
SUNY Cortland 
Literacy Education Department 

LIT 669:  The Literacy Specialist and the Literacy Program 
 

Course Information    Professor Information 
Credit Hours: 3    Dr. Michele Irvin Gonzalez 
Semester:  Spring 2011   Phone:  (607) 753-2445 
Location:  VanHoesen 212     Office:  Cornish 1320 
Tuesday:   4:20-6:50/7:00-9:30  Office Hours:  T&R 2:00-4:00 p.m.,  
      W 7:00-8:00 p.m., and by appointment 
      Email:  Michele.Gonzalez@Cortland.edu 
Required texts: 
Christensen. L.  (2009).  Teaching for joy and justice.  Re-Imaging the language  
 arts classroom.  Milwaukee, WI: Rethinking Schools. 
 
Johnston, P. H. (2004).  Choice words.  How our language affects children’s learning. 

    Portland, ME:  Stenhouse Publishers 
 
Vogt, M. E. & Shearer, B. A. (2011).  Reading specialists and literacy coaches in the       

real world (3rd ed.).  Boston:  Pearson Education, Inc. 
 
Journal articles and other readings distributed in class. 
 
You are encouraged to join the International Reading Association.  
 
Course Description: 
The seminar format of this class encourages students to begin synthesizing information 
from previous courses into coherent literacy programs in schools. The course has students 
reflect on different approaches to reading that were learned in previous classes and adds 
policy and programmatic perspectives. Emphasis is given to the concept of reading 
specialists and literacy coaches as initiators, implementers, and leaders of literacy 
programs. 
 
Attendance: 
In order to participate in class you must be punctual, present, and prepared.  You are 
expected to attend all class sessions.  Upon the second absence, your course grade will be 
lowered by 1/3.  Upon the third absence your grade will be lowered again by 1/3 and you 
will receive a 0 for your participation/attitude grade.  And, upon the fourth absence, 
excused or unexcused, you will receive an E for the course. Additionally, please do not 
arrive late to, or leave early from class; both behaviors are rude and disrupt the flow of 
class.  After arriving late and/or leaving early twice, your course grade will be lowered by 
1/3.  This pattern of grade reduction will continue each time you arrive late or leave early 
after this point.  (If you arrive more than 50 minutes late or leave more than 50 minutes 
before the end of class, you will be charged with an absence.) 
 
 



Cell Phone Use: 
TURN OFF your cell phone and put it away BEFORE entering the classroom and 
leave it turned off during class and while in the classroom.  DO NOT check voice mail or 
text messages during class; do not leave the classroom in order to check messages, unless 
on an instructor-designated break. In other words, do not use your cell phone in class for 
any reason at any time.  Ten points will be deducted from your participation/attitude 
grade each time this policy is violated.   
 
Academic Integrity Statement: 
The college is an academic community, which values academic integrity and takes 
seriously its responsibility for upholding academic honesty.  All members of the 
academic community have an obligation to uphold high intellectual and ethical standards.  
For more information on academic integrity and academic dishonesty, please refer to the 
College Handbook, the College Catalog, and the Code of Student Conduct and Related 
Policies. 
 
Disability Service: 
If you are a student with a disability and wish to request accommodations, please contact 
the Office of Student Disability Services @ 607-753-2066 for an appointment.  
Information regarding your disability will be treated in a confidential manner.  Because 
many accommodations require early planning, requests for accommodations should be 
made as early as possible. 
 
Assignments: 
Assessment assignment (CF 2, 5, 10, 13)    10 points 
Professional development workshop  (group) (CF 2, 5, 8, 10) 30 points 
Research paper (individual) (CF 2, 8)     25 points 
Reflections (3 total) (CF 2, 8, 9, 10)     20 points (grades will 
be averaged) 
Participation/attitude (CF12)       15 points 
 
Grading: 
A 94-100  C 74-77 
A- 90-93  C- 70-73 
B+ 88-89  D+ 68-69 
B 84-87  D- 60-63 
B- 80-83  E below 60 
C+ 78-79 
 
A few words about reading texts: 
The following is taken from Strategies that Work.  Teaching Comprehension for 
Understanding and Engagement, by Stephanie Harvey and Anne Goudvis (55-56): 
Writing About Reading 
Many of us remember how we highlighted our texts with abandon, went back to study for 
the test, were blinded by yellow, and had no idea why we highlighted in the first place.  
Active literacy, by its very definition, requires readers to merge their thinking with the 



information.  Annotating in the margins and jotting thinking on sticky notes gives readers 
a place to hold their thinking and work through it as well.  Recently we came across a 
document that Harvard University sends incoming freshmen to prepare them for 
academic life.  “Interrogating Texts:  6 Reading Habits to Develop in Your First Year at 
Harvard” describes how students are expected to read while at Harvard.  The suggestions 
include previewing, annotating, summarizing and analyzing, looking for patterns, 
contextualizing, and comparing and contrasting.  All these techniques contribute to 
thoughtful reading.  But we wanted particularly to share what Harvard says about 
annotating here, because we have a feeling it may sound familiar.  
 
 From start to finish, make your reading of any text thinking-intensive. 

• First of all:  throw away the highlighter in favor of a pen or pencil.  
Highlighting can actually distract from the business of learning and dilute 
your comprehension. It only seems like an active reading strategy; in actual 
fact, it can lull you into a dangerous passivity. 

• Mark up the margins of your text with WORDS: ideas that occur to you, notes 
about things that seem important to you, reminders of how issues in a text may 
connect with class discussions or course themes.  This kind of interaction 
keeps you conscious of the REASON you are reading and the PURPOSES 
your instructor has in mind.  Later in the term, when you are reviewing for a 
test or project, your marginalia will be useful memory triggers. 

• Develop your own symbol system: asterisk a key idea, for example, or use an 
exclamation point for the surprising, absurd, bizarre . . . Like your 
marginalia, your hieroglyphs can help you reconstruct the important 
observations that you made at an earlier times.  And they will be 
indispensable when you return to a text later in the term, in search of a 
passage, an idea for a topic, or while preparing for an exam or project. 

• Get in the habit of hearing yourself ask questions—“what does this mean?” 
“why is he or she drawing that conclusion?”  “why is the class reading this 
text?” etc.  Write the questions down (in your margins, at the beginning or 
end of the reading, in a notebook, or elsewhere).  They are reminders of the 
unfinished business you still have with a text: something to ask during class 
discussion, or to come to terms with on your own, once you’ve had a chance 
to digest the material further, or have done further reading. (Harvard College 
Library 2007).  To read this article in full, to 
http://hcl.harvard.edu/research/guides/lamont_handouts/interrogatingtexts. 
html.   

 
Tentative Course Schedule: 
1/25 Introductions and overview of the course, course syllabus, and assignments. 

Develop a class definition of literacy and reflect on what literacy leadership 
means. 

  
2/1 Getting started with literacy leadership—Be prepared to discuss and apply the 

information from chapters one and two in: Reading Specialists and Literacy 
Coaches in the Real World, by Vogt and Shearer.  Before reading chapter one, 



refer to Appendix A, Literacy History Prompts, and read through the prompts.  As 
you read chapter one, think about your own development as a reader.  As you read 
chapter 2, think about how both positions, reading specialist and literacy coach 
are related to literacy leadership.  Also, consider how these two positions are 
similar to and different from each other. 

 Bring to class: Choice Words.  How our Language Affects Children’s Learning   
How might this text be related to literacy leadership?  

 
2/8 Literature discussion groups (Choice Words pages 1-42); setting up professional 

learning communities (PLC). 
 
2/15 Literature discussion groups (Choice Words pages 43-86). Literacy leadership and 

connection to Vogt and Shearer text; PLC 
 
2/22 Literature discussion groups (Reading Specialists and Literacy Coaches in the 

Real World pages 55-71); PLC 
 
3/1 Literature discussion groups (Reading Specialists and Literacy Coaches in the 

Real World pages 72-111); PLC 
 
3/8 Literature discussion groups (Reading Specialists and Literacy Coaches in the 

Real World pages 112-155); Connections—Bring to class:  Teaching for Joy and 
Justice.  Re-Imagining the Language Arts Classroom 

 
3/15 Spring Break—No Class 
 
3/22 Literature discussion groups (Teaching for Joy and Justice.  Re-Imagining the 

Language Arts Classroom pages 1-58); PLC 
 
3/29 Literature discussion groups (Teaching for Joy and Justice.  Re-Imagining the 

Language Arts Classroom pages 59-159); PLC  
 
4/5 Literature discussion groups (Teaching for Joy and Justice.  Re-Imagining the 

Language Arts Classroom pages 161-205); PLC 
 
4/12 Literature discussion groups (Teaching for Joy and Justice.  Re-Imagining the 

Language Arts Classroom pages 206-276); PLC; Reconnecting—Bring to class: 
Reading Specialists and Literacy Coaches in the Real World 

 
4/19 Literature discussion groups (Reading Specialists and Literacy Coaches in the 

Real World pages 156-214; choose chapter eight or nine); PLC;  
 
4/26 Literature discussion groups (Reading Specialists and Literacy Coaches in the 

Real World pages 215-262); PLC 
 
5/3  CTEs 



 Time for PLCs to polish professional development workshops.  
  
5/10 Professional Development Workshop Presentations 
 
5/17 Professional Development Workshop Presentations 
 
 
 
 
 
 


