?

   Yes    No    Don’t know/ data not available    Not applying for interfaith

	

Does the applicant institution have at least one full-time staff member responsible for coordinating student community service or

service-learning activities?

   Yes    No    Don’t know/ data not available

How many? 1

	

Does the applicant institution have at least one full-time staff member responsible for coordinating student interfaith community

service?

   Yes    No    Don’t know/ data not available    Not applying for interfaith

	

Does the applicant institution provide scholarships or other financial rewards to students for community service?

   Yes    No    Don’t know/ data not available

	

Does the applicant institution provide a match award for the Segal AmeriCorps Education Award?

   Yes    No    Don’t know/ data not available



9.

10.

11.

12.

13.

14.

1.

2.
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Does the applicant institution offer academic courses that integrate community service with academic content, i.e., academic

service-learning courses, as defined above?

   Yes    No    Don’t know/ data not available

Approximately how many? 61

	

Does the applicant institution offer academic courses that integrate interfaith community service with academic content?

   Yes    No    Don’t know/ data not available    Not applying for interfaith

	

Does the applicant institution require academic service-learning courses as part of the core curriculum of at least one major or

disciplinary area?

   Yes    No    Don’t know/ data not available

	

Does the applicant institution require academic interfaith engagement courses as part of the core curriculum of at least one

major or disciplinary area?

   Yes    No    Don’t know/ data not available    Not applying for interfaith

	

Does the applicant institution reward the use of academic service-learning through faculty promotion and tenure decisions, or by

providing awards or professional development opportunities?

   Yes    No    Don’t know/ data not available

	

Is the applicant institution recognized under one of the Carnegie Foundations Community Engagement classifications?

   Curricular Engagement
   Outreach and Partnerships
   Curricular Engagement and Outreach and Partnerships

 

Government Supports for Service
 

Does the applicant institution utilize AmeriCorps, including VISTA, members in recruiting student volunteers or coordinating

student service projects?

   Yes    No    Don’t know/ data not available

	

Does the applicant institution have an ongoing grantee, sub-grantee or other supportive relationship with any of the following

CNCS programs?



3.
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   Learn and Serve America

 
   Americorps*State and National

 
   AmeriCorps*VISTA

 
   AmeriCorps*NCCC

 
   Senior Corps

Please identify any ongoing relationship the applicant institution has with other Federal, State, or local government agencies in

support of student community service activities:

 

In September of 2009, SUNY Cortland was awarded a $247,000 Congressionally-directed grant through the Fund for the

Improvement of Post-Secondary Education for our Building Community Leaders program. This program develops students as

community leaders. In 2009-10, we initiated our "Fire It Up: Lead the Way to Change" annual leadership conference (now

integrated into our annual "Diversity, Equity and Social Justice" conference); developed programming for our Judson H. Taylor

Leadership House living learning community; created curricular materials to introduce leadership into our first year experience

programs; and made awards available to departments to institutionalize leadership curricula. The Leadership House is now in

its fourth year of operation. SUNY Cortland also provides direction for our AmeriCorps program. In 2012-2013 we were

concluding the second half of our fourth year program ($370,000) and initiating the first half of our fifth year program

($235,000). We had a total of 63 members serving during this time period. Some of the members in our program are SUNY

Cortland students (17) and some are recent graduates. SUNY Cortland students who participated in the program donated

5,443 hours of service. AmeriCorps members also recruited SUNY Cortland students for participation in their programs. During

the reporting period, our non-SUNY Cortland AmeriCorps members contributed an additional 26,281 hours of service (these

hours are not included in the statistics reported elsewhere in this application). Most recently, we received an Appalachian

Regional Commission (ARC) grant ($81,000) to collaborate with community economic development agencies on

entrepreneurship leading to job creation for the community, and the NY State Dept. of Education funded our MEOP program.

 

 

The Paperwork Reduction Act Statement
 

 
THANK YOU FOR TAKING THE TIME TO COMPLETE THIS APPLICATION. 
WE APPRECIATE ALL THE WORK THAT YOU DO! 

The Paperwork Reduction Act Statement 
Public Burden Statement:  The Paperwork Reduction Act of 1995 requires the Corporation to inform all potential
persons who are to respond to this collection of information that such persons are not required to respond unless it
displays a currently valid OMD control number (See 5 CFR 1320.5(b)(2)(i)). 
This information collection instrument expires 12/4/2016. 
Time Burden: The time required to compete collection of information is estimated to average 1 hour per applicant. 
Use of Information: The information collected constitutes an application to the Corporation for recognition.  The
Corporation evaluates the application and makes decisions through the review and selection process. 
Effects of Non-Disclosure: Providing this information is voluntary; however, failure to provide the information is would
not allow the Corporation to assess the applicant’s request for recognition.  In this case, it will not be possible to
consider the applicant for inclusion on the President’s Higher Education Community Service Honor Roll. 
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