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AED 402: Student Teaching Seminar 
Spring 2011, 1 credit 

SUNY College at Cortland 
Dr. Amy Schutt 

E-mail: amy.schutt@cortland.edu  
Office and Phone:  Old Main 210C; (607) 753-2055 

Office hours:  Tues. & Thurs. 12:30-2:30 p.m.; Wed. 3:15-4:15 p.m.; or by appointment 
 
 

Course Description:  This course will help you gain experience in the following areas: 
assessing the prior knowledge of your students, responding to the diversity of learners in 
your classroom, developing effective strategies for teaching social studies content that 
allow you to assess your students' understandings of NCSS themes, gathering data on the 
impact of your teaching on your students' learning, and improving your teaching by 
reflecting on that data.  To accomplish these outcomes, you will be completing an 
assessment project for each placement. You must complete all assignments in order to 
pass this course.  You must pass AED 402 within the semester that you are enrolled in 
AED 400 and AED 401.   
 
Important note about on-line communications: 
You will be receiving regular communications from your instructor through e-mail.  It is 
your responsibility to check for messages frequently and to respond to your instructor in 
a timely fashion. You will be sending your assignments to your instructor through e-mail.  
 
Optional Text: 
--Rebecca Anthony and William Coghill-Behrends, Getting Hired:  A Student Teacher's 
Guide to Professionalism, Résumé Development and Interviewing (Dubuque, Iowa:  
Kendall Hunt, 2010); ISBN: 978-0-7575-7613-3. 
 
Course Objectives: 
Teacher Candidates in this course will: 
 --show understanding of content appropriately grounded in NCSS Thematic 
 Standards and the New York State Social Studies Core Curriculum (CF 1, 2, 8) 
 --construct effective assessments and rubrics (CF 12) 
 --assess their students' prior knowledge of NCSS thematic content (CF 8, 12) 
 -- reflect on the diversity of learners in their classroom (CF 3, 7, 11) 
 --use these reflections as well as pre-assessment data to plan and implement 
 effective teaching strategies (CF 7, 10, 11, 12) 
 --compare and reflect on pre- and post-assessment data to evaluate the impact of 
 their teaching  strategies and to improve their teaching (CF 3, 7, 12) 
CF:  SUNY Cortland Conceptual Framework for Teacher Education (see below). 
 

Reminders:  Organization and planning are important.  Be sure to keep your lesson 
plans in a notebook, readily at hand for your host teacher and college supervisor to 
examine.  Throughout the semester, I will be sending you some reminders related to 
AED 400-401-402. Please check your e-mail regularly. 
 
Disabilities: If you are a student with a disability and wish to request accommodations, 
please contact the Office of Student Disability Services located in B-1 Van Hoesen Hall or 
call (607) 753-2066 for an appointment.  Information regarding your disability will be 
treated in a confidential manner.  Because many accommodations require early 
planning, requests for accommodations should be made as early as possible. 
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Academic Honesty:  Never plagiarize. Accurate and complete documentation of sources 
is required.  Your instructor follows the college's policy regarding academic dishonesty 
and penalties for it.  Students should familiarize themselves with the policies in Chapter 
340 of the College Handbook. 
 

Required Assignments and Deadlines: 
 

First Assessment Project Report:  Due February 14 
 

Second Assessment Project Report: Due April 18 
 
 
 
   Optional Assignment and Deadline: 
 
Although not required, you may submit a job application cover letter and résumé in 
order to receive comments from your instructor.  If you opt to turn in this assignment, 
the cover letter and résumé must be received by your instructor no later than April 29. 
 
 
 
Job Search Websites: 
If you go to the site listed here, you will see links to useful websites for locating teaching 
positions.  
 http://www2.cortland.edu/offices/career-services/forms-resources/career-
 links.dot 
 
In addition, here is a BOCES site not on this list, but which you may find helpful. 
 http://www.olasjobs.org/ 
 
 
 
Evaluation and Deadlines: In order to pass this course, you must complete all 
assignments and receive credit for all assignments. You must keep a back-up 
copy of each assignment submitted, so that you can immediately provide a replacement 
in the event of a lost assignment and/or electronic transmission problem. Assignments 
are due by 9:00 a.m. on the due date.  Your two assessment projects combined 
must average a score of at least a 3 in order to pass this course. These will be 
scored according to the rubric below.  There will be one overall score (5,4, 3, 
2, or 1) for each assessment project, using the point values listed on the 
rubric. 
 
 

 

 

 

 

 

 

Optional Assignment with Deadline: 
 
Although they are not required, you may submit a job application cover letter and résumé in 
order to receive feedback from your instructor on these.  If you opt to turn in this assignment, 
the cover letter and résumé must be received by your instructor no later than April 29. 
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AED 402 Rubric for Assessment Projects 

 
 Target 

(5) 

Approaching Target 

(4) 

Acceptable 

(3) 

Approaching 

Acceptable (2) 

Unacceptable 

(1) 

Project Design 

(2 pts.) 

 

Project requires 

students to very 

clearly and 

measurably 

demonstrate content 

understandings keyed 

to a designated NCSS 

Standard (for second 

project this must be a 

different standard 

from the first 

project's NCSS 

Standard); each step 

and part of the 

assessment project is 

very clearly 

described; rubric 

provides meaningful, 

observable measure 

of student NCSS 

understandings. 

Project requires 

students to clearly and 

measurably demonstrate 

content understandings 

keyed to a designated 

NCSS Standard (for 

second project this must 

be a different standard 

from the first project's 

NCSS Standard); each 

step and part of the 

project is clearly 

described; rubric 

provides meaningful, 

observable measure of 

student understanding 

of the standard; a minor 

modification may 

enhance the 

observability and 

measurability of student 

NCSS understandings. 

Project requires 

students to clearly and 

measurably demonstrate 

content understandings 

keyed to a designated 

NCSS Standard (for 

second project this must 

be a different standard 

from the first project's 

NCSS Standard); each 

step and part of the 

project is clearly 

described; rubric 

provides meaningful, 

observable measure, 

though minor 

modifications will 

enhance the 

observability and 

measurability of student 

NCSS understandings. 

Project mostly requires 

students to clearly and 

measurably demonstrate 

content understandings 

keyed to a designated 

NCSS Standard (for 

second project this must 

be a different standard 

from the first project's 

NCSS Standard); each 

step and part of the 

project is mostly clearly 

described; rubric 

provides meaningful, 

observable measure, 

though several 

modifications will 

improve the 

observability and 

measurability of student 

NCSS understandings. 

Project does not 

require students to 

clearly and 

measurably 

demonstrate content 

understandings keyed 

to a designated NCSS 

Standard; steps or 

parts of project are 

only vaguely 

described; many 

modifications 

needed; rubric is 

underdeveloped and 

does not provide a 

meaningful, 

observable measure 

of student NCSS 

understandings. 

Teaching 

Adjustments 

Made, Based 

on Analysis of 

Pre-Assessment  

and on 

Reflection on 

Diversity of 

Learners 

(2 pts.) 

Teaching adjustments 

are very clearly based 

on data from pre-

assessment and on 

thorough and 

insightful reflections 

on the diversity of 

learners in the 

classroom; well-

developed needs list 

and varied teaching 

materials designed to 

help students 

demonstrate NCSS 

understandings. 

Teaching adjustments 

are clearly based on 

data from pre-

assessment and on 

insights from reflecting 

on diversity of learners 

in the classroom; well-

developed needs list 

and varied teaching 

materials help students 

demonstrate improved 

understandings of 

NCSS thematic 

material; an additional 

minor adjustment will 

help students 

demonstrate NCSS 

understandings. 

Teaching adjustments 

are clearly based on 

data from pre-

assessment and on 

reflection on diversity 

of learners in the 

classroom; well 

developed needs list 

and varied teaching 

materials help students 

show improved 

understandings of 

NCSS thematic 

material; a few minor 

adjustments will aid 

student performance of 

NCSS understandings. 

Teaching adjustments 

are based on reflection 

and analysis; however, 

these adjustments do 

not sufficiently respond 

to one of these two 

areas: 1) pre-assessment 

data or 2) the diversity 

of learners in the 

classroom; needs list 

and teaching materials 

need revising in order to 

help students show 

NCSS understandings. 

Teaching adjustments 

do not adequately 

show response to pre-

assessment data or to 

the diversity of 

learners in the 

classroom; Teacher 

Candidate has not 

adequately analyzed 

pre-assessment data 

or the diversity of 

learners in the 

classroom and thus is 

unable to help 

students demonstrate 

NCSS 

understandings. 

Final 

Reflection, 

Based on 

Comparison of 

Pre- and Post- 

Assessment 

Results 

 (Part g) 

(1 pt.) 

Thoroughly and 

insightfully compares 

and analyzes pre- and 

post-assessment 

results; includes very 

well presented, 

appropriate examples 

and explanations of 

future adjustments to 

increase students' 

ability to demonstrate 

NCSS 

understandings. 

Thoroughly and clearly 

compares and analyzes 

pre- and post-

assessment results, 

includes well-presented 

examples and 

explanations of 

appropriate future 

adjustments to increase 

students' ability to 

demonstrate NCSS 

understandings; a minor 

clarification or 

additional adjustment 

may be needed. 

Clearly compares and 

examines pre- and post-

assessment results, 

includes examples and 

explanations of 

appropriate future 

adjustments to increase 

students' ability to 

demonstrate NCSS 

understandings; a few 

minor clarifications or 

an additional 

adjustment is needed. 

Compares pre- and 

post-assessment results 

but needs some 

clarifications and 

additional analysis; 

includes examples of  

future adjustments to 

increase students' ability 

to demonstrate NCSS 

understandings, but 

several additional 

adjustments are needed. 

Provides little 

comparison of pre- 

and post-assessment 

results; vague or 

lacking in 

explanations of future 

adjustments to 

increase students' 

ability to demonstrate 

NCSS 

understandings. 
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Description of Assessment Project  

(Complete one assessment project during your first placement, and 
complete a second assessment project during your second placement.) Turn 

in the project reports by the deadlines listed above. 
 

Step I:  Select one of the classes you are teaching, indicating the course name, 
grade level, and number of students in the class. 
 
Step II:  Design a pre-assessment/post-assessment assignment that will result in 
a pair of numerical measures that can be compared.  Below are some examples to 
help explain this assignment; however, you must design your own unique 
assessment project, not copy one of the assessment plans below. 
 
Example A—Show your students a picture of the first encounter between the 
Aztecs and the Spanish, reinforcing the picture with a map of Mexico indicating 
the route of the Spanish explorers. Design a scoring rubric for this writing 
assignment and share it with your students.  Have your students write a half-page 
paragraph comparing and contrasting the Spanish and the Aztecs. Find the NCSS 
standard that most closely correlates with this assignment, e.g., I, Culture. Read 
the paragraphs, making a list of the skills and knowledge the students will need to 
improve their understanding of the similarities and differences between the 
Spanish and the Aztecs.  Plan and teach a lesson on the topic, one that addresses 
the needs on your list and that adjusts for learning differences among your 
students. Repeat the assessment and grade it a second time. 
 
Example B—Hand out a map of the Mediterranean region, asking your students 
to label ten geographical features that you have listed, e.g., Italy, Egypt, Greece, 
Danube River.  Then ask them to respond to this question:  “Pick one country on 
the map, and explain in a half-page paragraph how geography influences the 
country.” Design a scoring rubric (for example, one point each for the 
geographical features and five points for the answer to the question, with criteria 
for a good answer given) for the assignment and share it with your students.  
Find the NCSS standard that most closely correlates with this assignment, e.g., 
III, People, Places, and Environments. Read your students’ work, making a list of 
the knowledge and skills they will need to improve their understanding of the 
topic. Plan and teach a lesson on the topic, one that addresses the needs on your 
list and that adjusts for learning differences among your students. Repeat the 
assessment and grade it a second time. 
 
Example C—Show your students a population distribution map of England in 
1700 and another in 1850.  Then show them pictures of people working on farms 
and in factories in the early 1800s. Design a scoring rubric for the assignment 
and share it with your students.  Have students write a half-page paragraph in 
which they list five changes that happened in Britain between 1700 and 1850.  
Find the NCSS standard that most closely correlates with this assignment, e.g., II, 
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Time, Continuity, and Change.  Read your students’ work, making a list of the 
knowledge and skills they will need to improve their understanding of the topic. 
Plan and teach a lesson on the topic, one that addresses the needs on your list 
and that adjusts for learning differences among your students. Repeat the 
assessment and grade it a second time. 
 
Step III:  Report your results by e-mail to your AED 402 instructor.  Include the 
following: 

a) A description of the assignment (at least one paragraph), explaining how 
this project helps students demonstrate their understanding of one NCSS 
Standard. [Your second assessment project must focus on a 
different NCSS Standard from the one used for your first 
assessment project.] 

b) The rubric you designed and used to score the assignment. 
c) The class's average score on the pre-assessment. 
d) The needs list you developed after scoring the pre-assessment as well as a 

written discussion of any pertinent materials used to improve their 
performance on the post-assessment. 

e) A written reflection on how your knowledge of the diversity among the 
learners in your classroom informed your teaching of the lesson. 

f) The class's average score on the post-assessment. The percentage of gain 
or loss between the pre-assessment and post-assessment.  
--For Example A, above, assuming it was a five-point scale, do the following: 
Assuming your students’ average score was a 3.5 out of 5 points on the pre-
assessment and a 4 on the post-assessment, divide 5 into 3.5 to get the pre-
assessment average, 70%.  Divide 5 into 4 to calculate the post-assessment 
average of 80%.  These results show a 10% gain between the pre- and post-
assessment. 
--Similarly, for Example B above, where there was a fifteen-point scale, do 
the following:  Assuming your students’ average on the pre-assessment 
was 7, divide 15 into 7 to get the average of 46.7%.  Assuming your 
students’ average on the post-assessment was 10, divide 15 into 10 to 
calculate the average of 66.7%.  These results show a 20% gain between 
the pre- and post-assessment. 

g) A written final reflection about the results of your post-assessment 
compared to the pre-assessment, with examples and explanations of what 
future adjustments you would make to increase your students' learning and 
ability to demonstrate their understandings of content keyed to the relevant 
NCSS Standard. 

 
SCORING RUBRICS: 
 Scoring rubric samples are easy to find on the Internet.  Choose one that 
closely resembles what you want to measure, cite it for your instructor, and then 
modify it carefully to fit your assignment.  At some time between the pre-
assessment and post-assessment, share the rubric with your students so that they 
can understand more clearly what is expected of them. 
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 To find sample rubrics, you may search using phrases like “compare 
contrast rubric” or “essay scoring rubric” or “essay exam scoring rubric”.  Some 
reliable sites include:  readwritethink.org, studyzone.org, docstoc.com, 
education.com.  There are also lots of university sites like www4.ncsu.edu. 
Remember, though, that any rubric that you use from an outside 
source, must include the citation of the source, and the rubric must be 
carefully and thoroughly adapted by you for your particular project.  

 
SUNY CORTLAND CONCEPTUAL FRAMEWORK for TEACHER EDUCATION 
All SUNY Cortland teacher candidates are required to demonstrate the following 13 learning outcomes: 

1. Demonstrate a solid foundation in the arts and sciences. 
2. Possess in-depth knowledge of the subject area to be taught. 
3. Understand how students learn and develop. 
4. Manage classrooms structured in a variety of ways to promote a safe learning environment. 
5. Know and apply various disciplinary models to manage student behavior. 
6. Collaborate with other staff, the community, higher education, other agencies, and cultural institutions, as 

well as parents and other caregivers, for the benefit of students. 
7. Continue to develop professionally as ethical and reflective practitioners who are committed to ongoing 

scholarly inquiry. 
8. Know state and national standards, integrate curriculum across disciplines, and balance historical and 

contemporary research, theory, and practice. 
9. Demonstrate appropriate professional dispositions to help all students learn. 
10. Apply a variety of teaching strategies to develop a positive teaching-learning environment where all 

students are encouraged to achieve their highest potential. 
11. Foster understanding of and respect for individuals' abilities, disabilities and diversity of variations of 

ethnicity, culture, language, gender, age, class, and sexual orientation. 
12. Use multiple and authentic forms of assessment to analyze teaching and student learning and to plan 

curriculum and instruction to meet the needs of individual students. 
13. Demonstrate sufficient technology skills and the ability to integrate technology into classroom 

teaching/learning. 
 
 
 
      


