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Course Description: (From the SUNY Cortland catalog):  This course explores social, historical 
and philosophical issues in education. It emphasizes a critical analysis of educational reforms, 
movements and practices. 
 
 
Course Attendance Policy: Attendance involves coming to class on time and staying for the 
entire class. More than two absences, unless officially excused by the Dean’s Office or College 
policy, is considered excessive and your grade will be lowered by 1/3 of a letter (i.e., B+ to B or 
A to A-) for each additional class absence. My expectation is that you will not miss class unless 
there is a serious problem. If you find that you must miss class, it is your responsibility to submit 
any work that is due on time and to find out what you missed.  A pattern of tardiness will also 
result in a lowered grade. Being late to class three times will equal one absence. 
 
 
Course Objectives: In this course, students will assess critically the effects fundamental global 
economic, political, and social changes of the past half century have had on education in the 
United States. Students will merge theory with practical matters such as how issues such as race, 
gender, and class affect classroom practice and the educational experiences of students, 
encouraging students to reflect critically upon teacher professionalism, classroom pedagogy, and 
diversity issues in education. Throughout the course, and in light of recent education reform in 



the United States and elsewhere, students will develop the capacity to make a critical assessment 
of the extent to which, as Basil Bernstein famously asked, education can compensate for society. 
 
Most of our meetings will consist of two “streams.” 60-75 minutes of each session will typically 
be devoted to a student-lead discussion of a reading assignment from one of the three main 
course texts listed below. In addition, I will use 60-75 minutes of each session to review key 
concepts based on the articles assigned in the class schedule below. As the course proceeds 
through the semester, it is hoped that students will seek to incorporate these key concepts into 
their presentations.   
 
 
Evaluation of Student Performance  
 
Essays: (40 percent of final grade; 20 percent for each essay) Two major essay topics, designed 
around a common theme to allow students to critically assess competing theoretical positions on 
current educational issues in light of their own classroom experiences, will be provided for the 
course. Reflecting the writing intensive nature of the course, the second essay will require 
significant revision of the first in addition to the inclusion of new material. Essay topics and due 
dates are to follow.  
 
Prior to the submission of each essay, students are required to schedule and attend a meeting 
with a peer/writing fellow. Students must provide the peer/writing fellow with a complete first 
draft at least 48 hours prior to their scheduled meeting. The meeting and submission of a draft 
count for 10 percent of the students’ grade on each essay. Peers/writing fellows read and respond 
to drafts according to the assessment rubric for essays provided with this syllabus as well as the 
professor’s instructions. Peers/writing fellows do not grade papers. Through written comments 
and face-to-face conferences, they help students focus, develop and organize their writing. They 
are attentive readers who offer students advice for revising a paper before it is handed in to the 
professor for a grade. (CF Knowledge Base, Professional Commitments, Diversity, Assessment, 
Technology)     
 
Discussion/presentation: (15 percent of final grade) Each student (often in a group) will lead a 
discussion for an assigned reading from a course text. As discussion/presentation leaders, each 
group must post at least three discussion questions under the “discussions” section of our class 
page on myreddragon by noon on the Monday preceding their presentation. Failure to post 
questions on time will lead to a reduction of one letter grade on the presentation. These questions 
will guide our review of key controversies and concepts in the week’s reading. Discussion 
questions should help us talk about the main points of the readings. They should be open-ended 
and thoughtful. Questions like “How did Coleman define social capital?” are neither and should 
be avoided. On the other hand, questions like “How does Coleman’s notion of social capital 
inform or constrain our understanding of social inequalities in educational attainment?” may 
provoke some interesting discussion. Each student in the group will receive the same grade on 
the presentation based on feedback provided by their classmates. By giving more power over to 
the students, we are better able to get at issues that you deem important and to apply them to 
your own experiences and careers.  
 



Guidelines for discussants/presenters: This is not set in stone, but generally successful 
discussions/presentations consist of three parts:  A presentation, an activity, and a discussion. All 
discussions/presentations do not necessarily have to all three parts, nor is it necessary that the 
discussions/presentations be divided into equal thirds.   
 

1. Presentation:  You don’t have to cover all of the material. People don’t need to be told 
what they’ve just read. The most important thing is that you provide us with your 
analysis (as opposed to summary) of the material. In particular, I am interested in seeing 
how you draw connections between the readings for a particular day and themes we have 
covered this year. Analysis is good. The questions you could address include: What are 
some reasons that this situation exists? Who wins? Who loses? What are the implications 
for education? What are the implications for our practice as teachers? What are some 
things we can do to improve the situation? We will ask questions like these over and over 
again. You can draw on things you have learned in this class, or bring in perspectives 
from other sources as well. Challenging people is a good idea here. Try to think 
systemically - it is up to you to get people to think about these questions, not necessarily 
to answer them all. 
 
You may choose to use PowerPoint or any other technology in the classroom.  
PowerPoint can be great for enhancing your presentation but bear in mind the following 
guidelines: Keep your information on each page concise. Do not read from the 
PowerPoint.  
 
Video clips. Short (5-10 minute) clips of videos from movies, TV, instructional DVDs, 
etc., can be very useful for illustrating a point or idea.   

 
2.   Activity: This is where you can get creative. The idea is to get your fellow students to 

examine and think about the key issues raised by the reading. Breaking people into 
smaller groups and giving them questions to collectively answer is a tried-and-true 
methodology. Some presenters have brought in samples of teaching materials for us to 
consider. Free-writing is a good exercise. Some students have recreated scenes and 
actions that take place in some of the reading material.   

 
3.   Discussion: The idea is to get as many people as possible involved. There is a natural 

tendency in groups of our size for just a few (often male) people to talk. The idea is to get 
everybody talking. The discussion questions that you post on myreddragon should assist 
you here.   

 
In General: 
 

1.   Be positive. Opening up with negative remarks or an apology for lack of preparation just 
turns people off and tends to cut off conversation. 

 
2.   Practice if you get a chance. I know this isn't always possible, but timing is definitely 

something that affects the flow of the class 
 



3.  Don't be afraid to call on people in order to get them to participate. After all, 
participation is an integral part of this class, and you may reasonably expect your 
classmates to be prepared for your presentation (and vice versa...). 

 
4.   Try to think of the instructor as just another member of the class. Make your presentation 

to everybody, and not just to me. Your goal is to get the class to participate.   
 
How you will be graded: 
 
I will use student feedback along with my own observations to determine your grade. I will be 
looking for: Level of preparation, quality of discussion questions posed, level/quality of student 
response, and informational accuracy. This means that everybody needs to help everybody else 
out by being prepared and participating. 
 
Guidelines for participants: 
 

1.   Listen to the introduction and consider the questions and issues raised. 
 

2.   Discuss the issues raised, keeping to the readings. Try to: 
a.  Analyze the readings to gain a deeper understanding of difficult concepts, examples, 
the author's position, and the author's arguments 
b.  Criticize the readings, articulating and defending personal opinions about the 
adequacy of the author's presentation and arguments 
c.  Connect issues you have analyzed and criticized to material of previous assignments 
in order to discern broader themes, similar concepts, and comparable or contrasting 
opinions. 

 
3.   Take notes on ideas, opinions and points that deepen your understanding, or that you find 

helpful. Pay particular attention to opinions that are different from your own, examples 
that you find helpful, and arguments that you find interesting or worthy of further debate. 
This may be helpful in your own contributions to class discussions, or as ideas in 
upcoming papers. (CF Knowledge Base, Professional Commitments, Diversity, 
Assessment, Technology)     

 
Responses to discussion questions: (15 percent of final grade) Before we meet as a class each 
week, you will be required to post short (3 sentence minimum) answers to three of the discussion 
questions posted by that week’s student presenters under “discussions” on our myreddragon class 
page. (CF Knowledge Base, Professional Commitments, Diversity, Assessment, Technology)     
 
Reaction papers: (25 percent of final grade) Each session will require a reaction paper based on 
the article(s) – not the text - assigned for each class. They should be between one and a half to 
two pages typed and double spaced. 
 
The following guidelines for reaction papers are taken directly from The Exceptional Teacher: 
Transforming Traditional Teaching through Thoughtful Practice, E. Aaronsohn (2003) San 
Francisco: Jossey-Bass, pp. 250-253. 



 
Reaction papers are different from other writing. They are intended to allow you to become a 
more active reader. They capture your own thoughts as you read, encouraging you to explore 
your own insights into the reading. A reaction paper invites you to ask the questions that take you 
deeper into the text. Reaction papers will also provide you with ideas and questions that you can 
bring up in class. 
 
What a reaction paper isn’t: It is not a traditional summary or “book report” of the reading. It is 
not note taking on “important facts” for a test. It is not simply agreeing or disagreeing with 
certain points the authors make. But this is not about censoring your reactions. If the writer’s 
viewpoint makes you feel uncomfortable, say that, and say exactly why! You’re not in debate 
with the author, not out to win or defend your position; you are in the process of figuring out 
what you think why you think that way. Being in collision over ways of seeing is a good way to 
examine that. Be open – not to swallowing whole whatever you read but to rethinking 
assumptions. 
 
What a reaction paper is: A reaction paper is the written word of a personal engagement with 
the text, of having really listened to both someone else and yourself. A reaction paper starts from 
thinking about what you already know about what the writer is talking about, from your own 
personal direct experiences with learning and teaching, in and out of school. It is a way to 
discover what you think. 
 
To do these writings, it is necessary that you use the word “I.” Do not distance yourself from 
these readings. You don’t need to worry about saying something intelligent in these papers; you 
do need to let yourself be passionate, reflective, and thoughtful. Carefully reading the text is 
necessary (which means skimming is not enough) so that what comes through in the paper is 
your personal experience of reading the text. 
 
Step-by-step process for a reaction paper: This exercise is designed to help you become a more 
active reader. Take the following steps to do active reading: 
 

1.   Using the article or book that you have been assigned, start reading and right away start 
talking back on paper. Write directly on the pages of the article or book. Underline. Your 
job is to engage with the reading. This process is called “annotating.” Allow yourself to 
have a conversation with the writer, to whom you’re listening carefully. See what the 
author is saying, trace interesting patterns, and find connections with what you already 
know or think you know. 

 
Don’t rush to finish the text. Listen carefully to your own reactions as you read. Don’t 
brush them aside, but take time to hear them, record them, and especially take time to sort 
out and record where they might be coming from. This is the stuff that will be uniquely 
your response to the text, because no one else has lived your life. Go back and forth 
between the text and your own remembering, reflecting, wondering, and so forth, 
including whatever else you are reading and experiencing in this course or any other.  

 



2.   While you’re doing all that work in your head, write comments in the margins, make 
connections in the margins, write questions in the margins. Makes notes in the margin 
about what you don’t understand, about what confuses you, and about things you need 
more information about. Keep some sort of record of compelling passages from the text 
that you think you will want to return to. All of that is annotating. 

 
3.   After you finish reading, go back through the text and make an outline of the key points, 

comments, quotes, questions, concerns, etc. that you wrote about in the margin. This 
outline will be the beginning of your reaction paper. 

 
4.   Go back and skim your own margin notes and your understandings, trying to be sure you 

really understood what the writer meant and that you can tell the difference from the 
writer’s voice and your own. 

 
5.   Capture your notes of the “conversation” on paper, in no particular form. At the same 

time revise your list of questions you developed while annotating to take account of the 
ones the text answered for you. Now think through and ask more completely those 
questions you are still puzzling about. Those questions will form a substantial part of the 
group conversation when we discuss the text in the next class session. They can be 
written up separately from the paper itself, or included in it, but they should not be all 
that the paper does. 

 
6.   In writing the paper, shape and develop the notes you’ve taken. Your thinking is what 

we’re after here, with lots of specifics both from the text and from you own experience. 
As you write, let yourself discover where the new ideas have taken you. Remember, this 
is a new way of writing. It’s not your job to prove anything or sum up anything, but to 
figure out what you think about some possible new ideas and why you might think that 
way. (CF Knowledge Base, Professional Commitments, Diversity, Assessment, 
Technology)     

 
Participation: (5 percent of final grade) Students are expected to participate in class regularly. 
The class participation mark is comprised of several components: demeanor, attitude, quality and 
frequency of feedback prepared for colleagues, and overall disposition in class. Your active 
participation will be most helpful to your classmates during their presentations. (CF Knowledge 
Base, Professional Commitments, Diversity, Assessment)     
 
 
FINAL GRADE ASSIGNMENT, BASED ON POINTS, IS DETERMINED AS FOLLOWS: 
 
A+: 97-100           A:  94-96              A-:  90-93                 B+:  87-89          B:  83-86  
B-:  80-82             C+:  77-79             C:  73-76                   C-:  70-72           D+:  67-69  
D:  63-66              D-:  60-62              F:  59 and below 
 
 
 
 



 
Assessment Rubric for Participation 

 Incomplete/ 
Unacceptable 

Unsatisfactory/ 
Unacceptable 

Satisfactory/ 
Acceptable 

Excellent/ 
Target 

Active 
Participation 

No unsolicited 
participation in class 
or small groups. 
Resistance to 
solicited 
participation. 

Minimal participation in 
class and in small groups. 
Participate only when 
solicited. 
No questions asked. 

Unsolicited 
participation in small 
group and class 
discussion.  
Asks questions. 

Active, 
unsolicited 
participation in 
class and group 
discussions. 
Demonstrates 
leadership. 

Quality 
Participation 

No participation or 
participation that is 
not related to 
texts/topic. 
Offers non-
constructive 
criticism. 

Participation does not 
respond to other students, 
professor, or topic; reveals 
lack of preparation. 
 

Participation is clear 
and is relevant to topic 
and the flow of 
discussion. 
Demonstrates 
understanding/ 
Reflection. 

Satisfactory and 
shows 
insight/interest 
and develops 
discussion. 
Inspires others. 

Professional/ 
Moral 
Etiquette 

Disrespect for other 
students or professor 
(e.g., head on desk, 
disrupting 
discussion). 

Passive/apathetic 
disposition. 
Responds to conflict/ 
disagreement with 
aggression or resentment. 

Responds to conflict/ 
disagreement 
constructively and 
with respect. 
Appears focused. 

Offers 
constructive 
suggestions. 
Energetic 
participation. 

Assessment Rubric for Essays 
 F D C B A 

 0-7 8-9 10-11 12-13 14-15 
The essay 
presents a 
thesis that is 
clear and 
shows 
original 
thought. All 
supporting 
details relate 
effectively to 
the thesis and 
effectively 
outline the 
argument that 
the essay will 
follow. 

Thesis The essay has 
no thesis or 
overall 
controlling 
idea. 

The thesis is 
vague, not stated 
clearly, or 
cannot be 
supported. 
 

The essay 
presents a 
discernable 
thesis, but 
multiple 
sentences 
wander away 
from it. 

The essay 
presents a thesis 
that is clear, 
specific, and 
could be 
disagreed with, 
although 
occasional 
sentences or 
passages may 
not be tightly 
connected to 
the thesis. 

 0-7 8-9 10-11 12-13 14-15 
Organization and 
Coherence 

The essay has 
no discernible 
logical 
structure; it 
reads like a 
collection of 
random 
paragraphs on 
the topic. 

While the essay 
as a whole may 
have a 
discernible 
logical structure, 
connections 
between and 
within 
paragraphs are 
frequently 
unclear. 

While the essay 
as a whole may 
have a 
discernible 
logical 
structure, 
connections 
between 
paragraphs are 
frequently 
unclear. 

Connections 
within and 
between 
paragraphs are 
generally 
logical, clear, 
and well 
thought out, 
although there 
are occasional 
lapses. 

Connections 
both within 
and between 
paragraphs 
are 
consistently 
logical, clear, 
and well 
thought out. 



 0-7 8-9 10-11 12-13 14-15 
Evidence/support for 
claims/points 

The essay 
contains no 
textual 
references, 
examples or 
citations of 
other research 
to support 
points. 

The essay 
contains 
unsupported or 
weakly 
supported points; 
support offered 
does not relate to 
point. 

Points in essay 
are supported 
with evidence, 
but it is vague 
or entirely 
personal. 

Points in essay 
are generally 
well supported 
with evidence, 
but a few 
examples may 
be vague or 
somewhat less 
appropriate. 

Each point in 
essay is 
supported by 
clearly 
relevant 
citations 
and/or 
examples. 

 0-7 8-9 10-11 12-13 14-15 
Analysis/interpretation Essay makes 

no references 
to outside 
sources or 
references are 
mistaken. 

The essay makes 
minimal 
reference to 
outside sources, 
offers 
summary 
without 
interpretation or 
analysis; 
over-reliance on 
quotes. 

The essay 
makes reference 
to a sufficient 
range of outside 
sources, but 
analysis and 
interpretations 
are 
underdeveloped
. 

Interpretation 
and analysis of 
outside sources 
is clear, 
accurate, and 
developed and 
discussed in 
writer’s own 
terms. 

Interpretation
s and analysis 
of outside 
sources is 
proficient 
and offers  
insight and 
critique hat is 
original and 
presented in 
the writers’ 
own terms. 

 0-7 8-9 10-11 12-13 14-15 
Content The essay 

offers a 
cursory 
response to the 
topic.  Central 
points and 
information 
are mistaken 
or missing 
from its 
argument. 
 

The essay offers 
minimal 
coverage of 
relevant points. 
It ignores some 
central or 
relevant points; 
lacks depth. The 
body of the 
essay is mainly a 
summary of 
others’ 
arguments. 

The essay 
addresses a 
wide range of 
relevant points 
but does not 
develop them in 
depth; spends 
too much time 
merely 
summarizing 
the evidence. 
 

The essay 
addresses a 
wide range of 
relevant points 
and provides 
sufficient depth 
of explanation. 

The essay 
addresses a 
wide range of 
relevant 
points, 
provides 
sufficient 
depth of 
explanation , 
and offers 
original 
insight, 
analysis, and 
critique. 

 0-1 2 3 4 5 
Clarity of expression Sentences are 

difficult to 
comprehend;  
consistent 
misuse of 
words. 

The essay 
contains vague 
and imprecise 
language, 
awkward 
sentences and 
expressions; 
sentences are not 
logically 
connected. 

The essay reads 
clearly overall, 
though 
occasional 
sentences are 
vague or 
imprecise. 

The essay reads 
clearly. Each 
sentence is 
clear and 
precise and 
connects 
logically to 
those before it. 

The essay is 
proficient, 
clear, and 
develops 
fluidly, 
logically and 
convincingly. 



 
 0-1 2 3 4 5 
Grammar and 
mechanics 

The essay 
contains 
frequent errors 
in grammar 
and 
mechanics, 
many of them 
serious enough 
to obscure the 
writer’s 
meaning. 

The essay 
contains 
numerous errors 
in grammar and 
mechanics, 
which often 
detract from the 
writer’s 
meaning. 

The essay 
contains several 
errors in 
grammar and 
mechanics that 
are serious 
enough to 
detract from the 
paper’s 
meaning and 
overall 
effectiveness. 

The essay 
contains errors 
in grammar and 
mechanics, but 
the errors do 
not detract 
significantly 
from the 
meaning and 
overall 
effectiveness. 

The essay 
contains few 
or no errors 
in grammar 
and 
mechanics. 

 0-1 2 3 4 5 
APA style citations 
and references 

The essay fails 
to include 
citations and 
references. 

Citations and 
references in the 
essay stray 
widely from 
APA format. 

The essay 
includes APA 
style citations 
and references 
but they contain 
consistent or 
major errors. 

The essay 
includes APA 
style citations 
and references 
but they contain 
minor errors. 

The essay 
includes 
complete 
APA style 
citations and 
references. 

 0-5 6 7 8 9-10 
Meeting with 
peer/writing fellow 

Failure to 
contact peer/ 
writing fellow. 

Failure to meet 
with or present 
peer/writing 
fellow with 
draft. 

Meet with 
peer/writing 
fellow but fail 
to provide with 
any draft 
material. 

Meet with 
peer/writing 
fellow and 
provide 
incomplete 
draft. 

Meet with 
peer/writing 
fellow and 
provide 
complete 
draft. 

 
 
 
Course Schedule and Activities 
 

I. Introduction 
1. September 1 – Introduction and course goals  
 
2. September 8 – What are the foundations of education?  
Read: “The role of social foundations in preparing teachers for culturally relevant 

practice,” Ann Marie Ryan. Posted in the “course readings” folder on our 
myreddragon class page. 

Read: Inside Mrs. B.'s classroom, chapters 1-11. 
Write: Reaction paper to “The role of social foundations in preparing teachers for 

culturally relevant practice.” You may also draw connections between the article 
and Inside Mrs. B.'s classroom. (CF Knowledge Base, Professional 
Commitments, Standards, Diversity, Assessment)   

Post: Your short (3 sentence minimum) answers to three of this week’s discussion 
questions for Inside Mrs. B.'s classroom. (CF Knowledge Base, Professional 
Commitments, Technology)   

 
 



II. Theoretical approaches to education and social change 
3. September 15 – Classic texts: Consensus approaches to the relationship between 

education and society  
Read: “Education: Its nature and its role,” Emile Durkheim. Posted in the “course 

readings” folder on our myreddragon class page. 
Read: Inside Mrs. B.'s classroom, chapters 12-38. 
Write: Reaction paper to “Education: Its nature and its role.” You may also draw 

connections between the article and Inside Mrs. B.'s classroom. (CF Knowledge 
Base, Professional Commitments, Standards, Diversity)   

Post: Your short (3 sentence minimum) answers to three of this week’s discussion 
questions for Inside Mrs. B.'s classroom. (CF Knowledge Base, Professional 
Commitments, Technology)   

 
4. September 22 – Classic texts: Conflict approaches to the relationship between 

education and society  
Read: “Bourgeois and Proletarians,” Karl Marx and Frederick Engels. Posted in the 

“course readings” folder on our myreddragon class page. 
Read: “Prologue: The correspondence principle,” Samuel Bowles and Herbert Gintis. 

Posted in the “course readings” folder on our myreddragon class page. 
Read: Inside Mrs. B.'s classroom, chapters 39-postscript. 
Write: Reaction paper to “Bourgeoisie and Proletarians” and “Prologue: The 

correspondence principle.” You may also draw connections between the article 
and The shame of the nation or Inside Mrs. B.'s classroom. (CF Knowledge Base, 
Professional Commitments, Standards, Diversity)   

Post: Your short (3 sentence minimum) answers to three of this week’s discussion 
questions for Inside Mrs. B.'s classroom. (CF Knowledge Base, Professional 
Commitments, Technology)   

 
5. September 29 – Contemporary theories of education and social change 
Read: “The forms of capital,” Pierre Bourdieu. Posted in the “course readings” folder on 

our myreddragon class page. 
Read: The shame of the nation, Introduction-Chapter 2. 
Write: Reaction paper to “The forms of capital.” You may also draw connections 

between the article and The shame of the nation or Inside Mrs. B.'s classroom. 
(CF Knowledge Base, Professional Commitments, Standards, Diversity)   

Post: Your short (3 sentence minimum) answers to three of this week’s discussion 
questions for The shame of the nation. 

 
 

III. Practical applications of theory in the classroom and beyond 
6. October 6 – Relationships between families and schools 
Read: “From social ties to social capital: Class differences in the relations between 

schools and parent networks,” Erin McNamara Horvat, Elliot B. Weininger, and 
Annette Lareau. Handout. 

Read: The shame of the nation, Chapters 3-4 



Write: Reaction paper to “From social ties to social capital: Class differences in the 
relations between schools and parent networks.” You may also draw connections 
between the article and The shame of the nation or Inside Mrs. B.'s classroom. 
(CF Knowledge Base, Professional Commitments, Standards, Diversity) 

Post: Your short (3 sentence minimum) answers to three of this week’s discussion 
questions for The shame of the nation. (CF Knowledge Base, Professional 
Commitments, Technology)   

 
7. October 13 – Relationships between teachers and students: Part I  
Read: “Race and the schooling of Black Americans,” Claude Steele. Posted in the 

“course readings” folder on our myreddragon class page. 
Read: The shame of the nation, Chapters 5-6.  
Write: Reaction paper to “Race and the schooling of Black Americans.” You may also 

draw connections between the article and The shame of the nation or Inside Mrs. 
B.'s classroom. (CF Knowledge Base, Professional Commitments, Standards, 
Diversity) 

Post: Your short (3 sentence minimum) answers to three of this week’s discussion 
questions for The shame of the nation. (CF Knowledge Base, Professional 
Commitments, Technology)   

 
8. October 20 – Meetings with peers/Writing Fellows 
Read: The shame of the nation, Chapters 7-8  
Post: Your short (3 sentence minimum) answers to three of this week’s discussion 

questions for The shame of the nation. (CF Knowledge Base, Professional 
Commitments, Technology)   

 
9. October 27 – Relationships between students  
Read: “‘Fitting in’ and ‘joining in’: Social relations and social integration,” Tess Ridge. 

Handout.  
Read: The shame of the nation, Chapters 9-10 
Write: Reaction paper to “‘Fitting in’ and ‘joining in’: Social relations and social 

integration.” You may also draw connections between the article and The shame 
of the nation or Inside Mrs. B.'s classroom. (CF Knowledge Base, Professional 
Commitments, Standards, Diversity) 

Post: Your short (3 sentence minimum) answers to three of this week’s discussion 
questions for The shame of the nation. (CF Knowledge Base, Professional 
Commitments, Technology)   

 
10. November 3 – Relationships between teachers and students: Part II 
Read: “Multiculturalism’s five dimensions,” James Banks. Posted in the “course 

readings” folder on our myreddragon class page. 
Read: The shame of the nation, Chapter 11-Epilogue  
Write: Reaction paper to “Multiculturalism’s five dimensions.” You may also draw 

connections between the article and The shame of the nation or Inside Mrs. B.'s 
classroom. (CF Knowledge Base, Professional Commitments, Standards, 
Diversity) 



Post: Your short (3 sentence minimum) answers to three of this week’s discussion 
questions for The shame of the nation. (CF Knowledge Base, Professional 
Commitments, Technology)   

 
11. November 10 – Relationships between teachers and students: Part III 
Read: “Social capital, cultural capital, and caring teachers: The perspectives of street-

savvy students and a magic teacher.” L.J. Dance. Handout. 
Read: Learning to teach for social justice, Part I (chapters 1-5) 
Write: Reaction paper to “Social capital, cultural capital, and caring teachers: The 

perspectives of street-savvy students and a magic teacher.” You may also draw 
connections between the article and The shame of the nation, Inside Mrs. B.'s 
classroom, or Learning to teach for social justice. (CF Knowledge Base, 
Professional Commitments, Standards, Diversity) 

Post: Your short (3 sentence minimum) answers to three of this week’s discussion 
questions for Learning to teach for social justice. (CF Knowledge Base, 
Professional Commitments, Technology)   

 
 

IV.     Trends in educational reform 
12. November 17 – The politics of educational reform 
Read: “The limits of managerialist school reform: The case of target-setting in England 

and the USA,” Martin Thrupp and David Hursh. Handout. 
Read: Learning to teach for social justice, Part II (chapters 6-11) 
Write: Reaction paper to “The limits of managerialist school reform: The case of target-

setting in England and the USA.” You may also draw connections between the 
article and The shame of the nation, Inside Mrs. B.'s classroom, or Learning to 
teach for social justice. (CF Knowledge Base, Professional Commitments, 
Standards, Diversity, Assessment) 

Post: Your short (3 sentence minimum) answers to three of this week’s discussion 
questions for Learning to teach for social justice. (CF Knowledge Base, 
Professional Commitments, Technology)   

 
13. November 24 – No class: Thanksgiving break  

 
14. December 1 – Educational triage 
Read: “Rationing education in an era of accountability,” Jennifer Jennings. Posted in the 

“course readings” folder on our myreddragon class page. 
Read: Learning to teach for social justice, Part III (chapters 12-16) 
Write: Reaction paper to “Rationing education in an era of accountability.” You may also 

draw connections between the article and The shame of the nation, Inside Mrs. 
B.'s classroom, or Learning to teach for social justice. (CF Knowledge Base, 
Professional Commitments, Standards, Diversity, Assessment) 

Post: Your short (3 sentence minimum) answers to three of this week’s discussion 
questions for Learning to teach for social justice. (CF Knowledge Base, 
Professional Commitments, Technology)   

 



 
V. Conclusions 

15. December 8 – Course reflections 
Read: Learning to teach for social justice, Part IV (chapters 17, 18, 20, 21, and 22) 
Post: Your short (3 sentence minimum) answers to three of this week’s discussion 

questions for Learning to teach for social justice. (CF Knowledge Base, 
Professional Commitments, Technology)   

 
 
Disability Statement:  SUNY Cortland is committed to upholding and maintaining all aspects of 
the federal Americans with Disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation 
Act of 1973.  If you are a student with a disability and wish to request accommodations, please 
contact the Student Disability Services Office located in B-1, Van Hoesen Hall or call 753-2066 
for an appointment.  Because many accommodations require early planning, requests for 
accommodations should be made as soon as possible. 
 
 
Academic Integrity Statement:  “Students in this course are expected to abide by the guidelines 
on academic dishonesty that are found in chapter 340 of the SUNY Cortland College Handbook 
(http://www.cortland.edu/president/handbook.pdf).  As stated in these guidelines, any instance of 
plagiarism, cheating on examinations or other forms of academic dishonesty will be punished, 
most likely by the receipt of a failing grade for this course and possible dismissal from the 
College.  The primary means for enforcing the course’s policy on academic dishonesty will be a 
Web-based plagiarism detection service to which you will be required to submit all of the papers 
you write for this course. 
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