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Course Description: A fifty-hour field experience supervised by the course instructor. 

Prerequisite: 2.75 GPA; Co-requisite: AED 308/341.   

 

Course Attendance Policy:   Students who do not fulfill the fifty-hour requirement for 

observation will fail this course.  Weekly contact hours with your supervising teacher are built 

into this course.  

 

Course Goals and Objectives: 

Your field experience is designed to allow you to  

1) observe how language is "developed and facilitated" in a diverse populations of 

junior and senior high school students in area schools  Knowledge Base, 

Diversity 
2) apply your content, professional, and pedagogical knowledge in a variety of 

appropriate settings with students and adults  Knowledge Base, Diversity 

3) collect data on student learning, analyze this data, and develop strategies for 

improving learning  Assessment 

4) reflect on and evaluate your experiences within the classroom  Personal 

Responsibility 
 

Evaluation of Student Performance Alignment with SUNY Cortland’s Conceptual 

Framework: 
You will be assessed on the following: 1) Records you keep, in general, and one field 

analysis, in particular (30%) Assessment, Professional Standards and Commitments, 

Personal Responsibility 
2) Participation in the WebCT site (30%)  You will be required to discuss your field 

experience with other members of the class via on-line discussion at various points 

during the semester.  You will also be required to post two of your mini-lessons on the 

site.  You will be graded on the quantity and thoughtfulness of your participation.  Failure 

to participate or spotty participation (fewer than thirty items read) is sufficient grounds 

for not passing the course.  Technology, Professional Commitments 

3) A grammar/usage lesson you teach at your placement and submit to TaskStream along 

with reflective self-evaluation. (30%) Assessment, Personal Responsibility, 

Professional Standards and Commitments 



4) Evaluation of the cooperating teacher. (10%)  The cooperating teacher will be given an 

opportunity to evaluate your performance during the field placement.  You must teach a 

minimum of two mini-lessons from an approved list during the course of your 

participant-observer experience.  Assessment, Professional Standards and 

Commitments 
Note: Students who receive a borderline or unsatisfactory external evaluation for AED 309 and 

for AED 409 will not be permitted to student teach.  Borderline and Unacceptable evaluations on 

the part of your host teacher may be weighted more than 10% in figuring your final grade for 

AED 309. 

Disabilities statement: If during your enrollment at SUNY Cortland you are convicted of a 

crime and/or have any judicial or academic integrity violations, you must notify your School’s 

associate dean at once.  Failure to do so may result in your dismissal from the teacher education 

program.  Failure to provide truthful information may result in your dismissal from the teacher 

education program and may result in academic dishonesty charges (Source:  SUNY Cortland 

Teacher Education application). 

 

 

 

Guide for Establishing Contact with your Cooperating Teacher 
  
1.  Introduce yourself as Professor Masselink’s student at SUNY - Cortland and explain that you 
have been assigned to the particular teacher in order to complete fifty hours of field work in 
conjunction with the course AED 308 Grammar and the Writing Process.  Express appreciation 
for the teacher’s willingness to sponsor you for this field work. 
 
2.  Tell the teacher what time periods you have available and how many days a week you will 
visit the classroom.  Find out what classes are taught during the hours you have available.  Agree 
on a start date. 
 
3.  Ask the teacher what literary works he or she plans to teach between now and December 
(particularly longer works) in various classes and whether or not you will be able to borrow a 
textbook..   
 
4.  Ask for directions to the school and find out where you should park and how you should report 
in on the first day you visit.  Be sure to arrive early enough to take care of parking in remote lots, 
signing in at the office, finding your way to the classroom and so forth.  Also, be sure to ask about 
the dress code. 
 
5.  Establish the best means for you to communicate with your cooperating teacher (home phone, 
email, etc.).    

 



Additional Protocol for Field Work: 
 
1.  Many of the local school districts are conservative.  Dress professionally and leave your nose, 
eyebrow, lip, and tongue piercing adornments at home.    
 
2.  Arrive at the classroom on time (be waiting in the hall before the bell rings) and don’t miss an 
observation date.  If you truly are too sick to attend or if something disastrous prevents you from 
keeping your appointment, be sure to leave a message for the cooperating teacher with the 
school’s front desk.   
 
3.  Teachers’ schedules are often extremely hectic.  Do not expect that the teacher will have time 
in the three minutes between classes to speak with you.  (Remember, those three minutes might 
be the only time a teacher has to use the rest room or deal with student issues).  If you’d like to 
speak with a teacher, make an appointment at the teacher’s convenience.   Find out what 
time/period outside of class might be best for asking questions or speaking with the teacher about 
your involvement in the classroom.   
 
4.  Be sure to find out how to reach the teacher during that time period if you are off campus.  
You might ask for the teacher’s email address and find out if communicating via email would be 
convenient.  If not, establish some other means of contacting your cooperating teacher. 
 
5.  Ask for a seating chart, so that you can begin to learn students’ names as soon as possible.  Be 
sure to get copies of all handouts, quizzes, assignments, and tests that students receive. 
 
Remember above all that the cooperating teacher is doing you a favor.  Be polite and 
professional.  One day you might be considered for a position at the school in which you do your 
field work and/or you might turn to a cooperating teacher for a reference.  Make a good 
impression from the very beginning, and hang on to information the teacher provides for you so 
that you don’t have to ask a second time.   
 Thank your teacher often and, perhaps, tangibly with a small gift.  Host teachers take you 
into their classrooms without receiving any remuneration, so little acts of thoughtfulness and 
appreciation on your part will have to go a long way. 
 
 
 



List of Tasks Participant Observers Could Be Expected to Do 
 
With respect to spelling/vocabulary words: 
• Choose appropriate vocabulary words from the curriculum and provide justification for 

choices 
• Teach students how to figure out the meaning of a given word using context clues  
• Provide related word families for given vocabulary words and help students deduce the 

common root and meaning       
• Offer interesting etymological information (word history) for a given word 
• Write study questions or journal prompts designed to allow students to use their new 

vocabulary words in a meaningful context 
• Provide mnemonic devices to help students spell difficult words correctly 
• Provide mnemonic devices to help students remember the correct meaning of homonyms 

and other easily confused pairs (affect/effect; allusion/illusion; allude/elude; infer/imply 
eminent/imminent/immanent) 

• Help students generate a semantic family of words related to a given vocabulary word 
          
 
With respect to grammar: 
• Teach students “tests” for finding a given part of speech in sentences and guide them 

through a search process 
• Lead students through an exploratory activity designed to help students determine the 

critical features and/or definition of a particular part of speech 
• Teach students an associated punctuation or usage rule (i.e., commas after introductory 

prepositional  phrases, the need for commas in compound sentences, how to avoid 
dangling modifiers, etc.) 

 
NOTE: Students may need a few days preparation time, and since all of their lessons are 
curriculum based, they will need to know what reading source to draw from in creating their 
mini-lessons. 
 
 
With respect to writing: 
• Diagnose most pressing editing level errors for a given student or an entire class after 

reading through writing samples 
• Design a mini-lesson to address a particular editing level error 
• Lead students through a sentence combining exercise 
• Develop scaffolded exercises designed to help students produce more sophisticated 

sentences 
• Lead the entire class through an in-class editing session for the purpose of catching 

common errors before students must turn in a writing assignment 
            
Students MUST teach at least two lessons from different categories during the course of their 
participant observer experience.  Teaching three (one from each category) would be ideal.  
Lessons might take from twenty minutes to a full class period but will be drawn from/linked to 



the class is already reading or writing.  We ask that students be able to assign short follow-up 
work for at least one of their mini-lessons as well.  This work can be completed in class or as 
homework and our students will be responsible for its assessment. 
 
 
Students should be allowed to observe for at least four weeks before being expected to offer a 
lesson. 

Information Regarding E-learning 
 
 
This course is being taught using the WebCT course management system.  What that means is 
that we will be able to communicate with each other outside of class in a closed system limited to 
the members of this class.  Accessing the WebCT system is a requirement for successful 
completion of this course.  The more you access the system, the more likely it is that you will do 
well in this course.  
 
Because we will have precious little class time in which to discuss your individual field 
experiences, you will be communicating with each other periodically using the Discussion 
function of the WebCT. Below, I have indicated the various dates by which you must have posted 
various assignments connected to your placement.  The discussion site would be a good place to 
ask your classmates for answers to questions which have not been addressed  in class.    
 
I can track how often you log on to the WebCT, and your participation in this aspect of the course 
(or lack thereof) does affect your final participation grade.  The more frequently and in depth you 
enter the discussion, the better you will do.  To log on to the site initially, you must take the 
following steps: 
 

1.  Open up the Cortland Homepage.  Click on Myreddragon, and log in with your 
Cortland user ID and password.  

 
2.  Click on the Student Online tab, and from there, choose the e-Learning 
Community link.  

 
3.  You will then see our course link.  Click on that to enter the course space.  

  
If you are a student with a disability and wish to request accommodations, please contact 
the Office of Student Disability Services located in B-40 Van Hoesen Hall or call (607) 
753-2066 for an appointment.  Information regarding your disability will be treated in a 
confidential manner.  Because many accommodations require early planning, requests for 

accommodations should be made as early as possible. 
 

 WebCT Assignment Due Dates 
 
By Tuesday  9/7  Log on to the WebCT site. 
  



During the months of September and October, post at LEAST three times on three different 

occasions: 
a) Describe your field placement, host teacher, and kinds of lessons you’ve observed   
b) Respond to one of the prompts below  
c) Take the time to respond to someone else’s post.  
 
By 11/2 Attach a copy of the first mini-lesson you taught.  In your post, provide background, 
describe your experience, and then reflect on what you might do differently (if anything) if you 
could do it all over again.  If you videotaped the class, discuss what you learned from viewing  
 
By 12/7 Repeat what you did above for the second mini-lesson you taught.. 
 
 
 
 

WebCT Discussion Prompts 
 
During the month of October, you will be required to log onto the WebCT site and share your 
field experiences with other members of the class.  When you do, you must post a response to at 
least one of the following prompts.  You are also expected to respond to at least one other student. 
 
 
1.  The most important thing I’ve learned so far from my observation is. . . 
 
2.  I had no idea students would. . . 
 
3.  I found myself becoming frustrated when. . . 
 
4.  Never, ever, ever. . . 
 
5.  I have learned not to assume. . . 
 
6.  I am surprised by the lack of. . . 
 
7.  My cooperating teacher was helpful when. . . 
 
8.  If I could give just one piece of advice to a prospective participant-observer, it would be. . . 
 
9.  I enjoyed my field experience the most/least when. . . 
 
 
 
 
 
 



 
 
 
 

    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Self-Questioning Guide for Developing Your Field Work Analysis 

  
Following are prompts/probes that will help you adequately and thoughtfully respond at two different 

levels of understanding to how your host teacher addresses the “language” leg of the English 

Language Arts tripod (as opposed to the writing or literature legs).   Examine closely how your 
teacher addresses vocabulary/spelling, sentence construction, grammar/usage lessons, and/or editing.  
The teaching practices may encompass several days.  If the teacher you observe does not directly 
address any of these components of language development, then your analysis will consist primarily 

of a discussion of missed opportunities.    
 
Be sure to provide background information (see grading sheet) before you plunge into analysis. 

For a) the literal-level entries, simply describe in detail what you observe.  Use the b) prompts to 
generate your critical analysis and evaluation of the practice(s) described in response to a).  Please 
re-copy the prompts before providing your answer. 
     

1a) What specific language outcomes or objectives was the teacher working towards?  What 
reason(s)/rationale were students given for engaging in the activities at hand?  Be specific.    

1b) Were the objectives and rationale substantial, relevant to all students, of intrinsic worth? Why or 
why not? If no or inadequate objectives were state or implied, identify two or three which 

could/should have been. 
 
2a) What instructional formats did the teacher use? (verbal, visual, kinesthetic modes; inductive vs. 

deductive teaching; critical questioning; impromptu mini-lessons; large group, collaborative, 
individual instruction, etc.).  How much preparation/critical thinking was required on the part of the 



teacher?  How much and what kind of preparation, critical thinking, participation, discovery, and/or 
reflection were required of the students (discuss at least three from this list)? 

2b) What impact did the lesson have on students’ language development?  What effects did the 
teacher’s instructional format(s) have on students’ learning in general? What alternate learning 
formats might have allowed for more preparation, critical thinking, participation, discovery and/or 
reflection on the part of the students? 

 
3a) What opportunities (scaffolded exercises, journal entries, drafts, etc.) were the students given to 
apply and/or practice and reflect upon their new knowledge before final assessment?  Be sure to 

include copies of any worksheets or assignments. 
3b) Were the opportunities for application of  and reflection on new knowledge effective or 

ineffective?  Why?  How could these opportunities have been improved?  If students were not given 
meaningful opportunities for practicing or reflection, what kinds of opportunities could have been 

provided? 
                   
4a) What methods did the teacher use to assess/evaluate/test student acquisition of language 

objectives?  What exactly was the teacher assessing? (Be sure to include copies of all assessment.) 
4b) How effective were these methods of assessment?  What forms of assessment might have been 
more effective and why? 

 

5a) What beliefs about language acquisition, students’ abilities, and teaching in general seem to 
shape the teacher’s methodology?  How does the teacher seem to view his/her role or responsibilities 
to students?   
5b) Account for the above to the best of your ability.  What hypotheses concerning language might 

the students have made as a result of class activities?  What impact might this teacher’s attitudes 
towards and methods of teaching language have on students’ long-range attitudes toward language, 
specifically, and learning, in general? 

  
NOTE: You must support your critical analysis with explicit references to assigned readings and 
discussions from AED 308.  Keep the focus on language  development. 

 



Articles You Might Refer to in Your Classroom Analyses 

 

• General Pointers for Teaching Writing 

• Prose Modeling and Metacognition 

• Curriculum Essentials       

• ELA standards 

• Linguistics for Composition Teachers 

• Dialects 

• The Uses of Grammar 

• Grammar, Grammars, and the Teaching of Grammar 

• Enabling Student Growth through Language Awareness 

• Who’s Doing the Work? 

• Ten Basic Rules of Instruction 

• The Vocabulary Conundrum 

• Teaching Vocabulary to Improve Reading Comprehension 

• How to improve your vocabulary 

• Factors Affecting Vocabulary Choices 

• Slate Starter Sheet #2 

• Etymology 

• Slate Starter Sheet #3 

• ELA Scoring Rubrics 

• Remedial Writers 
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