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Course Information:     Professor Information:
Credit Hours: 3     Instructor: Dr. Joseph Rayle 
Semester/Year: Summer 2011   Phone: (607)753-230 

   Office Location: 1224 Cornish Hall 
       Office Hours: TBA. 
                 
        Email:  joseph.rayle@cortland.edu 
 
 
Course Description: (From the SUNY Cortland catalog):  EDU 671 presents historical, philosophical, 
political-economic and social foundations of education interpreted through seminal and contemporary 
research on issues of American schooling. Inquiry, critical thinking and writing will be focused on the 
thinking about and practices of education and schooling regarding diversity, equity, professionalism, 
leadership, public access and political control.  
 
 

Course Objectives 

Conceptual Framework Goals 

CEC Professional 
Standards 

1. Critically examine the effects fundamental 
economic, political, and social changes of the 
past half century have had on education in the 
United States 

3 1 

2. Develop a broad understanding of the global 
context of both the causes and effects of these 
changes 

7  

3 Establish a philosophy of education that 
develops the capacity to make a critical 
assessment experiences of students. 

7 3,5 

 
Course Attendance Policy: 
Students are expected to be aware of the College’s attendance policy as outlined in the College Handbook, 
Chapter 410.11, Section A.   A rubric for class attendance and participation may be found below in this 
syllabus. 
 
Course materials: 
 
Required: 
 
Death And Life Of The Great American School System, Ravich. Perseus ISBN 0-465-01491 
 
Measure Of Failure: Political Origins Of Standard, Garrison.  SUNY Press ISBN 1-4384-2778-6 
Other materials posted on my website. 
 
EDU 671 Schedule (Tentative) 



 
Monday, July 5:  Introduction.  General System Theory.  Terror Management and Culture.  Thinking About 
Culture and Systems. 
 
Wednesday, July 7:   Bar-Yam:  Chapters from Making Things Work (Website) 
 
Monday, July 12:   Ravitch:  Chapter 1-3.  Gatto:  Prologue (Website) 
 
Wednesday, July 14:  Garrison:  Preface, Chapter 1.  Gatto:  Chapter 1(Website).  Postman, Chapter 1 
(Website). 
 
Monday, July 19:  Ravitch:  Chapter 5. Garrison:  Chapter 2-3.  Gould:  Chapter 5 (Website). 
 
Wednesday, July 21: Postman:  Chapter 2 (Website). Ravitch:  Chapter 6. 
 
Monday, July 26: Postman:  Chapter 3 (Website). Garrison:  Chapter 4-6.  Gould:  Chapter 6 (Website) 
 
Wednesday, July 28: Postman:  Chapter 4 (Website).  Gatto:  Chapters 3 & 7 (Website). 
 
 
Monday, August 2:  Ravitch:  Chapter 7-8.   Garrison:  Chapter 7-8.   
 
Wednesday, August 4:  Ravitch 10-11.  Gatto, Chapter 10 and Afterword (Website).  Garrison:  Chapter 9. 
 
 
 
Grading 

Your grade will be calculated using the following criteria: 
1.  Active participation in class discussions and activities (This means attendance matters).   (30% of 
Course Grade) 
 
2.  Successful completion of all reading assignments and reaction papers.  

(70% of Course Grade) 
 

Writing assignments will be graded using the following analytic scale: 
 
Content objectives (70%) 
This is how well you address the specific issues in the assignments.  Instructional Rubrics for the 
content objectives will be provided. 
 
Writing (30%) 
Specifically, this breaks down into: 
Grammar   (10%) 
Organization   (10%) 
Clarity/Word Usage  (10%) 

 
 
 
 
 

The grade assignment, based on points, is as follows: 
A+:  98 to 100  A: 95 to 97  A-:  92 to 94  B+:  89 to 91  B: 86 to 88  B-:  83 to 85 

C+:  80 to 82  C: 77 to 79  C-:  74 to 76  D+:  71 to 73  D: 68 to 70  D-:  65 to 67  F: 65 to 67 



 
 
 
 

 
 

Explanation of Assignments 
 
Participation:  (30 percent of final grade) This class will be run as a seminar.  In order for this to be 
successful, it is imperative that everyone bring in at least three discussion questions inspired by each 
reading. 
 
Reaction Papers: (70 percent of final grade) Nearly every session requires a reaction paper due on the day 
the reading is assigned for class. They should be between one and a half and two pages for each chapter 
typed and double spaced. 
 
The following guidelines for reaction papers are taken directly from The Exceptional Teacher: 
Transforming Traditional Teaching through Thoughtful Practice, E Aaronsohn (2003) San Francisco: 
Jossey-Bass, pp. 250-253. 
 
A reaction paper is different from other writing. Its intent is to allow you to become a more active reader. 
They capture your own thoughts as you read, encouraging you to explore your own insights into the 
reading. A reaction paper invites you to ask the questions that take you deeper into the text. Your reaction 
papers will also provide you with ideas and questions that you can bring up in class.   
 
What a reaction paper isn’t:
 
It is not a traditional summary or “book report” of the reading.  
 
It is not note taking on “important facts” for a test. 
 
It is not simply agreeing or disagreeing with certain points the authors make. But this is not about censoring 
your reactions. If the writer’s viewpoint makes you feel uncomfortable, say that, and say exactly why! 
You’re not in debate with the author, not out to win or defend your position; you are in the process of 
figuring out why you think what you think. Being in collision over ways of seeing is a good way to 
examine that. Be open – not to swallowing whole whatever you read but to rethinking assumptions. 
 
What a reaction paper is: 
 
A reaction paper is the written word of a personal engagement with the text, of having really listened to 
both someone else and yourself. A reaction paper starts from thinking about what you already know about 
what the writer is talking about, from your own personal direct experiences with learning and teaching, in 
and out of school. It is a way to discover what you think. 
 
To do these writings, it is necessary that you use the word “I.” Do not distance yourself from these 
readings. You don’t need to worry about saying something intelligent in these papers; you do need to let 
yourself be passionate, reflective, and thoughtful. Carefully reading the text is necessary (which means 
skimming is not enough) so that what comes through in the paper is your personal experience of reading 
the text. 
 
Step-by-step process for a reaction paper:
 
This exercise is designed to help you become a more active reader. Take the following steps to do active 
reading: 
 



1.   Using the article or book that you have been assigned, start reading and right away start talking 
back on paper. Write directly on the pages of the article or book. Use a pen or pencil – no 
highlighters or markers. Underline. Your job is to engage with the reading. This process is called 
“annotating.” Allow yourself to have a conversation with the writer, to whom you’re listening 
carefully. See what the author is saying, trace interesting patterns, and find connections with what 
you already know or think you know. 

 
Don’t rush to finish the text. Listen carefully to your own reactions as you read. Don’t brush them 
aside, but take time to hear them, record them, and especially take time to sort out and record 
where they might be coming from. This is the stuff that will be uniquely your response to the text, 
because no one else has lived your life. Go back and forth between the text and your own 
remembering, reflecting, wondering, and so forth, including whatever else you are reading and 
experiencing in this course or any other.  

 
2.   While you’re doing all that work in your head, write comments in the margins, make connections 

in the margins, write questions in the margins. Note in the margin what you think are sections that 
you don’t understand, of what confuses you, things you need more information about. Keep some 
sort of record of compelling passages from the text that you think you will want to return to. All of 
that is annotating. 

 
3.   After you finish reading, go back through the text and make an outline of the key points, 

 comments, quotes, questions, concerns, etc. that you wrote about in the margin. This 
outline will be the beginning of your reaction paper. 

 
4.   Go back and skim your own margin notes and your understandings, trying to be sure you really 

understood what the writer meant and that you can tell the difference from the writer’s voice and 
your own. 

 
5.   Capture your notes of the “conversation” on paper, in no particular form. At the same time revise 

your list of questions you developed while annotating to take account of the ones the text 
answered for you. Now think through and ask more completely those questions you are still 
puzzling about. Those questions will form a substantial part of the group conversation when we 
discuss the text in the next class session. They can be written up separately from the paper itself, 
or included in it, but they should not be all that the paper does. 

 
6.   In writing the paper, shape and develop the notes you’ve taken. Your thinking is what we’re after 

here, with lots of specifics both from the text and from you own experience. As you write, let 
yourself discover where the new ideas have taken you. Remember, this is a new way of writing. 
It’s not your job to prove anything or sum up anything, but to figure out what you think about 
some possible new ideas and why you might think that way. 

 
 
 
 

Assessment Rubric for Quality of Class Participation/Etiquette 
 

You’re Kidding 
me, right? 

Needs Improvement Acceptable Admirable Jaw-Droppingly 
Stunning 

0-55% 56-69% 70-85% 80-95% 96-100% 

More than 3, and 
I’ll assume you’ve 
been abducted by 
aliens. 

2 or more absences 2 Absences 
Work is made-up 

1  Absence 
Missed work is 
made-up 

No absences 
No missed work 



Texting, working 
on non-class 
related things. 

No unsolicited 
participation in class 
or small groups. 
Resistance to solicited 
participation. 

Minimal participation 
in class and in small 
groups. 
Participate only when 
solicited. 
No questions asked. 

Unsolicited 
participation in 
small group or class 
discussion.  
Asks questions. 

Active, unsolicited 
participation in class 
and group 
discussions. 
Demonstrates 
leadership. 

Disruptive/Disresp
ectful behavior. 

No participation or 
Participation that is 
not related to 
texts/topic. 
Non-constructive 
criticism 

Participation does not 
respond to other 
students, professor, 
or topic; reveals lack 
of preparation. 
 

Participation is clear 
and is relevant to 
topic and the flow 
of discussion. 
Demonstrates 
understanding/ 
reflection 

Satisfactory + shows 
insight/interest and 
develops discussion. 
Inspires others. 

Disrespect for 
other students or 
professor (e.g., 
head on desk, 
disrupting 
discussion ) 

Disrespect for other 
students or professor 
(e.g., head on desk, 
disrupting discussion ) 

Passive/apathetic 
disposition 
Responds to conflict/ 
disagreement with 
aggression or 
resentment. 

Responds to 
conflict/ 
disagreement 
constructively/ w 
respect 
Appears focused 

Offers constructive 
suggestions 
Energetic 
participation 

 
 

Dr. Rayle's Writing Commandments 
 

 
Thou Shalt Not: 

• Write in passive voice (Example:  "The students were found to be quite interested."  Just say, "The 
students were quite interested.") 

• Use apostrophes in plurals (Except when denoting plural possessive) 
• Use lots of words when few will do. 
• Claim anyone ever 'proved' anything in science.  They may have provided support for a theory, but 

any theory worthy of its name is still a theory, and therefore potentially falsifiable.  Nobody in 
science, especially social science, should claim to have definitively proven anything. 

• End sentences with prepositions.   
• Use rhetorical questions.  (Example:  "Why do I teach?  Well, let me provide several reasons....”  

Just say, "I teach for the following reasons:  ") 
• Hand in first drafts of papers.  Writing is a process.  It is rare indeed for someone to sit down and 

crank out a finished product in one go.  Good writers re-read and edit their work multiple times.  
• Use terms such as  "I feel," or "I believe."  This is should be obvious without your having to state 

it. 
• Use weird-sounding words.  I know we do this a lot in academia, but that doesn't make it a good 

idea. (Examples:  Educationalist, Conversated, Reductionistic).  English can be pretty awful as it 
is. Don't make it any worse.... 

• Cite Wikipedia.  Use it to find other sources, maybe, but don’t give me a Wikipedia citation.  
You’re in a real college.  Use real sources. 

 
 
Thou Shalt: 

• Read Strunk and White's Elements of Style, if you haven't already.  They've got copies in the 
bookstore.  Lynn Truss’s Eats Shoots and Leaves is well worth your time as well. 

• Read something other than schoolbooks every once in a while.  (Gore Vidal, Simon Winchester, 
and H.L. Mencken are my personal favorites, but naturally, your mileage may vary...).  While 
you’re at it, read 1984 by George Orwell.   

• Find out the difference between a descriptive and prescriptive dictionary, and get one that suits 
your purposes.  Here’s one I use: http://m-w.com/. 



• Write a little everyday:  Examples might be:  Keep a journal, write songs, or play with Magnetic 
Poetry on the 'fridge.  Write a love letter.  Write an editorial letter.  Do the crossword puzzle in the 
newspaper.  Like any other art form, you must practice writing in order to do it well....   

• Be aware of the College’s statement on Academic Integrity, Chapter 340.02 of the College 
Handbook. 

 
Proofread your writing, and offer to proofread the writing of others.  Most writing does not happen in a 
vacuum.  In fact, most good writers have colleagues who read each other’s work. 
 


	Course Objectives
	CEC Professional Standards

