
AED 408 Teaching Writing
SUNY Cortland

Credit Hours: 3 Semester: Spring 2011 Location & Time: Moffett 106 Wed 4:20-6:50

Instructor: Ms.Carol Mikoda
Office: Old Main 114C Phone: 607-427-7272

Office hours: Wed 3-4 PM E-mail: caro.miko@gmail.com

Welcome to AED 408, Teaching Writing. This course will prepare you to teach writing in
grades 7-12 by focusing on instructional strategies, curriculum planning, and response and
assessment techniques. Of primary importance is your personal involvement in the writing
process and in the development of a community of writers that stimulates, informs, nurtures, and
advises the work of each of its members. Together we will assemble a body of knowledge about
the teaching of writing.

Conventional grading often leads students to think more about grades than about writing; to
worry more about pleasing me than about figuring out what you really want to say or how you
want to say it; to be reluctant to take risks with your writing; sometimes even to feel you are
working against me or having to hide part of yourselves from me. For these reasons, I am using
a kind of contract for grading. I will give you feedback on much of your writing. But I will not
put grades on your papers and my comments will have no effect on your final grade for the
course -- up to the grade of B.

To earn a B grade, you will attend every class, without being late, actively participate in course
activities, read, annotate, and respond to assignments conscientiously, ask thoughtful questions,
engage in discussions, both in class and online, work cooperatively in groups, turn work in on
time, share your writing, listen supportively to the writing of others, give full and thoughtful
responses, and make informative presentations.

As you can see, the grade of B depends on behaviors. Grades of A or A-/B+, however, depend
on quality. Thus, you earn a B if you put in good time and effort; I will push you all to get a B.
But to get an A or A-/B+, you have to make your time and effort pay off in writing of genuine
excellence (and also meet the conditions for a B). Notice that for a B, you don't have to worry
about my judgment or my standards of excellence; but for higher grades you do.

This system is better than regular grading for giving you a clear idea of what your final grade
looks like at any moment. Whenever I give you feedback on any assignment, I will tell you
clearly if you have somehow failed to satisfy the contract for a B. I will also tell you if I judge
your draft or your work to be genuinely excellent and thus to exceed the contract for a B. As for
absences and lateness, you'll have to keep track of them, but you can check with me any time.

I assume no one will aim for lower grades. The quickest way to slide to a C, D, or F, though, is
to miss classes or show up without completing assignments. This much is non-negotiable: you
are not eligible for a passing grade of D unless you have attended at least 12 of the 15 classes,
and completed 90% of the assignments...and you can't just turn in all the late work at the end.



If you are missing classes and behind in work, please stay in touch with me about your chances
of passing the course.

I have to emphasize that regular class attendance is a basic requirement for the course; I expect
perfect attendance. Our time together is important. If you cannot attend class or participate in a
course activity, whether online or in class, send me an e-mail message ahead of time. If you
have an emergency, your message should state that fact, and I will expect documentation of your
emergency within a week's time. Missing class meetings will lower your course grade; missing
one class is like missing an entire week. As I said before, if you miss four or more class
meetings, you will fail the course.

Our intention is to create an intellectually stimulating, safe, and respectful class atmosphere.
Please honor and respect the opinions and feelings of others during our discussions, both in class
and online. Silence all cell phones and pagers in class. Answering phone calls or texts during
class is rude and has no place in a professional environment. Please dress comfortably but
professionally for class.

Texts for the course:

Atwell, N. In the Middle: New Understandings About Writing, Reading, and Learning, 2nd ed.
Burke, J. The English Teacher's Companion, 3rd ed.
Kittle, P. Write Beside Them

These texts are available at the campus store or from various sites online. Don't be afraid to buy
used texts; if they are marked up, you can just use sticky notes to annotate. One of my favorite
discount book sites is www.half.com. Additional reading material will be incorporated.

In addition to textbooks, you will need a 3-ring binder to house course materials, drafts of your
work, any notes you take during reading or discussions, and your freewriting. Be sure to stock it
with some loose-leaf college-ruled paper. This must travel with you to class, along with any text
we are discussing in class on a given date. If you haven't already, you will probably want to
invest in a 3-hole punch.

Note that the most helpful comments about text are specific: they pose specific questions, make
definite assertions, draw on other material and relate it to the blog post, they connect with other
ideas, texts, or experiences. A comment that praises or criticizes in general terms ("This is
great! I love it," or, "This is impossible. This is crazy.") does not provoke thoughtful discussion
or help the author. We will also be reacting to text often in class, in person, and again,
comments about our own writing should be observations the writers can use to make their own
inferences, a topic we will discuss and practice in class.

Format for written assignments: Please format your papers using Times New Roman, 12 point
font. Use standard one inch margins, double space, and follow MLA style for text and citations.
I often refer to owl.english.purdue.edu to answer style questions.

http://www.half.com
http://owl.english.purdue.edu/owl/


Schedule of class meetings, topics, readings due, and other assignments (this schedule is
tentative, and could change, based on my estimation of the needs of our learning community):

Week 1 - January 26
Print out a copy of this syllabus, put it in your 3-ring binder along with clean loose-leaf paper,
and bring it to our first class.
Memoir (writing history) workshop in class, perhaps with storyboards.

Week 2 - February 2
Read Atwell, pp. 1-117. Chapter 2 is optional but recommended.

I have deliberately kept the assigned reading to fewer than 100 pages a week. I expect you to
annotate your texts, either directly on the page or on sticky notes. It is most helpful for you to
type up your margin or sticky note reactions to each reading; as you are typing, you will make
other connections to other readings or experiences, formulate other questions, for what you have
just read. Print these out and keep them in your binder to bring to class.

Break up the reading so that you are not trying to assimilate all of it in one session. For example,
after we meet on January 26, read a section of the first assignment, react to it, and type up your
reactions. Translate your notes into complete sentences or questions. Your annotations should
show what went through your mind as you read this part or that part. What other texts have you
read during the past year that seem related to what the author says? How are they related? What
personal meaning do his words have for you? Have you experienced something the author
describes?

On another day, read another section, annotating as you go, and then type up your notes. The
next day, do the same. Before Sunday night, print out all your notes, and read them over. Then
compose a reaction of 250 words to post or e-mail to me by Sunday at midnight.

If you haven't already done so, set up a study schedule (and do it on paper, posted above your
desk) that allows you to spend about five hours preparing for each of our class meetings, with
some of that time for our reading, which, again, is less than 100 pages a week, and some of that
time for drafting a new piece of writing and revising other pieces based on reader responses and
your own development of thought. Each of your classes will require about two hours of study
time for every hour spent in class; try not to over-extend yourself.

Memoir draft due in class.

Week 3 - February 9
Read Atwell, pp. 118-216.
Poetry workshop in class.

Week 4 - February 16



Read Atwell, pp. 217-327. Chapter 8 is optional.
Memoir (writing history) due.
Drafts of poems in class.

Week 5 - February 23
Read Atwell, pp. 370-484.
Skit/drama workshop in class.

Week 6 - March 2
Read Atwell, pp. 331-369, 485-494.
Skits performed in class.

Week 7 - March 9
Read Kittle, pp. 1-99.
Op-ed workshop in class.

March 16 no class - spring break!

Week 8 - March 23
Peer Group TaskStream assignment draft due.
Read Kittle, pp. 102-188.
Op-ed drafts due in class.

Week 9 - March 30
Read Kittle, pp. 190-236, Burke, pp. xiii-31.
Character sketch workshop in class.

Week 10 - April 6
Read Burke, pp. 135-221.
Character sketch draft due in class.

Week 11 - April 13
Read Burke, pp. 238-265, 284-318, 445.
Visit Tom Romano's multi-genre sites: http://www.users.muohio.edu/romanots/
Tom_Romano.html
Multi-genre workshop in class.

Week 12 - April 20
Read NCTE/NYS Standards for English/Language Arts.
http://www.emsc.nysed.gov/ciai/ela/elacore.htm#78
http://www.emsc.nysed.gov/ciai/ela/elacore.htm#912
Multi-genre project due in class.

Week 13 - April 27

http://www.users.muohio.edu/romanots/Tom_Romano.html
http://www.users.muohio.edu/romanots/Tom_Romano.html
http://www.emsc.nysed.gov/ciai/ela/elacore.htm#78
http://www.emsc.nysed.gov/ciai/ela/elacore.htm#912


Genre Study TaskStream assignment draft due.

Week 14 - May 4
At the end of this class, plan to turn in your portfolio, which is a collection of your drafts of
writing with revisions you've made, a process letter about your best piece of writing. This
should be well copy edited: free from virtually all mistakes in spelling and usage. It's fine to get
help in copy editing. Copy editing doesn't count on early and mid-process drafts. We'll talk more
about what this portfolio will look like as the semester progresses.
Upload your TaskStream assignments.

Week 15 - May 11 presentations (at the Blue Frog)

Alignment with Conceptual Framework and Organizational Standards

Students majoring in Adolescence Education: English 7-12 will focus on acquiring knowledge
and developing skills aligned with learning outcomes from the College's Conceptual Framework
for Teacher Education and those established by the Council of Teachers of English (NCTE).

In particular, candidates in this course will…

NCTE 2.1 Create an inclusive and supportive learning environment in which all students can
engage in learning;

NCTE 3.1.2 Demonstrate how reading, writing, speaking, listening, viewing, and thinking are
interrelated in their own learning and in their students’ learning of ELA;
NCTE 3.7.1 Use major sources of research and theory related to English language arts to support
their teaching decisions;
NCTE 3.2.1 Use their understanding of the influence of language and visual images on thinking
and composing in their own work and in their teaching;
NCTE 3.2.2 Use writing, speaking, and observing as major forms of inquiry, reflection, and
expression in their coursework and teaching
NCTE 3.2.3 Use composing processes in creating various forms of oral, visual, and written
literacy of their own and engage students in these processes
NCTE 3.2.4 Demonstrate, through their own learning and teaching, how writing, visual images,
and speaking can effectively perform a variety of functions for varied audiences and purposes;
NCTE 3.2.5 Demonstrate knowledge of language structure and conventions by creating and
critiquing their own print and nonprint texts and by assisting their students in such activities;
NCTE 3.4.1 Use a variety of writing strategies to generate meaning and clarify understanding
and draw upon that knowledge and skill in their teaching;
NCTE 3.4.2 Produce different forms of written discourse and understand how written discourse
can influence thought and action;
NCTE 3.7.1 Use major sources of research and theory related to English language arts to support
their teaching decisions;



NCTE 4.2 Align curriculum goals and teaching strategies with the organization of classroom
environments and learning experiences to promote whole-class, small-group, and individual
work;
NCTE 4.4 Create and sustain learning environments that promote respect for, and support of,
individual differences of ethnicity, race, language, culture, gender, and ability;
NCTE 4.5 Engage students often in meaningful discussions for the purpose of interpreting and
evaluation ideas presented through oral, written, and visual forms;

CCF 2. Possess in-depth knowledge of the subject area to be taught;
CCF 3. Understand how students learn and develop;
CCF 4. Manage classrooms structured in a variety of ways to promote a safe learning
environment;

CCF 8. Know state and national standards, integrate curriculum across disciplines, and balance
historical and contemporary research, theory, and practice;
CCF 9. Demonstrate appropriate professional dispositions to help all students learn;

CCF 10. Apply a variety of teaching strategies to develop a positive teaching-learning
environment where all students are encouraged to achieve their highest potential;
CCF 11. Foster understanding of and respect for individuals’ abilities, disabilities and diversity
of variations of ethnicity, culture, language, gender, age, class, and sexual orientation; and
CCF 12. Use multiple and authentic forms of assessment to analyze teaching and student
learning and to plan curriculum and instruction to meet the needs of individual students.

TaskStream Assignments for AED 408

Genre Study: a genre study that includes examples from several genres appropriate to middle
and high school writers; a writing sample in each genre, developed by you (as well as
documentation of your process); and, your plans for teaching about that genre to students. Your
project should meet the designated rubric standards on the rubric that will be provided.

Peer Groups and the Writing Process: an assignment that outlines your plans for preparing
students for respectful discussion of peers' writing in pairs or small groups, and for discussing
other texts, and that demonstrates the standards on the rubric that will be provided.

Special Needs: Any student requesting academic accommodations based on a disability should



register with the Office of Student Disability Services (OSDS). A letter of verification for
approved accommodations can be obtained from the OSDS; be sure that the letter is delivered to
me as early in the semester as possible. OSDS (607-753-2066) is located in Van Hoesen Hall,
Room B-1, and is open 8 to 4:30, M-F.

Academic Honesty: As a student at SUNY Cortland, preparing for a position as a teacher and
role model, you are expected to uphold the values of academic integrity at all times. Always
submit your own work. Information about the College policy, examples of plagiarism and other
forms of academic dishonesty, and the College's procedures for handling dishonesty are in the
SUNY Cortland College Handbook, Chapter 340. Extensive information is also available on the
Writing Resource Center: http://www.cortland.edu/wrc. If you are confused about whether or
not to cite a source, or about the proper way to do so, do not hesitate to ask for help. I would
much rather assist you with your writing process than watch you make a mistake that could hurt
your academic career. Another source of help is the Academic Support and Achievement
Program (ASAP). Tutors are available at (607) 753-4309.

http://www.cortland.edu/wrc

