
Course Syllabus and Description 
SUNY Cortland 

Educational Leadership Department 
EDL 680: Principal Leadership 

Credit Hours: 3 Credit hours Instructor:  Mari Geisenhof 
Office Hours:   Arranged, or before and after class meetings. 
Phone:   607-785-2562 (home); 607-754-1400 X2323 (work); 607-206-2139 (cell)              
email:    mgeisenhof@me.stier.org 
Semester: Spring 2011 Location:  Maine-Endwell District Office 
 
Required Texts: 
SCHOOL LEADERSHIP THAT WORKS: From Research to Results; Marzano, Waters, Mcnulty (2005);   

ASCD 
What Great Principals Do Differently: Fifteen Things That Matter Most; Whitaker; (2003); Eye On  
     Education, Inc. 
Learning by Doing: A Handbook for Professional Learning Communities at Work; (2006) 
 Dufour, Richard; Dufour, Rebekah, Eaker, Robert.; Many, Thomas. 
 
And one of the following: 
Principals and Student Achievement; What the Research Says; Cotton (2003), ASCD. 
20 Biggest Mistakes Principals Make and How to Avoid Them; Grady (2004), SAGE Publications. 
The Three-Minute Classroom Walk-Through; Downey, English, Frase, Steffy, Poston (2004), SAGE 
 Publications. 
The Principal as Curriculum Leader: Shaping What is Taught and Tested; Glatthorn (2000), SAGE 
 Publications. 
 
Course Description:  
[B] The role of the principal, the change process, student guidance and management, legal aspects, curriculum supervision, and 
models of decision-making and shared leadership. [3 credit hours]  
 
Major Themes and Concepts Addressed:  

 Principal’s role in relation to the Board of Education, central office, community, staff, students. 
 Strategies and techniques for effective communication. 
 Promoting sensitivity to multicultural, gender, racial, and ethnic issues. 
 Dealing with and managing change at the building level, time and stress management. 
 Administrative contracts. 
 Maintaining a safe and healthy environment, and student discipline strategies and philosophies. 
 Developing a building mission and Instructional leadership 
 Managing special populations and programs and managing extracurricular programs. 
 Managing the building budget. 

 
Graduation Standards: Educational Leadership Department.   The Educational Leadership program is based on the 
following set of graduation standards that apply to all students graduating with a Certificate of Advanced Study. 
 

Strategic Leadership 
 Graduation Standard 1.0: Upon completion of the instruction and activities related to the Educational Leadership program, students will have the 

knowledge, skills, and attributes to: identify contexts, develop, with others, vision and purpose, utilize information, frame problems, exercise leadership 
processes to achieve common goals, and act ethically for educational communities.  

 
Instructional Leadership 

 Graduation Standard 2.0:  Upon completion of the instruction and activities related to the Educational Leadership program, students will have the 
knowledge, skills, and attributes to: design, with others, appropriate curricula and instructional programs, to develop learner centered school cultures, to assess 
outcomes, to provide student personnel services, and to plan, with faculty, professional development activities aimed at improving instruction.   
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Organizational Leadership 

Graduation Standard 3.0: Upon completion of the instruction and activities related to the Educational Leadership program, students will have the 
knowledge, skills, and attributes to: understand and improve the organization, implement operational plans, manage financial resources, and apply decentralized 
management processes and procedures.  
 

Political and Community Leadership 
Graduation Standard 4.0: Upon completion of the instruction and activities related to the Educational Leadership program, students will have the 
knowledge, skills, and attributes to: act in accordance with legal provisions and statutory requirements, apply regulatory standards, develop and apply 
appropriate policies, be conscious of ethical implications of policy initiatives and political actions, relate public policy initiatives to student welfare, understand 
schools as political systems, involve citizens and service agencies, and develop effective staff communications and public relations programs.  
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Course Expectations: 
Certificate of Advanced Study 

Educational Leadership Department. 
 

Within each of the graduation standards listed above are contained more specific expectations.  These expectations are in the form of content 
understandings and performance competencies.  Within this course students will address all or part of the following set of course specific 
content and performance expectations.  
 

Content Component Performance Component 
As a result of the instruction and activities within the 
Educational Leadership Department’s CAS program, 
students will know and understand: 

As a result of the instruction and activities contained within the 
Educational Leadership Department’s CAS program, students 
will be competent and capable to:  

Strategic Leadership 
I.1 The role and importance of formulating and maintaining a 
statement of organizational purpose, mission, vision, philosophy, 
and beliefs, and the building of a culture within a school 
organization. 

1.1.1 Facilitate the development and implementation of a shared vision 
and strategic plan for the school or district that focuses on teaching and 
learning 

I.2The strategies, methods, and procedures for motivating staff 
for effective performance. 

1.2.1 Use motivational theory to create conditions that motivate staff, 
students and families to achieve the school=s vision 

I.3 Strategies, methods, and models of data-driven problem 
solving and decision-making skills. 

1.3.1 Frame, analyze, and resolve problems using appropriate problem 
solving techniques and decision-making skills. 

I.4 The change process, adult learning theory, and the steps and 
concerns related to change within an organization. 

1.4.1 Initiate, manage, and evaluate the change process. 

 
I.5 The philosophies, theories, and models of educational 
leadership, administration, and supervision.  

 
1.5.1 Identify and critique several theories of leadership and their 

application to various school environments. 
 
I.6 The historical, philosophical, ethical, social, and economic 
influences on leadership and administration  

 
1.6.1 Act with a reasoned understanding of major historical, 
philosophical, ethical, social and economic influences affecting 
education in a democratic society.  

 
I.7 The significance and importance of professional and ethical 
leadership, and a personal code and leadership style. 

 
1.7.1 Manifest a professional code of ethics and values. 

 
2.1.1 Conduct needs assessment by collecting information on the 

students, on staff, and the school environment. 
 
II.1 The planning and development process, and the purpose, and 
application of qualitative and quantitative data in decision 
making. 

 
2.1.2 Use qualitative and quantitative data to  

$ inform decisions 
$ plan and assess school programs 
$ design accountability systems 
$ plans for program improvement 
$ develop and conduct research. 

 
2.2.1 Engage staff in an ongoing study of current best practices and 
relevant research and demographic data, and analyze their implications 
for school improvement. 
 
2.2.2 Analyze and interpret educational data, issues, and trends for 

boards, committees, and other groups, outlining possible actions 
and their implications. 

 
II.2 A variety of current educational research, innovations, and 
best practices, and the strategies and methods of evaluating and 
analyzing the elements of program effectiveness. 

 
2.2.3 Create, with teachers, parents, and students, a positive school 

culture that promotes learning. 
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Instructional Leadership 

 
3.2.1 Develop, collaboratively, a learning organization that supports 

instructional improvement, builds an appropriate curriculum, and 
incorporates best practice. 

 
3.2.2 Base curricular decisions on research, applied theory, informed 

practice, the recommendations of learned societies, and state and 
federal policies and mandates. 

 
3.2.3 Align curricular goals and objectives with instructional goals and 

objectives and desired outcomes when developing scope, sequence, 
balance, etc. 

 
3.2.4 Develop, with others, curriculum and instruction appropriate for 

varied teaching and learning styles and specific student needs based 
on gender, ethnicity, culture, social class, and exceptionalities.  

 
3.2.5 Utilize a variety of supervisory models to improve teaching and 

learning (e.g. clinical, developmental, cognitive, and peer coaching, 
as well as applying observation and conferencing skills.) 

 
3.2.6 Use various staffing patterns, student grouping plans, class 

scheduling forms, school organizational structures, and facilities 
design processes, to support various teaching strategies and desired 
student outcomes. 

 
III.2 Curricular theory and development strategies, model 
programs, and innovative instructional, practices, and the 
methods and strategies of curricular supervision and evaluation, 
and the allocation of staff and resources for effective student 
learning and achievement. 

 
3.2.7 Assess student progress using a variety of appropriate 

techniques. 
 
4.1.1 Work,  with faculty and other stakeholders, to 
$ identify needs for professional development,  
$ organize, facilitate, and evaluate professional development 

programs, 
$ integrate district and school priorities, 
$ build faculty as resource, and 
$ ensure that new knowledge and skills are practiced in the 

workplace. 
 
4.1.2 Apply adult learning strategies to professional development, 

focusing on authentic problems and tasks, and utilizing, mentoring, 
coaching, conferencing, and other techniques to ensure that new 
knowledge and skills are practiced in the workplace.  

 
4.1.3 Apply effective job analysis procedures, supervisory techniques 

and performance appraisal for instructional and non-instructional 
staff. 

 
IV.1 Theories of supervision and adult learning, innovative staff 
development programs, the change process and collaborative 
planning strategies. 

 
4.1.4 Formulate and implement a self-development plan, endorsing the 

value of career-long growth, and utilizing a variety of resources for 
continuing professional development. 

 
4.2.1 Identify and apply appropriate policies, criteria and processes for 

the recruitment, selection, induction, compensation and separation 
of personnel, with attention to issues of equity and diversity. 

 
IV.2 The negotiations process and strategies and the management 
of labor contracts.  

4.2.2 Negotiate and manage effective collective bargaining or written 
agreements. 

 
V.1 Theories and models of instruction, child development, and 
motivation, and the linking theory and practice to improve 
student learning. 

 
5.1.1 Apply the principles of student growth and development to the 

learning environment and the educational program. 

 
V.2 State and federal laws and mandates, and appropriate 
strategies and techniques of student correction and motivation. 

 
5.2.1 Develop and administer policies that provide a safe school 

environment and promote student health and welfare. 
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5.3.1 Address student and family conditions affecting learning by 

collaborating with community agencies to integrate health, social, 
and other services for students. 

 
V.3 The role of the administrator within the school community, 
the process and responsibilities of effective communication with 
the public and community, and collaborative processes of 
leadership, planning, and problem solving.  

 
5.3.2 Plan and manage activity programs to fulfill student 

developmental, social, cultural, athletic, leadership, and scholastic 
needs; working with staff, students, families, and community.  

Organizational  Leadership 
 
6.1.1 Establish operational plans and processes to accomplish strategic 

goals, utilizing practical applications of organizational theories.  
VI.1 Theories of organizational development and systems, and 
the formal and informal organizational structures and systems 
within a school organization. 

 
6.1.2 Apply a systems perspective, viewing the business function and 

the district as interactive internal systems operating within external 
environments. 

 
6.2.1 Implement appropriate management techniques and group 

processes to define roles, assign functions, delegate effectively, and 
determine accountability for attaining goals. 

 
VI.2 The various roles, functions, responsibilities, and strategies 
of supervising personnel within the school district.  

6.2.2 Monitor and assess the progress of activities, making 
adjustments and formulating new action steps, as necessary. 

 
7.1.1 Use appropriate interpersonal skills 

 
7.1.2 Use appropriate written, verbal and non-verbal communication 

in a variety of situations. 

 
VII.1 Methods and strategies of interpersonal communication. 

 
7.1.3 Apply appropriate communications strategies. 

 
VII.2 Various forms and expressions of racial, sexual, and 
ethnic discrimination and bias.  

 
7.2.1 Promote multi-cultural awareness, gender sensitivity, and 

racial and ethnic appreciation.  
 
VII.3 Mentoring, counseling, and conflict resolution and 
stress management strategies. 

 
7.3.1 Apply counseling and mentoring skills, and utilize stress 

management and conflict management techniques. 
 
8.1.1 Identify and analyze the major sources of fiscal and non-fiscal 

resources for schools and school districts. 
 
8.1.2 Acquire and manage financial and materials assets, and capital 

goods and services, allocating resources according to district or 
school priorities. 

 
8.1.3 Develop an efficient budget planning process that is driven by 

district and school priorities and involves staff and community. 

 
VIII.1 The financial and business roles, responsibilities, and 
functions within the school organization, and the methods and 
procedures of resource procurement, management, and allocation 
within the organization. 

 
8.1.4 Perform budget management functions including financial 

planning, monitoring, cost control, expenditures accounting, and 
cash flow management. 

 
9.1.1 Use technology, telecommunications and information systems to 

enrich curriculum and instruction (e.g. CAI systems, CD-ROM 
retrieval systems, on-line networks, distance learning, inter-active 
video, etc.) 

 
9.1.2 Apply and assess current technologies for school management 

and business procedures. 

 
IX.1 Methods and strategies for using electronic technology and 
software for administrative, business, and assessment functions.  

9.1.3 Develop and monitor long range plans for school and district 
technology and information systems, making informed decisions 
about computer hardware and software, and about staff 
development, keeping in mind the impact of technologies on 
student outcomes and school operations. 
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X.1 The politics of school leadership and schools as political 
systems, political relationships and systems,  and group dynamics 
and theories of collaborative decision making. 

 
10.1.1 Analyze community and district power structures, and identify 

major opinion leaders and their relationship to school goals and 
programs.  

Political and Community  Leadership 
 
10.2.1 Articulate the district=s or school=s vision, mission, and 

priorities to the community and media, and build community 
support for district or school priorities and programs. 

 
10.2.2 Communicate effectively with various cultural, ethnic, racial, 

and special interest groups in the community  
 
10.2.3 Involve family and community in appropriate policy 

development, program planning, and assessment processes.  

 
X.2 Methods and strategies of communicating with and forming 
collaborative relationships with businesses, citizen groups, 
neighborhood associations, social service agencies, parent 
organizations, advocacy groups, universities, and religious 
institutions. 

 
10.2.4 Develop an effective and interactive staff communications plan 

and public relations program. 
 
X.3 Strategies and methods of communicating and dealing with 
the media as a public school administrator. 

 
10.3.1 Utilize and respond effectively to electronic and printed news 

media. 
 
11.1.1 Apply knowledge of federal and state constitutional, statutory 
and regulatory provisions and judicial decisions governing education.

 
11.1.2 Define and relate the general characteristics of internal and 

external political systems as they apply to school settings. 

 
XI.1 The state and federal legislative, political, and judicial 
structures and processes and their effects on the school 
organization. 
 

 
11.1.3 Describe the processes by which federal, state, district, and 

school-site policies are formulated, enacted, implemented, and 
evaluated, and develop strategies for influencing policy 
development. 

 
XI.2 The laws, policies, mandates, regulations, and contractual 
agreements that affect and govern educational organizations 

 
11.2.1 Apply knowledge of common law and contractual requirements 

and procedures in an educational setting. 
 
XI.3 The moral and ethical aspects and elements within political 
strategies and policy options. 

 
11.3.1 Make decisions based on the moral and ethical implications of 

policy options and political strategies.  
 

XI.4 The major philosophical tenets, principles, and theories of 
contemporary intellectual movements. 

 
11.4.1 Analyze the major philosophical tenets of contemporary 

intellectual movements and analyze their affect on school contexts. 
 
XI.5 The history, strategies, procedures, laws, and relationships 
within and impacting local governing boards. 

 
11.5.1 Develop appropriate procedures and relationships for working 

with local governing boards. 

 
Instructional Rationale:   
Adult learners bring a vast store of experience and knowledge to the classroom.  This course and all courses within the Educational 
Leadership Department’s program are designed to utilize this experience and prior knowledge.  The instruction and strategies used 
within the courses will direct the learners into an understanding of the concepts, skills, and attributes entailed within the courses.  
Learning of new concepts and skills occurs only when the student interacts with the new ideas, accommodating them into their 
previous learning, and applying them to a variety of circumstances.  
 
The courses are designed around the instructional philosophy that people learn best when they have opportunities to:  

• Develop their own personal beliefs and concepts about the subject matter content. 
• Explore the beliefs and theories of others. 
• Compare their personal beliefs and theories with those of others and to research and practice. 
• Consider the implications of those beliefs, attitudes philosophies, and concepts for leadership, supervision, and specific 

systems and organizations.  
• Try new ideas, practices, skills, and behaviors in their workplace or organization. 
• Actively reflect on new concepts, skills, behaviors, and practices through the written word and discussion with a supportive 

peer group.  
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Student Learning Guidelines:  Success in this course and all EDL courses require that students: 
• Complete all readings as assigned 
• Develop a written critique of specifically assigned articles or readings, whether turned in to the professor or not.  
• Participate and contribute to class discussions. 
• Maintain of a personal portfolio/learning journal. 
• Actively participate in class activities, group processes, case studies, and simulations. 
• Complete all assigned projects at a professional level. 

 
Course Requirements: 
 
All students in EDL 680 Principal Leadership must satisfactorily complete: 

1. A research-based project with a presentation to the class of critical importance to a school principal.  The project must be 
data-driven, follow the guidelines of the syllabus, and demonstrate one or more of the course Standards. 

2. An analysis of a professional article 
3. Participate in and present a book talk on one of the supplemental texts 
4. Collect, discuss, and analyze school district paperwork, forms, and other pertinent and current information from 

newspapers, magazines, school newsletters, etc. 
5. Readings as assigned. 
6. Written critique of specifically assigned articles or readings. 
7. Participation and contribution to class discussions. 
8. Maintenance of a personal portfolio/learning journal. 
9. Active participation in class activities, group processes, case studies, and simulations. 
10. Final paper – faculty acceptance speech 
11. Two to three interviews of practicing principals at different levels 

 
Evaluation of Student Performance:  
Assessment strategies for this course will target five areas of student ability:  1.) Knowledge and comprehension; 2.) Reasoning 
ability and analysis; 3.) Application of skills; 4.) Product development; and 5.) Leadership dispositions and attributes.   The content 
standards will be assessed for levels of student understanding and the related performance standards will be assessed using 
appropriate performance assessments, simulations, reports, and assessment activities. 
 
Grading Policy:   
The student’s grade, by contract with the instructor, will be weighted on the demonstration of student learning and performance as 
evidenced in: 

 Classroom participation, group work, attendance, discussions:  20% 
 Assigned written work:     30% 
 Culminating group project presentation and paper:  50% 

 
Course Attendance Policy:  
Regular attendance in class is mandatory.  Each unexcused absence may result in a 1/3rd letter grade reduction for the final grade 
(prorated, per 15 week classes).   Should the student miss more than one class, additional reports and projects may be required in 
order to make up for work/discussions missed. 
 
Student Responsibility and Academic Integrity:  
The college is an academic community that values academic integrity and takes seriously its responsibility for upholding academic 
honesty.  All members of the academic community have an obligation to uphold high intellectual and ethical standards.  For more 
information on academic integrity and academic dishonesty, please refer to the College Handbook, the College Catalogue, and the 
Code of Student Conduct and Related Policies, or ask your instructor.  
 
Accommodations for Student Disabilities:  
If you are a student with a disability and wish to request accommodations, please contact the Office of Student Disability Services 
located in B-40 Van Hoesen Hall or call (607) 753-2066 for an appointment.  Information regarding your disability will be treated in 
a confidential manner.  Because many accommodations require early planning, requests for accommodations should be made as 
early as possible.  
 
Students that choose to decline the use of documented accommodations must sign a form indicating that they are choosing NOT to 
use accommodations, either for the entire semester or for one particular task. [See instructor for form.]  These documents will be 
forwarded to Student Disabilities Services (B-40 Van Hoesen) via inter-campus mail.  Students are not to deliver it.  
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Course Schedule 
Learning Standards, Activities, and Performance Expectations 

EDL 680: Principal Leadership 
 

Class 
Number 

Date 

1 

Themes and Concepts to be addressed 
Welcome and Introductions 

Explanation of Class work and expectations  
Content Components Addressed Performance Components Addressed: Conceptual Framework Reference 
   

Class Activities Format 
Introduction of Course Lecture/Discussion 
Introduction of classmates. Group Process 
Course requirements, Q & A Lecture/Demonstration 
Explanations of projects, calendar, and group assignments Group Process 
  

Learning Assignments Due Date 
Read Leadership Part 1 of Text Class 2 
Begin collecting school district documents and forms [See attachments to syllabus] Class 2  [Continuing] 
Research Summary Class 2 [Continuing] 
 

Class 
Number 

Date 

2 

Themes and Concepts to be addressed 
Principal’s Roles and Characteristics 

 
Content Components Addressed Performance Components Addressed: Conceptual Framework Reference 
   

Class Activities Format 
Job Description, evaluation, contract Compare/contrast/Discussion 
Read various selected articles on what makes a principal effective Individual/group 
What do people need in a leader - top 10 sheet Group Process 
Discipline Situation Case study 1: Tap the keg. Write memos to appropriate audiences Individual and group work 
  

Learning Assignments Due Date 
Read Leadership Part 2 Class 3 
Research Summary Class 3 
 

Class 
Number 

Date 

3 

Themes and Concepts to be addressed 
Instructional Leadership 

Supervision  
Content Components Addressed Performance Components Addressed: Conceptual Framework Reference 
   

Class Activities Format 
Review ‘a day in the life’ Group Process 
Compare and analyze for instructional leadership time Lecture/Discussion and Group process 
Share and analyze evaluation instruments; compare with top 10 Group process and discussion 
Review and discuss: faculty meting agendas, evals for staff, tenure paperwork Group Compare and Contrast/Evaluate 

Learning Assignments Due Date 
Read Leadership pages 123-179 Class 4 
Research Summary Class 4 
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Class 
Number 

Date 

4 

Themes and Concepts to be addressed 
School in Community 

Communication  
Content Components Addressed Performance Components Addressed: Conceptual Framework Reference 
   

Class Activities Format 
Compare and contrast various methods of communication Group process and discussion 
Compose faculty meeting agenda, newsletter etc to reflect school vision/mission Individual/peer review   
Compare and contrast activity with handbooks, referral procedures, and registration Group process 

Learning Assignments Due Date 
Research Summary Class 5 
Read Learning Chapters 1-5 Class 5 
 

Class 
Number 

Date 

5 

Themes and Concepts to be addressed 
Planning/Culture/Curriculum 

 
Content Components Addressed Performance Components Addressed: Conceptual Framework Reference 
   

Class Activities Format 
  
Review and discuss pertinent components of Chapters 1-5 Group discussion. 
Compare and contrast curriculum forms, master schedules Group process. 
Compare and contrast culture and how  it’s conveyed in schools Lecture/Discussion 

Learning Assignments Due Date 
Read Learning Chapters 6-9  Class 6 
Research Summary Class 6 
 

Class 
Number 

Date 

6 

Themes and Concepts to be addressed 
Budgets/Contracts/Law 

 
Content Components Addressed Performance Components Addressed: Conceptual Framework Reference 
   

Class Activities Format 
Contract issue situations; solve with their own set of contracts Individual/small group/share 
RTTT and contractual impact  
Review budget documents and create individual school budget; RTTT impact Individual/small group/share 
Situations – relate and compare with legal info Group discussion 
Review Chapter 6 - 9.  Compare and contrast documents -  APPR and AIS plans Group Discussion and Evaluation process 

Learning Assignments Due Date 
Read Great Chapters 1-3 Class 7 
Research Summary Class 7 
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Class 
Number 

Date 

7 

Themes and Concepts to be addressed 
Discipline/Personnel/Systems 

 
Content Components Addressed Performance Components Addressed: Conceptual Framework Reference 
   

Class Activities Format 
Review Chapters 1-3  Compare and Contrast contracts, job description postings, and 
evaluation processes. 

Group work and feedback. 

Review interview questions and effective answers Group work 
Systems to know and love Lecture/Discussion 
Discipline situations Small group discussion/share 

Learning Assignments Due Date 
Read Great Chapters 4-9 Class 8 
Choice Book presentation Class 8 
Research Summary Class 8 
 

Class 
Number 

Date 

8 

Themes and Concepts to be addressed 
Safety/Board Policies 

Book Talks  
Content Components Addressed Performance Components Addressed: Conceptual Framework Reference 
   

Class Activities Format 
Ensuring Safety – compare and contrast documents Small group/Discussion 
Compare and contrast Board of Ed policies Group work and Discussion 
Book Presentations Group work and Discussion 

Learning Assignments Due Date 
Project presentations Class 9 
Read Great chapters 10-12 Class 9 
 

Class 
Number 

Date 

9 

Themes and Concepts to be addressed 
Projects 

 
Content Components Addressed Performance Components Addressed: Conceptual Framework Reference 
   

Class Activities Format 
Group project presentations Group Process and Discussion 

Learning Assignments Due Date 
Position Paper Class 10 
 

Class 
Number 

Date 

10 

Themes and Concepts to be addressed 
Student led Topics and Reports 

Personal Issues of the School Principalship  
Content Components Addressed Performance Components Addressed: Conceptual Framework Reference 
   

Class Activities Format 
Interviewing questions and process Lecture/Discussion 
Personal Issues of the Principalship Lecture/Discussion 
Final Discussions  
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Rubric: Understanding of Concepts and Principles of 
Educational Leadership  

 
This rubric is used to assess student class participation, student products and projects, and student responses 

ies. on Assessment Strateg
  

Explanation Interpretation 
 

Application 
 

Perspective 
In class discussion, case studies, 
and assessment strategies, the 
student exhibits an ability to 
explain the concepts and 
principles at a level that was 
considered-  

In class discussion, case studies, 
and assessment strategies, the 
student exhibits an ability to 
proved interpretations of the 
concepts and principles at a level 
that was considered-  

In class discussion, case studies, 
and assessment strategies, the 
student exhibits an ability to 
make applications of the 
concepts and principles at a 
level that was considered-  

In class discussion, case 
studies, and assessment 
strategies, the student exhibits 
an ability to provide a 
perspective of the concepts and 
principles at a level that was 
considered-  

 
4- Sophisticated: unusually 
thorough, elegant, and inventive 
accounts [including models, theories, 
or written explanations]; fully 
supported, verified, and justified; 
deep and broad: student’s explanation 
usually goes beyond the information 
given. 
 

 
4- Profound: a powerful and illu-
minating interpretation and analysis of 
the importance/-meaning/significance; 
tells a rich and insightful story; provides 
a rich history or context; student sees 
deeply and incisively any ironies in 
different interpretations. 

4- Masterful: fluent, flexible, and 
efficient; able to use knowledge and 
skill and adjust understandings well 
in creative, novel, diverse, and 
difficult contexts. Indicates an ability 
to transfer knowledge and 
understandings to new applications.  

 
4- Insightful: a penetrating and 
novel viewpoint; effectively critiques 
and encompasses other plausible 
perspectives; student takes a long and 
dispassionate, critical view of the 
issues involved. 

3-In-depth: an atypical and 
revealing account, going beyond what 
is obvious or what was explicitly 
taught; making subtle connections; 
explanations are well supported by 
argument and evidence; novel 
thinking displayed. 

 
3- Revealing: a nuanced interpre-
tation and analysis of the import-
ance/meaning/significance; tells an 
insightful story; provides a telling 
history or context; student sees subtle 
differences, levels, and ironies in diverse 
issues. 

3- Skilled: competent in using 
knowledge and skill and adapting 
understandings in a variety of 
appropriate and demanding contexts. 

 
3- Thorough: a revealing and 
coordinated critical view; makes own 
view more plausible by considering 
the plausibility of other perspectives; 
student makes apt criticism, 
discriminations, and qualifications. 

2-Developed: providing an 
account that reflects some in-depth 
and personalized ideas; the student is 
making the work his/her own, going 
beyond the given - there is supported 
theory, but insufficient or inadequate 
evidence and argument. 

 
2- Perceptive: a helpful interpretation 
or analysis of the import-
ance/meaning/significance; tells a clear 
and instructive story; provides a useful 
history or context; student acknowledges 
different levels of interpretation. 

 
2- Able: able to perform well with 
knowledge and skill in a few key 
contexts, with a limited repertoire, 
flexibility, or adaptability to diverse 
contexts.  

 
2- Considered: a reasonably crit-
ical and comprehensive look at all 
points of view in the context of 
one=s own; student is able to 
perceive that that there is plausibility 
to other points of view. 

1-Intuitive: providing an 
incomplete account but with apt and 
insightful ideas; extends and deepens 
some of what was learned; some 
Areading between the lines@ ; account 
has limited support/argument/data or 
sweeping generalizations.  There is a 
theory, but one with limited testing 
and evidence 

 
1- Interpreted: a plausible inter-
pretation or analysis of the 
importance/meaning/significance; makes 
sense of a story; student provides a 
formalized history or description of con-
text. 

 
1- Apprentice: relies on a limited 
repertoire of routines; able to perform 
well in familiar or simple contexts, 
with perhaps some needed coaching, 
limited use of personal judgment and 
responsiveness to specifics of feed-
back/situation. 

 
1- Aware: is cognizant of different 
points of view and somewhat able to 
place own view in perspective, but 
demonstrates a weakness in consid-
ering the worth of, or critiquing each 
perspective, especially one=s own; 
the student is uncritical about tacit 
and implicit assumptions. 

0- Naive: explanation is a 
superficial account; more descriptive 
than analytical or creative; a 
fragmentary or sketchy account of 
facts/ideas or glib generalizations; a 
black-and-white account; less a 
theory than an unexamined hunch or 
borrowed idea. 

 
0- Literal: a simplistic or superficial 
reading; mechanical translation; a 
decoding with little or no interpretation; 
no sense of wider importance or 
significance; student provides a 
restatement of what was taught or read. 

 
0- Novice: can perform only with 
coaching or relies on highly scripted, 
singular Aplug-in@ [algorithmic and 
mechanical] skills, procedures, or 
approaches. 

 
0- Uncritical: student unaware of 
differing points of view; prone to 
overlook or ignore other perspec-
tives; has difficulty imagining other 
ways of seeing things; prone to 
egocentric argument and personal 
criticisms.  

Adapted from: Wiggins, Grant, and Jay McTighe, Understanding by Design, 1998, ASCD, Alexandria, VA. [ Page 76] 
 
High Level of Understanding:   13 – 16 Acceptable Level of Understanding    5 – 8 
Competent Level of Understanding    9 – 12  Unacceptable Level of Understanding  0 – 4 
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