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  State University of New York 
College at Cortland 

Childhood/Early Childhood Department 
 

EDU 303: Fine Arts and Early Learning  
 

Course Syllabus 
 
 
Course Information    Instructor Information 
EDU 303.601, TR 8:30-9:45   Dr. Cynthia J. Benton 
Spring, 2011.  Credit Hours:  3   Office: #1207   Ph: 607-753-4631 
VH 225       Email: cynthia.benton@cortland.edu
CRN: 26127     Office Hours: W 9-11:00; 1-2:30; R 2:30-4:00    
 
Texts/ Materials Required  
 
Goldberg, M. (2005).  Integrating the arts: An approach to teaching and learning in multicultural and  

multilingual settings.  Boston: Allyn & Bacon. 
 
Benton, C. & Schillo, J., Resource Guide for Integrating Fine Arts in the Elementary Curriculum (online). 
 
Materials:  2-2.5" Binder for Arts Portfolio, construction paper, paints, colored pencils, markers, highlighters, others TBD.  
Most are supplied in class, but students may choose other media for some projects. 
      
Course Description 
 
A cross-disciplinary approach to understanding music, art, dance and drama as developmental experiences for early learners 
(infancy to middle school age), with emphasis on the contribution of the arts to learning across all disciplines. Particularly 
suited to those who work with young children, but appropriate for those interested in the development of fine arts 
understanding, expression, enjoyment and evaluation at any age.  Prerequisite: PSY 101.  (3 cr. hr.)   
 
Course Objectives 
EDU 303: Fine Arts and Early Learning, investigates the fine arts as systems of inquiry, specifically grounded in the cognitive 
processes children develop to understand aesthetics and the arts. This course is meant to develop personal artistic literacies and 
the ability to understand, appreciate, and participate in arts in light of their value in professional development and learning.  
Candidates will gain abilities and understandings of how to apply arts across the curriculum with creative, imaginative, and 
integrative teaching skills. 
 
The course is consistent with SUNY General Education requirements and the following objectives and learning standards for 
the Association for Childhood Education International (ACEI), National Association for the Education of Young Children 
(NAEYC), and the SUNY Cortland Conceptual Framework (CF): 

• Students will be able to describe the significance of art expression in historical and educational contexts, focused on 
the social and cultural frameworks in which children create and experience arts. [ACEI 2.5; Develop as professional 
and reflective practitioner. NAEYC 1a-b level II; CF 12] 

• Students will be able to describe and analyze psychological and philosophical foundations of aesthetic development in 
children, emphasizing developmental levels of understanding which delimit and intersect with comprehension of other 
disciplines, especially in the school curriculum. [ACEI 2.8; NAEYC 1a-b level II] 

• Students will describe and compare periods, styles and world views in artistic expression; through in-class discussion 
and written assignments, students demonstrate knowledge of historical, cultural and philosophical perspectives on the 
contributions of the arts and artists to societies in general, and to children’s learning in particular. [ACEI 2.8; NAEYC 
3c level III; Utilize multiple and authentic assessments. CF 9] 

• Students will design developmentally appropriate events and learning plans for a variety of children’s arts 
experiences. [ACEI 2.5; NAEYC 4b 2,5,11 level II 4c 2 level III; Utilize a variety of teaching strategies. CF 7] 

• Students will demonstrate an understanding of the capacity for art expression to make profound differences in the 
motivation to learn [ACEI 2.5; NAEYC 4d level II]. 

 
 

mailto:benton@cortland.edu
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Course Attendance Policy 
“It is the policy of the College that regular class attendance is a basic requirement in all courses. However, as long as absences 
are not excessive, it shall be the students’ performance and not their attendance record which shall determine their course 
grades. Penalties for excessive absences, as determined by the instructor’s policy, shall not exceed one-third of a letter grade 
per class hour of absence” (SUNY Cortland College Handbook: 2008-2010, 410: 12A). For this course, one absence per class 
meeting per week (two absences for the semester for TR classes) will be allowable. Absences in excess of this will result in 
deductions of one-third of a letter grade (three points) for each class session missed.  Similarly, work must be submitted on the 
date due; projects which are late will lose points, one-third of a point for each day late.    
 
Academic Integrity 
It is expected that candidates will maintain the highest academic and ethical standards. The College is an academic community, 
which values academic integrity and takes seriously its responsibility for upholding academic honesty. All members of the 
academic community have an obligation to uphold high intellectual and ethical standards. 
 
Plagiarism, whether by neglect or design, injures the learner and the community of learners; it is usually avoided by consistent 
and conscientious work habits. Violations will be handled according to College policies published in the College Handbook, 
the College Catalog and the Code of Student Conduct and Related Policies.  A violation of academic integrity as an instance of 
academic dishonesty can occur in many ways. As discussed in the SUNY Cortland College Handbook (p. 48), instances of 
academic dishonesty are plagiarism, cheating on examinations and other actions such as: 

• “Possessing papers, assignments, examinations, reports, lab reports or other assignments that have not formally been 
released by the instructor. 

• Purchasing or using a paper or assignment from an online source, paper mill, another student or other source and 
submitting it, wholly or in part as one’s own. 

• Possessing another student’s work without permission. 
• Writing or creating a research paper, written report, lab report or other work for another student. 
• Submitting the same work for two different classes without approval by both faculty members teaching both classes.” 

 
Further discussion of plagiarism in the SUNY Cortland College Handbook (p. 48) is as follows: “Students are expected to 
submit and present work that is their own with proper documentation and acknowledgement when the work of others is 
consulted and used. Plagiarism can be intentional by deliberately presenting the work of others as one’s own, or inadvertent by 
accidentally omitting or erroneously citing sources.” 
 
Accommodation of Disabilities 
If you are a student with a disability and wish to request accommodations, please contact the Office of Student Disability 
Services located in B-1 Van Hoesen Hall or call (607) 753-2066 for an appointment. Information regarding your disability will 
be treated in a confidential manner. Because many accommodations require early planning, requests for accommodations 
should be made as early as possible. 
 
Assignments and Course Requirements                                                                                         (Total Points: 100)     
 
Fine Arts Portfolio 
The Fine Arts Portfolio is the major course requirement for EDU 303, and will be used to document and expand on all daily 
projects and requirements for the course.  The Portfolio may be designed, organized and constructed to fit students' 
certification level, personal tastes and artistic sensibilities.   
   
The Portfolio should include the following general categories and items: 

1. A Reflective Statement about Course & Portfolio                                                                                    (5 points)                               
Written at the end of the semester, summarizing a) the importance of each of the sections of the portfolio to your 
learning and b) how you will use those items for integrated and creative teaching.          
 

2. Written Assignments                                                                                                                    .           (45 points) 
  

Fine Arts Journal Entries 
Text-related writing assignments are due each week, with page length noted.  Writings will be evaluated on 
the basis of the use of central concepts of the course, perceptiveness of reflections, and creativity of 
responses.  Eight Journal Reflections (40 points) will be assigned to correspond with weekly reading 
assignments and other projects.  All written work must follow APA style: 12-point font, double-spaced 
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typing, with references in standard format, citations in text (author, date), and references at the end of the 
writing.   For assistance with APA style, access:  http://owl.english.purdue.edu/owl/resource/560/01/

 
Class Notes:  Additional credit (5 points) will be given for comprehensive class notes from daily lectures. 

 
3. Personal Growth as an Artist and Teacher                                                                                               (30 Points)   

Include in this section practice in the arts, in-class projects, and other hands-on ideas collected from the instructor or 
other candidates during the course.  Practice drawings, descriptions of artwork, music recordings, events, and ideas 
students have for using topics and concepts.   

Daily Art Projects (20)       
Written directions for each project are posted in the eLearning classroom.  Project concepts are explained, 
materials distributed, and then completed as opening activities/practice.  Work will be evaluated and 
generally displayed in the classroom before being returned. Evaluations are based on timely completion, 
neatness, clarity of focus, creativity and originality. The following are the projects and point values for each:  
Shadow Story (1) ; Self-Portrait (3); Black/White Geometrica (1); One-Color Poem (2); Image Analysis with 
Poems (2); Family Story & Collage (3); Tesselations (1); Hybrid Animals (2); Hexagonal Name Design (2); 
Human Figure (2); Chalk Design Illustration (1). 
 

 Personal Growth Activities (10) 
Provide examples of work completed throughout the semester which demonstrate goals to improve personal 
arts abilities, and activities aimed  to accomplish those goals. 

 
4. Curriculum Integration Ideas                                                                                                                          (10 points)  

Examples might include: lesson plans or units in any subject area, such as journal #6; student projects, instructions for 
curriculum integration, and finished examples may include digital pictures of observations and ideas, drawings, 
concept maps, and collections of artistic ideas.    
                        

5.  Montage Presentation (include copy of the title page of the Montage)                                                         (15 points)  
  

Candidates will plan as a group and present a PowerPoint Arts Montage and lead a group activity on assigned topics.  
Presentations will address the following requirements:  

   
a) At the beginning of the presentation, outline the developmental stage/age of the child, the unit or 

lesson objectives for the montage and what the experience might accomplish in view of theoretical 
understandings of the child’s development (e.g., Vygotsky, Piaget, Gardner, and other 
developmentalists).   

b) In the presentation, describe the historical/geographic/economic and social perspective (who, where 
and when).  What is the “story” or the overarching concepts unique about this time or place?  How 
does the artwork of the era represent the social/historical setting?  Examples might be congruent, or 
divergent (for instance, contrasting the perspective and experiences in arts based on socioeconomic 
status, world areas, rural or urban life, male or female, different ages, etc.).   

c)  Include at least 20 images illustrating the time period/perspectives on the subject. 
d) Create thematic connections to the artwork (describing qualities of art in that period or place 

illustrating line, pattern, shape, etc.) and relate these to the chosen activities.   
e) Describe at least three (3) children's texts to connect to the period/locale or theme that could be used 

to introduce or illustrate the concepts. 
f) Lead a hands-on activity for children to learn this concept or idea related to the arts.  A copy of the 

activity and the montage will be posted for the class.  
 

6. Volunteer/ Community Participation Record & Studio visits, art venues & participation in making art [optional; 
maximum 2 points] 

 
************************************************************************************* 
 
 
 
 
 

http://owl.english.purdue.edu/owl/resource/560/01/
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Standards/Grade Equivalents 
(A+ is reserved for flawless work which has received all the points above, and includes consistent classroom participation, 
creativity, and achievement above course expectations). 
 
  A 94-100    C 74-77 
  A- 90-93    C- 70-73 
  B+ 88-89    D+ 68-69 
  B 84-87    D 64-67 
  B- 80-83    D- 60-63 
  C+ 78-79    F below 60 
 
 
Topical Outline and Assignment Due Dates 
 
Each class will begin with 20-30 minutes of arts activity and listening.  Students are expected to be on time for class 
and engage in completing the project for that week and also work independently to develop skills using different 
media. 
 
 
 
Week  Topic/Assignment       
 
Art Concepts/Themes for Unit: LINE, SHAPE & FORM  
 
Week 1   The Arts and Knowledge:  
   Beginning Concepts of Arts Integration 
 
January 25  Course Introduction 
   In-Class Art: Shadow Story Illustration  
January 27  Read: Goldberg, Chapter 1 
   In-Class Activity: Portrait of an Artist 
 
Introduce yourself as an artist. Think about the kinds of arts or experiences that have influenced you, and led you to higher 
appreciation of the arts. What moments do you remember that caused you to like or appreciate the arts or artists?  How 
developed is your artistic language?  In what ways have the arts been important in your life and in your education?  Do you 
think the arts shape your thinking in any way?  How do you see your arts abilities as an asset to your potential development as 
a teacher?    
 
   ******************************* 
 
Week 2   The Arts and Learning 
   Planning for Integration: NYS Standards for Arts 
    
February 1  Read: Goldberg, Chapter 2 
   In-Class Art:  Paper Sculpture Self-Portrait  
February 3  Assignment Due: Journal #1: New York State Learning Standards for Arts 
    
Journal #1:  NY State Standards (min. 2 pp.) 
Describe the New York State standards for the Arts and why they must be included in the classroom.  Define the general goals 
for preschool, primary and intermediate level children, and what part the classroom teacher should play in designing 
experiences and assessments toward advancing the arts in the classroom.  For each of the four standards, describe the kinds of 
activities that might be integrated with other subjects (ELA, social studies, math, science); prior lesson plan ideas may be used 
for these examples.    
 
   *************************************** 
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Week 3       Child Development, Creativity and Imagination  
   Psychological Foundations of Aesthetic Understanding 
 
February 8  Read: Goldberg, Chapter 3 
February 10 Assignment Due: Journal #2: Child Development, Creativity &Imagination 
   In-Class Art: Black & White Geometrica  
 
Journal #2:  Child Development, Creativity and Imagination (min. 2 pp.) 
Explain “Developmentally Appropriate Practices” (DAP) for the arts and how success in adapting arts experiences to students’ 
level and integrating in the curriculum aids in meaningful learning. Specifically address some of the developmental theorists 
included in this module and the text. How do successful experiences make the expression of creativity more likely? Investigate 
Howard Gardner and at least two other theorists (choose from David Perkins, Vera John-Steiner, Jerome Bruner, Ananada 
Coomarsawamy, Mihaly Csikszentmihalyi).  How do they explain the concepts of intelligence, imagination and creativity?  
Are these qualities culture-specific?  
*This journal and all following entries require APA-style citations and references at the end of the paper.  Those lacking 
references will be returned once for correction, but deductions for lack of APA style will be taken after Journal 2. 

 
Art Concept/Themes for Unit: COLOR, LIGHT & SPACE 
 
Week 4     Communication, Expression, Experience: Literacy & Arts  
  Visual Thinking Strategies: Expanding Critical Thinking 
 
February 15 &   Read: Goldberg, Chapter 4 
February 17  Complete One-Color Poem Project, Drawing Practice and Self-Directed Portfolio Projects 
 
   ******************************** 
Week 5     Literacy & Arts & Color 
 
February 22  Literacy & Visual Thinking Strategies 
   Exploring the Language of the Arts  
February 24  In-Class Art: Image Analysis with Poems  
   Assignment Due: Journal #3: Communication, Expression & Experience 
 
Journal #3: Communication, Expression & Experience: Literacy (min. 2 pp.) 
What is a language and how does command of a language affect the ability to communicate and express feelings? How are art 
forms a kind of language? What makes them a language or not a language? Do you think literacy should be defined in the same 
way in all cultures? How can poetry, storytelling, and drama be effective tools for English-language learners?  Describe three 
activities (labeling the developmental level) that promote language development using arts. 
 
   ********************************* 
 
Week 6      Voices of Humanity: Social Studies & the Arts 
 
March 1   Read: Goldberg Chapter 5 
   In-Class Art: Family Story Writing & Collage  
March 3  Assignment Due: Journal #4  
    
Journal #4: Arts and History: Social Studies  
Choose examples from each of the arts--dance/movement; drama/imagination, music, and visual arts--and create a themed 
approach to teaching a unit or concept for social studies.  You may cover several subjects or arts in each assignment, including 
literacy. Relate activities to a curriculum area, using arts to: A) explain the benefit of that experience, besides expression of arts 
itself, B) describe how it connects to and promotes learning in the other curriculum areas and C) describe the appropriate level 
of development (Piaget and/or Bloom’s taxonomy), finally, D) how it represents diversity in world area, time period, gender, 
and/or accommodations for special needs. 
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Art Concept & Theme for Unit: PATTERN & TEXTURE  
 
Week 7     The Wonder of Discovery: Science & the Arts 
 
March 8   Read: Goldberg, Chapter 6  
   In-Class Art: Hybrid Animal Drawings  
March 10  Assignment Due: Journal #5: Wonder of Discovery: Science  
    
Journal 5: Wonder of Discovery: Science (min. 2 pp.) 
Reflect on Goldberg's ideas about arts and science.  A) Describe an instance when a scientist might also be considered an 
"artist"; B) Describe a lesson topic and activity that brings together arts and science discovery; C) Explain three ways you 
could incorporate science learning using arts experiences in the classroom.  
  
Spring Break March 15 & 17 
 
Art Concepts & Themes for Unit: DESIGN: BALANCE & SYMMETRY 
 
Week 8   Puzzles of the Mind & Soul: Mathematics & the Arts 
 
March 22   Read: Goldberg, Chapter 7  
   In-Class Art:  Hexagonal Name Designs 
March 24  Assignment Due: Journal #6: Puzzles of the Mind: Mathematics 
    
Journal #6: Puzzles of the Mind: Mathematics  (min. 2 pp.) 
Create original examples to: a) Describe a project that demonstrates a way to learn specific mathematical concepts with music. 
b) Describe a way to learn multiplication through visual art. c) Create a way to represent subtraction through movement. d) List 
several connections you can make to math with things found in the kitchen. Identify connections to art with things found in the 
kitchen. Identify at least one connection between kitchen items, art AND math. 
 
   ************************************ 
 
Week 9   Arts Set the Stage for Learning: Subject Matter Informs the Arts 
 
March 29  Read: Goldberg, Chapter 8  
   In-Class Art: Tessellations 
March 31  In-Class Art:  Human Figure Sculpture/Rubbing 
    
   *************************************  
 
Art Concepts & Themes for this Unit:  DESIGN: UNITY & VARIETY 
 
Week 10  Seeing a Different Picture: Assessment & the Arts 
 
April 5    Read: Goldberg, Chapter 9  
   In-Class Art:  Chalk Design Book Illustration  
April 7    Read: Goldberg, Chapter 10 
   Discussion of Community Art Venues and Activities 
   Assignment Due: Journal #7: Critical Assessment 
 
Journal #7: Critical Assessment (min. 3 pp.) 
Critique a series of artworks using the analysis guidelines and concepts of psychological development and artistic expression 
provided in the text. A) Create a rubric for this experience, with at least five descriptive rankings (ex: use of color, pattern, 
light, etc.; emotional qualities; realism or abstract; cultural connections).  See example in syllabus. B) Provide an evaluation of 
the works you reviewed according to the qualities you included on the rubric (ex: use of color, pattern, light, etc).  C) Include a 
description of the historical period, general artistic description (using appropriate nomenclature), and reflection on the featured 
artists. D) Describe how you reacted to the artwork, both cognitively and affectively. (What did you see and how did it make 
you feel?) Students may select any artworks to complete this assignment from NeoVox (international online college student 
magazine) or from any museum or collection (see electronic references). 
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Weeks 11-15  Group Projects: Montages & Class Activities 
   Integrating Global Cultural &Artistic Traditions 
  
April 12   Ancient Egypt, Rome & Greece 
April 14   Asia: China, India, Japan 
April 19               Australia & Africa: Deserts & Savannas  
April 21                Rain Forest Animals; Polar Animals & Icecaps   
April 26   Medieval Europe, Renaissance & Baroque Periods 
April 28   European Classical & Romantic Eras; US Revolutionary War Era 
May 3   US Civil War; Erie Canal Era; Adirondack History   
May 5   Twentieth Century United States & the World 
    
May 10                 Tracing History and Culture with Integrated Arts & Timelines 
                 Evaluation and Conclusion of Course 
                 Assignment Due: Journal #8:  Community Arts Experiences 
 
Journal #8:  Community Arts Experiences (min. 2 pp.):  
Document your participation in community arts this semester.  Describe and analyze: a) performances you attended in drama, 
dance, music or studio art venues (at least two in this category) and b) working with children, families, schools and community 
centers (at least one activity); may include art participation with an individual child.  Write about the experience, defining the 
level of performance, using critical assessment concepts from the text (chapter 9), as well as personal feelings and reactions.  
All experiences should be during this semester.   
 
May 13                  Final Portfolio Submitted, 4 PM 
 
 
 
 
 
 
 
 

*************************************************************** 
 

Intangibles 
 

Thirty spokes converge upon a single hub; 
It is the hole in the center on which the use of the cart hinges. 

We make a vessel from a lump of clay; 
It is the empty space within the vessel that makes it useful. 

We make doors and windows for a room; 
But it is these empty spaces that make the room livable. 

Thus, while the tangible has advantages, 
It is the intangible that makes it useful. 

                                                                    ---Lao Tzu, From the Tao Teh Ching 
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Website Resources for Arts in Education  
 
Resource Guide for Integrating Fine Arts in the Elementary Curriculum (Benton & Schillo) 
 
(Standards for the Arts)  http://www.emsc.nysed.gov/nysatl/standards.html  
 
http://www.artteacherconnection.com/pages/standards.html  
 
Art Resources for Teachers:  
 
http://www.metmuseum.org/explore/classroom.asp

http://www.artresourcesforteachers.com/

Arts Attack: a DVD/video arts supplement for the curriculum: 
http://www.artsattack.com/about_us.html
  
Art Appreciation 
http://www.associatedcontent.com/article/232132/teaching_art_appreciation_to_children.html
  
Teaching kids drawing & art skills: 

http://www.geocities.com/Heartland/Lake/3814/drawing.html

http://www.everydayart.com/draw.html
 
http://drawsketch.about.com/cs/kidsdrawing/a/teachkids_3.htm
  
Range of art media and connection to curriculum: 
http://www.everydayart.com/curriculum.html
 
http://www.associatedcontent.com/article/247724/teaching_art_appreciation_to_children.html?cat=4   [Van Gogh, Starry 
Night] 
  
Art & Geometry:  http://mathforum.org/~sarah/shapiro/
  
Teaching mathematics: 
http://shopping.yahoo.com/p:Teaching%20Mathematics%20Through%20Children%20s%20Art::3000244950
 
 Art and students with special needs: 
http://www2.scholastic.com/browse/subarticle.jsp?id=4082
http://www.ilovethatteachingidea.com/ideas/subj_art.htm 
 
Bibliography of Resource Books for Arts in Learning 
 
Barrett, J. R., McCoy, C.W., Veblen, K. K. (1997).  Sound ways of knowing: Music in the   
   
 interdisciplinary curriculum. NY: Schirmer. 

 
Blount Jr., R. H., & Webb, M.V. (2000).  Art projects plus!  Grand Rapids: McGraw-Hill Publishing. 
 
Brady, M. & Gleason, P.T. (1994).  Artstarts: Drama, music, movement, puppetry and  
  
 storytelling activities.  Engelwood, CO: Teacher Idea Press. 
 
Brunetto, C. F.(1997).  Math art.  New York: Scholastic. 

http://www.emsc.nysed.gov/nysatl/standards.html
http://www.artteacherconnection.com/pages/standards.html
http://www.metmuseum.org/explore/classroom.asp
http://www.artresourcesforteachers.com/
http://www.artsattack.com/about_us.html
http://www.associatedcontent.com/article/232132/teaching_art_appreciation_to_children.html
http://www.geocities.com/Heartland/Lake/3814/drawing.html
http://www.everydayart.com/draw.html
http://drawsketch.about.com/cs/kidsdrawing/a/teachkids_3.htm
http://www.everydayart.com/curriculum.html
http://www.associatedcontent.com/article/247724/teaching_art_appreciation_to_children.html?cat=4
http://mathforum.org/%7Esarah/shapiro/
http://shopping.yahoo.com/p:Teaching%20Mathematics%20Through%20Children%20s%20Art::3000244950
http://www2.scholastic.com/browse/subarticle.jsp?id=4082
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Carlson, L. M. (1990).  Kids create!  Charlotte, VT: Williamson Publishing Company. 

Eisner, E. W. (2002).  The arts and the creation of mind.  New Haven: Yale University.  
 
Erikson, J. M. (1991). Wisdom and the senses: The way of creativity. New York: Norton. 
 
Evans, J.,& Skelton, T. (2001). How to teach art to children.  California: Evan-Moor  Ed. Pub. 
 
Frohardt. D. C. (1999).  Teaching art with books kids love.  NY: Fulcrum. 
 
Gee, K.  (2000). Visual arts as a way of knowing.  Galef Institute, USA: Stenhouse Pub. 
 
Gelb, M. J. (1998).  How to think like Leonardo da Vinci.  New York: Delacorte Press 
 
Herberholz, D.& Herberholz, B. (2002). Artworks for elementary teachers. Boston: McGraw Hill. 
 
Hume, H. (2000).  A survival kit for the elementary middle school art teacher.  NY: Center for  

 
Applied Research in Education. 

 
Johnson, M., Mitchell, S., & Althouse, R. (2003). The colors of learning: Integrating the 

 
visual arts into early childhood.  New York: Teachers College Press. 

 
Koralek, D. (2005). Spotlight on young children and creative arts. Washington, DC: NAEYC. 

 
Kohl, M.A. F., & Potter, J. (1998).  Global art.  Maryland: Gryphon House, Inc. 1998.     

    
 
Kohl, M.A.F., Potter,J.,&Van Slyke, R. (2003). Storybook art. Bellingham,WA: Bright Ring Pub. 

 
Koster, J. B. (2005). Growing young artists: Teaching art to young children.NY: Thomson Delmar. 
 
Lee, A. (1994).  A handbook of creative dance and drama.  Portsmouth, NH: Heinemann. 

 
Libby, W. M.L. (2002). Enriching the curriculum with art experiences.  NY:Thomson Delmar Learning. 

 
Mayesky, M. (2005). Creative art and activities.  New York: Thomson Delmar Learning. 
 
Romberg, J. (2002).  Hooked on art!  Paramus, NJ: Prentice Hall, 2002. 

   
Schecter, D. (1997). Science Art.  New York: Scholastic. 

 
VanKirk Schue, L., Shipman,G.L., Evans,J., & Kashata, C. (1995). Weaving. Monterey, CA: Evan-Moor .  
 
VanKirk Schue, L., Shipman, G.L., & Moore, J. E.  (1995).  ArtWorks for kids. Monterey, CA: Evan-Moor . 
VanKirk Schue, L., & Shipman, G.L. (1995).  Recyclables. Monterey, CA: Evan-Moor Pub.             
************************************************************************************* 
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Rubric for Evaluating Power Point Montage Presentation  

Dimension  Highest Quality  Good Quality  Average Quality  Low Quality 

Background Information Creatively and 
comprehensively describes 
developmental stage/age of 
child; unit or lesson 
objectives; materials and 
concepts/elements of art 
students should gain  from 
experience.       (3) 

Describes 
developmental 
stage; unit or 
lesson objectives; 
materials and 
concepts/elements 
of art students 
should gain from 
experience.    (2) 

Provides some, but 
not all descriptions of 
stage/age; objectives, 
materials, concepts 
students should gain.  

 

                            (1) 

Does not provide 
sufficient material 
describing age/stage, 
or objectives. 

 

                              (0) 

Images and PowerPoint  

 

Provides 20 images or more, 
and these are of high quality, 
representative of the period, 
and creatively presented in 
PP.        (2) 

Provides at least 
20 images of high 
quality, 
representative of 
the period.    (1.5) 

Provides fewer than 
20 images, some 
images not clearly or 
accurately 
representative of 
period.                  ( 1) 

Provides too few 
images, of poor 
quality. 

                              (0) 

 
History/Geography/Eco
nomic 
Social/Cultural 
Perspective. Presents  
Artwork 
Representative of the 
Period or Place 

Provides clear, complete and 
creative context and concepts 
of the history, location and 
culture of the period/area; 
connects arts concepts to the 
period.  (3) 

Provides clear, 
complete context 
and concepts of 
the history, 
location and 
culture of the 
period/area; 
connects arts 
concepts to the 
period.        (2) 

 
Provides 
some 
context for 
the period, 
including 
some of 
the history 
geography, 
culture.           
(1) 

 
Does not 
provide 
sufficient 
background 
or context 
for the 
period/area. 

(0) 

Presentation 
Preparation and 
Delivery 

 

Presentation is well-
organized, free of 
grammatical errors, clearly 
presented and makes good 
use of class time. Students 
are interested and 
participating throughout.  (2) 

Presentation is 
well-organized, 
clearly presented 
and makes good 
use of class time. 
May lack student 
focus, or have 
minor errors in 
print or 
presentation. (1.5) 

Presentation well-
planned, but may lack 
some smoothness in 
delivery or timing or 
have errors in print or 
presentation.       (1) 

Presentation lacks 
planning and is 
marginally effective. 
(0) 

Readings and Children's 
Literature  

Includes (3) appropriate, 
high‐quality children's 
books that illustrates the 
theme (2)  

Includes (3) 
children's books 
that illustrate 
the theme (1.5) 

Includes (3) 
appropriate 
children's books 
which may or may 
not be connected to 
theme (1) 

Does not provide 
adequate children's 
literature examples 
(0) 

Hands-on Activity  Group activity is well-
planned, appropriate, 
creative and original.  Copies 
are provided for the class. (3) 

Group activity is 
well-planned, 
appropriate and 
copies are 
provided for the 
class. (2.5) 

Group activity is 
adequate and 
appropriate for level 
and theme.  (1) 

No group activity is 
provided.     
 

 

                            (0) 
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Rubric for Evaluating Final Paper: Integrated Arts, Literacy & Curriculum     
 

Dimension Highest Quality  (3) Good Quality (2) Low Quality (1) 
Section I, 
Purpose  
(3.2.1) 

Integrated     
Curriculum 
thoroughly creatively 
explained; reflective 
and insightful 
analysis of learning.  

Integrated curr. 
clearly explained; 
some reflection on 
purpose for arts 
included. 
 

Purpose not 
clearly 
explained; little 
or no reflection 
on purpose/ 
application. 

Section II, 
Timeline 
(3.2.1) 

Insightful reflection 
about history and arts 
learning; montages 
clearly summarized 
and connected to 
purpose of arts in 
learning.   

Reflection clearly 
stated, relating 
history and arts; 
montages 
summarized, but 
may be weakly 
connected to arts. 

Reflection on 
history not 
thorough; 
montages not 
summarized, or 
weakly 
connected.  

Section III, 
Literacy 
(3.2.1) 

Three or more 
children's books 
referenced; strong 
connections between 
literacy and arts 
learning; original, 
creative, thoughtful  
use of texts.  

Three children's 
books referenced; 
some connections 
made between 
literacy and arts 
learning; choice of 
texts clear, but 
perhaps not original.  

Fewer than three 
children's books 
referenced; 
inadequate 
connections 
between literacy 
and arts learning;  
 

Section III, 
Curriculum 
Connection
--MST, 
Social 
Studies, 
Health, PE  
(3.2.1) 

All or most subjects 
included in creative, 
original examples; 
strong integration of 
arts with multiple 
subjects; descriptions 
relevant & clear. 

Several subjects 
included in original 
examples; good 
integration of arts 
with subjects; 
descriptions relevant 
& clear. 

Too few subjects 
included in 
examples;  
integration of 
arts not clear; 
descriptions 
limited in scope. 

Section IV,  
Application
(3.2.1) 

Strong examples of 
priorities and 
applications for the 
classroom; room 
layout well planned 

Examples of 
priorities and 
applications for the 
classroom provided;  
room layout 
provided, may not 
be original or clear 

Examples  & 
priorities for 
applications not 
presented well; 
room layout 
missing or not 
well described. 

APA Style 
(3.2.1) 

All APA rules 
followed, original 
title used, references 
strong, appropriate, 
& impeccably cited. 

Generally good 
APA style; may 
have minor 
problems with 
citation style or 
references.   

Multiple 
mistakes in APA 
style; references 
incorrectly cited 
or missing. 

Writing 
Style  
(2.1.0)        

Paper is written with 
professional style, 
with original ideas, 
and clear convictions 
about the arts in the 
curriculum. (2) 

Paper is written with 
adequate style, 
supportable ideas 
and understanding 
of the arts in 
learning. (1) 

Paper is weak 
stylistically, may 
lack accuracy 
about the arts 
and curriculum. 
(0) 

 
 
 
 


	Dimension
	Highest Quality
	Good Quality
	Average Quality
	Low Quality
	Background Information
	Creatively and comprehensively describes developmental stage/age of child; unit or lesson objectives; materials and concepts/elements of art students should gain  from experience.       (3)
	Describes developmental stage; unit or lesson objectives; materials and concepts/elements of art students should gain from experience.    (2)
	Provides some, but not all descriptions of stage/age; objectives, materials, concepts students should gain. 
	                            (1)

	Does not provide sufficient material describing age/stage, or objectives.
	                              (0)

	Images and PowerPoint 
	Provides 20 images or more, and these are of high quality, representative of the period, and creatively presented in PP.        (2)
	Provides at least 20 images of high quality, representative of the period.    (1.5)
	Provides fewer than 20 images, some images not clearly or accurately representative of period.                  ( 1)

	Provides too few images, of poor quality.
	                              (0)
	Provides clear, complete and creative context and concepts of the history, location and culture of the period/area; connects arts concepts to the period.  (3)
	Provides clear, complete context and concepts of the history, location and culture of the period/area; connects arts concepts to the period.        (2)
	(0)
	Presentation is well-organized, free of grammatical errors, clearly presented and makes good use of class time. Students are interested and participating throughout.  (2)
	Presentation is well-organized, clearly presented and makes good use of class time. May lack student focus, or have minor errors in print or presentation. (1.5)
	Presentation well-planned, but may lack some smoothness in delivery or timing or have errors in print or presentation.       (1)
	Presentation lacks planning and is marginally effective. (0)
	Readings and Children's Literature 
	Includes (3) appropriate, high-quality children's books that illustrates the theme (2) 
	Includes (3) children's books that illustrate the theme (1.5)
	Includes (3) appropriate children's books which may or may not be connected to theme (1)
	Does not provide adequate children's literature examples (0)

	Hands-on Activity 
	Group activity is well-planned, appropriate, creative and original.  Copies are provided for the class. (3)
	Group activity is well-planned, appropriate and copies are provided for the class. (2.5)
	Group activity is adequate and appropriate for level and theme.  (1)

	No group activity is provided.    

