
SUNY Cortland 
Foundations and Social Advocacy Department 

FSA 490/491:  Student Teaching I & II 
 

Course Information:    Instructor Information: 
Credit Hours: 6/6 Instructor:  Harry Sydow & Field Faculty 
Semester/Year: Spring 2011    Office   (607) 753-5937 
Location:  Assigned Schools   Office Location: Cornish, 1227 
      Office Hours: In Field (by Appointment)  
Texts: 

Readings will be provided and/or directed by the instructor.  Readings and 
information will also be up-loaded to/accessed from WebCT. 

 
Resource Bibliography Upon which Course Is Based: 
 

Bauer, A. & Kroeger, S. (2004).  Inclusive Classrooms.  Pearson, Merrill Prentice 
Hall 

  Blair,T. (2003). New Teacher’s Performance-Based Guide To Culturally Diverse  
  Classrooms. Allyn and Bacon. 

Daniel Patrick Liston, Kenneth M. Zeichner (1996). Reflective Teaching: An 
Introduction.  Lawrence Erlbaum Assoc Inc  
Price, K. & Nelson, K. (2003). Daily Planning For Today’s Classrooms:  A guide 
For Writing Lesson and Activity Plans, (2nd Ed.). Macmillan. 
Rand, M.K.,& Shelton-Colangelo, S.  (2001). Voices Of Student Teachers: Cases 
From The Field. Upper Saddle River, NY: Merrill. 
Valle, J. & Conner, D. (2011).  Rethinking Disability.  McGraw-Hill Companies 
Inc. 
Wandberg, R. & Rohwer, J. (2003). Teaching To The Standards For Effective 
Practice--A Guide To Becoming A Successful Teacher. Allyn and Bacon. 

    
Course Description: 

(A) Supervised student teaching in an elementary classroom.  
Prerequisites: FSA 410, 420, 430, 436. Corequisites: FSA 491, 492. Minimum 
overall GPA 2.7 

   Course Attendance Policy:  
Teacher Candidates are expected to report to their assignments each day that 
school is in session during any given student-teaching period.  If a teacher 
candidate becomes ill, s/he is responsible for notifying the college supervisor, the 
mentor teacher, and the main office secretary of the cooperating school as soon as 
possible before s/he is expected to begin the day.  In the event of an absence for a 
reason other than illness, the teacher candidate must request advance permission 
from her/his college supervisor.  A summary record of absence during student 
teaching is maintained and signed by the Cooperating Teacher, signed by the 
teacher candidate, and submitted to the College Supervisor at the final evaluation 
conference. 

 

http://people.half.ebay.com/Daniel-Patrick-Liston_W0QQmZbooksQQcidZ1168425687
http://people.half.ebay.com/Kenneth-M-Zeichner_W0QQmZbooksQQcidZ1023747190


Rationale/ Goals/Objectives of the Course 
  Rationale 

FSA 490 and FSA 491 are the culminating field experiences of the Inclusive 
Special Education program. These two half-semesters of practice in the field are 
designed to guide candidates in meaningful activities that contribute to effective 
professional practice in the elementary classroom. During the student teaching 
experience, candidates are expected to strengthen their understanding of the 
connections between theory and practice in education. The field experience leads 
candidates to gradually develop independence in planning, delivering and 
assessing instruction. Activities are to maximize theoretical and professional 
discussions begun in methods classes and in the school site. Activities support 
candidates’ development as a professional in a school setting. Activities expose 
candidates to the broader context of their student teaching experience by having 
professionals from the school and college conveys professional expectations and 
information beyond the classroom venue. Candidates will become reflective 
practitioners, actively examining their own knowledge, performance and 
achievements. FSA 490/491 focuses candidates on the process of acquiring 
pedagogical and professional knowledge necessary for them to become effective 
and caring educators.  It also focuses on developing educators committed to 
inclusiveness at all times, being strong advocates for students and families, and 
urban education.   
 

Goals/Objectives  
• Candidates conduct fieldwork in high-needs schools which serve a disadvantaged 

and highly diverse population of students. The FSA Dept. Coordinator for Field 
Studies provides placements in appropriate schools, striving to make placements   
in urban settings.  (CEC 1-10, NCATE Standard 1, INTASC 1-10, CF1-10) 

 
• During their experiences in the field, candidates interact with parents or 

caregivers (and various school personnel), listening to their views about their 
children’s (student’s) education, and making an effort to understand their 
students’ out of school experiences and home culture.  (CEC 1-3,5, 9-10,  
NCATE Standard 1, INTASC 1-3,5, 9-10, CF1-10) 

 
• As American schools become increasingly diverse, it is expected that candidates 

have experiences interacting with English Language Learners, so they can begin 
to understand issues of second language learning and learning through a second 
language.  (CEC 2-4, 6-8, 10, NCATE Standard 1, INTASC 2-4, 6-8, 10, CF1-10) 

 
• An important change in American schools is the push towards full inclusion of 

students with physical and learning disabilities into the mainstream of a school’s 
educational offering. Candidates have as an emphasis, in our program of study, 
interacting with and facilitating learning for all students with concerned attention 
being given to the needs of children that have special needs.  (CEC 1, 4-10, 
NCATE Standard 1, INTASC 1, 4-10, CF 1-7,9-12) 
 



• During the student teaching experience candidates are expected to demonstrate a 
solid knowledge of the subject matter, as well as the corresponding pedagogy and 
assessment tools. Teaching is expected to be inquiring in nature and student-
centered, away from excessively didactic instruction and assessment.  (CEC 3-5, 
7-8, NCATE Standard 1, INTASC 3-5, 7-8, CF 1-8, 10, 12-13) 

 
• Candidates should create and appropriately manage a safe classroom environment 

where students can take risks, students’ differences are embraced and respected, 
and equitable opportunities for learning are provided and supported.  (CEC 1-5, 7-
10, NCATE Standard 1, INTASC 1-5, 7-10, CF 1-5, 10-11) 

 
• Effective and sincere communication between candidates, Cooperating Teachers 

and other school personnel, and College Supervisor(s) is expected. Debriefing 
meetings to reflect on teaching and to plan instruction are expected throughout the 
field experience. Candidates should demonstrate the ability to accept constructive 
criticisms while striving to provide the best learning opportunities for their 
students. Reflecting on their own teaching and student performance should 
become a routine practice of candidates.  (CEC 1-10, NCATE Standard 1, 
INTASC 1-10, CF1-10) 

 
Evaluation of Student Performance (Include Grading Policy) 
 
Evaluation of the teacher candidates’ performance is conducted at different points in 
and during each placement; the College Supervisor, the Cooperating Teacher and the 
teacher candidate all conduct formal evaluations. 
  
1. The summative evaluation of the teacher candidates is the responsibility of the 

College Supervisor, based on information from the mentor teacher.  For each 
quarter of student teaching, a grade of “Satisfactory” or “Unsatisfactory” will be 
given.   The basis for evaluation, awarding of an “incomplete” or “withdrawal” 
from student teaching are explained in the Student Teaching Handbook, which all 
teacher candidates are directed to (on-line) and informed about prior to their 
student teaching experience. 

 
2. Formal evaluations will be carried out using the on-line College Midterm/Final 

Evaluation Report Form (STE) completed by the College Supervisor, the 
Cooperating Teacher and the teacher candidate during each placement. 

 
3. Teacher Candidates are expected to become increasingly articulate in self-

evaluation and personal/professional reflection; and to exhibit increasing 
competence and insight about professional decision-making.  In a final evaluation 
conference led by the teacher candidates, he/she presents evidence of professional 
growth.  The teacher candidate describes what s/he believes his/her strengths as a 
teacher are and point out areas for improvement. 

 



4. Formative Evaluation: Throughout the two student teaching experiences, there 
will be on-going, formative evaluation by the College Supervisor and the 
Cooperating Teacher. For the College Supervisor, evaluation will be focused 
primarily on formal observations of the candidate's teaching and shared during 
subsequent post-observation conferences (a minimum of three per quarter).  For 
the Cooperating Teacher formal and informal discussions and feedback with/to 
the teacher candidate will be on-going; the Cooperating Teacher also fills out the 
Weekly Evaluation of teacher candidate form. 

 
5. The Foundations Inclusive Education Student Teaching Assessment form is 

reviewed (an exit interview artifact), discussed and completed by the College 
Supervisor, the Cooperating Teacher and the teacher candidate at the end of each 
placement. 

 
A general rubric for assignments: 

 
Target Acceptable Not Acceptable 
Assignment carried out 
completely, well presented; 
demonstrating carefully thought 
out responses.  

Assignment carried out 
completely, satisfactory 
presentation.  

Incomplete or not handed 
in, sloppy presentation,  

 
Course Schedule and Activities 
The sequence listed below, of a teacher candidates’ involvement in the classroom, is 
expected in both FSA 490 and FSA 491. In the candidate’s second placement (FSA 491) 
requirements for weeks 6-7 may be assumed earlier (during weeks 2-5) according to the 
judgment of the Cooperating Teacher, the College Supervisor and the teacher candidate. 
 

Week 1 
Orientation to the classroom, assuming routines, beginning to assist with classroom 
duties, pupil observation and interaction; all activities judged appropriate by the 
Cooperating Teacher. 

 Weeks 2 - 5 
During these weeks, the candidate should begin to formulate lesson plans with the 
assistance of the Cooperating Teacher and the College Supervisor. Candidate should 
also begin to assume formal teaching duties, adding one or two classes per week or 
more, at the discretion of the cooperating teacher. During this period the candidate 
should continue to observe the cooperating teacher and have evaluative conferences. 
In addition, observation of other teachers in the school may be desirable. 

Weeks 6-7 
The candidate should carry the full teaching load, assuming responsibility for at least 
two weeks and possibly as many as four weeks, depending on readiness. The 
Cooperating Teacher may assist with individual groups, supervision of students and 
other activities as appropriate. With the knowledge of the principal, the Cooperating 
Teacher should arrange to leave the candidate to conduct the class alone for several 
days. 



Week 8: 
The Cooperating Teacher should gradually re-assume teaching responsibilities, with 
the candidate teaching part of the day, observing other areas of the school, or doing 
other appropriate activities to finish the assignment. 

 
The following is a list of assignments required of candidates that will be evaluated in 
FSA 490/491 (each to be done in both placements):  

• Observation of Cooperating Teacher and Two others (three observations per 
quarter) 

• Videoed Lesson Presentation Self- Analysis-- Parts 1&2 
• Thematic Unit Plan (with written reflections on unit) 
• Lesson Plans (to be written for each “presentation” given to students; with written 

reflections on lesson) 
• Cooperative Learning Assessment Assignment-- Parts 1&2  
• Documentation of the use of educational technology 
• Culturally Responsive Teaching Assignment (Documentation of the 

implementation of activities in the elementary classroom that promote 
understanding of diversity and show multicultural views and considerations) 

• Daily Reflective Journal of Learning and Observations 
 
Teacher Education Candidacy:  If during your enrollment at SUNY Cortland you are 
convicted of a crime and/or have any judicial or academic integrity violations, you must 
notify your School’s associate dean at once.  Failure to do so may result in your dismissal 
from the teacher education program.  Failure to provide truthful information may result in 
your dismissal from the teacher education program and may result in academic 
dishonesty charges (Source:  SUNY Cortland Teacher Education application). 

Disability Statement:  SUNY Cortland is committed to upholding and maintaining all 
aspects of the federal Americans with Disabilities Act of 1990 (ADA) and Section 504 of 
the Rehabilitation Act of 1973.  If you are a student with a disability and wish to request 
accommodations, please contact the Student Disability Services Office located in B-1, 
Van Hoesen Hall or call 753-2066 for an appointment.  Because many accommodations 
require early planning, requests for accommodations should be made as soon as possible. 

Academic Integrity Statement:  “Students in this course are expected to abide by the 
guidelines on academic dishonesty that are found in chapter 340 of the SUNY Cortland 
College Handbook (http://www.cortland.edu/president/handbook.pdf).  As stated in these 
guidelines, any instance of plagiarism, cheating on examinations or other forms of 
academic dishonesty will be punished, most likely by the receipt of a failing grade for 
this course and possible dismissal from the College.  The primary means for enforcing 
the course’s policy on academic dishonesty will be a Web-based plagiarism detection 
service to which you will be required to submit all of the papers you write for this course. 

http://www.cortland.edu/president/handbook.pdf

	Daniel Patrick Liston, Kenneth M. Zeichner (1996). Reflective Teaching: An Introduction.  Lawrence Erlbaum Assoc Inc 

