
SUNY CORTLAND 
MODERN LANGUAGES DEPARTMENT 

 
AED 439: Student Teaching: Adolescence Education—Foreign Languages 

 
 
AED 439: 14 credit hours  Instructor:  Codruta Temple 
Spring 2011     Phone: 753-2022 
      Office: OM 225-E 
      Office hours: T&R: 1-2:30; W: 2-4 
  E-mail: templec@cortland.edu
  
       
Required text:  
State University of New York College at Cortland Student Teaching Handbook 
(http://www.cortland.edu/fieldplacement/pdfs/student_teacher_handbook.pdf) 
 
Course catalog description:  
Prerequisites: AED 437 and 438. Twenty-four credit hours of study in the language at the 300 
level or above. Consent of department based on language proficiency. See major department for 
eligibility criteria. 
 
Course Attendance Policy: 
Student teachers are expected to follow the public school calendar and daily schedule in the 
districts where they are placed.  In the event of an emergency and absence from school, the 
student teacher must notify the school’s main office, the cooperating teacher, and the 
supervising teacher as soon as possible before the start of the school day.  If the student teacher 
must be absent from student teaching for a scheduled appointment, he/she must complete the 
“Request for Absence from Student Teaching” and obtain the appropriate signatures from the 
cooperating and supervising teachers.   If a student teacher’s absence(s) from student teaching 
are judged to have diminished the quality of performance, arrangements will be made with 
SUNY Cortland’s Field Studies Office and the host school for an extension of the student 
teaching placement for the number of days coinciding with the number of days absent. 
 
 
Goals of the Course: 
 
The goals of the teacher preparation program for adolescence education in foreign languages and 
ESL are aligned with SUNY Cortland’s Conceptual Framework (see below).  The Framework 
mirrors the standards established by the Interstate New Teacher Assessment and Support 
Consortium (INTASC).  
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SUNY Cortland Conceptual Framework for Teacher Education: 
Learning Outcomes 

(updated Spring 2010) 
 

 
KNOWLEDGE BASE – Candidates will:   
1. Demonstrate a solid foundation in the arts and sciences; 
2. Possess in-depth knowledge of the subject area to be taught; 
3. Understand how students learn and develop; 
4. Manage classrooms structured in a variety of ways to promote a safe learning 
environment; 
5. Know and apply various disciplinary models to manage student behavior.  
 
PROFESSIONAL COMMITMENTS – Candidates will:   
6. Collaborate with other staff, the community, higher education, other agencies, and 
cultural institutions, as well as parents and other caregivers, for the benefit of students; 
7. Continue to develop professionally as ethical and reflective practitioners who are 
committed to ongoing scholarly inquiry; 
 
STANDARDS – Candidates will:  
8. Know state and national standards, integrate curriculum across disciplines, and balance 
historical and contemporary research, theory, and practice; 
9. Demonstrate appropriate professional dispositions to help all students learn; 
 
DIVERSITY -- Candidates will: 
10. Apply a variety of teaching strategies to develop a positive teaching-learning 
environment where all students are encouraged to achieve their highest potential; 
11. Foster understanding of and respect for individuals’ abilities, disabilities and diversity 
of variations of ethnicity, culture, language, gender, age, class, and sexual orientation. 
 
ASSESSMENT – Candidates will:   
12. Use multiple and authentic forms of assessment to analyze teaching and student 
learning and to plan curriculum and instruction to meet the needs of individual students.   
 
TECHNOLOGY – Candidates will:   
13. Demonstrate sufficient technology skills and the ability to integrate technology into 
classroom teaching/learning. 

 
 
Student Teaching Expectations: 
 
Student teachers are expected to  

• call host teachers (BOTH) as soon as placements are known  (Leave messages, ask for 
his/her email addresses.  Make efforts to go in early to meet principal.  You must 
make contact with host teachers BEFORE YOU LEAVE CAMPUS.) 

• contact supervisors via email and phone as soon as placements are known (The 
supervisor is your mentor, so you should establish relationship early on.) 



• be in attendance each day public schools are in session according to the following 
calendar: 3rd quarter placement: January 24th-March 18th, 2011; 4th quarter placement: 
March 21st-May 18th, 2011 

• maintain a professional appearance and behavior at all times 
• show up on time every day  
• keep your own attendance record:  to be signed by CT and turned in to CS at end of 

semester   
• learn as much about the school and its resources and your particular CT's classes as 

possible 
• observe other teachers, both in and out of FL/ESL, reflecting on teaching practices you 

observe and whether they are effective or not and why 
• gradually assume full teaching load; this should be accomplished by the end of the fifth 

week, sooner if possible- you must have at least two full weeks of full-time teaching 
responsibility per quarter, but the more experience you get, the better. 

• utilize the CT as your primary resource and guide; work closely with him/her, seeking 
input and constructive criticism and suggestions for alternative ways of 
planning/presenting a given lesson 

• develop own lesson plans and materials for classroom use and check these in advance 
with CT (decide together how far in advance is sufficient, but no later than the day prior 
to implementation) 

• provide CS with a copy of lesson plans for scheduled observation days 
• continually reflect on your own teaching; provide for a self-evaluative component in your 

lesson plans 
• at some time during the quarter, make parent contact (positive phone call home about a 

student would be a good initiation) 
• fill out mid-quarter & final evaluation form of ST online 
• fill out appraisal form of CT (provided by CS) 
• fill out appraisal form of CS (provided by CS) and give to CS in sealed envelope at final 

meeting 
• write thank-you notes to CT & principal 
• do everything else the handbook says!   ☺ 

 
 
Evaluation of Student Performance 
 
Supervisor and program coordinator assign grades at the end of each quarter.  Candidates’ final 
grade is dependent on reaching minimum requirements in the classroom and on meeting 
standards on your student teaching portfolio. Grades of “S” (satisfactory) and “U” 
(unsatisfactory) are given for each of the two placements.  Candidates will be evaluated on their 
success in achieving the goals outlined below, which are reflected in SUNY Cortland’s Student 
Teacher Evaluation (pp. 47-53 of the Teacher Candidate Handbook). See also the attached 
“Student Teaching Expectations,” “Student Teaching Evaluation Addendum,” and “Student 
Teaching Portfolio” descriptions for specific grading criteria.  If the cooperating teacher and/or 
the college supervisor observe serious deficiencies in performance, the deficiencies will be 
explained to the candidate verbally and in writing.  Specific performance goals to improve the 



performance to an acceptable level will be outlined with the candidate verbally and in writing.   
The candidate will be given a specified period of time to demonstrate improvement in areas of 
deficiency.   If the cooperating teacher and supervisor do not consider that sufficient progress is 
being made in the time specified, the candidate will be removed from the placement. 

 
The candidate will be removed at any time during a placement when the college supervisor, 
cooperating teacher, program coordinator, or building administrator determines that the 
candidate’s performance is not satisfactory and that minimal competence cannot be achieved or, 
in the judgment of these individuals, the candidate’s presence in the classroom is a detriment to 
the public-school class. In each case, the candidate will receive a grade of “U” for the student 
teaching experience. Any candidate receiving a “U” for a placement must complete a 
remediation program to address identified deficiencies before being placed back into a classroom 
(see page 25 of the Student Teaching Handbook). A failed student teaching experience may be 
repeated only once.    
 
Candidates’ student teaching performance will be evaluated by means of the SUNY Cortland 
Student Teaching Evaluation (pp. 43-53 of the Teacher Candidate Handbook) and the following 
Student Teaching Evaluation Addenda (to be completed by the candidate, the college supervisor, 
and the cooperating teacher at mid-quarter and end-of-quarter): 
 



 

 
SUNY Cortland 

Modern Languages Department 
Student Teaching Evaluation Addendum 

Foreign Languages 
(ACTFL Standards 1, 2, 3, 4, 5; CF—Knowledge Base, Standards, Diversity, Assessment) 

 
Teacher Candidate _______________________________   Date __________________ 
Supervisor __________________________ Cooperating Teacher ________________________ 
 
Based on observation of your teacher candidate’s performance and on examination of his/her planning documents 
and curriculum materials, please assess the extent to which the candidate meets the expectations below. Please refer 
to the performance indicators in the attached scoring guide when evaluating the candidate’s performance.  
 

Expectations Exceeds 
expectation 

Meets 
expectation 

Approaches 
expectation 

1. Conducts class in the target language    
2. Engages students in negotiation of meaning    
3. Creates opportunities for meaningful classroom interaction    
4. Creates a supportive classroom environment    
5. Adapts and differentiates instruction to accommodate learners’ 
language levels, language backgrounds, and learning styles 

   

6. Adapts instruction to meet learners’ special needs    
7. Uses pair, small group, and large group activities to maximize 
learning and interaction 

   

8. Integrates the national and state standards into planning and 
instruction 

   

9. Integrates the three modes of communication into planning and 
instruction 

   

10. Integrates culture into planning and instruction    
11. Makes connections to other subject areas    
12. Provides opportunities for students to connect to target-language 
communities 

   

13. Locates, evaluates, selects, and creates standards-based materials    
14. Uses authentic materials    
15. Adapts existing materials    
16. Uses formative and summative assessments purposefully    
17. Assesses students’ ability to communicate in the three modes    
18. Assesses students’ understanding of the target culture    
19. Adapts assessments to accommodate students’ special needs    
20. Reflects on the results of assessment and uses them to improve 
teaching and student learning 

   

 
 
Please return the completed evaluation form to the course instructor at codruta.temple@cortland.edu. Thank you! 

mailto:codruta.temple@cortland.edu


Scoring Guide 
 

NOTE: The rubric is additive. “Meets Expectation” means that candidates have also met the criteria under 
“Approaches Expectation.” “Exceeds Expectation” assumes that candidates have also met the criteria under both 
“Approaches Expectation” and “Meets Expectation.” 

 
Expectations Exceeds Expectation Meets Expectation Approaches Expectation 

1. Conducts class in the 
target language 

Uses the target language 90% 
of the time in the classroom. 

Uses the target language 
75% of the time in the 
classroom.  

Uses the target language 
50% of the time or less in 
the classroom. 

2. Engages students in 
negotiation of meaning 
in the target language 

Candidate negotiates 
meaning regularly with the 
students. He/she teaches 
students to integrate 
negotiation of meaning 
strategies in into their 
communication with others 
and provides multiple 
opportunities for students to 
practice these strategies.  

Candidate negotiates 
meaning with students 
when spontaneous 
interaction occurs. He/she 
provides opportunities for 
students to engage in 
negotiation of meaning. 

Candidate occasionally 
attempts to negotiate 
meaning with the 
students.  

3. Creates opportunities 
for meaningful 
classroom interaction 

Candidate engages students 
in meaningful 
communicative activities and 
tasks on topics that are of 
interest to the students on a 
regular basis.  

Candidate creates 
opportunities for students 
to engage in meaningful 
interaction. 

Candidate uses 
communicative activities 
that occur in instructional 
materials to engage 
students in meaningful 
classroom interaction.  

4. Creates a supportive 
classroom environment 

Candidate creates a 
classroom environment 
where creative use of the 
target language and risk 
taking are encouraged and 
valued. His/her main role is 
that of facilitator of students’ 
language learning. He/she 
acknowledges and values 
opportunities to learn with 
the students. He/she engages 
students in tracking their own 
progress and errors, and in 
asking for, and providing 
assistance and feedback to 
their peers and  to the 
teacher. 

Candidate engages 
students in activities that 
require open-ended 
responses. He/she often 
acts as facilitator of 
classroom activities. 
He/she provides feedback 
that focuses on both 
meaning and linguistic 
accuracy.  

Candidate engages 
students in activities that 
require them to provide 
predictable/correct 
answers. Candidate 
assumes the traditional 
role of teacher as director 
of learning. His/her 
feedback focuses 
primarily on the accuracy 
of students’ language. 

5. Adapts and 
differentiates instruction 
to accommodate 
learners’ language 
levels, language 
backgrounds, and 
learning styles 

Candidate consistently uses 
information he/she has 
gathered about the students’ 
language levels, language 
backgrounds, and learning 
styles to plan for, adapt, and 
differentiate instruction. 

Candidate uses a variety 
of activities to 
accommodate students’ 
language levels and 
learning styles. 

Candidate attempts to 
diversify instruction to 
accommodate students’ 
different learning styles. 

6. Adapts instruction to 
meet learners’ special 
needs 

Candidate plans and 
implements alternative 
classroom activities to meet 
students’ special needs. 

Candidate adapts 
classroom activities to 
meet students’ special 
needs. 

Candidate adapts some 
classroom activities to 
meet students’ special 
needs. 

7. Uses pair, small Candidate provides regular Candidate engages Candidate favors whole-



group, and large group 
activities to maximize 
learning and interaction 

opportunities for students to 
work in pairs and small 
groups. He/she defines the 
task clearly and models it. 
He/she teaches students 
strategies for assuming roles, 
monitoring the task, and 
evaluating group and 
individual performance. 

students in pair- and small 
group-work. He/she 
defines the task clearly, 
monitors the task, and 
conducts a follow-up 
activity. 

class instruction. Pair- and 
small group-activities 
consist mostly of students 
grouped together but 
working individually.  

8. Integrates the 
national and state 
standards into planning 
and instruction 

Candidate consistently uses 
the national and state 
standards to guide his/her 
planning, his/her selection of 
materials, and his/her 
designing of instructional 
activities.  

Candidate adapts 
activities and materials as 
necessary to address 
specific national and state 
standards. 

Candidate uses existing 
instructional materials 
aligned with national and 
state standards. 

9. Integrates the three 
modes of 
communication into 
planning and instruction 

Candidate uses the 
interpersonal-interpretive-
presentational framework as 
the basis for planning and 
implementing classroom 
communication. 

Candidate creates 
opportunities for students 
to communicate in the 
three modes in an 
integrated manner. 

Candidate designs 
activities that allow 
students to communicate 
in one of the three modes 
at a time. 

10. Integrates culture 
into planning and 
instruction 

Candidate uses the products-
practices-perspectives 
framework as the basis for 
planning and implementing 
cultural instruction. He/she 
creates opportunities for 
students to explore the target 
language cultures in order to 
discover the relationship 
among products, practices, 
and perspectives of those 
cultures.  

Candidate creates 
opportunities for students 
to explore the target 
language cultures and to 
discover products, 
practices, and 
perspectives. 

Candidate exposes 
students to (one or several 
of) the target language 
cultures’ products, 
practices, and 
perspectives.   

11. Makes connections 
to other subject areas 

Candidate collaborates with 
colleagues from other subject 
areas in designing instruction 
that assists students in using 
their knowledge of the target 
language to acquire new 
information in other 
disciplines. 

Candidate assists students 
in using the target 
language to read, write, 
and speak about 
information acquired in 
other subject areas. 

Candidate uses existing 
instructional materials 
that make connections to 
other subject areas. 

12. Provides 
opportunities for 
students to connect to 
target-language 
communities 

Candidate consistently uses 
connections to target-
language communities as a 
key component of his/her 
planning and instruction. 
These connections include 
native speaker classroom 
presentations, use of 
technology for accessing and 
interacting with target-
language speakers and 
writers, and use of authentic 
materials. 
 

Candidate creates 
frequent opportunities for 
students to connect to 
target-language 
communities by means of 
technology and/or 
authentic materials. 

Candidate provides 
occasional opportunities 
for students to connect 
with target-language 
communities. 



13. Locates, evaluates, 
selects, and creates 
standards-based 
materials 

Candidate consistently uses 
the standards philosophy and 
his/her curricular goals in 
evaluating, selecting, and 
designing instructional 
materials. He/she creatively 
uses a wealth of resources to 
identify standards-based 
materials that include visuals, 
realia, printed and aural 
materials as well as online 
resources. 

Candidate uses his/her 
knowledge of the 
standards in selecting and 
creating materials that 
include visuals, realia, 
printed and aural 
materials as well as online 
resources. 

Candidate selects and 
designs materials based 
on his/her short-term 
instructional objectives. 

14. Uses authentic 
materials 

Candidate consistently uses 
authentic materials in 
classroom instruction. He/she 
helps students to acquire 
strategies for understanding 
and interpreting authentic 
aural and written texts. 
He/she engages learners in a 
variety of activities that allow 
them to explore authentic 
materials in order to acquire 
new information. 

Candidate uses authentic 
materials in classroom 
instruction. He/she helps 
students to acquire 
strategies for 
understanding and 
interpreting authentic 
aural and written texts. 

Candidate uses mostly 
materials created for 
formal classroom use. 

15. Adapts existing 
materials 

Candidate consistently adapts 
existing instructional 
materials to reflect the 
standards and his/her 
curricular goals and to make 
instruction more effective. 

Candidate adapts existing 
instructional materials 
that are incompatible with 
standards-based goals. 

Candidate uses 
instructional materials as 
they have been developed 
commercially/as they are. 

16. Uses formative and 
summative assessments 
purposefully 

Candidate designs and 
implements formative and  
summative assessment to 
assess students’ achievement 
and proficiency throughout a 
unit of instruction as well as 
at the end of a unit. 

Candidate designs and 
implements formative and 
summative assessment to 
measure achievement 
throughout a unit of 
instruction and at the end 
of a unit. 

Candidate uses ready-
made testing materials for 
formative and summative 
assessment. 

17. Assesses students’ 
ability to communicate 
in the three modes 

Candidate designs 
performance assessments that 
measure students’ ability to 
negotiate meaning, to 
comprehend and interpret 
authentic written and oral 
texts from the target culture, 
and to make oral and written 
presentations. He/she creates 
opportunities for students to 
develop self-assessment 
skills and to use those skills 
in improving their ability to 
communicate in the three 
modes. 

Candidate designs 
assessments that measure 
students’ ability to 
negotiate meaning, to 
comprehend and interpret 
authentic written and oral 
texts from the target 
culture, and to make oral 
and written presentations. 
The assessments 
encompass a variety of 
response types (from 
forced-choice to open-
ended) and use effective 
holistic and/or analytical 
scoring methods.  

Candidate uses 
assessment instruments 
found in instructional 
materials prepared by 
others to assess students’ 
interpersonal, interpretive, 
and presentational 
communication skills. 

18. Assesses students’ 
understanding of the 
target culture 

Candidate designs and 
implements assessment of 
students’ understanding of 

Candidate uses authentic 
materials to assess 
students’ ability to 

Candidate assesses 
students’ knowledge of 
isolated cultural 



the relationships among the 
products, practices, and 
perspectives of the target 
culture using authentic 
materials. 

identify the products, 
practices, and 
perspectives of the target 
culture.  

information. 

19. Adapts assessments 
to accommodate 
students’ special needs 

Candidate works closely with 
special education staff to 
adapt all assessments to 
accommodate students’ 
special needs. 

Candidate adapts some of 
the assessments to 
accommodate students’ 
special needs. 

Candidate provides 
testing accommodations 
to students with special 
needs.  

20. Reflects on the 
results of assessment 
and uses them to 
improve teaching and 
student learning 

Candidate analyzes 
assessment results and 
modifies instruction based on 
the insights yielded by 
assessment. He/she also uses 
assessment results to help 
individual students identify 
gaps in their knowledge and 
skills as well as ways to fill 
those gaps.  

Candidate analyzes 
assessment results and 
modifies instruction based 
on the insights yielded by 
assessment. He/she 
conducts group 
remediation or review 
based on insights yielded 
by assessments.  

Candidate interprets 
assessments in terms of 
correct/incorrect student 
responses and conducts 
remediation or review 
based on this 
interpretation. 

 
 



 

SUNY Cortland 
Modern Languages Department 

Student Teaching Evaluation Addendum 
TESOL 

(TESOL Standards 1.a, 1.b, 2.a, 2.b, 3.a, 3.b, 3.c, 4.a, 4.b, 4.c, 5.b, 5.c; CF—Knowledge Base, Professional 
Commitments, Standards, Diversity, Assessment) 

 
Teacher Candidate _______________________________   Date __________________ 
Supervisor __________________________ Cooperating Teacher ________________________ 
 
Based on observation of your teacher candidate’s performance and on examination of his/her planning documents 
and curriculum materials, please assess the extent to which the candidate meets the expectations below. Please refer 
to the performance indicators in the attached scoring guide when evaluating the candidate’s performance.  
 

Expectations Exceeds 
expectations 

Meets 
expectations 

Approaches 
expectations 

1. Candidate demonstrates proficiency in English and serves as a good 
language model for ESOL students.  

   

2. Candidate applies knowledge of phonology, morphology, syntax, 
semantics, and pragmatics to help ESOL students develop oral, reading, 
and writing skills in English. 

   

3. Candidate demonstrates ability to help ESOL students develop social 
and academic language skills in oral and written English across the 
content areas.  

   

4. Candidate demonstrates ability to help ESOL students acquire a range 
of genres, rhetorical and discourse structures, and writing conventions in 
English. 

   

5. Candidate provides exposure to English through comprehensible 
input. 

   

6. Candidate provides opportunities for meaningful interaction.    
7. Candidate designs and implements instruction and assessment 
congruent with the processes and stages of English language and literacy 
development. 

   

8. Candidate uses students’ home languages and cultures as a foundation 
for their learning of the English language. 

   

9. Candidate plans standards-based ESL and content instruction in an 
integrated manner around subject matter and language learning 
objectives. 

   

10. Candidate plans and implements instruction taking into account 
individual learner variables (students’ learning styles, prior schooling 
experience, and special learning needs). 

   

11. Candidate creates, selects, and adapts materials so they will be 
culturally-responsive, age-appropriate, and linguistically accessible. 

   

12. Candidate demonstrates an understanding of the limitations of test 
items and assessment situations for ESOL students and the ability to 
make accommodations for these students. 

   

13. Candidate demonstrates an understanding of the quality indicators of 
assessment instruments. 

   

14. Candidate uses assessment data to distinguish between a language 
problem and a learning disability, and to identify giftedness, and to plan 
and deliver instruction for ESOL students with special learning needs.  

   

15. Candidate uses assessment to monitor ESOL students’ language, 
literacy, and content learning. 

   



16. Candidate advocates and serves as language and education resource 
for students and families. 

   

17. Candidate serves as a professional resource in his/her educational 
community. 

   

18. Candidate engages in collaborative teaching in general education and 
content area classrooms. 

   

19. Candidate demonstrates knowledge of the evolution of laws and 
policies in the ESL profession. 

   

20. Candidate advocates for ESOL students’ access to all available 
educational resources. 

   

 
Please return the completed evaluation form to the AED program coordinator at codruta.temple@cortland.edu. 
Thank you! 

mailto:codruta.temple@cortland.edu


 
 

Scoring Guide 
 

NOTE: The rubric is additive. “Meets Expectations” means that candidates have also met the criteria under 
“Approaches Expectations.” “Exceeds Expectations” assumes that candidates have also met the criteria under both 
“Approaches Expectations” and “Meets Expectations.” 
 
 

Expectations Exceeds expectations Meets expectations Approaches expectations 
1. Candidate 
demonstrates 
proficiency in English 
and serves as a good 
language model for 
ESOL students.  

Candidate consistently 
demonstrates that he/she is a 
life-long learner of English. 

Candidate demonstrates 
proficiency in oral and 
written, and social and 
academic English, and 
serves as a good language 
model for ESOL students. 

Candidate demonstrates 
proficiency in most 
aspects of English. 

2. Candidate applies 
knowledge of 
phonology, 
morphology, syntax, 
semantics, and 
pragmatics to help 
ESOL students 
develop oral, reading, 
and writing skills in 
English. 

Candidate helps ESOL 
students to develop strategies 
to monitor and develop 
proficiency in difficult 
aspects of English 
phonology, to learn new 
words, to monitor their own 
syntactic structures and use 
the appropriate register in 
speaking and writing.  

Candidate uses his/her 
knowledge of phonology, 
morphology, syntax, 
semantics, and pragmatics 
to identify L1 influence in 
students’ acquisition of 
English. He/she develops 
contextualized activities to 
help students identify 
similarities and differences 
between their L1 and 
English at all the levels of 
language analysis. He/she 
designs and implements 
contextualized activities to 
help ESOL students develop 
phonemic awareness, 
awareness of patterns of 
English word formation, and 
awareness of English 
syntactic structures. He/she 
designs contextualized 
activities to help ESOL 
students acquire and 
appropriately use a wide 
range of vocabulary in 
speaking and writing for a 
variety of purposes and in 
varied contexts.  

Candidate uses his/her 
knowledge of 
phonology, morphology, 
syntax, semantics, and 
pragmatics to help 
students identify 
similarities and 
differences between their 
L1 and English. He/she 
creates opportunities for 
ESOL students to 
develop phonemic 
awareness, awareness of 
patterns of English word 
formation, awareness of 
English syntactic 
structures. He/she 
designs instructional 
activities to help ESOL 
students acquire a wide 
range of vocabulary in 
speaking and writing. 

3. Candidate 
demonstrates ability to 
help ESOL students 
develop social and 
academic language 
skills in oral and 
written English across 
the content areas. 

Candidate helps ESOL 
students to compare and 
contrast their L1 and English 
in terms of the 
social/academic language 
distinctions. He/she helps 
students develop strategies 
for monitoring their social 
and academic English. 

Candidate explains and 
exemplifies the difference 
between social and 
academic English whenever 
necessary. He/she designs 
and implements 
contextualized instructional 
activities to assist ESOL 
students in recognizing and 
practicing social and 
academic language.   

Candidate explains the 
distinction between 
social and academic 
language.  



4. Candidate 
demonstrates ability to 
help ESOL students 
acquire a range of 
genres, rhetorical and 
discourse structures, 
and writing 
conventions in 
English. 

Candidate explains and 
exemplifies the features of a 
variety of genres and 
rhetorical and discourse 
structures in spoken and 
written English. He/she 
identifies and demonstrates 
ways in which genres, 
rhetorical and discourse 
structures, and writing 
conventions differ in ESOL 
students’ L1. He/she 
compares and contrasts 
students’ L1 writing system 
to that of English and 
explains why English 
spelling is difficult. He/she 
helps ESOL students develop 
strategies to monitor their 
own use of English genres, 
discourse structures, and 
writing conventions.  

Candidate explains and 
exemplifies standards of 
text organization and 
writing mechanics in 
English, and can explain 
how they differ from 
students’ L1. He/she designs 
and implements 
contextualized activities that 
assist students in 
recognizing and practicing 
Roman script, spelling, 
punctuation, capitalization, 
and text organization in 
English.  

Candidate explains and 
exemplifies standards of 
text organization and 
writing mechanics in 
English. 

5. Candidate provides 
exposure to English 
through 
comprehensible input. 

Candidate teaches strategies 
that ESOL students can use 
to understand input and to 
monitor their own 
comprehension. 

Candidate provides 
exposure to comprehensible 
input through visuals, 
demonstrations, gestures, 
and hands-on experiences. 
He/she provides linguistic 
support such as increased 
wait time, repetition, 
paraphrase, and 
comprehension checks, as 
well as restricted use of 
asides, slang, and idioms. 

Candidate occasionally 
provides non-linguistic 
context and modifies 
language use to assist 
ESOL students’ 
comprehension. 

6. Candidate provides 
opportunities for 
meaningful interaction. 

Candidate consistently 
provides opportunities for 
ESOL students to engage in 
interactions with the teacher 
and amongst themselves. 
He/she teaches students 
strategies for negotiating 
meaning. 

Candidate plans and 
implements pair- and small 
group-activities to allow 
ESOL students to negotiate 
meaning. 

Candidate occasionally 
creates opportunities for 
student interaction. 

7. Candidate designs 
and implements 
instruction and 
assessment congruent 
with the processes and 
stages of English 
language and literacy 
development. 

Candidate carefully plans and 
implements differentiated 
instruction based on 
individual ESOL students’ 
stages of language and 
literacy development. 

Candidate varies the types 
of questions, activities, and 
assessments so that ESOL 
students with varied degrees 
of English language and 
literacy development can 
participate meaningfully in 
instruction. 

Candidate is aware of 
differences among ESOL 
students’ levels of 
language and literacy 
development. 

8. Candidate uses 
students’ home 
languages and cultures 
as a foundation for 
their learning of the 
English language. 

Candidate provides regular 
opportunities for ESOL 
students to read, write, and 
express themselves in their 
L1 in class. He/she 
consistently uses students’ 

Candidate understands the 
role of L1 in L2 
development and 
encourages families to use 
their L1 at home. He/she 
uses the home language as a 

Candidate allows ESOL 
students to use their L1 
to facilitate their 
understanding of 
content. He/she is aware 
that students’ cultural 



L1 as a support for learning 
English and subject-area 
content. He/she consistently 
provides opportunities for 
students and families to share 
their cultural perspectives 
and to participate in cross-
cultural activities. 

foundation for learning 
English when the 
opportunity arises. He/she 
plans and delivers 
instruction taking into 
account students’ cultural 
backgrounds and different 
cultural perspectives. 
He/she teaches cross-
cultural appreciation. 

identities will affect their 
learning. 

9. Candidate plans 
standards-based ESL 
and content instruction 
in an integrated 
manner around subject 
matter and language 
learning objectives. 

Candidate designs and 
implements thematic and 
inquiry-based units that 
include authentic language 
activities to help students 
learn subject-area content. 
He/she collaborates with non-
ESL teachers to develop such 
units and activities.  

Candidate plans instruction 
based on national and state 
standards. He/she designs 
and implements classroom 
activities that require 
integrating the four 
language skills while 
engaging with subject-area 
content. 

Candidate is familiar 
with national and state 
ESL standards.  

10. Candidate plans 
and implements 
instruction taking into 
account individual 
learner variables 
(students’ learning 
styles, prior schooling 
experience, and special 
learning needs). 

Candidate consistently plans 
and implements 
individualized content- and 
language-learning based on 
individual learner variables. 
He/she collaborates with 
special education staff to plan 
and implement instruction for 
ESOL students with special 
needs. 

Candidate varies 
instructional activities to 
accommodate ESOL 
students’ different learning 
styles, prior schooling 
experience, and special 
learning needs.   

Candidate is aware of 
individual differences 
among his/her ESOL 
learners. 

11. Candidate creates, 
selects, and adapts 
materials so they will 
be culturally-
responsive, age-
appropriate, and 
linguistically 
accessible.  

Candidate uses students’ 
community and family to 
locate and develop culturally-
appropriate materials. He/she 
takes into account students’ 
culture in selecting and 
adapting language and 
content-area materials. 
He/she collaborates with non-
ESL teachers in developing 
materials that integrate 
language and content. 

Candidate creates, locates, 
selects, and adapts print or 
visual materials from a 
variety of sources (including 
content-area texts) taking 
into account students’ home 
cultures, age, and language 
proficiency.  

Candidate selects 
materials from existing 
content-area texts that 
are appropriate for 
ESOL learners’ age and 
language proficiency. 

12. Candidate 
demonstrates an 
understanding of the 
limitations of test 
items and assessment 
situations for ESOL 
students and the ability 
to make 
accommodations for 
these students.  

Candidate evaluates 
assessment measures for 
psychological, cultural, and 
linguistic limitations and 
makes accommodations as 
needed. He/she prepares 
students for the type of test 
they will be taking by 
teaching them test-taking 
strategies.  

Candidate accommodates 
for psychological situations 
(e.g., anxiety over timed 
tests, unfamiliarity with 
testing), cultural bias (e.g., 
unfamiliar images and 
references) and linguistic 
bias (e.g., unfamiliar test 
formats and directions). 
He/she prepares students for 
the type of test they will be 
taking. He/she uses L1 
assessments to determine 
language dominance, 
literacy skills, and content 

Candidate is aware of the 
limitations of test items 
and assessment 
situations for ESOL 
students. 



learning. 
13. Candidate 
demonstrates an 
understanding of the 
quality indicators of 
assessment 
instruments.  

Candidate creates 
performance-based and 
traditional measures that are 
standards-based, valid, and 
reliable, and uses them 
appropriately to assess 
students’ language, literacy, 
and content learning across 
the content areas.  

Candidate can explain why 
tests are or are not valid 
and/or reliable and use this 
knowledge in making 
assessment-related 
decisions. He/she uses 
existing performance-based 
or traditional measures in 
assessing students’ language 
and content learning. 

Candidate is aware of 
issues of validity and 
reliability related to 
performance-based and 
traditional assessment 
measures. 

14. Candidate uses 
assessment data to 
distinguish between a 
language problem and 
a learning disability, 
and to identify 
giftedness, and to plan 
and deliver instruction 
for ESOL students 
with special learning 
needs. 

Candidate can accurately 
assess and effectively instruct 
students who have special 
learning needs (giftedness or 
learning disabilities). He/she 
shares with colleagues 
knowledge about the special 
learning needs of ESOL 
students. 
 

Candidate uses L1 
assessments and works with 
knowledgeable colleagues 
to distinguish between a 
language problem and a 
learning disability. He/she 
can document ESOL 
students’ performance 
before considering referral 
for special education.   

Candidate can recognize 
similarities between a 
language problem and a 
learning disability. 
He/she is aware of ways 
in which cultural bias 
may interfere with 
accurate identification of 
ESOL students’ learning 
disabilities.  

15. Candidate uses 
assessment to monitor 
ESOL students’ 
language, literacy, and 
content learning. 

Candidate creates multiple 
performance-based measures 
to monitor students’ 
language, literacy, and 
content learning across the 
subject-areas. He/she 
provides frequent 
opportunities for peer- and 
self-assessment in the 
classroom. He/she shares 
with colleagues techniques 
and instruments for assessing 
ESOL students’ content 
learning at all levels of 
language proficiency and 
literacy development. 

Candidate uses multiple and 
appropriate assessment 
measures (including 
performance-based 
measures and student peer- 
and self-assessment) to 
monitor ESOL students’ 
language, literacy, and 
content learning. He/she 
models peer- and self-
assessment techniques. 

Candidate uses a limited 
number of assessment 
measures to assess 
ESOL learners’ language 
skills. 

16. Candidate 
advocates and serves 
as language and 
education resource for 
students and families. 

Candidate supports ESOL 
students and their families in 
making school-related 
decisions and in advocating 
for themselves. 

Candidate provides 
information and supports 
ESOL students and their 
families in accessing 
community language 
education and other 
resources. 
 

Candidate is familiar 
with language education 
and other resources 
available to ESOL 
students and their 
families. He/she assists 
families in participating 
in school activities. 

17. Candidate serves 
as a professional 
resource in his/her 
educational 
community.  

Candidate helps other faculty 
and staff work effectively 
with ESOL learners. 

Candidate models for 
his/her colleagues effective 
techniques and attitudes for 
working with ESOL 
students. 

Candidate is aware of 
ways to facilitate 
collaboration among 
ESOL learners and 
families, teachers, and 
administrators. 

18. Candidate engages 
in collaborative 
teaching in general 
education and content-

Candidate consistently learns 
about other content areas so 
he/she may share greater 
responsibility for effective 

Candidate collaborates with 
general and specialist school 
staff to plan and implement 
appropriate instruction for 

Candidate is aware of 
various collaborative 
teaching models (e.g., 
team teaching, station 



area classrooms. instruction and student 
success in those areas. 

ESOL students at a variety 
of English proficiency 
levels. He/she plans and 
teaches collaboratively with 
other teachers to assist 
ESOL students’ progress in, 
and transition to general 
education and content-area 
classrooms. 

teaching, parallel 
teaching). 

19. Candidate 
demonstrates 
knowledge of the 
evolution of laws and 
policy in the ESL 
profession. 

Candidate assists the school 
to design ESL instructional 
programs that are congruent 
with federal, state, and local 
guidelines, policies, and 
laws. 

Candidate uses his/her 
knowledge of the laws, 
policies, and guidelines that 
have had an impact on the 
ESL profession to design 
appropriate instruction for 
students. 

Candidates are aware of 
some laws and policies 
that have had an impact 
on the ESL profession.  

20. Candidate 
advocates for ESOL 
students’ access to all 
available educational 
resources. 

Candidate assists colleagues 
in appropriately selecting, 
adapting, and using resources 
for ESOL learners. 

Candidate explains to 
colleagues the importance 
of ESOL students’ equal 
access to educational 
resources. 

Candidate understands 
the importance of 
ensuring ESOL students’ 
access to school 
resources. 

 
 



 

IN ADDITION TO THE ABOVE EXPECTATIONS, student teaching responsibilities 
include assembling and presenting a STUDENT TEACHING PORTFOLIO (one for both 
placements). The AED coordinator will notify you by e-mail of the date and time when you 
are expected to present your portfolio to the spring 2011 methods class. See description of 
the portfolio assignment and evaluation criteria below: 
 



 

AED 439: Student Teaching Portfolio--Foreign Languages 
(ACTFL Standards 2, 3, 4, 5; CF—Standards, Diversity, Assessment) 

 
One of the requirements for AED 439: Student Teaching is that you create a portfolio based on 
your student teaching experience. From your point of view, the purpose of this portfolio is to 
demonstrate a) your ability to plan and implement standards-based foreign language instruction 
and assessment, and b) the effect of your instruction on your students. From our department’s 
point of view, the purpose of this portfolio is to provide us with information on how we can 
improve our program. You will submit and present your portfolio at the end of the semester in 
which you do your student teaching, in a session whose date will be communicated to you by the 
AED program coordinator.  
 
Your portfolio should be organized as follows: 
 
A. Title Page, including: 
 Your name 
 Subject (e.g., French) 
 Student teaching semester (e.g., Fall, 2010) 
 
B. List of Portfolio Contents 
 
C. Description of Your Student Teaching Settings, including: 

1. a brief description of the community/communities, the school district(s), and the 
school(s), which includes demographic information (cultural, ethnic, socio-economic, and 
linguistic make-up) 

2. a list of the classes that you taught 
3. a description of the students in your classes (do not include actual names!) that includes 

gender, ethnicity, developmental characteristics (social, physical, intellectual), language 
learning background,  and academic achievement 

 
D. Evidence that You Integrated the National and State Standards for Foreign Language 
Learning in Your Planning and Instruction 

• Required evidence: One unit plan. Please make sure that you specify the standards 
addressed throughout the unit and in each lesson. Please use the unit plan format 
provided in your methods class. 

 
E. Evidence that You Integrated the Standards’ Three Modes of Communication in Your 
Planning and Instruction 

• Required evidence:  
1. The unit plan included under point D 
2. One lesson plan that uses the interpersonal-interpretive-presentational framework as the 

basis for implementing classroom instruction 



 
F. Evidence that You Integrated the Standards’ Cultural Framework in Your Planning 
and Instruction 

• Required evidence:  
1. The unit plan included under point D 
2. One lesson plan with a cultural focus (complete with assessments and materials used), 

accompanied by an explanation of how your lesson aimed to develop your students’ 
understanding of the relationship among the perspectives, practices, and products of the 
target culture 

 
G. Evidence that You Adapted Instruction to Address Students’ Different Proficiency 
Levels, Language Backgrounds, and Learning Styles 

• Required evidence:  
1. two instructional activities accompanied by an explanation of how they were 

adapted to meet your students’ different needs  
2. two samples of student work that reflect the adaptations made to the activities 

 
H. Evidence that You Adapted Instruction to Meet Students’ Special Needs (if applicable) 

• Required evidence:  
1. two alternative activities that you designed for students with special needs, 

accompanied by an explanation of what the students’ special needs were and of 
how you attempted to meet them 

2. two work samples from students with special needs 
 
I. Evidence that You Used Authentic Materials in Your Instruction 

• Required evidence:  
1. The unit plan included under point D 
2. One lesson plan based on authentic listening and/or reading materials (please 

attach the materials!), accompanied by an explanation of how and why you 
selected those materials for classroom use 

 
J. Evidence that You Adapted Existing Materials and Created Materials So You Could 
Implement Standards-Based Instruction 

• Required evidence:  
1. one material that you adapted (include both the original and the adapted version)  
2. one material that you created;  
3.  an explanation of why you adapted/created the two materials 

 
K. Evidence that You Conducted Formative and Summative Assessment of Your Students’ 
Learning of the Target Language and Culture 

• Required evidence: 



1. Two informal assessments that you conducted. Include copies of completed assessment 
tools. 

2. Two student self-assessments. Include 2 samples completed by students for each self-
assessment. 

3. One formal, graded, performance-based oral assessment. Include a copy of the students’ 
task and of the rubric used to assess their performance. Include a description of any 
modifications you made for learners with special needs. Attach the grade breakdowns for 
all students. 

4. One formal, graded, performance-based written assessment.  Include a copy of the 
students’ task and of the rubric used to assess their performance. Include a sample of an 
Excellent, an Average, and a Below Average performance with your feedback to the 
students. Describe any modifications you made for learners with special needs. Attach the 
grade breakdowns for all students. 

5. Your “unit exam” for the unit plan included under point D. Make sure that at least one 
item in your unit exam allows you to assess students’ learning of the elements of the 
target culture to which they were exposed throughout the unit. Include the students’ copy 
of the exam and any assessment tools that you used. Include one sample of an Excellent, 
an Average, and a Below Average performance with your feedback to the students. 
Describe any modifications that you made for learners with special needs. Attach the 
grade breakdowns for all students. 

 
L. Evidence that You Analyzed and Reflected on the Information Yielded by Your 
Assessments and that You Used It to Improve Your Instruction 

• Required evidence: For each of the assessments under point K above, write a statement 
in which you   

1. analyze the data (students’ strengths and areas of difficulty) 
2. explain how you used the data to teach students how to self-monitor their learning 
3. explain how you used or will use the information yielded by the assessment to 

improve your planning and instruction   
 
M. A 4-5-page reflection on what you learned about your ability to implement standards-
based instruction and about the effect of your instruction on your students. Include in your 
reflection:  

• an explanation of how you use the national and state standards to design and implement 
classroom instruction and to assess student learning 

• a discussion of your strengths as a teacher as evidenced by your effect on students’ 
learning 

• 3-4 immediate goals for improvement and concrete plans for achieving them 
• concrete plans for professional development 
• suggestions for how the Modern Languages department program might better prepare 

future foreign language teachers 



 
 

Notes: 
1) The evidence required for points D-K is meant to document the fact that you meet the criteria 
for student teaching. You may choose to include additional evidence in your portfolio to 
demonstrate that you meet or exceed some of the criteria, such as: 

• Instructional activities 
• Student work samples 
• Unit/Lesson plans, accompanied by reflections 
• Written rationales for the selection of materials used in certain lessons (please attach 

materials!) 
• Instructional materials you adapted or created, with an explanation of why they were 

adapted/created and of how they were used  
• Samples and analyses of formative, summative, and integrated performance assessments, 

with explanations of where and why you used them, of what you learned from them about 
your instruction, and of how you used or will use that information 

2) Your portfolio will be evaluated based on the rubric below. In order for you to receive a 
passing grade in AED 439, you will need to meet, if not exceed, all the criteria specified in the 
rubric.  



 
Student Teaching Portfolio Rubric—Foreign Languages 

 
Criteria Exceeds criterion Meets criterion Approaches 

criterion 
Portfolio content 
and organization 

The portfolio includes all 
the required components 
and is exceptionally well 
organized. Entries that 
document the candidate’s 
work are included in 
addition to those 
required. 

The portfolio includes 
all of the required 
components and is 
satisfactorily organized. 

The portfolio is 
missing some of the 
required components 
and is poorly 
organized. 

Description of 
student teaching 
setting(s) 

All the required elements 
are provided clearly and 
in detail in the 
description of the student 
teaching setting(s). 

All the required 
elements are included in 
the description of the 
student teaching 
setting(s).  

Most of the required 
elements are included 
in the description of 
the student teaching 
setting(s).  

Integration of 
standards into 
planning and 
instruction 

The national and state 
standards are the 
backbone of the unit plan. 
All the five C’s are 
addressed multiple times 
throughout the unit. All 
the activities and 
assessments are clearly 
based on the standards. 
The standards addressed 
by all unit and lesson 
objectives, activities, and 
assessments are clearly 
specified.  

The standards are used 
to design the unit plan. 
Each of the five C’s is 
addressed at least once 
throughout the unit. 
Most of the classroom 
activities and 
assessments are based 
on the standards. The 
standards addressed by 
all unit and lesson 
objectives are specified. 

Some of the standards 
are used to design the 
unit plan. Some of the 
classroom activities 
and assessments 
address the standards. 
The standards 
addressed in the unit 
plan are specified. 

Integration of the 
three modes of 
communication 
in planning and 
instruction 

The student teacher uses 
the interpersonal-
interpretive-
presentational framework 
as the basis for designing 
and implementing 
classroom 
communication activities  

The student teacher 
occasionally uses the 
interpersonal, 
interpretive, and 
presentational modes in 
an integrated manner to 
design and implement 
classroom 
communication 
activities  

The student teacher 
occasionally plans 
and implements 
activities that require  
communication in one 
of the communication 
modes  

Integration of the 
standards’ 
cultural 
framework in 

Culture is used as the 
content for language 
instruction. Units and 
lessons help students to 

Culture is included in 
instruction. Lessons 
with a culture focus 
help students 

Discrete pieces of 
cultural information 
are occasionally 
included in 



planning and 
instruction 

analyze and understand 
ways in which cultural 
products, practices, and 
perspectives are related in 
the target culture. 

understand the 
relationship between 
products, practices, and 
perspectives of the 
target culture. 

instruction. 

Adapting 
instruction to 
address students’ 
proficiency 
levels, language 
backgrounds, and 
learning styles 

The student teacher 
consistently uses the 
information s/he has 
gathered about her 
students’ proficiency 
levels, linguistic 
backgrounds, and 
learning styles to design 
and implement 
differentiated instruction 
and to select, create, and 
adapt materials.  

The student teacher 
plans and implements 
activities to 
accommodate different 
proficiency levels and 
learning styles.  

The student teacher’s 
instructional activities 
marginally address 
differences among 
students. 

 Adapting 
instruction to 
meet students’ 
special needs 

The student teacher is 
aware of his/her students’ 
special needs and plans 
and implements 
alternative classroom 
activities to meet them. 

The student teacher is 
aware of his/her 
students’ special needs 
and attempts to address 
them by designing 
varied activities. 

The student teacher is 
aware of his/her 
students’ special 
needs and attempts to 
address them 
spontaneously in the 
course of instruction. 

 Use of authentic 
materials 

A variety of authentic 
materials are used to 
contextualize language 
instruction. Students 
explore and select 
authentic materials 
strategically and 
purposefully. 

Authentic materials are 
used in combination 
with materials created 
for formal classroom 
use. Students provide a 
rationale for selecting 
authentic materials for 
classroom use. 

Authentic materials 
are used sporadically. 
Instruction is based 
primarily on materials 
created for formal 
classroom use.  

Creation and 
adaptation of 
materials 

The student teacher 
constantly seeks out 
appealing resources from 
which s/he creates 
materials. Existing 
materials are adapted as 
needed to make 
standards-based learning 
more effective. Cross-
curricular materials are 
created and adapted in 
collaboration with 
content-area teachers. 

The student teacher 
identifies additional 
materials that enhance 
the topics in the 
curriculum. S/he adapts 
some of the existing 
materials to meet 
students’ needs. 

The student teacher 
uses instructional 
materials that are 
readily available and 
materials provided by 
the host teacher. 

Assessment The student teacher The student teacher The student teacher 



designs a system of 
standards-based 
formative and summative 
assessments that consists 
predominantly of 
performance-based and 
integrated measures. S/he 
embeds self-assessment 
techniques in his/her 
instruction. The 
assessments provide 
information about the 
development of students’ 
language proficiency as 
well as of their cultural 
learning in an ongoing 
manner and at 
culminating points in 
instruction. The student 
teacher uses all 
assessments as 
opportunities to provide 
feedback on student 
language and culture 
learning. All assessment 
measures are adapted for 
learners with special 
needs. 

designs formative and 
summative assessments 
that combine 
performance-based and 
traditional measures. 
The student teacher 
embeds self-assessment 
techniques in his/her 
instruction. The 
assessments provide 
information about the 
development of 
students’ language 
proficiency and cultural 
learning. The student 
teacher uses written 
assessments as 
opportunities to provide 
feedback on student 
language learning. Most 
assessment measures 
are adapted for learners 
with special needs. 

uses ready-made 
formative and 
summative 
assessments that 
consist mostly of 
traditional measures, 
and which measure 
students’ learning of 
language structures 
taught. 

Analyzing and 
reflecting on 
assessment 
results 

The student teacher 
analyzes and reflects on 
the results of assessments 
and teaches his/her 
students to use these 
results to self-monitor 
their learning. The 
student teacher uses the 
insights gained through 
assessment to improve 
his/her planning and 
instruction. 

The student teacher 
analyzes the results of 
assessments and 
communicates them to 
the students. S/he uses 
insights gained through 
assessment to improve 
instruction.  

The student teacher 
uses assessment 
results to conduct 
whole group 
remediation or 
review. 

Portfolio 
reflection 

The student teacher 
clearly explains how 
he/she uses the national 
and state standards to 
plan and implement 
instruction and to assess 

The student teacher 
explains how he/she 
uses the national and 
state standards to plan 
and implement 
instruction and to assess 

The student teacher 
identifies his/her 
strengths as a teacher 
and sets 1-2 goals for 
improvement.   



his/her students’ learning. 
He/she clearly identifies 
his/her strengths and 
areas of difficulty as a 
teacher, sets 4 or more 
specific goals for 
improvement, and 
outlines a clear and 
specific plan for 
professional growth. The 
reflection includes a 
thorough assessment of 
the effects of the student 
teacher’s instruction on 
his/her students. The 
reflection includes 
specific suggestions for 
improving the 
department’s teacher 
preparation program. 

his/her students’ 
learning. He/she 
identifies his/her 
strengths and areas of 
difficulty as a teacher. 
S/he sets at least 3 
specific goals for 
improvement and 
outlines a plan for 
professional growth. 
The reflection includes 
an assessment of the 
effects of the student 
teacher’s instruction on 
his/her students. The 
reflection includes 
suggestions for 
improving the 
department’s teacher 
preparation program.  

 
 
 



 

AED 439: Student Teaching Portfolio—TESOL 
(TESOL Standards 1.a, 1.b, 2.a, 2.b, 3.a, 3.b, 3.c, 4.b, 4.c; CF—Standards, Diversity, 

Assessment) 
 

One of the requirements for AED 439: Student Teaching is that you create a portfolio based on 
your student teaching experience. From your point of view, the purpose of this portfolio is to 
demonstrate a) your ability to plan and implement standards-based ESL instruction and 
assessment, and b) the effect of your instruction on your students. From our department’s point 
of view, the purpose of this portfolio is to provide us with information on how we can improve 
our program. You will submit and present your portfolio at the end of the semester in which you 
do your student teaching, in a session whose date will be communicated to you by the AED 
program coordinator.  
 
Your portfolio should be organized as follows: 
 
A. Title Page, including: 
 Your name 
 Subject (ESL) 
 Student teaching semester (e.g., Fall, 2010) 
 
B. List of Portfolio Contents 
 
C. Description of Your Student Teaching Settings, including: 

4. a brief description of the community/communities, the school district(s), and the 
school(s), which includes demographic information (cultural, ethnic, socio-economic, and 
linguistic make-up) 

5. a list of the classes that you taught 
6. a description of the students in your classes (do not use actual names!) that includes 

gender, ethnicity, developmental characteristics (social, physical, intellectual), home 
culture, home language, proficiency in L1 and English, prior schooling experiences, and 
academic achievement 
 

D. Evidence that You Integrated the National and State ESL Standards in Your Planning 
and Instruction 

• Required evidence: One unit plan. Please make sure that you specify the standards 
addressed throughout the unit and in each lesson.  

 
E. Evidence that You Adapted Instruction to Address Students’ Different Proficiency 
Levels and Learning Styles 

• Required evidence:  
3. two instructional activities accompanied by an explanation of how they were 

adapted for different  proficiency levels and learning styles 
4. two samples of student work that reflect the adaptations made to the activities 



 
F. Evidence that You Included Students’ Home Languages and Cultures in Your Planning 
and Instruction 

• Required evidence:  
1. the unit plan included under point D 
2. one lesson plan with a culture focus  
3. two instructional activities requiring that students use their home languages, 

accompanied by two student work samples 
4. an explanation of how you take into account your students’ linguistic and cultural 

backgrounds in planning and implementing instruction 
 
G. Evidence that You Adapted Instruction to Meet Students’ Special Needs (if applicable) 

• Required evidence:  
3. two alternative activities that you designed for students with special needs, 

accompanied by an explanation of what the students’ special needs were and of 
how you attempted to meet them 

4. two work samples from students with special needs 
 
H. Evidence that You Planned and Implemented Standards-Based ESL and Content 
Instruction 

• Required evidence: 
1. the unit plan included under point D 
2. two activities aimed at developing students’ social and academic oral language 
3. two activities aimed at developing students’ reading and writing skills in genres 

related to their studies in content-area classes 
4. two activities that you developed in collaboration with non-ESL teachers 
5. student work samples 

 
I. Evidence that You Located, Selected, Adapted, and Created Instructional Materials for 
Your Students 
Required evidence: 

1. one material that you adapted for your students (include both the original and the 
adapted version), accompanied by an explanation of where you located it, why 
you selected it, and why you adapted it 

2. one material that you created for your students, accompanied by an explanation of 
why you created it 

  
J. Evidence that You Conducted Formative and Summative Assessment of Your Students’ 
Language and Content Learning  

• Required evidence: 
6. Two informal assessments that you conducted. Include copies of completed assessment 

tools. 



7. Two student self-assessments. Include 2 samples completed by students for each self-
assessment. 

8. One formal, graded, performance-based oral assessment. Include a copy of the students’ 
task and of the rubric used to assess their performance. Include a description of any 
modifications you made for learners with special needs. Attach the grade breakdowns for 
all students. 

9. One formal, graded, performance-based written assessment.  Include a copy of the 
students’ task and of the rubric used to assess their performance. Include a sample of an 
Excellent, an Average, and a Below Average performance with your feedback to the 
students. Describe any modifications you made for learners with special needs. Attach the 
grade breakdowns for all students. 

10. Your “unit exam” for the unit plan included under point D. Make sure that you are 
assessing students’ learning of both the language and the content taught throughout the 
unit. Include the students’ copy of the exam and any assessment tools that you used. 
Include one sample of an Excellent, an Average, and a Below Average performance with 
your feedback to the students. Describe any modifications that you made for learners with 
special needs. Attach the grade breakdowns for all students. 

11. One mainstream classroom test that you have adapted for your students (include both the 
original and the adapted version), accompanied by an explanation of why you adapted it.  
 

K. Evidence that You Analyzed and Reflected on the Information Yielded by Your 
Assessments and that You Used It to Improve Your Instruction 

• Required evidence: For each of the assessments under point J above, write a statement in 
which you   

4. analyze the data (students’ strengths and areas of difficulty) 
5. explain how you used the data to teach students how to self-monitor their learning 
6. explain how you used or will use the information yielded by the assessment to 

improve your planning and instruction   
 
L. A 4-5-Page Reflection on What You Learned about Your Ability to Implement 
Standards-Based ESL Instruction and about the Effect of Your Instruction on Your 
Students. Include in your reflection:  

• an explanation of how you use the national and state ESL standards to design and 
implement classroom instruction and to assess student learning 

• a discussion of your strengths as a teacher as evidenced by your effect on students’ 
learning 

• 3-4 immediate goals for improvement and concrete plans for achieving them 
• concrete plans for professional development 
• suggestions for how the Modern Languages department program might better prepare 

future ESL teachers 
 



 
Notes: 
1) The evidence required for points D-J is meant to document the fact that you meet the criteria 
for student teaching. You may choose to include additional evidence in your portfolio to 
demonstrate that you meet or exceed some of the criteria, such as: 

• Instructional activities 
• Student work samples 
• Unit/Lesson plans, accompanied by reflections 
• Written rationales for the selection of materials used in certain lessons (please attach 

materials!) 
• Instructional materials you adapted or created, with an explanation of why they were 

adapted/created and of how they were used  
• Samples and analyses of formative, summative, and integrated performance assessments, 

with explanations of where and why you used them, of what you learned from them about 
your instruction, and of how you used or will use that information 

2) Your portfolio will be evaluated based on the rubric below. In order for you to receive a 
passing grade in AED 439, you will need to meet, if not exceed, all the criteria specified in the 
rubric.  
 
 



 
Student Teaching Portfolio Rubric—TESOL 

 
Criteria Exceeds criterion Meets criterion Approaches 

criterion 
Portfolio content 
and organization 

The portfolio includes all 
the required components 
and is exceptionally well 
organized. Entries that 
document the candidate’s 
work are included in 
addition to those required.

The portfolio includes 
all the required 
components and is 
carefully organized. 

The portfolio includes 
most of the required 
components. 

Description of 
student teaching 
setting(s) 

All the required elements 
are provided clearly and 
in detail in the description 
of the student teaching 
setting(s). 

All the required 
elements are provided in 
the description of the 
student teaching 
setting(s).  

Required elements are 
missing from the 
description of the 
student teaching 
setting(s).  

Integration of 
standards into 
planning and 
instruction 

The national and state 
standards are the 
backbone of the unit plan 
and are addressed 
multiple times throughout 
the unit. All the activities 
and assessments are 
clearly based on the 
standards. The standards 
addressed by all unit and 
lesson objectives, 
activities, and 
assessments are clearly 
specified. 

The standards are used 
to design the unit plan. 
Each standard is 
addressed at least once 
throughout the unit. 
Most of the classroom 
activities and 
assessments are based 
on the standards. The 
standards addressed by 
all unit and lesson 
objectives are specified. 

Some of the standards 
are used to design the 
unit plan. Some of the 
classroom activities 
and assessments are 
based on the 
standards. The 
standards addressed in 
the unit are specified. 

Adapting 
instruction to 
address 
students’ 
proficiency 
levels and 
learning styles 

Candidate consistently 
uses the information s/he 
has gathered about her 
students’ proficiency 
levels and learning styles 
to design and implement 
differentiated instruction 
and to locate, select, 
create, and adapt 
materials. 

Candidate plans and 
implements activities to 
accommodate different 
proficiency levels and 
learning styles. 

Candidate’s 
instructional activities 
marginally address 
differences in 
proficiency levels and 
learning styles among 
students. 

Including 
students’ home 
languages and 
cultures in 
planning and 

Candidate consistently 
integrates students’ home 
languages and cultures in 
planning and instruction. 
Students’ cultural and 

Candidate occasionally 
incorporates students’ 
home languages and 
cultures in planning and 
instruction. Some 

Candidate is aware 
that students’ home 
languages and 
cultures should be 
taken into account 



instruction linguistic backgrounds 
are used to help students 
understand the 
U.S./school culture and to 
support their learning of 
English. Students’ family 
and community members 
are included in classroom 
activities. 

classroom activities 
require that students 
resort to their L1 for 
completion. Students’ 
family members are 
encouraged to 
participate in school 
events and to support 
children’s education. 

when planning and 
implementing 
instruction. He/she 
recognizes the 
importance of family 
support and 
participation in 
children’s education. 

Adapting 
instruction to 
meet students’ 
special needs 

Candidate is aware of 
his/her students’ special 
needs and plans and 
implements alternative 
classroom activities to 
meet them. 

Candidate is aware of 
his/her students’ special 
needs and attempts to 
address them by 
designing varied 
activities. 

Candidate is aware of 
his/her students’ 
special needs and 
attempts to address 
them spontaneously in 
the course of 
instruction. 

Planning and 
implementing 
standards-based 
ESL and content 
instruction 

Candidate consistently 
collaborates with non-
ESL teachers in designing 
content and language 
learning objectives and in 
planning activities that 
require authentic uses of 
language in the various 
content areas. Candidate 
plans and implements 
activities meant to 
develop students’ social 
and academic oral 
language in the context 
provided by content-area 
topics. Candidate 
develops reading, writing, 
listening, and speaking 
activities around texts in a 
variety of genres related 
to students’ content-area 
classes. Candidate 
explains and models 
reading and writing 
strategies that assist 
students in learning , and 
producing content-area 
texts. 

Candidate designs 
content and language 
learning objectives. 
He/she plans and 
implements activities 
meant to develop 
students’ listening and 
speaking skills in the 
context provided by 
content-area topics. 
Candidate develops 
reading and writing 
activities using different 
text genres at different 
levels of proficiency. 
Candidate explains 
reading strategies to 
assist students in 
learning from content-
area texts. 

Candidate uses 
content-area texts to 
design language 
learning objectives. 
He/she creates 
opportunities for 
students to use social 
language in speaking 
and writing about 
content-area topics.  

Creation and 
adaptation of 

The candidate uses a 
variety of resources (e.g., 

Candidate locates, 
selects, adapts, and 

Candidate selects 
materials from 



materials Internet, community, 
students’ family) to locate 
culturally relevant 
materials. He/she 
collaborates with non-
ESL teachers to select, 
adapt, and create 
materials that support 
language, literacy, and 
content learning in 
English and, when 
possible, in students’ 
home languages. 

creates a variety of 
materials that are 
appropriate for students’ 
age and language 
proficiency, and which 
support students’ 
language development 
and learning in the 
content areas. 

existing content area 
texts that he/she 
deems appropriate for 
students. 

Assessment Candidate designs 
performance-based and 
traditional measures that 
are standards-based and 
valid, and which assess 
students’ social and 
academic language 
development as well as 
content learning. He/she 
adapts mainstream 
classroom tests to 
eliminate cultural and 
linguistic bias. He/she 
consistently embeds self- 
assessment techniques in 
his/her instruction and 
uses all assessments as 
opportunities to provide 
feedback on student 
language and content 
learning. All assessment 
measures are adapted for 
learners with special 
needs. 

Candidate designs 
performance-based and 
traditional assessment 
measures that assess 
students’ language and 
content learning. He/she 
adapts mainstream 
classroom tests to make 
them appropriate for 
their students. He/she 
embeds self-assessment 
techniques in his/her 
instruction and uses 
written assessments as 
opportunities to provide 
feedback on student 
language learning. Most 
assessment measures are 
adapted for learners 
with special needs. 

Candidate uses ready-
made formative and 
summative 
assessments that 
consist mostly of 
traditional measures, 
and which measure 
students’ learning of 
language structures 
taught. 

Analyzing and 
reflecting on 
assessment 
results 

Candidate analyzes and 
reflects on the results of 
assessments and teaches 
his/her students to use 
these results to self-
monitor their learning. 
The student teacher uses 
the insights gained 
through assessment to 

Candidate analyzes the 
results of assessments 
and communicates them 
to the students. S/he 
uses insights gained 
through assessment to 
improve instruction. 

Candidate uses 
assessment results to 
conduct whole group 
remediation or 
review. 



improve his/her planning 
and instruction. 

Portfolio 
reflection 

Candidate clearly 
explains how he/she uses 
the national and state 
standards to plan and 
implement instruction and 
to assess his/her students’ 
learning. He/she clearly 
identifies his/her 
strengths and areas of 
difficulty as a teacher, 
sets 4 or more specific 
goals for improvement, 
and outlines a clear and 
specific plan for 
professional growth. The 
reflection includes a 
thorough assessment of 
the effects of the 
candidate’s instruction on 
his/her students. The 
reflection includes 
specific suggestions for 
improving the 
department’s teacher 
preparation program. 

Candidate explains how 
he/she uses the national 
and state standards to 
plan and implement 
instruction and to assess 
his/her students’ 
learning. He/she 
identifies his/her 
strengths and areas of 
difficulty as a teacher. 
S/he sets at least 3 
specific goals for 
improvement and 
outlines a plan for 
professional growth. 
The reflection includes 
an assessment of the 
effects of the 
candidate’s instruction 
on his/her students. The 
reflection includes 
suggestions for 
improving the 
department’s teacher 
preparation program. 

The student teacher 
identifies his/her 
strengths as a teacher 
and sets 1-2 goals for 
improvement.   

 


	Required text: 
	State University of New York College at Cortland Student Teaching Handbook (http://www.cortland.edu/fieldplacement/pdfs/student_teacher_handbook.pdf)
	Course Attendance Policy:
	Goals of the Course:
	The goals of the teacher preparation program for adolescence education in foreign languages and ESL are aligned with SUNY Cortland’s Conceptual Framework (see below).  The Framework mirrors the standards established by the Interstate New Teacher Assessment and Support Consortium (INTASC). 
	  
	 at some time during the quarter, make parent contact (positive phone call home about a student would be a good initiation)
	 fill out mid-quarter & final evaluation form of ST online
	 fill out appraisal form of CT (provided by CS)
	Supervisor and program coordinator assign grades at the end of each quarter.  Candidates’ final grade is dependent on reaching minimum requirements in the classroom and on meeting standards on your student teaching portfolio. Grades of “S” (satisfactory) and “U” (unsatisfactory) are given for each of the two placements.  Candidates will be evaluated on their success in achieving the goals outlined below, which are reflected in SUNY Cortland’s Student Teacher Evaluation (pp. 47-53 of the Teacher Candidate Handbook). See also the attached “Student Teaching Expectations,” “Student Teaching Evaluation Addendum,” and “Student Teaching Portfolio” descriptions for specific grading criteria.  If the cooperating teacher and/or the college supervisor observe serious deficiencies in performance, the deficiencies will be explained to the candidate verbally and in writing.  Specific performance goals to improve the performance to an acceptable level will be outlined with the candidate verbally and in writing.   The candidate will be given a specified period of time to demonstrate improvement in areas of deficiency.   If the cooperating teacher and supervisor do not consider that sufficient progress is being made in the time specified, the candidate will be removed from the placement.
	The candidate will be removed at any time during a placement when the college supervisor, cooperating teacher, program coordinator, or building administrator determines that the candidate’s performance is not satisfactory and that minimal competence cannot be achieved or, in the judgment of these individuals, the candidate’s presence in the classroom is a detriment to the public-school class. In each case, the candidate will receive a grade of “U” for the student teaching experience. Any candidate receiving a “U” for a placement must complete a remediation program to address identified deficiencies before being placed back into a classroom (see page 25 of the Student Teaching Handbook). A failed student teaching experience may be repeated only once.   

