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SUNY Cortland Childhood/Early Childhood Education Department 

Education 658 Spring 2010 
Classroom Organization Theory and Practice 

 
Dr. Joy Mosher       Office Hours: (tentative) 
Office Cornish Hall 1238      Monday  1:00 – 3:00  
Office telephone: 607 753-5693    Tuesday  9:30 – 11:30  
Joy.Mosher@cortland.edu     Thursday  1:00 – 3:00 

and by appointment. 
 
Required Texts 
 
Bullard, S., Carnes, J., Hofer, Polk, N., Sheets, R. (1997). Starting small: Teaching tolerance in preschool and the 
early grades. Montgomery, AL: Southern Poverty Law Center. 
 
Charney, R. S. (2002). Teaching children to care. Turners Falls, MA: Northeast Foundation for Children, Inc. 
 
Character Education: 12 Point Comprehensive Approach  
 http://www2.cortland.edu/centers/character/12-pt-comprehensive-approach.dot   
 
Positive Behavior Support 
http://www.nasponline.org  
http://www.modelprogram.com  
 
TaskStream subscription: www.taskstream.com 
 
Please note that other class readings will be assigned. 
 
Reading assignments and due dates on p. 18. 

Course Description 
 

The course will introduce students to theories of classroom organization and management, which address student 
learning and development. The course will include exploration of teachers’ practices as they relate to the structure of 
schools, and student diversity, learning and development. Models for organizing and managing the classroom 
environment, materials and procedures will be discussed, as will models for identifying, preventing and resolving 
behavior problems and promoting personal and social responsibility. All models considered in the course will be 
examined in light of application to experiences in the practicum setting. Prerequisites: EDU 516 and 650. (3 cr. hr.)  

 
The question is never, “What works?” –all manner of barbarity works, if the end is 
orderliness alone. The question is, what works to assure the sorts of civility and dignity 
that is essential in the short term for effective learning, and vital in the long run for 
democratic life?”    

 Ronald E. Butchart, 1998 
 

Butchart, R. & McEwan, B. (Eds.). (1998). Classroom discipline in American schools: Problems and 
  possibilities for democratic education. Albany, NY: State University of New York Press. 
 

mailto:Joy.Mosher@cortland.edu
http://www2.cortland.edu/centers/character/12-pt-comprehensive-approach.dot
http://www.nasponline.org/
http://www.modelprogram.com/
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Course Objectives 
 

1. Learn the goals and methods of several theories of classroom organization and management, 
including how each model contributes not only to preventing and solving management problems but 
also to the personal and social development of students. 
ACEI 1.0, 3.2, 3.3, 3.4, 3.5: Cortland Learning Outcomes 2, 3, 4, 5, 9, 10, 11, 12 
 
2. Analyze similarities and differences in the goals and methods of these models, including the role of the 
teacher, the role of the student, and the approach to meeting the needs of diverse learners.  
ACEI 1.0, 3.1, 3.2, 3.3., 3.4, 3.5, 4.0, 5.1 Cortland Learning Outcomes 2, 3, 4, 5, 7, 9, 10, 11, 12 
 
3. Develop applications of the various models to hypothetical and actual classroom problems.  
ACEI Standards 1.0, 3.1, 3.2, 3.3., 3.4, 3.5, 4.0, 5.1        
Cortland. Learning Outcomes 2, 3, 4, 5, 7, 9, 10, 11, 12 
 
4. Develop an awareness of the causes of discipline problems.  
ACEI 1.0, 3.2, 4.0 Cortland Learning Outcomes 2, 3, 4, 5, 9, 11, 12 
 
5. Diagnose the causes of particular problems and formulate appropriate interventions.  
ACEI 1.0, 3.1, 3.2, 3.4, 4.0, 5.1, 5.2: Cortland Learning Outcomes 2, 3, 4, 5, 6, 9, 10, 11, 12 
 
6. Acquire a repertoire of strategies for effective classroom management, including strategies for organizing the 
classroom, choosing rules and procedures, managing student work, planning and conducting instruction, 
managing behavior problems, and meeting special needs. ACEI 1.0, 3.1, 3.2, 3.3, 3.5; 4.0 Cortland Learning 
Outcomes 2, 3, 4, 5, 6, 7, 9. 10, 11, 12 
 
7. Learn and compare how two master teachers approach various aspects of classroom organization and 
management (e.g., how they motivate students to do their best work, set and enforce rules, accommodate 
individual differences, and involve parents in solving a discipline problem).  
ACEI 1.0, 3.2, 3.3, 4.0, 5.1, 5.2 Cortland Learning Outcomes 2, 3, 5, 7, 9, 10, 11, 12,  
 
8. Develop and articulate a personal philosophy of discipline that integrates course learnings.  
ACEI 1.0, 2.1, 3.1, 3.2, 3.3, 4.0, 5.1, 5.2 Cortland Learning Outcomes 2, 3, 4, 5, 7, 9, 10, 11,  12 
 
ACEI/NCATE Standards available www.acei.org     
Cortland learning Outcomes available www.cortland.edu  
 
 
 
 
 
 
 

 
Academic Integrity 
 

http://www.acei.org/
http://www.cortland.edu/
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All violations of academic integrity will be addressed according to College policy. 
It is expected that candidates will maintain the highest academic and ethical standards. The College is an 
academic community, which values academic integrity and takes seriously its responsibility for 
upholding academic honesty. All members of the academic community have an obligation to uphold 
high intellectual and ethical standards. 
 
Plagiarism, whether by neglect or design, injures the learner and the community of learners; it is usually 
avoided by consistent and conscientious work habits. Violations will be handled according to College 
policies published in the College Handbook, the College Catalog and the Code of Student Conduct and 
Related Policies. 
 
 A violation of academic integrity as an instance of academic dishonesty can occur in many ways. 
As discussed in the SUNY Cortland College Handbook (p. 51), instances of academic dishonesty are 
plagiarism, cheating on examinations and other actions such as: 

• ”Possessing papers, assignments, examinations, reports, lab reports or other assignments that 
have not formally been released by the instructor 

• Purchasing or using a paper or assignment from an online source, paper mill, another student or 
other source and submitting it, wholly or in part as one’s own 

• Possessing another student’s work without permission 
• Writing or creating a research paper, written report, lab report or other work for another student 
• Submitting the same work for two different classes without approval by both faculty members 

teaching both classes.” 
 
Further discussion of plagiarism in the SUNY Cortland College Handbook (p. 51) is as follows: 
“Students are expected to submit and present work that is their own with proper documentation and 
acknowledgement when the work of others is consulted and used. Plagiarism can be intentional by 
deliberately presenting the work of others as one’s own, or inadvertent by accidentally omitting or 
erroneously citing sources.” 
 
Professional Dispositions 
 
This course follows the Childhood/Early Childhood Department procedures for continuous 
positive growth toward strong teaching skills and dispositions as reflected in the Assessment of 
Candidate’s Professional Dispositions. It is the policy of the Department that positive teaching 
dispositions are a basic requirement. In the event of problematic demonstration of teaching disposition, 
incidents will be documented and the departmental and Teacher Education Council Fair Practice Policy 
and Procedures for Action will be followed. 
 

 
 
 
 

Accommodation of Disabilities 
 
If you are a student with a disability and wish to request accommodations, please contact the Student 
Disability Services Office located in B-1 Van Hoesen Hall or call (607) 753-2066 for an appointment. 
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Information regarding your disability will be treated in a confidential manner. Because many 
accommodations require early planning, requests for accommodations should be made as early as 
possible. 
 
TaskStream Procedures 
 
The Childhood/Early Childhood Education Department uses TaskStream as its data management tool 
for performance-based assessment for the New York State Department of Education, NCATE (ACEI) 
and other reports. Candidates are required to subscribe to TaskStream and to upload tasks into a 
Directed Response Folio for each of their courses in the program 
 
These assessment procedures are in keeping with the Assessment Philosophy of SUNY Cortland, found 
in the Undergraduate and Graduate catalogs. Reflecting the assessment philosophy, this data enables us 
to assess the quality of the program and performance of teacher candidates, and to make programmatic 
changes based on these assessments.   
 
For this course Assignments #3 and #5 must be uploaded to TaskStream. A general rating of "Target,"  
"Acceptable," or "Unacceptable" will be applied to each course task on TaskStream. Further information 
will be provided in class. If you have questions regarding this process, please speak with your instructor 
or the Chair of the Childhood/Early Childhood Education Department.   

 
 
 

COURSE REQUIREMENTS 
  

Attendance Policy 
 
Attendance is essential: your participation contributes to everyone’s understanding and achievement. 
Please come prepared to every class in order to take part fully in class discussions and activities. 
Readings should be completed in advance of each week’s discussion of the assigned topic.  
 “It is the policy of the College that regular class attendance is a basic requirement in all courses. 
However, as long as absences are not excessive, it shall be the students’ performance and not their 
attendance record which shall determine their course grades. Penalties for excessive absences, as 
determined by the instructor’s policy, shall not exceed one-third of a letter grade per class hour of 
absence” (SUNY Cortland College Handbook: 410: 12A).  
 Significant tardiness will be considered an absence. If you arrive late, please check at the end of 
class to be sure that your presence was recorded. Please see the attendance policy above.   

 
 
 
 

Assignments 
 
All course assignments, unless otherwise specified, should be submitted on SUNY Cortland 
eLearning. Should you experience problems with SUNY Cortland E-Learning, please inform the 
instructor.  
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Assignments #3 (Field Observations/Interviews) and #5 (Analysis/Application of Models) are core 
course assignments that must also be submitted to the TaskStream Directed Response Portfolio (see 
TaskStream Procedures above).  

 
Please maintain a file of your papers for your own reference, along with class notes and bring this 
material to any conference with the instructor.   

 
Assignments and Other Requirements       % of grade 

 
Assignment #1 Reflection on Organization and Management Strategies 10% 
 
Assignment #2 Reflection on Teacher Discipline Intervention  15%  
  
Assignment #3 Field Observations/Interviews*    20% 
 
Assignment #4 Reflection on Discipline Intervention    15%  
 
Assignment #5 Analysis/Application of Models*    20% 
 
Midterm Examination (multiple choice)     10% 
 
Final Examination (multiple choice)      10% 
 

*core course assignments must be submitted to TaskStream Directed Response Folio 
 

Examinations 
 
There will be a midterm and a final examination. All tests will be 50 multiple choice questions, Scantron 
format.  If you know that you must be absent from the midterm examination, arrangements may be made 
in advance with the instructor; otherwise the examination may not be made up and the final examination 
will count for both grades. Examinations will cover key ideas (course terminology, theories, models 
etc.) and other information from class and guest lectures, PowerPoint presentations and readings. 
Examples from either text or other readings may be used in questions about particular theories or 
terminology. The midterm will include key ideas and detailed questions for all areas from the first part 
of the course. The final examination will include key ideas from the entire course and detailed questions 
from class and guest lectures, PowerPoint presentations and readings from the midterm.   
 

 
 

Standards/Grade Equivalents 
 

Target: A to A-        Acceptable: B+ to B-        Unacceptable: Incomplete or C+ - below 
(A+ is reserved for flawless work of exceptional quality reflecting original insight and creativity. An A+ 
grade in the course is reserved for the above, with perfect attendance). 
 
 A  94 - 100  C    74 - 77 
  A-    90 - 93  C-   70 - 73 
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 B+    88 - 89  D+   68 - 69 
 B   84 - 87  D     64 - 67 
 B-     80 - 83  D-    60 - 63 
 C+    78-79      F  below 60 
 

Reading Guidelines 
Professional commitments in the teaching career require thorough and thoughtfully prepared plans for teaching. In 
the same way, professional commitments in the preservice teaching career require that readings should be 
thoroughly and thoughtfully completed before class. Shallow reading or skimming is not adequate preparation 
for class or for professional commitments. 
 
Presentations and discussion in class will be based on the readings; they may review and emphasize key 
ideas, but reiteration of reading content itself will not be the point of the class session. Class discussions 
are productive to the degree that all participants have read carefully and thought deeply about the 
reading. Some of what is read will affirm theoretically what is already known at a practical level or from 
previous coursework. Other elements of the reading may seem to contradict or challenge what is known. 
This dissonance should provoke reflective questioning and further investigation which will contribute to 
a deep and fruitful learning experience. This perspective is constructivist: knowledge is constructed by 
the learner, based on valid experience. The instructor’s efforts involve careful planning of readings and 
class experiences, and careful guided discussion to assure that the information used is valid and 
appropriate. Knowledge is not given to the learner by the text or the instructor, as was viewed by a more 
traditional perspective. 

Writing Guidelines 
Papers must be word-processed, APA format; they are due as assigned and must be submitted 
electronically through eLearning. Please attach the paper as a document submission in the eLearning 
classroom; do not paste it into the message area. Please label the attachment with your name and the 
assignment number (e.g. Jones, Assignment #1). If you need extra time to complete an assignment, please 
obtain instructor permission for a specific adjusted due date. Maintain a file of your papers for your own 
reference, along with class notes and bring this material to any conference with the instructor. 
 
Development of writing skills is an essential component of your performance in the MST program as well as your 
professional career. The use of Standard English (spelling, grammar, mechanics etc.) is required. APA format is 
required, as per the Education programs. Part of the grade on written assignments will reflect these requirements. 
Up to 10% may be deducted from the grade for mistakes in APA format or Standard English errors. 
As the writer, you are responsible for the precision, care and excellence of the ideas and the valid reasoning with 
which they are supported. Attention to general comments, questions asked in class (and the answers that develop), 
discussion of material with classmates and the instructor, and striving to apply the theory at the deepest levels can 
help you achieve excellence.  
I am always happy to meet with students during office hours to discuss class notes, readings and assignments, to 
support optimal performance. It always helps to think in terms of the big ideas that guide our study of discipline 
approaches in theory and practice. (Big ideas include, for example, the social curriculum and preparing students 
for citizenship in a democracy). 
 
Make each product your best work. Review APA Format and the Writer's Guide handout for information on style 
and mechanics. Many resources are available to ensure that you submit your finest work. It helps to have at least 
one other person proofread your work. Read it aloud to yourself. Use the spellchecker. I am happy to meet with 
students during office hours to work together on drafts and rewrites. 
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If you have concerns about your writing skills, please see me at the beginning of the semester in order to plan 
strategies to maximize your success. I encourage you to establish a relationship with ASAP (Academic Support 
and Achievement Program) early in the semester, as well. Please inform the instructor if you are working with 
ASAP so we can coordinate efforts and schedules. 
 
Extensive feedback will be provided on Assignments #1 -#4 to assist you in refining your writing and use of 
APA format. You will find references to the Writer’s Guide and brief comments on an attached summary page 
and in the draft itself. Feedback will be specific with regard to language, grammar, mechanics, etc. Feedback 
regarding the content will be more direct when there is apparent lack of understanding or elements of the 
assignment are missing. Beyond that, guidance regarding how to improve the content will be more general. 
Review of the feedback is essential. 
 
Only a representative sample of errors will be marked: the rewrite should correct all errors. 
 

See the example below for how papers will be graded: 
 

96 (content grade refers to mastery of knowledge, critical thinking, etc.) 
-3 (points lost for errors in Standard English or APA format)   
93 A- (final grade) 

 
Rewrite Option: Assignments #1 and #2 may be resubmitted within two weeks of the day the graded draft 
was returned, with further development of the content/ideas and corrections to APA format, spelling, grammar, 
mechanics, etc. The grade can be improved in both content and mechanics: the rewrite grade counts as the final 
grade. Rewrites should be submitted to the instructor as email attachments. They will be returned and the 
eLearning grade will be changed to reflect the rewrite grade. Rewrites will not be accepted after the due date; 
the initial grade becomes final. Students working with ASAP may make arrangements with the instructor to adjust 
due dates (with cooperation from ASAP). 
 
If a draft is marked incomplete, a significant element or understanding is missing from the essay. The paper 
must be rewritten. If a paper marked “incomplete” is not rewritten within two weeks, the grade reverts to the 
initial grade given with the “incomplete.” 

 
 
 
 

Assignments 
 

Assignment #1 Reflection on Classroom Organization and Management   Due February 17, 2011 
3-5 pages, 10% of final grade    
ACEI Standards 1.0, 3.1, 3.2, 3.3., 3.4, 3.5, 4.0, 5.1               Cortland. Learning Outcomes 2, 3, 4, 5, 7, 9, 10, 11, 12                 

 
Effective organization and management within the classroom requires careful planning as well as observation and analysis 
of conditions and a response, then a return to the cycle of observation and analysis. 
 
Observe, describe and reflect upon the practicum classroom organization and management. Give the school, 
teacher and children pseudonyms. All description should be objectively stated and any individuals should be identified 
with pseudonyms. The school may serve a rural or urban, or large or small community. There may be advantages or 
problems for this particular school community. The school may have procedures and routines that begin with entry to the 
building. The teacher might have many years experience and a strong relationship with the families and children or be 
new to the school or grade level and unfamiliar with the families. Describe the student population and what you have 
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learned of the context of their lives, including diversity in race, culture, language, socio-economic status, physical and 
learning abilities, etc.  
  
Describe the classroom organization and management, including  (but not limited to) furniture arrangement, 
display of materials, school, teacher and student procedures and routines. 

• In what way is the teacher’s observation and analysis of the students’ background, development and 
individual needs reflected in the organization and management of the classroom? 

• What procedures and routines does the teacher use informally and formally in interactions with students? 
• What procedures and routines are students expected to know and use ? 
• What does the teacher do reinforce and maintain student use of procedures and routines? 

 
Reflect on the influence of the the classroom organization and management on students’ experience of school and 
performance. 

• Quote the teacher. You may use something the teacher has said in general comments or as a response to a 
direct question. 

• In what ways does the classroom organization and management reflect the teacher’s knowledge of theory 
and practice? 

• In what ways does the classroom organization and management create a positive and encouraging 
classroom and social environment for students? 

• In what ways does the classroom organization and management establish an orderly and positive 
environment for learning? 

• What did you learn from observing the classroom procedures and routines? 
• Include pertinent quotes from Starting Small andTeaching Children to Care to support your position (be 

sure to provide a References page). 
  

 
 
 
 
Continued on next page 
 
 

  Rubric Assignment #1  
 
Target  Acceptable Unacceptable 
Reflection addresses all components 
clearly and thoroughly. 
 
Pseudonyms used for school, teacher and 
students. 
 
Clear, objective description of context, 
(school, teacher, students).  
 
 
Thorough, detailed description of 
classroom organization and management.  
 
 
Critical analysis and evaluation of 
classroom organization and management 
based on course theory is evident. 
  
 
Pertinent quotes of teacher and texts 
support conclusions. 

Reflection addresses all components 
clearly and thoroughly. 
 
Pseudonyms used for school, teacher and 
students. 
 
Clear, objective description of context, 
(school, teacher, students).  
 
 
Thorough  description of classroom 
organization and management.  
 
 
Understanding and application of course 
theory to classroom organization and 
management is evident. 
 
 
Pertinent quotes of teacher and texts 
support conclusions.  

Components of the assignment are not 
addressed or insufficiently addressed. 
 
Pseudonyms not used. 
 
 
Description of context (school, teacher, 
students) unclear, subjective or 
incomplete.  
 
Description of classroom organization and 
management undeveloped, incorrect or 
incomplete.  
 
Inadequate, incorrect or incomplete 
application of course theory to classroom 
organization and management. 
 
 
Quotes from teacher and texts missing or 
not pertinent. 
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Writing is clear, well developed, 
impeccably presented; very few or no 
errors. APA format. 

 
Writing is clear and well organized; few 
errors. APA format with few errors. 

 
Writing lacks clarity and organization, 
displays significant errors. Not APA 
format or significant errors. 

 
 
 
 
 
 

 
 
 
. 
 
 
. 
 
 
. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Assignment #2  Reflection on Teacher Discipline Intervention  Due March 3, 2011 
3-5 pages, 15% of final grade    
ACEI Standards 1.0, 3.1, 3.2, 3.3., 3.4, 3.5, 4.0, 5.1               Cortland. Learning Outcomes 2, 3, 4, 5, 7, 9, 10, 11, 12                 

 
Effective teaching requires careful observation, analysis of conditions with application of appropriate theory and practical 
knowledge, intervention designed to produce student learning, then a return to the cycle of observation and analysis. 

 
Observe , describe and reflect upon a teacher intervention when a child displayed some kind of inappropriate or 
misbehavior. Use pseudonyms. All description should be objectively stated.  
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Begin by providing pertinent information about the class, the teacher and the student who 
misbehaved. In the description of the class and student, be sure to include issues of diversity. For 
instance, it might be a small class in a rural school with many low-income families or a large class in a 
city school that has many resources and prosperous families. The teacher might have many years’ 
experience and a strong relationship with families and children or be new to the school or grade level 
and unfamiliar with the children’s families. Describe the misbehaving student’s general behavior, 
developmental pattern and what you know of the context of the student’s life including issues of 
diversity. For instance, Joy’s family may be originally from Ukraine and she may be bilingual. Joy may 
have special needs in the form of a hearing impairment.  Joy may be a strong academic performer who 
comes from a large family with an absent father and a mother who works double shifts in order to 
provide sufficient support for her children. Joy may be shy, quiet and generally well behaved or she may 
lack social skills and tend to be impulsive. 
 
Describe the incident. 

• Describe what the student did in this instance that indicated lack of learning learning (the student did not 
know the behavior was inappropriate, for example) or mis-learning (the student has learned that hitting 
back is a way to solve problems, for example).  
 

Describe the teacher’s response to the behavior.  
• In what way did the teacher observe and analyze the learning problem? 
• What did the teacher do at the moment to redirect or to provide corrective feedback? 
• What did the teacher do later or on an ongoing basis to reinforce the new learning? 
• Quote the teacher. You may use something the teacher has said in general comments about his/her 

discipline approach and possibly a quote of the teacher’s comment to you regarding the incident. 
 

Reflect on the intervention. 
• In what ways did the teacher’s response display use of appropriate theory and practical knowledge? 
• How was the student affected by the intervention (at the moment, five minutes later, an hour later, etc.)? 
• What was the best thing about the intervention? 
• What (if anything) might the teacher have done differently, to be more effective?  
• What did you learn from the experience? 
• Include pertinent quotes from Starting Small andTeaching Children to Care to support your position (be 

sure to provide a References page). 
 
 
Continued on next page. 

Rubric Assignment #2 
 
Target  Acceptable Unacceptable 
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Reflection addresses all components 
clearly and thoroughly. 
 
Pseudonyms used for school, teacher and 
students. 
 
Clear, objective description of context, 
teacher and student behavior.  
 
 
Critical analysis, synthesis and evaluation 
based on course theory to the intervention 
is evident. 
 
Pertinent quotes of teacher and texts 
support conclusions. 
 
Writing is clear, well developed, 
impeccably presented; very few or no 
errors. APA format. 

Reflection addresses all components 
clearly and thoroughly. 
 
Pseudonyms used for school, teacher and 
students. 
 
Clear, objective description of context, 
teacher and student behavior.  
 
 
Understanding and application of course 
theory to the intervention is evident. 
 
 
Pertinent quotes of teacher and texts 
support conclusions.  
 
Writing is clear and well organized; few 
errors. APA format with few errors. 

Components of the assignment are not 
addressed or insufficiently addressed. 
 
Pseudonyms not used. 
 
 
Description of context, teacher and 
student behavior unclear, subjective or 
incomplete.  
 
Understanding and application of course 
theory to the intervention is inadequate, 
incorrect or incomplete. 
 
Quotes from teacher and texts missing or 
not pertinent. 
 
Writing lacks clarity and organization, 
displays significant errors. Not APA 
format or significant errors. 

 
Assignment #3   Observations/Interviews*     Due March 31, 2011 
8-10 pages, 20% of final grade   
*Common Task All Sections of EDU 658  must be submitted to TaskStream DRF Portfolio     
ACEI Standards 1.0, 2.1, 3.1, 3.3, 3.5, 4.0, 5.1, 5.2   Cortland Learning Outcomes 3. 4, 5, 6, 7,9,  10, 11, 12    
 
Observe and interview two teachers. They may teach the same or different grade levels. Each observation should last a 
minimum of 30-45 minutes. Suggestion: provide the interview questions to the teacher in advance. 

 
Begin by providing pertinent information about the teacher and the students. Give the school, teacher and children 
pseudonyms. All description should be objectively stated. 

 
Summarize each teacher’s responses to the interview questions  

• You do not need to list each answer; be selective, and use some direct quotes as you describe the entire scope of 
the teacher’s responses. 

• Relate specific examples from your observation to teacher responses to the  interview questions. 
• Compare/contrast the teachers’ philosophies and approaches and discuss what you learned from each one, 

applying course theory and content in the discussion (e.g. “external locus of control” or “child centered”) in the 
discussion. 

• Conclude with a more general reflection on your learnings, using course theory and content in the analysis, as 
appropriate. Quote from Teaching Children to Care and Starting Small to support your conclusions. 
 

It is helpful to provide the interview questions in advance. When interviewing, be sure to ask for examples. 
 
 
See interview questions next page, rubric on following page. 
 
 
 
 

Interview questions 
 
1. How do you define discipline? What is your philosophy of discipline? 
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2. How do you develop rapport with students but at the same time maintain their 
  respect? 
 
3. What do you do to prevent discipline problems? 
 
4. How do you set rules? Do students participate? Why or why not? 
 
5. How, if at all, do you reward positive behavior? 
 
6. What are the consequences for rule violations? Do you have fixed, announced 
  consequences or do you decide case-by-case? Why? 
 
7. When, if ever, do you send a student to the office? 
 
8. How do you motivate students do work to the best of their ability and to do 
  homework? 
 
9. How do you individualize your approach with certain students? Examples? 
 
10. Do you involve parents in any way? How? 
 
11. Please comment on your practice: 

• What discipline techniques work best for you? Why? 
• What discipline models/approaches have influenced you most?  
• How did you develop your discipline plan?  
• How have your discipline methods changed since you began teaching?  
• What advice would you give to a new teacher? What mistakes should a new teacher avoid? 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

Rubric Assignment #3 
 
Target   Acceptable  Unacceptable  
All components of the assignment are 
addressed. 
 
submission to TaskStream DRF Portfolio 
 
 
Pseudonyms used for school, teacher and 

All components of the assignment are 
addressed. 
 
submission to TaskStream DRF Portfolio 
 
 
Pseudonyms used for school, teacher and 

Components of the assignment are not 
addressed or insufficiently addressed. 
 
no submission to TaskStream DRF 
Portfolio 
 
Pseudonyms not used. 
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students. 
 
Clear, objective description of context, 
teacher and students in each class.  
 
 
Teacher responses are thoroughly 
supported with pertinent, direct quotes 
and thorough description of classroom 
practice.  
 
Observations are reported in clear detail; 
comparison of teacher interviews and 
practice reflects analysis and evaluation 
based on course theory 
 
 
Critical analysis, synthesis and evaluation 
based on course theory is evident in 
reflection on insights.  
  
Pertinent quotes from texts support 
conclusions. 
 
Writing is clear, well developed, 
impeccably presented; very few or no 
errors. APA format. 

students. 
 
Clear, objective description of context, 
teacher and students in each class.  
 
 
Teacher responses are supported with a 
few pertinent direct quotes and description 
of classroom practice.  
 
 
Observations are reported in clear detail;  
comparison of teacher interviews and 
practice reflects application of course 
theory. 
 
 
Understanding and application of course 
theory is evident in reflection on insights.  
 
 
Pertinent quotes from texts support 
conclusions. 
 
Writing is clear and well organized; few 
errors. APA format with few errors. 

 
 
Description of context, teacher and 
students in each class unclear, subjective 
or incomplete.  
 
Teacher responses are not adequtely 
supported with pertinent, direct quotes or 
description of classroom practice. 
 
 
Observations and comparison of teacher 
interviews and practice missing or does 
not adequately demonstrate understanding 
or application of course theory. 
 
Discussion of insights is missing or does 
not demonstrate understanding and 
application of course theory.  
 
Quotes from texts missing or not 
pertinent. 
 
Writing lacks clarity and organization, 
displays significant errors. Not APA 
format or significant errors. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Assignment #4 Reflection on Discipline Intervention     Due April 14, 2011 
3-5 pages, 15% of final grade    
ACEI Standards 1.0, 3.1, 3.2, 3.3., 3.4, 3.5, 4.0, 5.             Cortland. Learning Outcomes 2, 3, 4, 5, 7, 9, 10, 11, 12 

 
For this reflection, report an intervention that you made when a child displayed some kind of misbehavior.  

 
Begin by providing pertinent information about the class, your own situation and feelings as a practicum candidate 
in the class and with the student. Use pseudonyms. All description should be objectively stated. 
Describe your relationship, in general, with the student. For instance, generally speaking, you may have a positive, easy 
relationship or you may find yourself at odds with that particular student. Describe the student’s general behavior and 
developmental pattern and what you know of the context of the student’s life.   
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Describe the misbehavior incident and your response 
• Describe what the student did in this instance that indicated lack of learning or mis-learning.  
• Describe how you felt when the misbehavior occurred.  
• Tell in what way you observed and analyzed the learning problem. 
• Tell what you did at the moment to redirect or to provide corrective feedback. 
• Tell what you did later or on an ongoing basis to reinforce the new learning. 

 
Reflect on the intervention. 

• In what ways did your response display application of appropriate theory and practical knowledge? 
• How was the student affected by the intervention (at the moment, five minutes later, an hour later, etc.)? 
• What was the best thing about your intervention? 

What would you do differently, if you had the chance? 
• What did you learn from the experience? 
• Include a pertinent quote from Starting Small and from Teaching Children to Care to support your position (be 

sure to provide a References page).  
 

Rubric Assignment #4  
 

Target  Acceptable Unacceptable 
Reflection addresses all components 
clearly and thoroughly. 
 
Clear, objective description of teacher and 
student behavior.  
 
Critical analysis, synthesis and evaluation 
of the intervention are evident. 
 
 
 
Quotes from text support conclusions, 
based on synthesis of course theory. 
 
 
Writing is clear, well developed, 
impeccably presented; very few or no 
errors. APA format. 

Reflection addresses all components 
clearly and thoroughly. 
 
Clear, objective description of teacher and 
student behavior. 
 
Understanding and application of course 
theory to the intervention is evident. 
 
 
 
Quotes from text support conclusions, 
based on application of course theory. 
 
 
Writing is clear and well organized; few 
errors. APA format with few errors. 

Components of the assignment are not 
addressed or insufficiently addressed. 
 
Description of teacher and student 
behavior unclear, subjective or incomplete 
 
Demonstrated understanding and 
application of course theory to the 
intervention is inadequate, incorrect or 
incomplete 
 
Quotes from text missing, do not 
demonstate understanding of course 
theory/not pertinent to conclusions. 
 
Writing lacks clarity and organization, 
displays significant errors. Not APA 
format or significant errors. 

 
 

Assignment #5   Analysis of Models/Philosophical Statement*      Due May 5, 2011 
 

8-10 pages, 20% of final grade  
*Common Task All Sections of EDU 658  must be submitted to TaskStream DRF Portfolio     
 
ACEI Standards 1.0, 3.2, 3.3, 3.4, 4.0, 5.1  Cortland. Learning Outcomes 2, 3, 4, 6, 9, 12, 13  
 
Compare/contrast the goals and methods of two classroom management models and discuss them in 
terms of your own ethical standards and how they guide you as a teacher. There are several components 
to this assignment. 
 
Use pertinent quotes from the Comprehensive Approach and class readings to support your position. Be sure to 
include a references page. 
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Develop a comparative analysis of Lickona’s Comprehensive Approach to Character Education model 
(emphasizing teaching core ethical values such as respect and responsibility through the teacher’s example, 
cooperative rule-setting, class meeting problem-solving, fairness conferences and conflict resolution) and one of 
the following  models: (Charney, Positive Behavior Support).  
 
This comparative analysis will identify how these two models are similar and different in: 

• their goals for students’ learning and development (especially in the area of personal and social 
responsibility – i.e. character). 

• how they prevent management problems. 
• how they recognize and meet the needs of diverse learners. 
• how they respond to rule violations and other problem behavior. 
• how they inform and involve parents as partners in preventing and solving problems. 
• the role of the teacher. 
• the role of students. 

 
Describe an actual classroom management problem and show how the above two models would approach 
solving that problem. 

• Explain the steps they would take, and how those steps reflect the philosophy of the model. 
• Explain what they would do, still drawing from the model, if the first strategy did not solve the problem. 

 

Articulate your personal philosophy of classroom management using course concepts and theory. Integrate 
insights from the approaches and models studied in the course, insights from your field observations and 
interviews (Assignment #3), and from personal experience (practicum). State how your approach establishes the 
ethical standards of the classroom and teaches the social skills children need to behave ethically (recognize, 
respect and appreciate others, including difference/diversity among class members) and develop the requisite 
values and skills for citizenship in a democracy. Discuss the steps you would take to make parental figures 
partners in this endeavor. End the essay with a one-sentence credo or belief statement.   

 
 
Continued on next page. 

Rubric Assignment #5 
 
Target   Acceptable  Unacceptable   
All components of the assignment are 
addressed. 
 
submission to TaskStream DRF Portfolio 
 
Critical analysis, synthesis and evaluation, 
based on course theory is evident. 
 
Description of models is accurate. 
Comparative analysis of models clearly 
and thoroughly addresses all dimensions .  
 
Chosen strategies accurately apply models 
to solve actual problems.  
 
 
Explicit explanation of how strategy 
reflects model’s philosophy demonstrates 
analysis and synthesis of course theory.  

 

All components of the assignment are 
addressed. 
 
submission to TaskStream DRF Portfolio 
 
Understanding and application of course 
theory is evident. 
 
Description of models is accurate. 
Comparative analysis of models correctly 
addresses all dimensions.  
 
Chosen strategies accurately apply models 
to solve actual problems.  
 
 
Explanation of how strategy reflects 
model’s philosophy  applies course 
theory.  
 

Components of the assignment are not 
addressed or insufficiently  addressed.  
 
no submission to TaskStream DRF 
Portfolio 
 
Understanding and application of course 
theory is not adequately demonstrated. 
 
Description of models is inaccurate or 
incomplete. Comparative analysis is 
inaccurate or incomplete.  
 
Chosen strategies to solve actual problems 
do not accurately apply models or omit 
required elements.  
 
Explanation of how strategy reflects the 
model’s philosophy is missing or 
inaccurate. 
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Concluding personal philosophy 
synthesizes course theory and precisely 
identifies how the approach develops 
personal and social responsibility in 
diverse learners. 
 
 
Quotes from text support conclusions, 
based on synthesis of course theory. 
 
 
One sentence credo effectively expresses 
philosophy.  

 
 

Writing is clear, well developed, 
impeccably presented; there are very few 
or no errors. APA format. 
 

 
Concluding personal philosophy applies 
course theory and identifies how the 
approach develops personal and social 
responsibility in diverse learners. 
 
 
 
Quotes from text support conclusions, 
based on synthesis of course theory. 
 
 
One sentence credo is congruent with 
philosophy. 

 
 

Writing is clear and well organized; there 
are few errors. APA format with few 
errors. 
 

 
Concluding personal philosophy does not 
address all dimensions, does not 
accurately apply course theory or dies not 
adequately explain how the approach 
develops personal and social 
responsibility in diverse learners. 
 
Quotes from text missing, do not 
demonstate understanding of course 
theory/not pertinent to conclusions. 
 
Credo missing/more than one sentence 
and/or incongruent with stated 
philosophy. 

 
Writing lacks clarity and organization, 
displays significant errors. Not APA 
format or significant errors. 
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EDU 658 – Spring 2011 Tentative Schedule 
Dr. Joy Mosher 

 
Professional commitments in the teaching career require thorough and thoughtfully prepared 
plans for teaching. In the same way, professional commitments in the preservice teaching 
career require that readings should be thoroughly and thoughtfully completed before class. 
Shallow reading or skimming is not adequate preparation for class or for professional 
commitments. 
 
Readings in Starting Small include the reflections and applications that go with the chapter. In 
some cases, an additional reflection or application has also been assigned.   
 
week   
#1 Thursday January 27 Building a Learning Community 
 Introduction and Course Overview   

 
#2 Thursday February 3 Why We Teach 

Read Charney preface & foreword, Starting Small  foreword, & introduction, 
ch. 1 & Reflection 12 
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#3 Thursday February 10 Are We There Yet?  

Read Charney ch. 1, Starting Small  ch. 6, Application 12 
   
#4 Thursday February 17 Who We Teach    
 Assignment #1 Due    
 Read Charney ch. 2, Starting Small ch. 2 
 
#5 Thursday February 24 Making the Rules 

Read Charney ch. 3, Starting Small  Reflection & Application 11 
 
#6 Thursday March 3 Teaching Children to Be Smart and Good  

Assignment #2 Due 
Read “12 Point Comprehensive Approach”  
http://www2.cortland.edu/centers/character/12-pt-comprehensive-approach.dot
Starting Small ch. 4 
  

#7 Thursday March 10 Character Education 
4:20 Meet EDU 1307 - the Center for the 4th & 5th Rs first ½ of class.   
midterm examination  remainder of class 
  

#8 Thursday March 17 NO CLASS – SPRING BREAK 
 
 
 
 
 
 
 
 
#9 Thursday March 24  Teaching the Rules  

Read Charney ch. 4 
   

#10 Thursday March 31 What is Your Most Important Work this Year?  
Assignment #3 Due  
Read Charney ch. 5  

      
#11 Thursday April 7 You Broke It, You Fix It! 

Read Charney ch. 6  
Google logical consequences, read “No More Logical Consequences”  
Examine http://www.positivediscipline.com    

 
#12 Thursday April 14 Smiles and Gold Stars  

Assignment #4 due     
Read Starting Small ch. 3 

 
#13 Thursday April 21 Positive Behavior Support  

Browse the following websites: http://www.nasponline.org  

http://www2.cortland.edu/centers/character/12-pt-comprehensive-approach.dot
http://www.positivediscipline.com/
http://www.nasponline.org/
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http://www.modelprogram.com
     
#14 Thursday April 28 Safety Nets and Boundaries 

Read Charney ch. 7, Starting Small ch. 5 
 
#15 Thursday May 5 Changing the Game for the 5%  

Assignment #5 due     
Read Charney ch. 8, Starting Small  ch.  7  

 
 
 
 
 

 

http://www.modelprogram.com/
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	 Describe how you felt when the misbehavior occurred. 
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	 Tell what you did at the moment to redirect or to provide corrective feedback.
	 Tell what you did later or on an ongoing basis to reinforce the new learning.
	Reflect on the intervention.
	 In what ways did your response display application of appropriate theory and practical knowledge?
	 What was the best thing about your intervention?
	 What did you learn from the experience?
	 Include a pertinent quote from Starting Small and from Teaching Children to Care to support your position (be sure to provide a References page). 
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