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Course Information 
Credit Hours: 3       Semester/Year: Spring 2011 
Mondays & Wednesdays 3:00 – 4:15     Location: Moffett 2127 
 
Professor Information  

Dr. Donna M. Videto, CHES, Professor of Health, 109 Moffett Center, ext. 4205, 
e-mail: donna.videto@cortland.edu 
Office Hours – Tuesdays & Thursdays 9:30-11:30 pm; Wednesdays 11:00 -12 noon. 
Lab Assistant:  Ms. Aimee Greeley; Miller B16; ext. 4256; Aimee.Greeley@cortland.edu 

  
 Texts/Bibliographic Material Required (All required materials will be needed before the end of 
the first week of classes):   

Meeks, L., Heit, P., & Page, R. (2011).  Comprehensive School Health Education: Totally 
Awesome Strategies for Teaching Health (7th ed.).  McGraw Hill.   

One year discounted subscription to healthteacher.com (online K-12 health education 
curriculum) (available for $15.00 at the following site:  
http://www.healthteacher.com/registration2/student_login.asp?REFERRER=SUNYPQ405). 

Joint Committee on National Health Education Standards.  (2007).  National Health Education 
Standards: Achieving Health Literacy (2nd ed.).  American Cancer Society. 

The University of the State of New York, State Education Department.  (2005).  A Guidance 
Document For Achieving the New York State Standards In Health Education.  Albany: NY, New York 
State Education Department (available online at 
http://www.p12.nysed.gov/sss/schoolhealth/schoolhealtheducation/GuidanceDocumentFinal1105.pdf) 
or at the bookstore 
 
Documents for Class Discussions & Professional Portfolio:   
 CDC HECAT (available at CDC online at http://www.cdc.gov/HealthyYouth/hecat/ 

Health Education Code of Ethics (available at the NCHEC, Inc. website at 
http://www.nchec.org/credentialing/ethics/) 
 Responsibilities and Competencies of Health Educations (available at the NCHEC, Inc. 
website online at 
 http://www.nchec.org/credentialing/responsibilities/) 
 The University of the State of New York, State Education Department.  (1996).  Learning 
Standards for Health, Physical Education and Family and Consumer Sciences.  Albany: NY, New 
York State Education Department (available online at 
http://www.p12.nysed.gov/sss/schoolhealth/schoolhealtheducation/healthPEFACSLearningStandards
.pdf) 

Glanz, K., & Rimer, B (2005). Theory at a Glance: A Guide for Health Promotion Practice (2nd 
ed.)available online at http://www.cancer.gov/PDF/481f5d53-63df-41bc-bfaf-
5aa48ee1da4d/TAAG3.pdf 

Welle, H.W., Russell, R.D., & Kittleson, M.J. (1995).  Philosophical trends in health education: 
Implications for the 21st century.  Journal of Health Education, 26(6).  326-332. 
 
 
Resource Bibliography: 

AAHE (1997). A Compilation of Articles from the Journal of Health Education: AAHE Scholar 
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Addresses 1981-1995. Reston: VA, American Alliance for Health, Physical Education, Recreation and 
Dance. 

Anspaugh, D. J.  & Ezell, G. (2001). Teaching Today’s Health (6th ed.).  San Francisco: CA. 
Benjamin Cummings. 

CCSSO-SCASS, Health Education Project (1998).  Assessing Health Literacy: Assessment 
Framework.  Santa Cruz: CA, Toucan Ed Publications.   

Marx, E., & Wooley, S. F. (1998).  Health is Academic: A Guide to Coordinated School Health 
Programs.  New York: New York, Teachers College Press. 

Pealer, L. N. (2000).  HealthTeacher.com: An Online K-12 Health Education Curriculum.  
Journal of School Health, 70(6), 244-246. 

Pelletier, C. M. (2000). Strategies for Successful Student Teaching: A Comprehensive Guide.  
Needham Heights, MA. Allyn & Bacon. 

Telljohann, S. K., Symons, C. W.,  & Pateman, B. (2009).  Health Education: Elementary and 
Middle School Applications.  McGraw-Hill. 

Seffrin, J. (1994). America’s interest in comprehensive school health education. Journal of 
School Health, 64(6). 397-399. 

Serra Goethals, M., & Howard, R. A. (2000).Student Teaching A Process Approach to 
Reflective Practice: A Guide for Student, Intern, and Beginning Teachers. Upper Saddle River: NJ, 
Prentice-Hall. 
 Welle, H.W., Russell, R.D., & Kittleson, M.J. (1995).  Philosophical trends in health education: 
Implications for the 21st century.  Journal of Health Education, 26(6).  326-332. 
 
Course Description A study of the history and philosophy of health education will be conducted 
along with an examination of the current trends and movements in health and in education.  Theories 
and principles underlying the practice of health education will be examined along with an in-depth 
examination of national and state health education curricula.  (Health Education majors only.) (3 sem. 
hr.) 
 
Course Attendance Policy 

You are expected to attend class and to actively participate in class discussion and activities.  
Anything beyond the equivalent of two full absences (or repeated tardiness), and/or unsatisfactory 
work, will affect your academic standing in this course. 

 
Link to Cortland’s Conceptual Framework 
The course objectives for Methods and Materials I contribute to and support the College’s 
“Conceptual Framework for the Teacher Education Program” from a number of different perspectives.  
Much of the course examines issues associated with personal responsibility through a review of 
curriculum and classroom instruction that focuses on issues related to effective health education.  
Along with a review of ethical issues associated with teaching health education.  An aspect of the 
course entails promoting social justice in health education programs and in classrooms where the 
health educator might work.  Professional and state standards are utilized as a guide throughout 
the entire course and students are encouraged to become skilled at using technology in preparing 
their learning experiences.  Authentic assessment experiences of the students and for their future 
students are provided throughout the course.  Because the course has a professional preparation 
focus for educators, emphasis is placed on broadening the knowledge base of the students and 
nurturing their professional commitment. 
 
Course Objectives: This course is designed to provide the preservice health education teacher with 
the ability to: 
1) interpret the influence of educational trends on health education in the schools (IC1,2; VC2; 

VIIB1). 
2) identify strategies for working with a diverse classroom of students with differing learning styles 



and needs (IA1; IIC2,3; IIIA1,2; IIIC1,2; IIID3;VID2,3).    
3) identify approaches for working with students with disabilities and special needs 

(IIB2,3;IIIC1;IIID3). 
4)  describe the goals and philosophies of health education (IC1,2). 
5) discuss the evolution and historical trends of health education in the United States) 

(IC2;VIIA1,2:VIIB1). 
6) explain how selected theories and models of behavior change (e.g., Social Cognitive Theory,  

Health Belief Model, etc.) apply to health education interventions(IB3;IC1,2;VIIA2). 
7) discuss the coordinated school health program and its impact on the health status of the school-

aged child(IB1,2,3;IC2;VB2;VC1,2). 
8) critically examine and evaluate the activities of a school health education classroom (IIIC2,3; 

IIID2). 
9) identify necessary conditions for an effective health education classroom (IIB1,2; IIC1,2). 
10) identify strategies for developing positive relationships between the health 

education program and the school, parents, families and the community (IIA1,2,3; VB1,3; VC3; 
VIC1,2; VID1; VIIB2). 

11) explain the responsibilities and competencies of a health education specialist and how they apply 
      to the health education classroom (IIC1;VIIA3). 
12) identify national health education curricula and discuss key features necessary for effective 
     education (IIB1; IVB1; IVD1). 
13) produce learning experiences (performance indicators & tasks) consistent with the expectations 
identified in the state and national standards for health education (IA1,2; IB3; IC1,2; IID1,2,3,4; IIIB2; 
IIID1; IVA1). 
14)  use technology to locate materials for developing learning experiences (VIA1,2; VIID1). 
   
Evaluation of Student Performance: 
1. Participation & daily class preparation – 20% 
2. Professional Portfolio – 10% 
3. National Curriculum Review (group project) – 10% 
4. Internet Lesson Plan Critiques & Comparison – 10% 
5. Skill Development Experience Plan (15) & Presentation (10)– 25% 
6. Quizzes – 2 for 10% of grade (5% each)  
7. Final Exam – 15% 
 
Grading System:   
 A+  100-97  B+  89-87  C+  79-77  D+  69-67 

A     96-93  B    86-83  C    76-73  D    66-63 
A-    92-90  B-   82-80  C-   72-70  D-   62-60   59 and lower = E 

 
Assignment Details:  
1)  Participation & daily class preparation (20% of grade):   

Students are expected to participate in class discussions and activities along with providing 
equal/fair support to group tasks and projects.  In order to be viewed as participating it is expected 
that students will come to class prepared with an understanding of the outside readings, having 
completed weekly homework assignments, and having completed a fair share of group work.   

It is expected that each student will review elearning room materials and powerpoints before 
class; take notes during lectures; highlight readings when appropriate; prepare professional portfolio 
based on the readings and professional literature recommended; and will ask and answer questions 
during class discussions.  Students are also expected to attend class on a regular basis, arrive to 
class on time, visit the professor during office hours as needed, and be well prepared for lectures and 
lab work.  Professional attire will be required for class (professional casual for lecture, professional for 
lab presentations).      



2)  Professional Portfolio (10% of grade): 
 School health documents, articles, and papers will be discussed and addressed in lecture or lab 
throughout the course of the semester.  You will need to develop (and bring to class for each session) 
a professional portfolio that includes those items recommended for reading and/or identified for your 
use in developing class assignments.  This portfolio should reflect the outside work you have done 
(both in identifying and in reviewing) with the professional literature (papers, journal articles, research 
work, lesson plans are all acceptable artifacts for inclusion in your portfolio).  A grade of target (9-10 
points), acceptable (7-8 points), or unacceptable (6 points and below) will be assigned to each 
portfolio.   (IC1,2; VC2; VIIB1). (VIA1,2; VIID1). 
    
 
3) Curriculum Review (10%): 

Students will be assigned to work with a group to review a health education curriculum via 
three avenues (website, phone interviews, and supportive article or other print documentation from 
the professional literature) and provide a presentation on the curriculum being investigated.  Each 
presentation will include a powerpoint presentation overview of the curriculum, a visit to the 
curriculum website, a review of sample lessons via ELMO, and an electronic student handout for 
each student in the class highlighting those findings.   

The group will also provide an overall professional opinion of that curriculum based on the 
results of the assessment tool provided by the course instructor (this overall assessment is generally 
the final powerpoint slide of your presentation just before the references).  All materials used in the 
presentation need to be as professionally developed as possible - meaning materials need to be 
typed, grammatically correct with correct spelling, and visually appealing and appropriate to the 
students in the class (IIB1; IVB1; IVD1).   
 
4) Internet Lesson Plan Critiques and Comparison (2 critiques plus a comparison between the 
two for 10%): Each student will identify and critique two sample health education lesson or activity 
plans obtained off of the Internet (the first one must be from healthteacher.com and the second one 
from a different URL or site).     

Each “typed” critique must include a response to the following eight items: 
1) The name of the student submitting the report and the organizing unit/content area.  Identify the 

NHES skill(s) being developing in the lesson (i.e. Core Concepts, Self-Management, 
Interpersonal Communication, etc). 

2) The URL or website address where the material was obtained. 
3) The name of the site and its professional affiliation and a description of whether or not the 

material is from a reliable and reputable source (note reliable and reputable are two difference 
issues).   

4) A description of the lesson plan or resource material being critiqued with a strong focus on 
how this lesson assists in the development of the skill or skills (refer to the criteria used to 
address the skills in the NHES). 

5)  A brief description of how the lesson could be used as a starting point for a lesson in a 
discipline other than health (i.e. ELA, Math, Social Studies, Science, History, Art, etc.).  
References should be made here to the learning standards (state and national) for the other 
discipline.  Your description should include how those standards will be addressed by this 
“new” spin-off lesson or curriculum integration approach.    

6)  A complete copy of the lesson plan must be attached to the report. 
7) An assessment on the value and quality of the lesson plan or material by addressing the 

following: 
a. Is the material up-to-date and supported by the current health research?  Explain by 

making reference to at least two of the key documents or trends that drive school 
health education.    

b. Is the lesson challenging yet do-able for the intended age group? Explain. 



    c.  Would the lesson compliment content information that is needed and necessary? 
 Document this point by making reference to the appropriate HECAT Concepts, the MHP text, and the 
NYS Guidance Document functional knowledge concepts. 

d. Would the lesson be considered fun and educational?  Explain. 
8) A final rating of the materials – an overall rating (1 – 10) on the overall quality and value of the 

lesson in the development of skills (including core concepts).  Explain your rating (IA1; 
IIC2,3; IIIA1,2; IIIC1,2; IIID3; VIA1,2; VID2,3; VIID1). 

 
Items 1-8 are completed for each lesson plan critique – item 9 is only completed once as a 

comparison between the two lessons. 
 
9) Comparison:  Once you have critiqued both a lesson from healthteacher.com and a 

second lesson plan from an alternative site you need to make a comparison between the 
two sites by identifying which site you would prefer and explain why.  In your response address 
the following questions: 

1.  Does one site offer you more background or supportive material than the other (such as 
assessment rubrics, student and teacher handouts, etc.)?  Explain how they differ.   

2.  Does one site assist in providing more support for skill development than the other?  
Again, explain how they differ. 

3.  Does one site provide you with a more complete learning experience for your students 
than the other?  Explain. 

 
5) Skill Development Experience Plan (15%):  

For an assigned skill each student will develop a series of learning steps for a third or sixth grade 
class of learners to develop that skill.  Each of the step descriptions for #’s 2-6 should include an 
objective (following the ABCCC approach), complete instructions for completing the step (your 
description should be detailed enough so that a teacher could replicate the task without any additional 
guidance), and an assessment of each objective (this assessment could be informal with the 
exception of your objectives for task 4).  At least one formal assessment should be developed for the 
skill and should be addressed and included in the fifth step (i.e. a rubric or scoring guide).       

The full learning experience plan should follow (and include) the following steps:  
 

Skill Development Experience Plan 

 

Step #1: Preparation for Skill Lesson 
Instructor needs to research grade-appropriate materials for developing the skill experience for 

the learner.  State and national standards need to be utilized along with background material and 
age-appropriate sample lessons demonstrating the skill being examined. 

     
Step #2:The What and the Why of the Skill 

An introduction to the skill that addresses what the skill is and why that skill would be needed 
by the learner.  
 
Step #3: Initial Skill Demonstration  

Demonstration or modeling of the skill by the instructor using a whole class approach.  A 
review of the assessment checklist or rubric is needed. 
 
Step #4: First Skill Practice Session    

A “safe” small group work session for learner practice, feedback and some reflection on the 
skill (small group to large group).  Utilization of the rubric for peer feedback and/or self reflection is 
recommended. 



 
Step #5: Second Skill Practice Session  

Additional learner practice time for skill development with an authentic assessment 
opportunity.  The assessment rubric is used for learner evaluation of the skill demonstration. 
 
Step #6: Skill Personalization   

A review of the skill (using a whole class approach); and a personalization opportunity for each 
learner to alter the skill for use in their own “personal skill tool-box.”  
 
Reference List 

Instructor identifies at least four sound professional references (see step #1) for gaining insight 
into the skill and the entire experience (then lists them on the plan using the latest APA format). 

 
6) Presentation of the Skill Development Plan (10%): 
  Each student will present steps two and three of their skill development plan (as if they 
were presenting to a class of school-aged learners) and provide a brief overview of the remaining skill 
plan steps to the class.  Each presentation will need to include a short powerpoint presentation, use 
of the ELMO, and an electronic handout for  the students in the class (IA1,2; IB3; IC1,2; IID1,2,3,4; 
IIIB2; IIID1; IVA1; VIA1,2; VIID1).  All materials used or displayed should be professionally developed.   
 
6) Quizzes (10% of grade – 5% each) and Final Exam (15%):  

Two quizzes following a multiple-choice and short answer format, and a final exam following a 
short answer and essay format, covering the course material to include notes, discussions, texts, 
readings and outside assignments (IA1; IB1,2,3; IC1,2; IIA1,2,3; IIB1,2,3; IIC1,2,3; IIIA1,2; IIIC1,2; 
IIID3; VB1,2,3; VC1,2,3; VIC1,2; VID1,2,3; VIIA1,2,3; VIIB1,2). 
 
 
 
 

Thematic Focus for Spring 2011 

 

So you think you can teach???? 
A reality (show) based approach to professional 

development in school health education  

 



 
Lecture (Mondays)  
Lectures do not require formal attire but 
some degree of professionalism must be 
considered 

Lab (Wednesdays) 
Professional discussions require generally 
professional casual.  Presentations will 
require overall professional attire.  

1/24 Course Overview – Terminology & 
Positions 

1/26 Professional discussion on the 
position statements (D. Videto) 

1/31  Dispositions, Goals & Philosophies 
of Health Education (Chapters 1 & 2 text) 

2/2 Professional discussion on a health 
education philosophy article (D. Videto) 

2/7  Working with the Schools  
(Chapters 3 & 4 text) 

2/9 Professional discussion on the 
Responsibilities & Competencies of the 
Health Educator and the Code of Ethics  
(D. Videto) 

2/14 The Coordinated School Health 
Approach 
 

2/16 Professional discussion on the eight 
components of the CSHP (D. Videto) 

2/21 Using models of behavior change in 
the health education classroom (Theory at 
a Glance will be needed) Quiz #1 will be 
given 

2/23 Professional discussion on the theory 
or model your group was assigned to 
review  
(D. Videto & A. Greeley) 

2/28 Application of models in a school-
based environment  

3/2 Professional discussion on how to 
apply the assigned model in a health 
education school-based environment   (D. 
Videto & A. Greeley) 

3/7 Using standards to guide health 
education instruction  

3/9 Professional discussion on the 
similarities and differences between the 
NYSLS and the NHES and their use in 
health instruction (D. Videto & A. Greeley) 

Spring Break  

3/21  Essential elements of a health 
education curriculum (CDC HECAT & 
recommendations will be needed) Review 
text – section 2 – headings, subheadings 

3/23 Presentations on curriculum review of 
assigned programs/curricula (D. Videto & 
A. Greeley) 

3/28  The role of skill development in 
health education lessons (A. Greeley) 

3/30 Presentations on curriculum review of 
assigned programs/curricula (A. Greeley) 

4/4 Essential elements of the health 
education lesson and learning experience   
Quiz #2 will be given 

4/6 Professional discussion on lesson plan 
critiques & comparisons (D. Videto & A. 
Greeley) 

4/11  Planning skill-based instruction  
Portfolios for learners A-L (last name) Due 

4/13 Professional discussion on planning 
for skill-based instruction (D. Videto) 

4/18  The skill-based learning experience  
Portfolios for learners M-Z Due 

4/20 Presentation of skill development 
framework , steps 1 & 2 (D. Videto & A. 
Greeley) 

4/25  The skill-based learning experience 
& issues of implementation  
Completed Skill Plans Due for 
Presentations of 4/20 

4/27 Presentation of skill development 
framework , steps 1 & 2 (D. Videto & A. 
Greeley) 

5/2  Managing the student-centered 
classroom  
Completed Skill Plans Due for 
Presentations of 4/27 

5/4 Presentation of skill development 
framework , steps 1 & 2 (D. Videto & A. 
Greeley) 



5/9  Review for exam  
Completed Skill Plans Due for 
Presentations of 5/4 

The exam will be given during final 
exam week 

 
 
Academic Honesty: Dishonesty, plagiarism, cheating, and misrepresentation in documents by a student or 
students are extremely serious acts and will result in appropriate consequences which may include a failing 
grade for the course.  It is expected that ideas that are taken from articles, books, or electronic sources will be 
properly noted in all written work submitted.  It is important, once again, to realize that to copy or to paraphrase 
someone’s work without proper reference in plagiarism.  Please read and become familiar with the proper 
guidelines (APA) for referencing any materials used in your work.  Failure to adhere to these guidelines 
constitutes plagiarism and will be treated as such. Please refer to the Undergraduate Catalogue, the SUNY 
Cortland Student Handbook and the Code of Student Conduct and Related Policies and Practices for 
additional guidance. 
The SUNY Cortland Handbook says:   

“Students are expected to submit and present work that is their own with proper documentation and 
acknowledgement when the work of others is consulted and used.  Plagiarism can be intentional by 
deliberately presenting the work of others as one’s own, or inadvertent by accidentally omitting or erroneously 
citing sources.  Examples of plagiarism that can occur in research papers, lab reports, written reports, oral 
presentations as well as other assignments are: 

Failure to use quotation marks: sources quoted directly must be shown with quotation marks in the 
body of the project and with the appropriate citation in the references, notes or footnotes.   

Undocumented paraphrasing: sources “put into one’s own words” must have the source cited 
properly in the body of the project and in references, notes or footnotes. 

Creating false documentation: purposefully presenting wrong information in references or citations or 
manufacturing false information used in references, notes and footnotes.   

 
Students with Disabilities 
SUNY Cortland is committed to upholding and maintaining all aspects of the federal Americans with Disabilities 
Act of 1990 (ADA) and Section 504 of the Rehabilitation Act of 1973. If you are a student with a disability and 
wish to request accommodations, please contact the Office of Disability Services located in Van Hoesen Hall 
or call (607) 753-2066 for an appointment.  Any information regarding your disability will remain confidential 
and will only be divulged with your written permission.  Because many accommodations require early planning, 
requests for accommodations should be made as early as possible.  Any requests for accommodations will be 
reviewed in a timely manner to determine their appropriateness to this setting. 

 
 

 


