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SUNY Cortland 
Communication Disorders and Sciences 

EDU 488 Student Teaching 
Spring 2011 

Presentation Skills Course (PS)(GE 10) 
 
Course Information Professor Information
Credit Hours: 12 Name of Instructor: R. Grantham 
Semester/Year: Spring 2011 Phone: 758-5037                
Location: School Districts Office: Room 2201A, Professional Studies 

Building 
Time:  School District hours    Office Hours: TBA 

Email: granthamr@cortland.edu 
 
Text/Bibliographic Materials: 
Required 
Field Placement Office.  (20010 – 2011).  Student Teaching Handbook:   Information for 
Administrators, Cooperating Teachers, Supervisors and Student Teachers.  New York:   SUNY 
Cortland.  
http://www2.cortland.edu/teacher-education/field-placement/information-for/hostcooperating-
teachers.dot     
 
American Speech-Language-Hearing Association. (2010). Code of Ethics [Ethics]. Available 
from www.asha.org/policy. 
 
American Speech-Language-Hearing Association. (2010). Roles and Responsibilities of Speech-
Language Pathologists in Schools [Position Statement]. Available from www.asha.org/policy 
 
Recommended: 
Merritt, D.D. & Culatta, B. (1998).  Language Intervention in the Classroom.  San Diego, CA:  
Singular Publishing Group, Inc. 
 
Gravani, E. & Meyer, J. (2007).  Speech, Language and Hearing Programs in Schools: 2nd 
Edition.  Texas: Pro-Ed 
 
Specific articles will be listed on the Department website or emailed to you when appropriate. 
 
Course Description:  Full-time speech and language assessment and intervention in school 
setting under College supervision.  A related seminar is required. (This course is designated as a 
presentation course). 
 
Course Attendance Policy: 
You are expected to be at your placement everyday during the week.  You may not miss 

http://www2.cortland.edu/teacher-education/field-placement/information-for/hostcooperating-teachers.dot
http://www2.cortland.edu/teacher-education/field-placement/information-for/hostcooperating-teachers.dot
http://www.asha.org/policy
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more than two days of student teaching or you will not complete the number of hours and days 
required by New York State Education Department for the Initial Teaching Certificate.  
Attendance at all seminars is required. 
 
 
 
Rationale/Goals/Objectives of Course: 

During this semester-long student teaching experience, students will: 
• Observe teachers of students with speech and language disabilities (cooperating 

teacher) doing intervention and diagnostics (both placements).  Keep detailed 
observation notes during the times you observe your coopering teacher.  At least one 
placement will be with a cooperating teacher who has his/her Certificate of Clinical 
Competence (CCC) from ASHA and one placement will be high needs (LO 2, 4,  
INTASC 1, 2, 3, 7).  You may also have one cooperating teacher who has her CCCs 
and is in a high needs school. 

• Keep a weekly journal.  A journal contains everything that you do during the student 
teaching placement. 

• Complete two placements with  experiences with students with disabilities.  One 
place must be a high needs placement. (LO 4;  INTASC 2, 3). 

• Prepare and write lesson plans for appropriate intervention.  These should 
include goals, rationales, and procedures.  A minimum of 2 weeks per placement 
should be included in your Teacher Education Portfolio.   It would be beneficial 
to include them all.  Please remove all identifying information from your material 
when you place it in the Student Teaching Portfolio (LO 2; INTASC 1, 7). 

• Modify lesson plans during sessions, to meet individual clients’ needs and of 
course to include the suggestions of your cooperating teachers (LO 2, 7; INTASC 1, 
2, 4, 7). 

• Attend at least one CSE meeting and type a summary of it (either placement) (LO 
10; INTASC 6). 

• Attend parent conferences and type at least one summary with confidential 
information omitted.  If parent conferences are not included in your placement, 
summaries of another type of conference may be substituted.  However, we do need 
evidence of parent contact/interaction (LO 10; INTASC 6). 

• Develop a minimum of 2 classroom or home programs (one each placement) to 
allow for generalization of skills learned in therapy, which will be included in your 
Student Teaching Portfolio (LO 5, INTASC 5). 

• Participate in at least two (2) informal or formal conferences (1 each placement) 
with teachers or support personnel concerning children who are on your caseload.  
Summaries will be typed and included in your Student Teaching Portfolio (LO 10; 
INTASC 6). 

• Prepare two (2) written summaries of classroom observations (1 each 
placement—hopefully it is a classroom of one of your clients).  Summaries will be 
typed and included in your Teacher Education Portfolio (LO 10;  INTASC 6). 

• Observe/interact with students in P through 12 grades (early childhood, 
childhood, middle childhood and adolescence).  Write a typed summary of various 
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diagnostic and intervention strategies used with each of these various age groups.  
This summary will be included in your Student Teaching Portfolio in the section 
titled Experience with P through 12  (LO 12; INTASC 3). 

• Observe/interact with children classified as ESL, write it up and indicate how the 
interaction is different from someone with a communication disorder. Include this in 
the Experience with P through 12 section. 

• Write an IEP, eliminating all identifying data and include in your Portfolio (LO 5, 
INTASC 5)  (LO 10;  INTASC 6). 

• Write a diagnostic or therapy progress report, eliminating all identifying data   
and include in your Portfolio (LO 9; INTASC 8). 

• Demonstrate administration, scoring and interpretation of test according to the 
test protocol (LO 9; INTASC 8). 

• Demonstrate use of non-standardized assessment (use and interpretation) (LO 9; 
INTASC 8). 

• Record student responses accurately during assessment and intervention. (LO 9; 
INTASC 8). 

• Manage behavior of children/clients/students appropriately (LO 5, INTASC 5). 
• Demonstrate discrimination, modeling and correct/appropriate intervention 

techniques (LO 9; INTASC 8). 
• Use appropriate feedback (use what your cooperating teacher and/or your College 

Supervisor suggest)  (LO 13; INTASC 9). 
• Demonstrate self-evaluation skills (LO 13; INTASC 9). 
• Demonstrate professional behavior (LO 3, 13; INTASC 9, 10). Include in your 

portfolio your strengths and weaknesses (areas of challenge, areas that need 
further growth). 

• Develop personal teaching materials and therapy aids----include some in your 
Portfolio (LO 9; INTASC 8). 

• Attend school meetings (during school time or after school—whatever is 
requested by your cooperating teacher) and type the summaries (minimum of one 
per placement) and put in your Portfolio (LO 10; INTASC 6). 

• Access professional information for continuing professional growth. (LO 13; 
INTASC 9). 

• Maintain a daily log observation and clock hours (LO 3, 13; INTASC 9, 10).  Mrs. 
Emm will give you the clock hour sheets and explain.  You will turn the originals in 
to Mrs. Emm, Clinic Director, and keep a copy in your Portfolio. 

 
By the end of each student teaching experience, you will have planned and implemented 
assessment and intervention for the total caseload.  It is also hoped that the you will have 
obtained approximately 75 contact hours or more in each placement.  Upon graduation you 
will have met requirements to work at the entry level (initial certification) in a school setting 
with appropriate supervision. To complete the certification process you will have to take and 
pass the LAST and the ATS-W, apply to the State Education Department and pay your fees.  For 
further information see Career Services. 
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Evaluation of Student Performance: 
 
There are several components to this course (seminar, clinical experience, writing, 
presentation, professional interaction, student teaching portfolio).  The components include: 

• Seminar:  The seminar will consist of four to five class meetings, some with assigned 
readings.  Discussions concerning student teaching and the assigned readings may take 
place during the seminar or on-line.  Written assignments will integrate the student 
teaching experience and readings.  Students will make in-class presentations on their 
student teaching placements and oral presentations about other related topics. 

o Seminar performance will be assessed by the following: 
 Attendance:  25% (must attend all seminars) 
 Presentations:  50% (see presentation component). 
 Participation:  25% (must ask-answer two questions in each seminar). 

• Clinical Experience (assessment and interpretation, planning and executing intervention) 
o Assessed in two ways: 

 Written feedback concerning individual sessions and/or comments on the 
weekly feedback sheets by your cooperating teacher; and 

 Feedback on the Department’s Student Teaching Evaluation Instrument.  
This form will be completed four times during the semester (twice at each 
placement). 

• Writing 
o Assessed in four ways: 

 Feedback on individual lesson plans 
 Feedback on the Department’s Student Teaching Evaluation Instrument 

for items that relate to writing; 
 Specific feedback on IEPs, diagnostic and progress reports, and 
 Feedback on other written assignments, including observation notes, 

classroom observations and seminar assignments.  (Remember that all 
materials are included in your Student Teaching Portfolio and are 
reflective of your knowledge base and professional growth). 

• Presentation  
o one formal presentation re: topic of your choice (will have an opportunity to make 

at least 2 presentations before this about your placements where you will practice 
your presentation skills. 

 Assessed by peers using a group critique form on final presentation 
o Seminar 1:  Discuss presentation requirements, how to give a presentation, 

provide hand outs, show video of presentation, have students critique.  
Assignment:  create a presentation rubric.  Start thinking about topic for 
final presentation. 

o Seminar 2:  Give a 5 minute presentation about placement, students to 
critique 

o Seminar 3:  Give 5 minute presentation about second placement; hand in 
outline of final presentation with references. 

o Seminar 4:  Give 5 minute presentation on topic of choice, critiqued using 
created rubric. 
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• Professional interaction  

o Assessed in several ways: 
 Feedback on a daily basis from your cooperating teacher; 
 Feedback from your college supervisor; 
 Feedback on the Department’s Student Teaching Evaluation form from 

items that relate to professionalism and interaction; 
 Feedback from other professionals and staff in the school; 
 Feedback from Department’s Coordinator of Student Teaching or 

Department Chair when appropriate. 
• Student Teaching Portfolio will consist of a 3 ring binder that contains the following 

information:   
o Initial Page with your name on it. 
o Table of contents. 
o Divider tabs that correspond to the table of contents. 
o Writing 

 Interview each cooperating teacher (A few sample questions to ask might 
be: how did she/he become interested in the profession; what direction 
does she/he feel the profession is going; any other questions you are 
interested in).  Type the notes and include in Portfolio. Please use full 
sentences (attention to grammar and syntax) and appropriate paragraphing. 

  progress report and/or a diagnostic report, 
 At least one IEP. 
 Detailed observation notes of cooperating teacher during the first two 

weeks of your placement (observation notes refer to your observation of 
your cooperating teacher).   If you only observe for a week then that is fine 
as well.  Just document your observations. 

Example:  I observed my cooperating teacher, Mrs. XXX’s, therapy.  She saw a group of 
5 children with speech and language disorders at 9am today.  Two of the students had 
(discuss disorders).  My teacher was very animated.  The students seemed very motivated.  
At  the 9:30 session her approach was quite different.  The students were quieter, and 
seemed to prefer to stay in their seats.  But, this isn’t to say that their therapy was not 
exciting; the students were very animated about the activities.  What is interesting is that 
when I asked my cooperating teacher about the differences yesterday, she said that she 
needed to adopt a different style with this group because they reacted better to different 
activities.  She said that when she plans her classes, she plans with each group of 
students in mind.  She provides alternative activities, just in case one activity works well 
with one class but not with another.  She said that she does this so that at the end of each 
class, each student feels that they can accomplish a goal.  I hadn’t thought about this 
before, but I think it is a great idea.  Mrs. XXX seems to have a high success rate with 
these students.  I am going to have to remember this technique for my own therapy 
planning! (Adopted from Dr. LeLoupe, 2005) 

 typed one CSE observation;  
 formal parent conferences (hopefully one at each placement but at least 

one) 
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 school meetings attended 
 informal/formal parent conferences 
 typed summaries of classroom observations 

o Journal (journal refers to everything that you did that day, that week):   
 Type weekly notes for the week or you can type daily notes if you wish. 

Example:  This is my second week of therapy, and I am working with two more groups.  I 
am working on phonology goals with all groups.  I worked to decrease gliding of liquids 
with a first grade student.  I used a board game and a set of articulation cards containing 
/r/ in the initial, medial, and final word position.  The student responded well to the game 
and seemed to make some progress in identifying where he heard the /r/ sound in the 
word as well as improving his  production.  With another group I worked on vocabulary, 
“wh” questions and sequencing.  I read a book about the solar system (they are studying 
that in the classroom).  I included the solar system vocabulary and asked many “wh” 
questions.  I was able to use sequencing by having them appropriately sequence the story. 
I also asked which came first, next, last, etc.  The students were very engaged in the story 
and had many questions and insights to share.  They seemed to really understand the 
solar system.  I enjoyed this therapy. I worked with two other groups on listening using 
the Listening For Language book.   

 Clinic hours (originals go to Mrs. Emm, Clinic Director) 
 Professional information accessed.  

o Demonstration of planning 
 Lesson plans with confidential information omitted;  
 Classroom or home program;  
 Teaching aides/therapy materials. 

o  P through 12 Experiences:  Typed detailed summaries of your observation 
and/or responsibility for various diagnostic and intervention strategies used with 
students in each of the following groups:  early childhood, childhood, middle 
childhood and adolescence.   

 There should be written information indicating your experience in early 
childhood (birth to 2nd grade), one for childhood (1st grade – 6 grade), 
one for middle childhood (5th grade – 9th grade), one for adolescence 
(7th grade – 12th grade) and one about ESL 

 Your last paragraph should compare and contrast (that means talk about 
similarities and talk about differences). 

o Compare your two placements to ASHA’s guidelines for school speech-
language pathologists:  http://www.asha.org/docs/html/PI2010-00317.html; 
ASHA position statement --  SLPs in the schools:    
http://www.asha.org/docs/html/PS2010-00318.html.      

o Technology (software used in therapy while student teaching, websites used in 
therapy;   technology lesson plans from Clinic 2 or SHH 475 assignments can be 
used if you do not use technology at your placement). 

o  Educational /Philosophical Reflection 
 This philosophy statement/reflection should guide and inspire you 

throughout your college and professional years. It encompasses the 
positive aspirations of your career and should act as a foundation for your 

http://www.asha.org/docs/html/PI2010-00317.html
http://www.asha.org/docs/html/PS2010-00318.html
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educational and professional decisions. 
 Your educational philosophy can help you in your discussions in job 

interviews or graduate school interviews.    
 You build an educational style that best represents you. 
 Some questions you might ask yourself include— 

• What do you think is the purpose of education in society/ the 
community?  

• What, specifically, is the role of the teacher of students with 
speech and language disabilities in education?  The classroom? 

• Why do you/did you want to become a teacher of students with 
speech and language disabilities? 

• How do you believe students learn best? How do you use this in 
your therapy? 

• In general, what are your goals for your students?  For yourself?  
Have you reached the educational goals you have set for yourself? 

• What qualities do you believe an effective teacher of students with 
speech and language disabilities should have?  I mean a culturally 
competent teacher of students with speech and language 
disabilities.   Do you have them?  Are you developing them? How? 

• Do you believe that all students can learn?  
• What do teachers of students with speech and language disabilities 

owe their students?  
 

o Your resume  ( See ASHA’s “Preparing your resume/Curriculum Vitae”  
http://www.asha.org/careers/job/Resume.htm, words to use on your resume  
http://www.asha.org/careers/job/ActionWords.htm, Sample resume 
http://www.asha.org/careers/job/Sample-Resume.htm,  Steps to assembling your 
resume http://www.asha.org/careers/job/AssemblingYourResume.htm). 
 

o Indicate that you have had experience in the following New York State 
criteria: 

 Experiences in a variety of communities ( you have 2 placements) 
• Example:  Randall Elementary School Cortland City School 

District and Cincinnatus Elementary, Cincinnatus Central School 
District. 

 Experiences across the range of student developmental levels of 
certificate (your section on P through 12 grades). 

• Example:  My present placements, along with my clinical 
experience on campus, provided knowledge of therapy and 
evaluation from early childhood through middle childhood. I 
discovered how to involve students in the lesson and how to chose 
the best evaluation protocol.  I observed and talked with the 
speech-language pathologist at the high school level to learn more 
about the therapy and evaluation needs for the adolescent.  Please 

http://www.asha.org/careers/job/Resume.htm
http://www.asha.org/careers/job/ActionWords.htm
http://www.asha.org/careers/job/Sample-Resume.htm
http://www.asha.org/careers/job/AssemblingYourResume.htm
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see the P-12 Experiences Section of my portfolio where I explain 
these experiences in-depth and compare and contrast the 
assessment and therapy techniques in each age group. 

 Experiences practicing skills for interacting with parents or 
caregivers. 

• Example:  I have interacted with parents at the Randall and 
Cincinnatus Open Houses.  I also interacted with parents at the 
CSE meetings (see my CSE summary). 

 Experiences in high need schools (one of your placements is high 
needs; high needs= 50% or more have reduced or free meals). 

• Example:  Randall school provided my high needs experience. 
 Experiences with each of the following student populations: 

• Socio-economically disadvantaged students (usually there are 
many students in this category in all schools but probably 
more in schools designated as high needs). 

o Example:  All of my students were in the socio-
economically disadvantaged category at Randall.  

• Students who are English language learners (ESL) (need 
experience during student teaching—can be observation and 
can also cite activities that relate from SHH 360) 

o Example:  At Randall school I worked with the ESL 
Teacher during a push-in lesson.    We. . . . 

• Students with disabilities (speech and language disorders can 
be classified as disabilities—also mention other students that 
you have worked with and/or observed in the category. 

• Example:  All the students I worked with had speech and language 
disorders.  Other types of disabilities that were included in my 
workload were cerebral palsy, autism and hearing impairment. 

 
This completed Student Teaching Portfolio is due to the Department chair/Student 
Teaching Coordinator on Friday, May 6, 2011.      The portfolio will be evaluated using a 
rubric.  You must receive either a target or acceptable grade on the portfolio before you receive 
your final grade in EDU 488.  
 
COURSE SCHEDULE AND ACTIVITES 
 
Student Teaching Time Line: 
Third Quarter (1st placement)  Monday, January 24, 2011 to Friday, March 18, 2011 
Fourth Quarter (2nd placement)           Monday, March 21, 2011 to Wednesday, May 18, 2011 
 
Suggested Course Outline for Placements 1 and 2: 
Week #1 

• Observation of cooperating teacher 
• Write detailed observation notes 
• Read IEPs and review student folders 
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• If appropriate student may assume the responsibilities of one or more cases. 
• Begin Student Teaching Portfolio 

 
Week #2 

• Begin/add selected therapy sessions 
• Write lesson plans which include goals, rationales and procedures 
• Individual therapy or classroom sessions will be evaluated. 
• Work on Student Teaching Portfolio.   
 

Week #3 until the end of the placement 
• Increase the number of therapy sessions per day, modifying lesson plans as needed, 

recording responses accurately, giving appropriate feedback and managing behavior.  By 
the end of the placement student should be managing the caseload. 

• Complete a minimum of  4 classroom observations and write summaries. 
• Attend a CSE meeting and write summary 
• Observe/interact with students in early childhood, childhood, middle childhood and 

adolescence.  Write a typed summary of various diagnostic and intervention strategies 
used with each of these various age groups. 

• Complete standardized and non-standardized assessments. 
• Write IEP. 
• Write diagnostic and/or therapy progress report 
• Attend Parent Conferences and write summaries. 
• Demonstrate growth in skills. 
• Develop classroom and home programs and put in Student Teaching Portfolio. 
• Participate in conferences with teachers or support personnel and type summaries for 

inclusion in Student Teacher Portfolio. 
• Complete self-evaluation assignments. 
• Continue to work on Student Teacher Portfolio 

 
Throughout the entire student teaching, students will: 

• Demonstrate professional behavior 
• Attend school meetings and type summaries 
• Access professional information appropriate to their clients’ needs (included in Student 

Teaching Portfolio in the Planning section). 
• Maintain a daily log of observation and clock hours (make certain that you have 150 

clock hours by the end of your second placement). 
 
Evaluations 

• There will be weekly written feedback by the cooperating teacher. 
• The Department’s Student Teacher Evaluation (UTD Evaluations) will be completed in 

the middle and at the end of each placement. 
• There will also be a Teacher Education Council (TEC) Evaluation Form which must be 

completed on line for each placement -- one mid-placement and the other at the end of 
the placement. 
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Clinical Skills, Writing Skills, Professional Interaction and Diagnostic Skills will be 
evaluated by the Speech Pathology and Audiology Evaluation Form (version of the UTD).  
You need to receive a “satisfactory” (minimum of 74) on the UTD, attendance, presentations 
and participation and have completed an acceptable Student Teaching Portfolio in order to 
successfully complete/pass this course. Your grade in this course is a combination of your 
clinical experience and your seminar experiences and requirements which includes a 
complete Portfolio.  For the entire 12-credit course, a grade of  S  for satisfactory 
performance or U for unsatisfactory performance will be given (Student Teaching 
Handbook).   
 
To obtain a satisfactory (S) in this course you must demonstrate acceptable performance in 
all course components (seminar, clinical experience, writing, presentation, professional 
interaction, student teaching portfolio) or be at risk for repeating the student teaching 
experience with a remediation program.  This will be determined by the professor of EDU 
488 with input from the college supervisor, the cooperating teacher and the department 
student teacher coordinator. 
 
 
 
Seminar 
The following table includes the date, time and place.    
 
 
Date Time  Place  
Friday,  February 3, 2011 12 to 3pm TBA 
Friday, March 3, 2011 12 to 3pm TBA 
Friday,  April 7, 2011 12 to 3pm TBA 
Friday, May 6, 2011 8:00 am to 2:30 pm   

 
TBA 

The last seminar will include your formal presentation and then a presentation to SHH 481 
students about your student teaching experiences.   Please let Mrs. Grantham know if you 
will need additional equipment (computer, access the internet, etc.) for your formal 
presentation.  Additional instructions will be given during the seminars and by email for 
your formal presentation.
. 
 
Disability Statement:  SUNY Cortland is committed to upholding and maintaining all aspects of 
the federal Americans with Disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation 
Act of 1973.  If you are a student with a disability and wish to request accommodations, please 
contact the Student Disability Services Office located in B-1, Van Hoesen Hall or call 753-2066 
for an appointment.  Because many accommodations require early planning, requests for 
accommodations should be made as soon as possible. 
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Holidays: 
All students who are student teaching observe the holidays/vacations of their school placement, 
not the SUNY Cortland holidays. 
 
Texting,  Twitter, Cell phones: 
Please do not text or use cell phones during seminars.   All cell phones should be off.   If there 
is an emergency where you must leave your cell phone on, please notify me.   
 
Please do not keep your cell phones on during student teaching.  You must concentrate on 
learning and providing the best possible service to the students.  If there is an emergency and you 
must keep your cell phone on, please notify your cooperating teacher. 
 
If you have an unexpected break or a lull in your schedule during student teaching, that is not the 
time to read a novel, play “sudoko”,  text or call your friends, twitter,  play on “facebook”, 
“myspace”,  “youtube” or any other internet activity.  That is the time to read files, interview 
your cooperating teacher, look at available therapy materials and diagnostic tests, get a head start 
on the lessons or activities for the next day, work on your student teaching portfolio, read 
relevant articles, etc.  This productive action demonstrates your commitment and interest in your 
student teaching experience. 
 
 
 
 
****Legend:  INTASC:  Interstate New Teacher Assessment Consortium. LO:  Learning 
Outcomes from the SUNY Cortland Conceptual Framework. 
 
 
For those who might have to be interviewed ASHA has some thoughts for you (some of these 
points are translatable to graduate school interviews as well) -- 
 Job Hunting:  the interview:    http://www.asha.org/careers/job/jobHunting.htm
Handling a Job interview:  http://www.asha.org/careers/job/Job-Interview.htm   
 

http://www.asha.org/careers/job/jobHunting.htm
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