
SUNY CORTLAND 
Foundations and Social Advocacy Department 

 
FSA 103: Gender, Race and Class Issues in Education 

Sections 501, 601 & 602 
 

“For all those whose cares have been our concern, the work goes on, the cause endures,  
the hope still lives, and the dream shall never die.” 

Senator Edward M. Kennedy 
1932-2009 

 
“We too often mistake our own experiences as the experiences of others.” 

        Sociologist Norman Denzin 
 

“You must be the change you want to see in the world.” 
     Indian Spiritual and Political Leader Mahatma Ghandi 

 
“Step out of your comfort zone and into the contact zone.” 

     Professor Seth Asumah 
 

Course Information: 
3 Credit Hours 
Fall 2010 
Course Meets: Sections 501 & 601: Tuesdays & Thursdays, 10:05 – 11:20 a.m., B213 Van Hoesen 
  Section 602: Tuesdays & Thursdays, 11:40 a.m. – 12:55 p.m., B213 Van Hoesen 
 
Instructor Information:
Professor: Michelle Kelly 
Office:  Cornish 1213B 
Office Hours: Tuesdays 1:00 – 3:00 p.m., Thursdays 1:00 – 3:00 p.m. Other times by appointment. 
  I’m in the office almost every day. Feel free to drop by. I’m happy to meet with you if I’m  
  in and available. 
Telephone: (607) 753-5524 (Office) 
Fax:  (607) 758-5007 
E-mail:  michelle.kelly@cortland.edu 
 
 
Required Texts 
Course Packet: A collection of readings available only at Mando Books, 33 Main Street, Cortland.  
  Phone: 758-3165.  
 
Books: Available at Mando’s and The College Bookstore. 
 
Tatum, Beverly Daniel (2003/1999). “Why are all the black kids sitting together in the cafeteria?” and  

other conversations about race. New York: Basic Books. 
 
Carger, Chris Liska (1996). Of borders and dreams: A Mexican American experience of urban education.  
 New York: Teachers College Press. 
 
Other readings as assigned. These will be handed out in class or will be available on My Red Dragon - 
elearning. 
 
Course Reference Bibliography
 
Class Inequity in Education and Society 
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1. Introduction: Down Germantown Avenue from 
 Anderson, Elijah (1999). Code of the street. New York: W. W. Norton & Company, 15-
 34. 
 
2. Chapter 9: Concerted Cultivation Gone Awry: Melanie Handlon from 
 Lareau, Annette (2003). Unequal childhoods: Class, race and family life. Berkeley: 
 University of California Press, 182-197. 
 
3. Chapter 10: Letting Educators Lead the Way: Wendy Driver from 
 Lareau, Annette (2003). Unequal childhoods: Class, race and family life. Berkeley: 
 University of California Press, 198-220. 
 
4. Chapter 3: The Savage Inequalities of Public Education in New York from 
 Kozol, Jonathan (1991). Savage Inequalities. London: Harper Perennial, 83-132. 
 
5.  Chapter 15 Pineapple Takes Control (pp 191-203) 
     Chapter 16: Benjamin (pp 205-218) 
 
From:  Kozol, Jonathan (2000). Ordinary resurrections. New York: Crown Publishers, 191-218. 
 
6.  Chapter 1: The Lottery (pp 1-20) 
     Chapter 4: Contamination (98-125) 
     Chapter 8: The Conveyor Belt (188-212) 
     Chapter 9: Escape Velocity (213-233) 
 
From:  Tough, Paul (2008). Whatever it takes: Geoffrey Canada’s quest to change Harlem and 
 America. New York: Houghton Mifflin Company. 
 
 
Gender, Socialization and Education 
 
1. Chapter 1: You’re a Hardcore Feminist, I Swear, (pp 5-17) 
    Chapter 4: The Blame (and Shame) Game (pp 61-80) 
    Chapter 10: Boys Do Cry (pp 183-196) 
    Chapter 13: A Quick Academic Aside (pp 227-235) 
 
From: Valenti, Jessica (2007). Full frontal feminism. Emeryville, CA: Seal Press, 5-17, 61-80, 
 183-196 & 227-235. 
 
2. Chapter 6: Gender Bias: From Colonial America to Today’s Classrooms from 
 Sadker, David and Myra Sadker (2001). Gender bias: From colonial America to today’s 
 classrooms. In James A. Banks and Cherry A. McGee Banks (Eds.) Multicultural 
 education: Issues and perspectives (4th Edition). New York: John Wiley & Sons, 125-128 
 and 159-161. 
 
3. Time Warp in the Toy Store (pp 65-67) 
    The Male Role Stereotype (pp 85-87) 
   Taking It (pp 87-88) 
   Tears Still Taboo for Average Guy (pp 88-90) 
   Why Are Gay Men So Feared? (p 91) 
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From: Cyrus, Virginia (2000). Experiencing race, class and gender in the United States (3rd 
 Edition). Mountain View, CA: Mayfield Publishing Company, 65-67, 85-87, 87-88, 88-90 
 & 91.  
 
4.  Gordon, Lenore (1994/2002). What do we say when we hear ‘faggot’? In B. Bigelow, L. 
 Christensen, S. Karp, B. Miner & B. Peterson (Eds.) Rethinking our classrooms: 
 Teaching for equity and justice, volume 1. Milwaukee, WI: Rethinking Schools, 86-87. 
 
5. Pohan, Cathy A. and Carla Mathison (2007). Television: Providing Powerful Multicultural 
 Lessons Inside and Outside of School. Multicultural Perspectives, 9 (1), 19-25. 
 
6. Preface (pp ix-xi) 
     Chapter 1: The Effects of Gender on Bullying and Harassment (pp 1-11) 
     Chapter 3: The Effects of School Culture on Bullying and Harassment (23-37) 
     Chapter 4: Who We Are Matters: Responses to Bullying and Harassment (38-46) 
     Getting Started: A Checklist (70-74) 
 
From:  Meyer, Elizabeth J. (2009). Gender, bullying, and harassment: Strategies to end sexism 
 and homophobia in schools. New York: Teachers College Press, ix-xi, 1-11, 23-46 & 70-
 74. 
 
7.  Canada, Geoffrey (1998). Reaching up for manhood: Transforming the lives of boys in 
America. Boston: Beacon Press, ix-xiv, 1-31, 106-122 & 157-160. 
 
 
Course Description 
 
Examine prejudice and discrimination (on the basis of class, race, gender and disability) as these are 
institutionalized by schools, both in the United States and elsewhere in the world. 
 
 
Overarching Goals for FSA 103: Gender, Race & Class Issues in Education 
 
Students who take responsibility for their own learning in this course will be able to: 
  
1. Begin the process of reflecting upon and making sense of (critically analyzing) their own 
understandings and life experiences in and out of school related to identity characteristics of race, 
gender, class, ability/disability, language, sexuality and religion (Individual Perspective). CF 11; CEC 1, 5, 
6. 
 
2. Begin to recognize and respect as valid the experiences of others that may be different from their own 
and bring those experiences to bear in decision-making (Multiple Perspectives). CF 9, 10, 11; CEC 3, 9. 
 
3. Begin to develop tools to critically analyze the construction of schooling and the educational system in 
terms of equity and opportunity for all (Systems Perspective). CF 8, 11; CEC 1. 
 
4. Begin to develop strategies for culturally relevant pedagogical practices for their own classrooms 
(Application). CF 3, 6,11; CEC 4, 5, 6. 
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Policies for Course Attendance, Class Preparation, Class Participation and Due Dates: 
 

1. Attendance involves coming to class on time and staying for the entire class. Notice that 
attendance and participation are two different things. 

 
2. Tardiness: A pattern of tardiness will result in a lowered grade. Being late to class three times 

will equal one absence. 
 

3. Absences: More than two absences, unless all are officially excused by the Dean’s Office or 
College policy, is considered excessive and your grade will be lowered by 1/3 of a letter (i.e., B+ 
to B or A to A-) for each additional class hour of absence. Our class meets twice a week, so two 
absences, beyond the two “free” ones, is the equivalent of three class hours. This means that you 
can miss class twice without penalty to your grade, and for every additional two classes you miss, 
your final grade will be lowered by one full letter grade. My expectation is that you will not miss 
class unless there is a serious problem. If you find that you must miss class, it is your 
responsibility to notify me of your absence and to find out what you missed from a peer. Eight 
absences equals a failing grade for this course.  

 
4. Cell Phones: Turn off all cell phones before entering the classroom so that a phone ringing does 

not interrupt us. As a way of demonstrating respect for your classmates and professor, do not use 
your cell phone once you enter our classroom. This policy also applies to meetings with me in my 
office. 

 
5. Preparation involves completing the readings for each class and coming to class ready to 

discuss them, turning in assignments on time, and bringing the texts assigned or materials 
necessary for the day to class.  

 
6. Participation involves asking questions, making comments, engaging in class activities, staying 
 on task, and listening and responding to others in a respectful manner. In-class writing also falls 
 under this category. This course emphasizes discussion and participation. Therefore, in order for 
 this course to work, you must attend class with the day’s assigned readings, and be prepared to 
 participate. 
 
 Class participation involves attentive listening to both the instructor and to fellow students; 
 contributions to discussion that are informed by the readings, films and class discussion itself; 
 useful contributions to small group work; and a willingness to engage and draw out other 
 students. Sharing personal stories relating to the issues raised in the class are welcome but the 
 stories should make clear connections to the readings and issues under discussion and work to 
 extend the conversation. 

 If you are a person who is very shy, you will be asked to talk. If you are a person who finds it very 
 easy to talk, you will be asked to hold back at times (i.e., I may see your hand up but not call on 
 you.) so that others can participate. Both of these situations require that you move out of your 
 comfort zone. I don’t expect everyone to talk the same amount; it is fine if some people talk more 
 than others. However, if a few people are dominating class discussion and/or silencing others, I 
 may ask them to spend more time listening and less time talking. Conversely, if some students 
 never talk, I may ask them to work on contributing more. I am looking for a balance in which all 
 students have the opportunity to learn from one another, and this is only possible if everyone 
 contributes at least a little and if no one dominates the discussion. What you have to say will 
 contribute to everyone’s learning. 

 What you say is more important than how much you say. Learning to make contributions that 
 are engaging and involving for others rather than self-indulgent or undisciplined (i.e., “talking to 
 hear yourself talk” is the expression I’m referring to here) is a key part of being a teacher. I will be 
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 taking into consideration how you participate in discussion, in evaluating class participation. Talk 
 to the whole class, not just the professor, when you speak in class. 

 We will be reading and discussing many controversial, politically and emotionally charged issues 
 in this class. Therefore, it is critical that we respect one another’s voice, perspectives and 
 experiences; that we listen to each other and ask thoughtful questions of one another; and that 
 we argue the point not the person. Respecting a person does not necessitate agreeing with the 
 person.  

 
7. Due Dates and Times. Assignments are due at the beginning of the class meeting. If you are 
 absent, make arrangements to have someone turn in your assignment for you by the end of our 
 designated class period. I will not accept emailed assignments; you must turn in paper copies. 
 Failure to turn in an assignment during the class meeting in which it is due results in a one-letter 
 grade drop. Failure to turn it in during the next class period results in a two-letter grade drop. 
 Assignments more than two class meetings late will not be accepted, unless there are 
 extenuating circumstances, and a grade of zero will be recorded. 

 
 If there are justifiable extenuating circumstances, i.e., illness or family emergency, contact me - 
 prior to the due date if possible, and we will negotiate a new due date. 

 
8. Course Texts. Bring the text/s that we will discuss for the day to class with you. We will use the 
 books and articles in our class work. Not having the day’s reading with you is a sign that you are 
 not fully prepared for class. 
 
 

Task Stream Data Management System: Required Student Account 
The Foundations and Social Advocacy Department uses Task Stream (www.taskstream.com) as a data 
management tool for performance-based assessment for New York State Department of Education, 
NCATE accreditation, and other reports. This data helps us to assess the quality of the Inclusive Special 
Education Program and performance of students enrolled in it, and to make changes to the program 
based on these assessments.  
 
Inclusive Special Education majors are required to sign up on the internet for a free subscription to 
TaskStream during all semesters when they are enrolled in required program courses, and to upload 
specified course assignments into a Directed Response Folio (DRF). I will give you a special access code 
so you can enroll at no cost. To ensure that each student uploads the required assignments to Task 
Stream, a grade for each specified assignment will be released to the individual student only after the 
course instructor verifies that the assignment has been uploaded to Task Stream. 
 
You can call TaskStream at 1-800-311-5656 or email at help@taskstream.com for assistance. 
 
If you have questions regarding this process, please speak with your instructor. 
 
 
Assignments 
 
As you write the papers for the following assignments, it is crucial that our course readings are 
incorporated in each paper in substantial and direct ways.  These papers are your way of showing that 
you have carefully read and thought about our course texts, and that you can use the ideas within them to 
analyze experiences in your own life and the lives of others. The papers and other assignments are really 
the same as a test. You have to show me that you know, understand, and can apply the course material. 
 
Assignment #1 
Cultural Artifact: Your first assignment for our course is to introduce yourself through the use of some 
object or thing that is important to you in your life. Anthropologists call such things “artifacts.” You will 
describe the importance of your chosen artifact in your life. Is it something you use everyday? Is it 

mailto:help@taskstream.com
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something that has been passed down from an older generation and has a strong connection of family to 
it? Why is this object important to you? Be prepared to tell us the story of your artifact and why it helps 
define who you are as a person. 
 
There is no right or wrong in what you choose to bring as an artifact. Keep in mind that an artifact is a 
“thing,” not a person or an animal, so please do not bring any photographs of people or animals. Be 
prepared to talk for 1 ½ to 2 minutes. No more, no less. Think about what you would like to tell us. 
Practice and time yourself! Turn in a one-page essay related to your introduction. (You may not read this 
out loud in class.) This assignment will be graded. 
 
Assignment #2 
Video Response Paper: This assignment is due the class period after the video is viewed in class. Two 
pages typed and double-spaced. We will watch several videos in class. You get to pick the in-class video 
to which you want to write a response. Video Response papers will not be accepted more than one class 
period after we have watched the video in class. You will need to do a response to a different video if you 
are unable to turn your response in by the class period following the viewing. 
 
What a Video Response Is: 
Video Response is the written word of a personal engagement with the video, of having really listened to 
both someone else and yourself. A Video Response starts from considering what you already know about 
the topic of the video, then consider how the video matches up with or challenges your own thinking. You 
can write about that. You can write about what you’ve learned from this video and how that affects how 
you think about communities, the education system, teaching, and/or learning. What questions does the 
reading raise for you? Write about those and maybe try to work through some of the ideas you now have 
since viewing the video regarding some possible answers. 
 
To do these writings, it is necessary that you use the word “I.” Do not distance yourself from these video 
responses. Let yourself be passionate, reflective, and thoughtful. Carefully think through the video’s 
messages, so that what comes through in the paper is your personal experience of interacting with the 
video. 
 
What a Video Response Isn’t: 
 
It is not a traditional summary of the video. It is not the traditional judgment of the message of the video, 
persuading, or arguing a position. Agree or disagree statements are inappropriate here, because not 
having had the experiences that the people in the video have had, you cannot judge whether they’re 
describing those experiences accurately. All you can say is: (1) whether what they describe speaks to 
experiences you have had or not; (2) how you relate to what they describe; (3) whether their conclusions 
make sense to you, given the evidence they provide; and (4) what questions and feelings they raise for 
you. 
 
But this is not about censoring your reactions. If the video’s viewpoint makes you feel uncomfortable, say 
that, and say exactly why! You’re not in debate with the video, not out to win or defend your position; you 
are in the process of figuring out why you think what you think. Being in collision over ways of seeing is a 
good way to examine that. Be open – not to swallowing whole whatever you read but to rethinking 
assumptions. 
 
The Video Response is not note taking on “important facts” for a test. 
 
Assignment #3 
Education and Social Class Essay: Is education the great equalizer, as Horace Mann once said, or 
does it merely serve to reproduce inequalities in society? You will explore these ideas in an essay that 
uses the readings from the section of our course called “Class Inequality in Education and Society.” This 
is an essay that requires you to read carefully the class texts assigned in this section of the course and 
then use those readings to analyze how education and schooling has changed or stayed the same over 
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time in poor, urban communities. What follows are some ideas to get you thinking about how to write this 
essay. You might think of the essay as having three parts: 
 
Start with the concepts of “concerted cultivation” and “cultural capital” that we learned about from the 
readings by Annette Lareau. What are the differences Lareau shows us in how middle class and working 
class/poor families think about school and organized activities, and adult family members’ interactions 
with children and teachers? Lareau’s readings show us the differences in family practices, childrearing, 
and beliefs about school. Then think about the different communities Elijah Anderson shows us. How do 
the communities Kozol and Tough describe pair up with what Anderson shows us? What is the role of 
concerted cultivation in those communities?  What is the cultural capital of the families and students 
described in the readings by Kozol and Tough? All of these readings help us see differences in cultural 
capital across social classes, at the individual level or the community level. 
 
Next, take a look at how schools and communities have changed over time. In Savage Inequalities, Kozol 
writes about what is going on in the 1980s. In Ordinary Resurrections Kozol is writing about the 1990s. 
Finally, in Whatever It Takes, Tough is writing about the 2000s. What do you see happening in our poor 
schools and communities, particularly those that are poor and urban, across three decades? How much 
have things changed? How much have they stayed the same? 
 
Finally, study carefully what it takes to create academic success in the school described by Tough. 
Discuss what it will take, using examples from the school Tough shows us and arguments by Kozol, to 
create highly effective schools and successful students, in all communities in this country. 
 
Minimum requirement: 5 pages. 
 
Assignment #4 
Gender or Racial/Ethnic Exploration Group Project: Using pre-assigned readings from the Course 
Packet, prepare a presentation that will teach others about the critical ideas in your readings. 
Presentation must include a visual presentation, such as overheads, video, PowerPoint, or whatever 
creative ideas you and your group come up with, to supplement the oral presentation. If you choose to 
use PowerPoint, make every effort to use it in nontraditional ways (not just as an outline of your 
presentation). You might take a look at the media – magazines, movies, TV shows, music, music videos, 
etc. What messages do they send about the meaning of gender, race or ethnicity in our society? In our 
educational system? How have these messages affected your life? 
 
You can also use music, poetry, role-play or an activity to capture the ideas of your assigned readings. 
You can extend the ideas in the assigned readings by bringing in additional research on the topic. All 
group members must participate equally in the preparation and presentation of the readings. Each group 
member must also write a two-page minimum paper describing his or her part of the presentation and 
analyzing the relevant parts of the readings. I will give you more information on this project as we get 
closer to the due date. 
 
How this assignment is graded: 50% of grade is for the group presentation as a whole. 25% of grade is 
for your individual part of the presentation. 25% of grade is for your individual written component of the 
project. Thus, half of your grade is for group responsibility (everyone in the group gets the same grade for 
this part), and the other half of your grade is for individual accountability (each person gets her/his own 
individual grade for individual work in the project). 
 
Assignment #5 
Reader Response 
Your task for this assignment is to choose one set of the assigned gender readings, other than the ones 
assigned for your group presentation. This assignment is due the class period the readings/presentation 
is scheduled. Two pages typed and double-spaced. You get to pick the set of gender readings to which 
you want to write a response. As with all of our writing about readings, you must make clear and strong 
connections to the articles you use for the Reader Response with direct quotes or paraphrased 
information. 
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What a Reader Response Is: 
Reader Response is the written word of a personal engagement with the text. It starts from considering 
how the information in the readings matches up with or challenges your own thinking. You can write about 
that. You can write about what you’ve learned from these readings and how that affects how you think 
about communities, the education system, teaching, and/or learning. What questions does the reading 
raise for you? Write about those and maybe try to work through some of the ideas you now have since 
completing the readings regarding some possible answers. 
 
To do these writings, it is necessary that you use the word “I.” Do not distance yourself from these Reader 
Responses. Let yourself be passionate, reflective, and thoughtful. Carefully think through the messages 
of the readings, so that what comes through in the paper is your personal experience of interacting with 
the readings. 
 
What a Reader Response Isn’t: 
 
It is not a traditional summary of the reading. It is not the traditional judgment of the message of the 
reading, persuading, or arguing a position. Agree or disagree statements are inappropriate here, because 
not having had the experiences that the people in the readings have had, you cannot judge whether 
they’re describing those experiences accurately. All you can say is: (1) whether what they describe 
speaks to experiences you have had or not; (2) how you relate to what they describe; (3) whether their 
conclusions make sense to you, given the evidence they provide; and (4) what questions and feelings 
they raise for you. 
 
But this is not about censoring your reactions. If the author’s viewpoint makes you feel uncomfortable, say 
that, and say exactly why! You’re not in debate with the author/s, not out to win or defend your position; 
you are in the process of figuring out why you think what you think. Being in collision over ways of seeing 
is a good way to examine that. Be open – not to swallowing whole whatever you read but to rethinking 
assumptions. 
 
The Reader Response is not note taking on “important facts” for a test. 
 
 
 
 
Assignment #6: This assignment must be uploaded onto your Task Stream account before you 
receive a grade. 
Cultural Analysis Essay: Using the book Of Borders and Dreams by Chris Carger and the eight short 
articles listed below as the basis for your information, develop an essay that addresses the following:  
 
You are a bilingual special educator who is committed to culturally relevant teaching, the pursuit of equity 
and social justice in education, and a truly inclusive approach to teaching and learning. You have been 
asked to provide an analysis of and recommendations for meeting the educational, social, linguistic and 
cultural needs of a young Mexican American male named Alejandro Juarez, Jr. Develop your report by 
addressing the following components. Use specific examples to provide evidence of your points. 
 

• A description of the family and community cultural context in which Alejandro lives, and the 
cultural connections and/or mismatches between those contexts and that of the school he 
attends. 
 

• An analysis of Alejandro’s skills as an English language learner (ELL), his learning strengths and 
difficulties. Describe some of the possible connections between skin color, parent’s or caregiver’s 
fluency in English and native language/s, economic status, and an individual’s ability to acquire 
English as a new language in the United States. 
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• An analysis of the culturally relevant teaching and testing practices, of lack thereof, used by his 
teachers and support personnel. Provide a few concrete examples. 
 

• An analysis of current support resources, or lack thereof, in place for Alejandro at school, at 
home, and in his community. Provide a few concrete examples. 

 
• An analysis of the kinds of testing and support needed by Alejandro, and to which he is ethically 

and legally entitled. (Note that what is ethically in Alejandro’s and his family’s best interests and 
that which meets minimum legal requirements may or may not be the same thing.) 
 

• A plan for academic support for Alejandro grounded in culturally and linguistically relevant 
practices and supported by research. 

Use information from following readings to provide evidence for the points you make in your report. 
Document your points with direct quotes and paraphrased information from these course materials. Be 
sure to correctly document your sources and quotes following the APA format. It is up to you to develop 
an essay that fully addresses the requirements in a way that will best advocate for Alejandro and 
demonstrates that you have carefully studied and can apply the required readings for this section of the 
course. Minimum requirement:  5 pages. 
 
Book: Of Borders and Dreams 
Articles: 

• Climbing the School Ladder: A Challenging Task for Immigrant Students 
• English Language Learners and Special Education Testing 
• Deficit Thinking 
• Keys to Success for English Language Learners 
• Funds of Knowledge 
• Learning Disabilities in English Language Learners 
• English Language Learners with Special Needs: Effective Instructional Strategies 
• Testing ELL Students – Best Practices for Teaching English Language Learner 

Assignment #7 
Racial Identity Awareness Project This assignment has two parts. 
 
Part A: Write an essay (3 page minimum) using what you have learned about racial identity from Tatum’s 
book “Why Are All the Black Kids Sitting Together in the Cafeteria?” to explore your own racial identity. 
What were your understandings about race before reading Tatum? How has Tatum helped you to further 
develop your own understanding about race? What did you learn from your family, community, and 
schools about race? Give some examples. How does what you learned growing up learning match up 
with or contradict what Tatum teaches us about race and identity? Why is it important for teachers to 
understand racial identity (their own and others)? How does Tatum help you understand this importance?  
 
Part B: Find two current event articles that talk about race (ideally the relationship of race and education). 
Print out or make a copy of the articles to turn in as part of this project. Write a paragraph or two about 
each current event analyzing the critical points in them using ideas from Tatum. 
 
Be sure to use direct quotes and paraphrasing from Tatum in both parts of this assignment to 
demonstrate that you have studied and can apply the ideas from the book. 
 
 
Guidelines for Written Assignments: 
 
All written assignments must have the following attributes: 

 Typed (12 point Ariel or Times Roman font in black ink), 
 Double-spaced with one-inch margins on all sides, 
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 Numbered pages, 
 A cover page with your name, date, and the course title, number and section; please do not put 

your name on any other page. (I like to be able to read a paper without knowing who the author is 
until after I have put the grade on the paper.) 

 Stapled – no “dog ears” or paper clips, 
 Meet the minimum page-length requirement, and 
 Turned in when they are due. 

 
Papers that do not follow all of these guidelines will receive a minimum of one-third letter grade reduction 
(Example: B+ to B).  
 
Late papers will result in a lowered grade in all but the most extreme cases. See “Due Dates and Times,” 
page 3 of this syllabus for more information. 
 
Citing References:  

 Paraphrasing. You must cite all paraphrasing (taking what an author says and putting it in your 
own words) and direct quotes. For paraphrasing cite by showing author’s last name and year of 
publication in parentheses, for example – (Tatum 1999). Notice that the page number is not 
included in paraphrasing. 

 Direct Quotes. For direct quotes you must put the quoted material in quotation marks and cite 
with author’s last name, year and page number where quote is found, for example, (Kozol 1991, 
p. 56). 

 Reference Lists. These are not required at the end of your papers, except to list any text you use 
that is not required reading for this course. 

 
Rewrites:  
I encourage and will accept one rewrite of papers for any grade that is a B+ or lower.  
 
For a rewrite to be considered, you must attach the original paper and comments. Rewrites are 
due one week after the return of your paper. No rewrites will be accepted more than one week 
after your paper has been returned. 
 
The quality and content of the paper must be substantially improved in order for a rewrite to result in a 
changed grade. I do not increase grades on rewrites that are based on technical corrections that I 
provided in my editing or on rewrites of papers that did not follow the “Guidelines for Written Assignments” 
in the original paper.  
 
If writing is not one of your strengths, make an appointment with ASAP (Academic Support and 
Achievement Program) located in B-205 Van Hoesen Hall (753-4309) before your paper is due to work 
with one of the writing tutors there, meet with me, or have someone you know who is a strong writer 
review your paper before it is due. 
 
Evaluation: 

• Cultural Artifact           5% 
• Video Response Paper          5% 
• Reader Response Paper         5% 
• Education and Social Class Essay       20% 
• Cultural Analysis Essay         20% 
• Gender or Racial/Ethnic Exploration Group Project     20% 
• Racial Identity Awareness Project       15% 
• Class participation, in-class assignments      10% 

____ 
            100% 
Grading Scale 
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Individual Assignment Grade Final Grade Range 
A+ = 4.3 
A   = 4.0 
A-  = 3.7 
B+ = 3.3 
B   = 3.0 
B-  = 2.7 
C+ = 2.3 
C   = 2.0 
C-  = 1.7 
D+ = 1.3 
D   = 1.0 
D-  = 0.7 
E   =  0.69 and below 

A+ 4.1 – 4.3 
A 3.8 – 4.09 
A- 3.4 – 3.79 
B+ 3.1 – 3.39 
B  2.8 – 3.09 
B- 2.4 – 2.79 
C+ 2.1 – 2.39 
C 1.8 – 2.09 
C- 1.4 – 1.79 
D+ 1.1 – 1.39 
D  0.8 – 1.09 
D- 0.5 – 0.79 
E 0.49 and below 
 

Policy on Academic Honesty:  
Students are expected to do their own work and to give credit through proper citation when borrowing 
from other authors’ work. Failure to give credit to another author’s work is called plagiarism. SUNY 
Cortland has a policy on plagiarism that will be enforced in this course. The following is quoted directly 
from page 51 in the College Handbook: 
 
Students are expected to submit and present work that is their own with proper documentation and 
acknowledgment when the work of others is consulted and used. Plagiarism can be intentional by 
deliberately presenting the work of others as one’s own, or inadvertent by accidentally omitting or 
erroneously citing sources. Examples of plagiarism that can occur in research papers, lab reports, written 
reports, oral presentations as well as other assignments or written materials are: 
 
A. Failure to use quotation marks: sources quoted directly must be shown with quotation marks in  

the body of the project and with the appropriate citation in the references, notes or footnotes  
B. Undocumented paraphrasing: sources “put into one’s own words” must have the source cited  

properly in the body of the project and in references, notes or footnotes 
C. Creating false documentation: purposefully presenting wrong information in references or  

citations or manufacturing false information used in references, notes and footnotes 
 
Support for Students with Disabilities: 
SUNY Cortland is committed to upholding and maintaining all aspects of the federal Americans with 
Disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation Act of 1973. If you are a student with 
a disability and wish to request accommodations, please contact the Office of Disability Services in B-1 
Van Hoesen Hall or call (607) 753-2066 for an appointment. Any information regarding your disability will 
remain confidential. Because many accommodations require early planning, requests for 
accommodations should be made as early as possible. Any requests for accommodations will be 
reviewed in a timely manner to determine their appropriateness to this setting. 
 
 
Course Schedule and Activities: 
 
Tentative Schedule 
 

Readings should be completed prior to the class period in which they are assigned. 
 

Remember to bring your readings assigned for the day to class! 
 

Getting Acquainted 
 
Week 1: 
Tuesday 8/31 Course Overview; Introductory Activities  
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Thursday 9/2 Personal Introductions: Cultural Artifacts Assignment 
 PRESENTATION AND PAPER DUE TODAY: On your cultural artifact 
 
 

Class Inequities in Education 
 

Week 2: 
Tuesday 9/7 Read: 1. Chapter 9: Concerted Cultivation Gone Awry: Melanie Handlon (pp.182-197) 

 and 
 2. Chapter 10: Letting Educators Lead the Way: Wendy Driver (pp.198-220)  
 from Lareau, Annette (2003). Unequal childhoods: Class, race and family life. 
 Berkeley: University of California Press. (In Course Packet) 
 

Thursday 9/9 (Rosh Hashanah) Video: Excerpt from People Like Us 
 
 
Week 3:   
Tuesday 9/14 Read: Introduction: Down Germantown Avenue from Anderson, Elijah (1999). Code of 

the street. New York: W. W. Norton & Company, 15-34. (In Course Packet) 
 Video: Down Germantown Avenue 
 
Thursday 9/16 Read: Chapter 3: The Savage Inequalities of Public Education in New York (pp. 83-132) 

from Kozol, Jonathan (1991). Savage Inequalities. London: Harper Perennial. (In Course 
Packet) 

 Read: Chapter 15: Pineapple Takes Control (pp. 91-123) and Chapter 16: Benjamin (pp. 
205-218) from Kozol, Jonathan (2000). Ordinary Resurrections. New York: Crown 
Publishers. (In Course Packet)  

 
  
Week 4: 
Tuesday 9/21 Read:  Chapter 1: The Lottery (pp. 1-20) and Chapter 4: Contamination (98-125) from 

Tough, Paul (2008). Whatever It Takes: Geoffrey Canada’s Quest to Change Harlem and 
America. New York: Houghton Mifflin Company. (In Course Packet) 

 Video: The Harlem Children’s Zone 
 
Thursday 9/23 Read: Chapter 8: The Conveyor Belt (188-212) and Chapter 9: Escape Velocity (213-

233) from Tough, Paul (2008). Whatever It Takes: Geoffrey Canada’s Quest to Change 
Harlem and America. New York: Houghton Mifflin Company. (In Course Packet) 

 Simulation Activity: Class Inequalities  
 

 
Gender Socialization and Education 

 
Week 5: 
Tuesday 9/28 Gender and Identity Group Discussion 
  Assign groups and readings for Gender or Latinos, Language & Education Exploration 

 Group Presentations. 
 PAPER DUE TODAY: Education and Social Class Essay 
 
Thursday 9/30 Plan for Group Presentations. 
  Read: Your group’s assigned chapters and/or articles 

 (Bring a laptop computer if you have one, assigned readings, notes on your group’s 
assigned readings, and ideas for additional research or activities related to your group’s 
topic.) 
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Week 6: 
Tuesday 10/5 Video:  Girlhood 

  
Thursday 10/7 Gender Exploration Group Presentations 
  PAPER DUE TODAY: Reader Response Paper due on the readings for Presentation #1 

 or #2 if you chose to respond to either set of these readings. (You may not do the Reader 
 Response assignment on your group presentation readings.)  

 
  Presentation #1 based on:  
   1. Chapter 1: You’re a Hardcore Feminist, I Swear, (pp 5-17), 
       2. Chapter 4: The Blame (and Shame) Game (pp 61-80), 
       3. Chapter 10: Boys Do Cry (pp 183-196), and 
       4. Chapter 13: A Quick Academic Aside (pp 227-235) 

from Valenti, Jessica (2007). Full frontal feminism. Emeryville, CA: Seal Press (In 
Course Packet) 

   
  Presentation #2 based on: 
   Gender Bias: from Colonial America to Today’s Classrooms (pp. 125-128 and  
   159-162) by David Sadker and Myra Sadker (In Course Packet) 
  
   Time Warp in the Toy Store (pp 65-67) 
       The Male Role Stereotype (pp 85-87) 
      Taking It (pp 87-88) 
      Tears Still Taboo for Average Guy (pp 88-90) 
      Why Are Gay Men So Feared? (p 91) 
   From Cyrus, Virginia (Editor) (2000). Experiencing race, class and gender in the  

  United States (3rd Edition). Mountain View, CA: Mayfield Publishing Company,  
  65-67, 85-87, 87-88, 88-90 & 91 (In Course Packet). 

 
   Gordon, Lenore (1994/2002). What Do We Say When We Hear ‘Faggot’? In B.  
   Bigelow, L. Christensen, S. Karp, B. Miner & B. Peterson (Eds.)   
   Rethinking our classrooms: Teaching for equity and justice, volume 1.  
   Milwaukee, WI: Rethinking Schools, 86-87 (in Course Packet). 
 
   Pohan, Cathy A. and Carla Mathison (2007). Television: Providing  
   Powerful Multicultural Lessons Inside and Outside of School. Multicultural 
   Perspectives, 9 (1), 19-25 (in Course Packet). 
 
   (Class Handout) Messner, M., Hunt, D., Dunbar, M., Chen, P., Lapp, J. & 
   Miller, P. (1999). Boys to Men: Sports Media. Children Now. 
 
PAPER DUE FOR GROUPS PRESENTING TODAY: Two-page minimum paper from each individual in 

the group. 
 
Week 7: 
Tuesday 10/12 Gender Exploration Group Presentations 
  PAPER DUE TODAY: Reader Response Paper due on the readings for Presentation #3 

 or #4 if you chose to respond to those readings. (You may not do the Reader Response 
 assignment on your group presentation readings.) 

 
  Presentation #3 based on: 
   Preface (pp ix-xi) 
        Chapter 1: The Effects of Gender on Bullying and Harassment (pp 1-11) 
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        Chapter 3: The Effects of School Culture on Bullying and Harassment   
   (23-37) 
        Chapter 4: Who We Are Matters: Responses to Bullying and Harassment  
    (38-46) 
        Getting Started: A Checklist (70-74) 
 
   From:  Meyer, Elizabeth J. (2009). Gender, bullying, and harassment: Strategies  
   to end sexism and homophobia in schools. New York: Teachers College Press,  
   ix-xi, 1-11, 23-46 & 70-74 (in Course Packet). 
 
  Presentation #4 based on: 
   Canada, Geoffrey (1998). Reaching up for manhood: Transforming the lives of  
   boys in America. Boston: Beacon Press, ix-xiv, 1-31, 106-122 & 157-160 (in  
   Course Packet). 
 

PAPER DUE FOR GROUPS PRESENTING TODAY: Two-page minimum paper from each 
individual in the group. 

 
Thursday 10/14  Video: Generation M                      
 
 

One Family’s Educational Experiences through the Lens of Race, Class, Gender,  
Religion, Disability and Language 

 
Week 8: 
Tuesday 10/19 Latinos, Language, and Education Exploration Group Presentation 
    
  Presentation #5 based on:  
  Everyone Read: Tatum, Beverly Daniel (2003/1999). “Why Are All the Black Kids 

 Sitting Together in the Cafeteria?” New York: Basic Books, pp. 131-143 on Latino 
 Identity  Development. (Course book) 

 
  Cummins, Jim (2000). The Two Faces of Language Proficiency, in J. Noel (Ed.), 

 Notable Selections in Multicultural Education. Guilford, CT: Dushkin/McGraw Hill, 
 pp. 244-252 (Hand-out). 

 
  Darder, Antonia (1995). Buscando America: The Contributions of Critical Latino 

 Educators to the Academic Development and Empowerment of Latino Students 
 in the U.S. in Sleeter, C. and McLaren, P. (Eds.), Multicultural Education, Critical 
 Pedagogy and the Politics of Difference. New York: SUNY Press, pp. 319-347 
 (Hand-out). 

 
 PAPERS DUE FOR GROUP PRESENTING TODAY: Two-page minimum paper from each 
 individual in the group. 
 
Thursday 10/21 Read: Of Borders and Dreams, ix-41 (through the chapter entitled “Uncommon 

 Ground”), by Chris Carger. 
 
 
Week 9:  
Tuesday 10/26 Read: (1) Of Borders and Dreams, pp. 42-75 (through the chapter entitled 
   “Rusted Wire”), by Chris Carger. 
  (2) Deficit Thinking by Buck Cooper (3 pages) (Handout and on FSA 103 

 eLearning site) 
 
Thursday 10/28 Read: (1) Of Borders and Dreams, pp. 76-125 (through the chapter entitled 
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  “Fading Dreams, Enduring Hope), by Chris Carger. 
  (2) Funds of Knowledge by Janet Kier Lopez (4 pages) (Handout and on FSA 

 103 eLearning site) 
 
 
Week 10:  
Tuesday 11/2 Read: Of Borders and Dreams, pp. 126-150 (finish book), by Chris    
  Carger. 
 
Thursday, 11/4 Read: 1. Climbing the School Ladder: A Challenging Task for Immigrant Latino  
    Students by Magda Corredor (3 pages) 

2. English Language Learners and Special Education Testing by Mary Faith 
Mount-Cross (2 pages) 

3. Keys to Success for English Language Learners by Audrey L. Heining-
Boynton (4 pages) 

   4. Testing ELL Students – Best Practices for Testing English Language 
Learners by Ann Logsdon (2 pages) 

5. Learning Disabilities in English Language Learners by Louise Spear-
Swerling (2 pages) 

6. English Language Learners with Special Needs: Effective Instructional 
Strategies by Alba Ortiz (5 pages) 

All articles handed out and found on My Red Dragon – elearning. 
 
   

Racism and Education 
Week 11: 
Tuesday 11/9 Video: Boys of Baraka 
 
Thursday 11/11 Finish Video: Boys of Baraka 
  Activity: First Memories of Race Exercise 

PAPER DUE TODAY: Cultural Analysis Essay. Must be posted to Task   
     Stream to receive grade. 
 
Week 12: 
Tuesday 11/16 Defining Racism  

Read and Discuss Introduction through Chapter 1 (pp. ix – 17) in Why Are All the Black 
Kids Sitting Together in the Cafeteria? by Beverly Daniel Tatum. 

  Video: True Colors 
 

 
 

The Complexity of Identity 
 
Thursday 11/18 Read and discuss Chapter 2 (pp.18-28) in Why Are All the Black Kids Sitting Together in  
  the Cafeteria? by Beverly Daniel Tatum. 
  Finish activity related to True Colors video. 
 

Theories of Black and White Racial Identity Development 
 

Week 13: Young Children and Race 
 
Tuesday 11/23 Read: Chapter 3 (pp. 31-51), in Why Are All the Black Kids Sitting 
   Together in the Cafeteria? by Beverly Daniel Tatum. 
 
Thursday 11/25 No Class – Holiday!  
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Week 14: 
Tuesday 11/30 Read: Chapter 4 (pp. 52-74), in Why Are All the Black Kids Sitting Together in the  

  Cafeteria? by Beverly Daniel Tatum.  
 
Thursday 12/2 (Hanukkah) Read: Chapter 5 (pp. 75-90), in Why Are All the Black Kids Sitting 
     Together in the Cafeteria? by Beverly Daniel Tatum. 
 
Week 15: 
Tuesday 12/7 Read: Chapter 6 (pp. 93-113), in Why Are All the Black Kids Sitting 
   Together in the Cafeteria? by Beverly Daniel Tatum 
 
Thursday 12/9 Course Evaluations, Wrap Up 
  Video: Making Whiteness Visible 

 
 
Due Date for Racial Identity Awareness Project:  
Projects are due to me, delivered to my office (Cornish 1213B), by 4:30 p.m. on Wednesday, December 
15. 

 
GRADING STANDARDS 

 
A This essay is superior and outstanding, thoroughly addressing all aspects of the assignment.  

Though it may have minor flaws, this essay is fully developed and generally very well written. Skill  
and sophistication in word choice, sentence and paragraph structure, overall emphasis,  
development, and organization of ideas distinguish it. This grade is reserved for truly exemplary  
work. 

 
B This essay is very good and reflects a better than average response to the assignment. It is well 

organized and developed, but it is weaker than the superior essay in some ways. Although it is 
well written, it may slight one part of the assignment; it may have minor problems with 
organization or development; it may have some minor grammatical problems; or it may show less 
sophistication in word choice or sentence structure. 

 
C This essay is good with an adequate or satisfactory response to the assignment. The writing is 

clearly competent, but this essay is weaker than the superior or very good essay in any of several 
areas. It may omit part of the assignment; its insights may be general and superficial; it may be 
less clearly organized or less fully developed; it may have more than a few sentences marred by 
awkward or ungrammatical constructions, errors in mechanics (punctuation and spelling), or 
imprecise use of words. 

 
D This essay is minimally acceptable and barely meets the requirements of the assignment. The 

writing is less than competent and usually shows problems in several areas. The emphasis and 
organization may be unclear, the development weak, the ideas inadequately supported, the 
paragraphs and sentences poorly structured, or the use of words inaccurate. The writing may 
also show some problems with grammar and mechanics. The essay is strong enough to earn a 
passing grade. 

 
E This essay reflects unacceptable work, which does not meet the requirements of the assignment 

and therefore does not earn a passing grade. It has major deficiencies in organization, 
development, paragraphing, sentence structure, word choice, grammar, and/or mechanics. 

 
 
 

FSA 103: Gender, Race & Class Issues in Education 
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PARTICIPATION ASSESSMENT RUBRIC (10% of final Grade) 
 

 Does Not Meet Expectations 
(Score = 1) 

Meets Expectations 
(Score = 2) 

Exceeds Expectations 
(Score = 3) 

 
Attendance 

Three or more absences. 
Three or more times late to 
class. Does not notify 
professor of absence. 
 
Missed work is not made up. 

Attends every class and is 
always on time, except when 
absence or lateness is 
unavoidable and excused. 
Notifies professor about 
absence prior to noon on the 
day of the absence. 
 
Missed work is made up. 

Attends every class and is 
always on time. 
No missed work. 

 
Quality  
Participation 

Minimal participation in class 
and in small groups.  
 
Participation only when 
solicited or participation is not 
related to texts/topic.   
 
Few or no questions asked.  
 
Sporadically brings appropriate 
materials to class. Is seldom 
prepared to discuss and 
elaborate concepts from 
assigned readings.  
Conveys only modest 
expectations for achievement. 
 
Non-constructive criticism or 
domination of discussion. 

Voluntary participation in small 
group or class discussion.  
 
Asks questions.  
 
Active listening. Attentive to 
instruction. 
 
Brings appropriate materials to 
class. Is prepared to discuss 
and elaborate concepts from 
assigned readings 
 
Makes connections between 
previous assignments, 
readings, experiences and 
current topic/discussion. 

Active, voluntary participation 
in class and group discussions. 
 
Asks questions. 
 
Active listening. Attentive to 
instruction. 
 
Demonstrates leadership.  
 
Always brings appropriate 
materials to class. Is 
consistently prepared to 
discuss and elaborate 
concepts from assigned 
readings. 
 
Consistently makes 
connections between previous 
assignments, readings, 
experiences and current 
topic/discussion. 

 
Professionalism 

 
Interactions are rude, negative 
and/or disrespectful when 
addressing professor, 
classmates and/or guests. 
Passive/apathetic disposition.  
 
Often gives the appearance of 
being bored, uses cell phone, 
or tries to work on other 
assignments during class. 
 
Talks with other class 
members while professor or 
others are speaking. Carries 
on side conversations. Does 
not listen to other students 
when they speak. 
 
Responds to 
problems/conflict/disagreement 

 
Interactions are polite and 
respectful when addressing 
professor, classmates and/or 
guests. 
 
Responds to 
problems/conflict/disagreement 
constructively and respectfully. 
 
Demonstrates respect for 
professor, other students in the 
class.  
 
Appears focused.  
 
Active listening.  
 
Uses person-first/appropriate 
language. 
 

 
 
Interactions are always polite 
and respectful when 
addressing professor, 
classmates and/or guests. 
 
Offers constructive 
suggestions.  
 
Energetic participation. 
Encourages participation from 
others. 
 
Demonstrates respect for 
professor, other students in the 
class.  
 
Active listening.  
 
Responds to 
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with aggression or resentment. 
 
Uses language that is 
derogatory or not “person-first” 
when referring to persons who 
are different from self (i.e., 
race, class, gender, disability, 
sexual orientation, religion, 
etc.) 

Strives for a high-quality 
product in individual and group 
work and encourages others in 
group to do the same. 
 
 

problems/conflict/disagreement 
constructively and respectfully. 
 
Uses person-first/appropriate 
language. 
 
Always strives for a high-
quality product in individual 
and group work and 
encourages others in group to 
do the same. 
 

 
 
 

 
 
 

FSA 103: CULTURAL ANALYSIS RUBRIC 
 

Criteria Does Not Meet 
Expectations 

1 

Meets Expectations 
2 

Exceeds Expectations 
3 

CEC CC/IGC/ICC 1: 
Foundations 
 
(Understanding Issues 
of Human Diversity) 

25% 

Candidate’s essay fails 
to demonstrate 
understanding or 
demonstrates weak 
understanding of how 
issues of human 
diversity can impact 
families, cultures, and 
schools, and how these 
complex human issues 
can interact with issues 
in the delivery of special 
education services. 

Candidate’s essay 
demonstrates 
understanding of how 
issues of human 
diversity can impact 
families, cultures, and 
schools; how these 
complex human issues 
can interact with issues 
in the delivery of special 
education services; and 
how legal, judicial and 
educational systems 
assist individuals with 
disabilities. 

Candidate’s essay 
demonstrates a 
comprehensive 
understanding of how 
issues of human 
diversity can impact 
families, cultures, and 
schools; how these 
complex human issues 
can interact with issues 
in the delivery of special 
education services; and 
how legal, judicial and 
educational systems 
assist individuals with 
disabilities. The 
candidate provides an 
analysis deeply 
embedded with issues 
of social justice and 
advocates for equity, a 
multicultural 
perspective, and 
inclusive education. 

CEC CC/IGC/ICC 2: 
Development and 
Characteristics of 
Learners 
(Respect for Others as 
Unique Human Beings) 

20% 

Candidate’s essay fails 
to demonstrate or 
weakly demonstrates a 
multicultural 
perspective, using 
biased language, deficit 
perspectives, and/or 
failing to demonstrate 

Candidate’s essay 
demonstrates 
knowledge and 
application of a 
multicultural perspective 
that embraces person-
first language, cultural 
and emotional 

Candidate’s essay 
demonstrates 
knowledge and 
application of a 
multicultural perspective 
grounded in social 
justice through the use 
of person-first language, 
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cultural and emotional 
sensitivity and respect 
for the dignity and 
individual of students 
and their families as 
unique human beings. 

sensitivity, presumes 
competence, respects 
the individual and 
collective identities of 
students and their 
families as unique 
human beings, with an 
understanding of the 
impact of disability on 
the individual, families 
and society. 

cultural, linguistic, racial, 
gender, religious and 
economic sensitivity, 
respecting the 
individual and collective 
identities of students 
and their families as 
unique human beings, 
with an understanding 
of the impact of 
disability on the 
individual, families and 
society. Within the 
context of the topic, the 
essay presents material 
that relates to advocacy 
for disability rights and 
inclusive education. 

 
CEC CC/ICC/IGC 6: 
Language 
(Valuing Linguistic 
Differences) 

20% 

 
Candidate fails to match 
communication methods 
to an individual’s 
language proficiency 
and cultural and 
linguistic differences. 
Candidate fails to 
provide effective 
language models, 
and/or fails to use 
communication 
strategies and 
resources to facilitate 
understanding of 
subject matter for 
individuals with ELN 
whose primary 
language is other than 
English. 

 
Candidate matches 
communication methods 
to an individual’s 
language proficiency 
and cultural and 
linguistic differences. 
Candidate provides 
effective language 
models, and uses 
communication 
strategies and 
resources to facilitate 
understanding of 
subject matter for 
individuals with ELN 
whose primary 
language is other than 
English. Candidate 
understands impact of 
language development 
and listening 
comprehension on 
academic and 
nonacademic learning 
of individuals with 
disabilities. 
 

 
Candidate matches 
communication methods 
to an individual’s 
language proficiency 
and cultural and 
linguistic differences 
and articulates a strong 
rationale for doing so. 
Candidates provides 
effective language 
models, and uses 
communication 
strategies and 
resources to facilitate 
understanding of 
subject matter for 
individuals with ELN 
whose primary 
language is other than 
English. Candidate 
understands impact of 
language development 
and listening 
comprehension on 
academic and 
nonacademic learning 
of individuals with 
disabilities. Candidate 
strongly advocates for 
the rights of ELLs with 
ELN. 

Quality of Analysis 
10% 

Candidate fails to make 
or makes weak 
connections to course 
materials and fails to or 
poorly analyzes the 
interaction between 

Candidate makes 
appropriate connections 
to course materials and 
clearly analyzes the 
interaction between 
students’ opportunity for 

Candidate makes strong 
connections to course 
materials and clearly 
analyzes the interaction 
between students’ 
opportunity for 
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students’ opportunity for 
academic success, the 
classroom environment, 
and family/community 
culture or constructs an 
approach to academic 
success that is not 
logically based on this 
analysis. 

academic success, the 
classroom environment, 
and family/community 
culture and constructs a 
culturally relevant 
approach to academic 
success logically based 
on this analysis. 

academic success the 
classroom environment, 
and family/community 
culture and constructs a 
culturally relevant 
approach to academic 
success strongly 
grounded in social 
justice that is logically 
based on this analysis, 
and reflects insightfully 
upon the process. 

Use of Thick Description 
10% 

Candidate fails to 
describe, or partially 
describes, the strengths 
and needs of students 
with ELN and fails to 
describe or incompletely 
describes 
resources/interventions 
grounded in culturally 
relevant approaches. 

Candidate adequately 
describes the strengths 
and needs of students 
with ELN and identifies 
culturally relevant 
resources/interventions 
to enhance students’ 
academic success. 

Candidate uses 
exceptionally rich 
description to depict the 
strengths and needs of 
students with ELN and 
the culturally relevant 
resources/interventions 
that may enhance their 
academic success in a 
framework that is 
grounded in advocating 
for social justice. 

Quality of the 
Mechanics of Writing  

15% 

Candidate’s writing has 
sufficient errors in one 
or more of these areas 
to distract and confuse 
the reader: spelling, 
grammar, punctuation, 
sentence and/or 
paragraph structure, 
and APA style. 

Candidate’s writing has 
very few, and minor, 
errors in spelling, 
grammar, punctuation, 
sentence and/or 
paragraph structure, 
and/or APA style. 

Candidate’s writing is 
free of errors in spelling, 
grammar, punctuation, 
sentence and paragraph 
structure, and 
demonstrates correct 
usage of APA style in 
citations. 
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