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procedures for program evaluation. Health majors only. Prerequisite: HLH 203. (3 cr. hr.) 

 

Resource Bibliography 

 

Barnes, S. P., Torrens, A., George, V., Brown, K. M. (2007). The use of portfolios in  

 

   coordinated school health programs: Benefits and challenges to implementation.  

 

   Journal of School Health, 77, 171-179.   

 ` 

Beck, K. H. (2009). Lessons learned from evaluating Maryland’s anti-drunk driving  

 

   campaign: Assessing the evidence for cognitive, behavioral, and public health impact.  

 

   Health Promotion Practice, 10, 370-377.  

 

Benson, L.., & Westphal, R. G. (2005, November supplement). Emergency department  

 

   preparedness trainings in New York State: A needs assessment. Journal of Public  

 

   Health, Management & Practice, 11, S135-S137.      

 



 

Bowes, D., Marquis, M., Young, W., Holowaty, P., & Isaac, W. (2009). Process  

 

    evaluation of a school-based intervention to increase physical activity and reduce  

 

    bullying. Health Promotion Practice, 10, 394-401. 

 

Centers for Disease Control. (1999). Framework for program evaluation. Morbidity and  

 

   Mortality Weekly Report, 48, (No. RR-11.) Retrieved August 4, 2008 from  

 

   http://www.cdc.gov/eval/framework.htm 

 

Corona, R., Gonzalez, T., Cohen, R., Edwards, C., & Edmonds, T. (2009). Richmond  

 

   Latino needs assessment: A community-university partnership to identify health  

 

   concerns and service needs for Latino youth. Journal of Community Health, 34, 195- 

 

   201. 

 

Frey, B. B., & Schmitt, V, L. (2007). Coming to terms with classroom assessment.  

 

  Journal of Advanced Academics, 18, 402-423.  

 

Griest, S. E., Folmer, R. L., & Martin, W. H. (2007). Effectiveness of “Dangerous  

 

   Decibels,” a school-based hearing loss prevention program. American Journal of  

 

   Audiology , 16, S165-S181.     

 

Grisham-Brown, J., Hallam, R., Brookshire, R. (2006). Using authentic assessment to  

 

    evidence children’s progress toward early learning standards. Early Childhood 

 

   Education Journal, 34, 45-51.  

 

Grunbaum, J. A., Gingiss, P. L., & Orpinas, P. (1995). A comprehensive approach to  

 

    school health program needs assessments. Journal of School Health, 65, 54-59.  

 

Hurley, J. L., Turner, H. S., & Butler, K. M. (2001). Planning and execution of a  

 

    Successful hepatitis B prevention program. Journal of American College Health, 49, 

 

    189-191.  

http://www.cdc.gov/eval/framework.htm


 

Jadad, A. R, & Gagliardi, A. (1998). Rating health information on the Internet.  Journal  

 

    of the American Medical Association, 279, 611-614.  

 

Jung, S.  L., Frongillo, E. A., & Olson, C. M. (2005). Understanding targeting from the  

 

    perspective of program providers in the Elderly Nutrition program,. Journal of  

 

     Nutrition for the Elderly, 24, 25-45.    

 

Kolbe, L., Kann, L., Patterson, B., Wechsler, H., Osorio, J., & Collins, J. (2004).   

 

    Enabling the nation’s schools to help prevent heart disease, stroke, cancer, COPD,  

 

    diabetes, and other serious problems. Public Health Reports, 119, 286-302.       

 

Kegler, M. C. (2008). Strengthening community leadership: evaluation findings from the  

 

   California Healthy Cities and Communities program.  Health Promotion Practice, 9,  

 

   170-179.  

 

Linnan, L., Sterba, K., Lee, A., Bontempi, J., Yang, J., & Crump, C. (2005).  Planning  

 

    and the professional preparation of health educators: Implications for teaching,  

 

    research, and practice. Health Promotion Practice, 6, 308-319.  

 

Marr-Lyon, L., Young, K., & Quintero, G. (2008). An evaluation of youth empowerment  

 

     tobacco prevention programs in the Southwest. Journal of Drug Education, 38, 39-53. 

 

 Martin, J. B., Green, L. W., & Gielen, A. C. (2007).  Potential lessons from public health  

 

      and health promotion for the prevention of child abuse.  Journal of Prevention and  

 

     Intervention in the Community, 34, 207-222. 

 

Otto, J., Sanford, D. A., & Ross, D. (2008). Does ratemyprofessor.com really rate my  

 

      professor?  Assessment & Evaluation in Higher Education, 33, 355-368.   

 

Rye, B. J., Yessis, J., Brunk, T., McKay, A., Morris, S., & Meaney, G. (2008). Outcome  

 

       evaluation of Girl Time: Grade 7/8 Healthy Sexuality program.  Canadian Journal of  



 

       Human Sexuality, 17, 15-36.  

 

Sherwood-Puzzello, C. M., Miller, M., Lohrmann, D., & Gregory, P. (2007).  

 

    Implementation of CDC’s School Health Index in 3 Midwest middle schools: 

 

    Motivation for change. Journal of School Health, 77, 285-293.  

 

Silva, M., Munk, D. D., & Bursuck, W. D. (2005). Grading adaptations for students with  

 

      disabilities. Intervention in School & Clinic, 41, 87-98.  

 

Singh, K. P., Sejong, B., Migala, M., Patel, D., Jingshen, Y., Rivers, P. A., & Kazda, M.   

 

      J. (2006). Behavioral risk factors and socio-demographic characteristics: Municipal  

 

      community needs assessment data. American Journal of Health Studies, 21, 182-188.  

 

Sy, Angela & Glanz, K. (2008). Factors influencing teachers’ implementation of an  

 

       innovative tobacco prevention curriculum for  multiethnic youth: Project Splash.  

 

       Journal of School Health, 78, 264-273.  

 

Thurston, W. E., & Blundell-Gosselin, H. J. (2005). The farm as a setting for health  

 

   promotion: results of a needs assessment in South Central Alberta. Health & Place, 11,  

 

   31-43.  

 

Weiler, R. M., & Pigg, R. M. (2004). The school health portfolio system: A new tool for  

 

   planning and evaluating coordinated school health programs. Journal of School Health,  

 

   74, 359-364.  

 

Course attendance policy:   
 

“It is the policy of the College that regular class attendance is a basic requirement in all 

courses. However, as long as absences are not excessive, it shall be the students’ 

performance and not their attendance record which shall determine their course grade. ... 

Penalties for excessive absences, as determined by the instructor’s policy, shall not 

exceed one-third of a letter grade per class hour of absence.” (State University of New 

York College at Cortland, 2010, Academic Policies section, Class Attendance, para. 1 

and 2). 

 



 

State University of New York College at Cortland. (2010). SUNY Cortland 2010-2011 

 

    Undergraduate and Graduate Catalog. Cortland, NY: SUNY Cortland Office of  

 

    Institutional Advancement. Retrieved July 9, 2010 from  

 

     http://catalog.cortland.edu/content.php?catoid=12&navoid=805 

 

    Each student is permitted three absences: each absence after the second will lead to a 

lowering of your grade by one level. For example, a student with an average of 85% and 

three absences will have a grade of B- instead of B. In this example, a student with four 

absences would have a grade of C+.  If you’re ill, you’re not expected to be here. Those 

absences do not count against you. However, if you’re absent (for whatever reason), do 

NOT ask me to provide you with the notes for that day’s class. You’ll need to get the 

notes from a student who was here that day.  

 

Evaluation of student performance:  

 

A+ 97-100  B+ 87-89 C+ 77-79 D+ 67-69 E 0-59 

A    93-96 B    83-86 C    73-76 D    63-66 

A-   90-92  B-   80-82 C-   70-72 D-   60-62 

 

The health education competencies below are entry-level competencies only (from The 

National Commission for Health Education Credentialing, Inc. (2006). A competency-

based framework for health educators. Whitehill, PA: Author.) Also see the National 

Commission for Health Education Credentialing website at 

http://www.nchec.org/aboutnchec/rc.htm 

 

Final exam 25% Health education competencies (I, A, 1-4; I, B, 1-3; I, C, 1-2; II, C, 1; 

III, C, 1; 4; IV, A, 1-2; IV, B, 1; IV, D, 1-2; VII, A, 1)  

 

Needs Assessment Paper 60% Health education competencies (I, A, 1-4; I, C, 1-2; IV, 

A, 1-2; IV, B, 1-2; V, A, 1-3; VI, A, 1-3; VI, C, 1; VII, A, 1)  

 

APA Quizzes 15% 

  

Course objectives: by the end of the course, students will be able to   

 

1.  detail the steps involved in needs assessment.  

 

2.  Identify the necessary steps to correctly conduct an evaluation.           

 

3.  Create appropriate objectives for a health education/health promotion program. 

 

4.  Describe learning activities that will accomplish stated objectives. 

http://catalog.cortland.edu/content.php?catoid=12&navoid=805
http://www.nchec.org/aboutnchec/rc.htm


 

5.  Identify valid sources of information about health needs and interests. 

 

6.  Identify computerized sources of health-related information. 

 

7.  Describe health behavior models. 

 

8.  Evaluate survey instruments.  

 

9. Describe methods for evaluating program effectiveness. 

 

10. Explain why networking with other health educators/providers is important if a needs 

assessment or evaluation is to be successful. 

 

11. Describe the major responsibilities of a health educator. 

 

12.  Describe a variety of approaches for communicating health education needs. 

 

13. Describe the importance of grant writing. 

 

14.  Describe the evaluation process and why it is important. 

 

15.  Explain why pre-testing target populations is important. 

 

16.  Identify sources where valid and reliable surveys can be obtained. 

 

17.  Identify retrieval systems for various health information needs. 

 

18.  Name the principal on-line databases. 

 

19.  Evaluate the current state of health education. 

 

20. Identify social forces that lead to opposition against health education. 

 

Rationale Statement linking the Conceptual Framework to HLH 494:  

 

   The course objectives for Assessment and Evaluation of Health Programs contribute to 

and support the College’s Conceptual Framework for the Teacher Education Program. 

The major focus of the course is teaching students to assess the needs of a target 

population and how to evaluate programs. Therefore, the course broadens the knowledge 

base of the students in furtherance of their professional commitment. From a professional 

development perspective, the course provides detail about individual behavior and why 

people act in particular ways, so the importance of personal responsibility is 

emphasized. Social factors that contribute to health problems and disparities in health 

status are addressed, so social justice is addressed.  

 



Cortland Conceptual Framework components come from the Cortland NCATE 

Conceptual Framework. Retrieved from 

http://www.cortland.edu/ncate/NCATE_Brochure.pdf on August 11, 2007. 

 

ADA statement: If you are a student with a disability and wish to request 

accommodations, please contact the Office of Student Disability Services located in B-40 

Van Hoesen. The phone number is 753-2066. Information regarding your disability will 

be treated in a confidential manner. Because many accommodations require planning, 

requests for accommodations should be made as early as possible.  

 

Office of the Dean: Students are encouraged to use the services of the dean’s office.  

 

Dr. John Cottone, Interim Dean 

Dr. Eileen Gravani, Associate Dean 

Corey Union, Room 307 

607-753-2701 

http://www.cortland.edu/ncate/NCATE_Brochure.pdf


Tentative Course Schedule 

Week of *       Topics      Readings 

 

August 30
th

        Introduction and course overview 

 

September 6
th

    Labor Day on Monday (no class) 

Needs assessment overview;  Chapter 1    

   PRECEDE/PROCEED    

 

September 13
th

    Target population assessment;  Chapter 2 

   Philosophies of health education    

 

September 20
th

     Mission statement, goals and objectives Chapter 3 

    

September 27
th

       Objectives (continued) Questions about paper;  

APA Quiz (Friday)                                              

 

October 4
th

                         Strategies/Social marketing   Chapters 4 & 5  

 

October 11
th

   Social marketing (Monday); ASHA/Fall  

   Break (no class Wednesday or Friday) 

    

October 18
th

     Behavior change theories/models  Chapter 6 

                                           

October 25
th

   Resources; APA Quiz (Friday)       

 

November 1
st
   Data collection strategies   Chapter 7 

 

November 8
th

      APHA     

 

November 15
th

    Evaluation    Chapter 8 

 

November 22
nd

    Evaluation (Monday)/Thanksgiving Break Chapter 8 

   (no class Wednesday or Friday) 

 

November 29
th

                    Evaluation; Test design/health   Chapter 9 

                                            Measurement/PEN-III Model  

 

December 6
th

    PEN-III Model (continued) CTE Completion;  

Review  

 

 

Time permitting, other topics related to needs assessment or evaluation will be discussed. 

*Note that this schedule is generally organized by week, not by day. The final is 

scheduled for Monday, December 13
th

 at 10:30 a.m. and will be given at that time.  

 



Assignment 

 

     Each student will be responsible for designing a needs assessment and evaluation. 

Each phase of this project will be turned in separately in draft form before the final 

product is submitted at the end of the semester. Each draft (except for the final draft) will 

be rated on a scale of 1 to 5; 5 means the draft is very good and only needs minimal 

work; 1 means the draft means a major overhaul. Anyone receiving less than a 3 on a 

draft MUST schedule an individual conference with the instructor. Students receiving a 3 

or better are encouraged to discuss the draft but are not required to do so. Students may 

submit additional drafts (in addition to the required two) before turning in the final 

project. 

     The first draft is due October 22
nd

 and, at a minimum, should include the following 

sections: Rationale; Needs Assessment; Demographics; Mission Statement; Goals; 

Objectives; Precede-Proceed Model (each phase of the model is to be discussed in 

detail); References. 

     The second draft is due November 22
nd

 and should include revisions of each of the 

sections listed above as well as these additional sections; Behavior Change 

Model/Theory (CHOOSE and IDENTIFY a SPECIFIC behavior change model or 

theory and discuss EACH phase or component of the model/theory); Strategies; 

Resources; Process Evaluation methods; Impact evaluation methods; Outcome 

evaluation methods; Conclusion; References. Anytime you have a question about a 

section, ask (but please have done some reading first, either your text or outside reading).  

    Failure to include or completely describe these sections in the indicated draft will 

result in a five-point penalty on your final grade for this assignment for EACH omitted or 

incomplete section. In addition, if a preliminary draft is late, five points will be subtracted 

from your final grade for this assignment for each day a draft is late. This applies to the 

first and second draft.  

     The final draft is due December 10
th

.  The final draft is the one that will be graded for 

60% of your grade. On December 10
th

 TURN IN TWO COPIES OF THE FINAL 

DRAFT ALONG WITH YOUR SECOND DRAFT. FAILURE TO TURN IN TWO 

COPIES OF THE FINAL DRAFT WILL RESULT IN A TEN POINT DEDUCTION 

FOR THIS ASSIGNMENT. LATE COPIES OF THE FINAL DRAFT WILL NOT BE 

ACCEPTED. 

    Revisions are expected in the second draft and in the final draft. Failure to make these 

revisions will lead to a reduction of up to fifteen points on your final grade for this 

assignment. You are to turn in the first draft and the second draft on November 22
nd

 and 

the second draft and the final draft on December 10
th

. Failure to turn in earlier drafts will 

lead to an automatic reduction of fifteen points for the assignment each time this happens, 

for a possible reduction of thirty points on your final grade for this assignment.  

   Failure to submit a first and/or second draft results in a 25% penalty for this 

assignment. This applies to each draft; if neither of the first two drafts is submitted, a 

50% penalty is applied to your final grade for this assignment.  

    

    Your final grade for this paper will be based on properly submitting each of the drafts 

(following ALL the directions given in the syllabus), the needs assessment/evaluation 

description and on writing style. Writing style includes (but is not limited to) sentence 



structure and punctuation, correct spelling and grammar, and use of APA format. 

 

        The following is based on Chapter 340 of the SUNY Cortland handbook 

(http://www.cortland.edu/handbook/handbook.pdf) and relates to academic 

honesty. You may not submit the same paper for different classes (this leads to 

automatic failure for that assignment and/or the course); you are expected to 

properly cite references, following APA format; buying or taking a paper from 

another source, such as a student who has taken the course previously or other 

sources (this leads to automatic failure for the assignment and/or the course). Other 

examples of unacceptable academic behavior are described in Chapter 340 of the 

college handbook and will be dealt with appropriately. In addition to the penalties 

mentioned above, there exists the possibility of bringing the matter to the College’s 

Academic Grievance Tribunal. 

 

APA Quizzes 

 

   Periodically during the semester you will be given a quiz based upon material in the 

APA Manual. Dates for the quizzes will be announced in class. You will be given at 

least one week’s notice before each quiz and be told what pages the quiz will cover. 

THIS IS ALL THE INFORMATION YOU WILL BE GIVEN REGARDING EACH 

QUIZ, AS THE QUIZZES WILL BE OPEN BOOK. If you forget to bring the APA 

Manual to class that day, you’re out of luck. You may not borrow my manual or share 

a manual with another student.  

   If more than one quiz is given, your scores will be averaged. Your average for the 

quizzes will account for 15% of the grade. If you miss a quiz, make-up quizzes will be 

given at my discretion. 
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