
 

LIT 560:  Children's Literature in the Curriculum 

Fall 2009 

Course Information  Instructor Information 
Thursday 7:00‐9:30  Dr. Charlotte L. Pass 

Charlotte.Pass@Cortland.edu 
Cornish, 1101  B110A Van Hoesen, 753‐ 
3 credit hours  M 4‐5, and by appointment and by e‐

mail 
 

Required Texts and Materials:   

Foster, G. (2004). Powerful presentations. Markham, Ontario, CA: Pembroke Publishers. 

Kiefer, B. (2007). Charlotte Huck's children's literature. (9th ed.). Boston: McGraw-Hill. 

Optional Texts: 

Professional Standards and Ethics Committee of the International Reading Association. (2003).  
 Standards for reading professionals: Revised 2003. 

IRA Position Statement on the Role of the Reading Specialists, available at:  
 http://www.reading.org/downloads/position/ps1040_specialist.pdf 

The American Psychological Association.  (2009).  The publication manual of the American 
 Psychological Association (5th ed.). Washington, DC: Author. 

Attendance Policy:  Attendance is essential since discussion, demonstrations, and in-class 
assignments are an integral part of the course. College policy on attendance will be followed.   
Excessive absences will penalize the final grade. Absences shall be considered excessive if the 
number of class hours missed exceeds the number of credit hours assigned for the course.  
Excessive tardiness (30 or more minutes total for the semester) will also qualify as unexcused 
absences.  For each excessive absence 1/3 of a letter grade will be deducted from the final course 
grade.  

Turn off all cell phones, pagers, and other personal communication devices during class.  

 



College Credit Hour System:  The basic unit of credit in College courses is the “credit hour” — 
one hour of credit for a 16-week semester. Students are expected to study [work, my addition] a 
minimum of three hours per week outside of class for each credit hour.   
(http://catalog.cortland.edu/content.php?catoid=8&navoid=437, downloaded December 29, 
2008) 

Course Description:  The use of children’s literature for helping children demonstrate an 
understanding and respect for cultural, linguistic, and ethnic diversity: stimulating interest, 
promoting reading growth, and increasing the motivation of learners to read widely and 
independently for knowledge, pleasure, personal growth and social understandings. 

Conceptual Framework: (for the class):  The purpose of this program is to prepare literacy 
specialists who are able to provide specialized literacy instruction for students from birth to 
grade 6 including students who are in compensatory programs, serve as resources for teachers 
and parents, and serve as resources and links between teachers / parents / staff for their 
administrators.  In order to meet the needs of a diverse population, literacy specialists must 
demonstrate a belief that all children can learn, have knowledge of and ability to assess learners’ 
programs; knowledge of and ability to offer learners a wide range of materials and texts, 
including trade books.   

Course Rationale:  This course is designed for you to become more familiar with why it must 
be included in your classroom and aspects children's literature including authors, books, 
illustrators, and criteria for book evaluation.   

Course Goals: The five IRA (2003) Standards state:  Candidates… 1) have knowledge of the 
foundations of reading and writing processes and instruction, 2) use a wide range of instructional 
practices, approaches, methods and curriculum materials to support reading and writing 
instruction, 3) use a variety of assessment tools and practices to plan and evaluate effective 
reading instruction, 4) create a literate environment that fosters reading and writing by 
integrating foundational knowledge, use of instructional practices, approaches and methods, 
curriculum materials, and the appropriate use of assessments, and 5) view professional 
development as a career-long effort.   

Standards specifically covered in this course: 

IRA Standard 2.3 use a wide range of curriculum materials in effective reading instruction for 
learners at different stages of reading and writing development and from different cultural and 
linguistic backgrounds (CFLO 2, 3, 10, 11) 

IRA Standard 4.1 use students’ interests, reading abilities, and backgrounds as foundations for 
the reading and writing program (CFLO 2, 3, 10, 12) 



IRA Standard 4.2 use a large supply of books, technology-based information, and nonprint 
materials representing multiple levels, broad interests, and cultural and linguistic backgrounds 
(CFLO 2, 4, 10, 11, 13) 

IRA Standard 4.3 model reading and writing enthusiastically as valued lifelong activities 
(CFLO 7, 10)  

IRA Standard 4.4 motivate learners to be lifelong readers (CFLO 7, 10) 

IRA Standard 5.1 display positive dispositions related to reading and the teaching of reading 
(CFLO 2, 9) 

IRA Standard 5.2 continue to pursue the development of professional knowledge and 
dispositions (CFLO 7) 

IRA Standard 5.3 work with colleagues to observe, evaluate and provide feedback on each 
other’s practice (CFLO 6) 

IRA Standard 5.4 participate in, initiate, and implement professional development programs 
(CFLO 7) 

 

Cortland’s Conceptual Framework Learning Outcomes are:  Teaching candidates will… 

 1.  Demonstrate a solid foundation in the arts and sciences. 
 2.  Possess in-depth knowledge of the subject area to be taught. 
 3.  Understand how students learn and develop. 
 4.  Manage classrooms structured in a variety of ways to promote a safe learning environment. 
 5.  Know and apply various disciplinary models to manage student behavior. 
 6.  Collaborate with other staff, the community, higher education, other agencies, and cultural   
      institutions, as well as parents and other caregivers, for the benefit of students. 
 7.  Continue to develop professionally as ethical and reflective practitioners who are committed  
      to ongoing scholarly inquiry. 
 8.  Know state and national standards, integrate curriculum across disciplines, and balance  
      historical and contemporary research, theory, and practice. 
 9.  Demonstrate appropriate professional dispositions to help all students learn. 
10. Apply a variety of teaching strategies to develop a positive teaching-learning environment  
      where all students are encouraged to achieve their highest potential. 
11. Foster understanding of and respect for individuals' abilities, disabilities, and diversity of   
      variations of ethnicity, culture, language, gender, age, class, and sexual orientation. 
12. Use multiple and authentic forms of assessment to analyze teaching and student learning and   
      to plan curriculum and instruction to meet the needs of individual students. 
13. Demonstrate sufficient technology skills and the ability to integrate technology into    
      classroom teaching/learning. 
 
 



Course Objectives:  Students in the class will… 

*Read, discuss, and evaluate books from various genres of children's literature and by various 
authors / illustrators.  Develop measures for selecting books for children based on course 
materials, theoretical literature, critical lenses (socio-cultural, socio-political, race, class, gender), 
and community / personal standards. 

*Identify narrative elements (plot, characters, conflict, theme, genre) and expository genres.  

*Explore ways to enhance children's understandings of these elements and genres to foster and 
support reading comprehension and critical literacy. 

* Consider methods for creating activities that complement the understanding and appreciation 
of literature and that extend the reading of literature across the curriculum. 

*Explore the role of group work in a classroom. 

*Participate as readers, critics, and members of a learning community within the class. 

*Enhance their own knowledge of and appreciation for children's literature. 

Essential Questions:  In what ways can various genres of literature promote children’s growth 
and development? 

What criteria can we use to evaluate children’s literature? What resources are available to help us 
keep up with the field?  What strategies can we use to match individual readers with books?  
What are the implications of our own reading preferences for our teaching of children’s 
literature?  What approaches can we use to support, deepen, and extend children’s responses to 
literature?  How can children’s literature be used to promote children’s development of critical 
literacy?  How can children’s literature be used across the curriculum?  Would you read (or have 
you read) more books by specific authors / illustrators?  Why or why not?  How can using __ 
book in class help you have your students meet (you’ll need to know this for your portfolio, 
created for your master’s culminating class) NYSELA standards as well as the curriculum 
content you have to cover?  How does it help you meet NCLB mandates or other mandates?  
How does what you have learned in this class help you to be a literacy specialist who can help 
parents and colleagues pick books appropriate for each reader?   

Assignment Information:  This should not have to be said, but past experience has forced me to 
do so.  When turning in your mechanically printed work, it must be a standard font size of 12 or 
10, and Times New Roman (i.e., a “plain” easy to read font, not a fancy font).  Using a larger 
font (such as 14, 16) to make the assignment / paper longer is a no-no, as is the reverse (such as 9 
or 8).  Use 1" margins on all four sides, double-space your papers, unless you are told to do 
otherwise. Assignments must follow the current APA format for style, references, and in-text 
citations.   I take off heavily for not following APA.  If you choose to use a running head, it must 



be done APA format as well.  Page numbering begins on the title page, and goes on the top right 
as does the header.   

Plagiarism is an absolute no-no.  Using another’s work (whether it is yourself, a friend, fellow 
student, or published author), without giving that person credit, via correct citation and 
referencing, is plagiarism.  Plagiarism will result in a 0 for the assignment.  In addition to the 
zero, your work may be sent to Judicial Affairs.   

Academic Integrity Statement:  Taken from http://catalog.cortland.edu/ (academic policies 
section) on December 29, 2008:  The College is an academic community whose mission is to 
promote scholarship through the acquisition, preservation and transmission of knowledge. 
Fundamental to this goal is the institution’s dedication to academic integrity. Providing an 
atmosphere that promotes honesty and the free exchange of ideas is the essence of academic 
integrity. In this setting all members of the institution have an obligation to uphold high 
intellectual and ethical standards.  SUNY Cortland’s policy on academic integrity is published in 
the College Handbook and in the Code of Student Conduct and Related Policies. It is also 
available at www.cortland.edu/judaffairs/related.html.  The introduction to the policy reads, in 
part:  “… students must recognize that their role in their education is active; they are responsible 
for their own learning. Specifically, it is the responsibility of students to protect their own work 
from inappropriate use by other people by providing proper citation of ideas and research 
findings to the appropriate source. This includes the obligation to preserve all educational 
resources, thereby permitting full and equal access to knowledge.” 

Students with Disabilities Notice:  If you are a student with a disability and wish to request 
accommodations, please contact the Office of Disability Services located in B-1 Van Hoesen 
Hall or call (607) 753-2066 for an appointment.  Any information regarding your disability will 
remain confidential.  Because many accommodations require early planning, requests for 
accommodations should be made as early as possible.  Any requests for accommodations will be 
reviewed in a timely manner to determine their appropriateness to this setting. 

This semester would be an excellent time to join a children’s literature listserv (they are free), 
and if nothing else, “lurk and learn.”  Many times, these groups provide lists of books on certain 
topics (i.e., books w/ recipes in them, books on the Vietnam War), and the threads discussed are 
thought provoking, helpful, and sometimes funny.  If you do join a listserv, remember your 
Netiquette – do not flame anyone intentionally or abuse a member in any way.   

Evaluation of Student Performance & Assignments:  I expect all word processed work to be 
correctly done in terms of content, standard writing conventions – MUG (mechanics / usage / 
grammar), and format (that is, APA 5th edition). 

  

http://catalog.cortland.edu/
http://www.cortland.edu/judaffairs/related.html


Class participation—You are expected to have read the text chapters, articles,  books, plus 
other readings as well as participate in various forms of response (such as entrance/exit slips for 
class, discussion, quizzes, reading aloud to the group or class) to your text and children’s 
literature.  You are also expected to take part in presentations.  In addition, twice this semester, 
each group will provide “evening tea” (refreshments) for the class.  There may be in-class 
activities which are not on the syllabus, in which you are expected to participate.  Participation is 
not limited to whole class activities; it includes pairing as well as small group activities.   Each 
week, you are expected to bring with you several children’s books; at least one must be related to 
each chapter read for the week.   

Evening Tea—During the semester, before mid-term and after mid-term (if planning goes well), 
you’ll provide, in your groups, refreshments for the class.  These refreshments should tie into the 
book’s chapter (or chapters) that we have read for the week.  In other words, the refreshments 
should be “themed” to tie in with the chapters from our textbook or what we are doing in class 
that week.   

Entrance / Exit Slips—Each time we have class, you will bring (entrance slip) or fill out  at the 
end of class (exit slip) handwritten note cards or whole (not torn) pieces of paper with your 
name and three comments about the readings or class.  Your comments may be things you 
learned from the readings or the class discussion, wonder about, or do not understand.   Your 
name must be on these cards.  The cards must be legible and neat.  When we have the class 
presentations, the week after your presentation, your entrance slip will be your evaluation of 
yourself as well as your group members.   

Think Pieces and Connected Articles—Think pieces are single-spaced, typewritten papers of 
no more than one or two pages that respond to, question, and/or critique the readings.  As you 
look at the question(s) you have to answer, look for a journal article (in an educational journal, 
such as Reading Research Quarterly, The Reading Teacher, Literacy Research and Instruction, 
Readingonline, The Horn Book, and other children’s literature or literacy related journals) which 
is connected to the chapter and the question(s).  Photocopy (or download) the article and attach it 
to your think piece.  Respond to the article and question(s), so you can have a discussion in your 
group.  I expect you to find an article YOU are interested in; I do NOT expect you to all have 
read the same articles.  While I see these responses as extended free writes to spark discussion, 
not polished papers, I do expect them to be conventionally edited.  Post your think piece and the 
article on eLearning, in the discussion area.   

 
Your think pieces will be evaluated on the degree to which you do the following:  1)  
demonstrate your understanding of the chapter or chapters’ reading, 2) focus your response on 
one or two ideas per paper and develop them richly with detail tying the article and textbook 
together, 3) use a wide variety of reading and responding strategies across the set, 4) use real 
JOURNAL articles, and 5) edit your work to conventional quality.   (CFLO 2, 8, 10, 12, 13; IRA 
2, 4, 5) 



On the second class meeting, when you turn in your first entrance slip, write that you have seen 
this note and on what page.  It is worth an automatic 3 points added to your total points in the 
class.  ☺  
Theme Exploration—With the other members of your group, choose an interdisciplinary theme 
to explore through various genres of children’s literature.  Your project must include the 
following: 

• The curriculum areas this thematic unit will cover; 
• An overarching “big idea” or generalization you want children to understand from 

studying this topic; 
• 3-4 subthemes, each with a “medium-sized idea” or generalization, for your topic; think 

of these as “essential questions” that will guide your inquiry around the big idea;  
• A list of 5-8 recommended titles, with difficulty levels and genres labeled, for each of the 

subthemes;  
• A list of suggested response-to-literature activities for individual students, small groups, 

and the whole class  that are tied to the generalizations for each of your subthemes and 
connected to the New York State English Language Arts Standards (and other NYSLS as 
appropriate); 

• A one-page narrative from each member of the team explaining your process in choosing 
a theme, finding related literature, deciding on response activities / big ideas. A second 
page must be a self evaluation and an evaluation of each member of your group. (CFLO 
2, 7, 13; IRA 2, 3, 4) 

 
Think about thematic units you have used in your teaching or ones you wish you could use.  
These theme explorations must be educationally sound and of value.  You will give a mini 
presentation on your theme and the process you went through at the end of the semester.   
 
Presentations—You will do two (2) 15-20 minute related presentations.  The first one is to be 
on an author and / or illustrator of picture books whose work has been received at least one of 
the following recognitions:  Caldecott Medal, Newbery Medal, Boston Globe-Horn Book Award, 
National Book Award for Young People’s Literature, Hans Christian Anderson Award, Coretta 
Scott King Award, Orbis Pictus Award, New York Times Best Illustrated Children’s Books of 
the Year, Locus Award, International Reading Association Children’s Book Award, Children’s 
Book Council Children’s Choice Award.  Find out as much as you can about the author / 
illustrator:  commonly used themes he or she incorporates into the books (writing or art), what 
drives the person, what or who influenced her or him, what is his or her normal style or genre of 
writing or illustrating, who are his or her usual collaborators, as much biographical info as you 
can find, other info you find interesting.  See the text for author / illustrator suggestions.  Come 
to class with 3-5 choices of an author, illustrator, or author / illustrator for your group – I want 
you to go out of the class with information on several authors / illustrators.  You may get your 
first choice or you may not. 
 

For your second presentation, your group will need to bring a collection of picture books by 
your selected author / illustrator.   A minimum of four (4) books by the selected author / 
illustrator must be discussed and presented to the class.  In your presentation be sure to address 
common themes across texts, connections to social issues, recommendations for classroom 



usage, who might benefit from or enjoy reading the book, what reviewers (professional, not from 
Amazon or Epinion “subscribers”) have said about the books, and influences of the time period 
(era) when the text was written or illustrated.  Other information not mentioned here could also 
be included.   

When you are looking for reviews of the picture book or information about the author / illustrator 
you have chosen, many times the reference materials you are looking in will have odd sounding 
journals, such as Bull Cent (which is The Bulletin of the Center for Children’s Books).  You 
need to find out, probably from the front of the reference material you are using, what these odd 
abbreviations are.  The same holds true for the “reader’s digest” type of critiques, or possibly 
critiques that have not been condensed--you need to find out who wrote the critique.  Many 
times, the reviewers are listed in the front of the reference source--LC, seen at the end of the 
review, would mean Lulubelle Crawford wrote the review, as her name is given in the prefatory 
information at the front of the book of reviews.  If you need places to go for reviews, see the 
campus librarians for suggestions.  There are reviews in many major newspapers (NY Times, for 
example), The Horn Book, and other places.  A good place to look, to begin with, is  

http://ccb.lis.uiuc.edu/ and see if the Cortland Memorial Library database set has the journals 
listed.  

 

15 minutes doesn’t give you time to fool around.  You need to be very well prepared (i.e., 
rehearsed and have your timing down to a T), able to move quickly from one section to 
the next, and able to think on your feet.  You need to plan carefully, consider the best of 
what you find, make tough decisions about what to say, and punch up your presentation.  
This means too your handout is very important – what is it you want us to get from your 
presentation and handout – what’s the very best vehicle for that?   

    

For both presentations:  Everyone in the group must speak, you need to include auditory 
/ visual aids as appropriate and if they will enhance your presentation, you need to stick 
to your time limit (meaning you need to cover a lot of ground in a little time), and you 
must evaluate your group and the process you went through.  Supply the class with a 
handout which could be a flyer, a thorough summary of your presentation, a teaching 
tool…ask yourself, “What would I find useful to have as a reference source?” as well as 
a THOROUGH, RUBRIC WITH THE CRITERIA UPON WHICH YOU WILL BE 
ASSESSED AND EVALUATED (you will be given some criteria that all presentations 
must include; it is up to you and your group to come up with other criteria; if you use 
“creativity” as a criterion, you must define what you mean by creativity, as it does not 
mean the same thing to everyone. Your text has ideas after several chapters of activities 
to do with books; use these as jumping off points for your presentation, if you wish. 

http://ccb.lis.uiuc.edu/


 

Student Evaluation of Presentations—1) You will evaluate your participation for / in 
each presentation, each time.  2)  Your group members will evaluate your participation 
for / in each presentation, each time.  3)  The class will evaluate your group’s 
presentation (which included the handouts), each time.  4)  I’ll evaluate your evaluation 
of yourself, other groups, and your group.   For the class / self / group evaluations, I’ll 
give each of you, individually, points based on how seriously you took this job.  For 
example, if a presentation is full of misinformation, missing information, or there are 
several errors in MUG and you say “The presentation is terrific; it deserves a 100”, you 
will get no points for the evaluation from me.  You will also evaluate your group 
(including yourself) (who deserves how many points and why).  This is how well you 
worked together as a group and if you feel anyone was over the top or a slacker—would 
you work with this person again, if given the opportunity?  If you rake a group mate over 
the coals because the person never showed up on time and had no materials as promised 
but you give the person 5/4 points, then do not expect any points from me for the 
evaluation.  I am expecting honesty from all of you.  In case you’re worried about privacy 
/ making enemies / hurting each other’s feelings:  I’ll compile the comments you each 
make—I’ll know who said what but you will not know who said what.  Only by honest 
critiques can people improve.  (CFLO 2, 8, 9 12, 13; IRA 2, 4, 5) 

 
Independent Reading of Children’s Books—Immerse yourself in children’s literature.  In 
order to promote exploration and reinforce key concepts from the course, you will read and 
document a piece of children’s literature in each of the categories listed below.  THE BOOKS 
THAT END UP ON YOUR LIST MUST BE ONES YOU WOULD HAVE IN YOUR 
CLASSROOM.  You will need to post your list on eLearning, so that your classmates have 
access to your list.  Organize your list by author, in ALPHABETICAL order.  No text can be 
used for more than one category.  Your hard copy (for me) / electronically produced (for your 
classmates) documentation must include the following:  

 
a) Complete bibliographic information (in correct APA format) 
b) Category used for 
c) One- to two-sentence summary of the text  
d) List of themes (as identified by your text authors; for example good vs. evil, concepts, or 

generalizations the text addresses 
e) Description of potential uses for the text – how have or would you use this book in your 

class 
f) Brief explanation of how you chose the book and why you think it is high quality (e.g., 

recommended by a child or the school librarian, won an award, mentioned in an article 
from a professional journal, enjoyed the book as a child, meets Z,Y, and X criteria for _ 
genre of book as defined by your textbook).  

 



Your book documentations will be evaluated on the: completeness of your collection, clarity of 
your writing, quality and range of the texts you choose, accuracy of your genre or format 
classifications, insight you show about potential uses for the text, and range of possibilities you 
raise for across the curriculum connections.  You will also be evaluated on a criterion of your 
choice-something that you think I should pay special attention to, something that is not listed on 
the criteria sheet.   

  
1-4.  a wordless book, an alphabet book, a counting book, a concept book 
5. American folktale (picture or chapter book) 
6. international folktale (picture or chapter book) 
7. fairy tale (picture or chapter book) 
8. poetry anthology (more than one author for the poems but could be one editor for the 

anthology) 
9. single-author poetry collection 
10. science fiction novel 
11. fantasy novel or picture book (see Literary folktales; Modern fantasy in your text for 

types) 
12. animal fantasy 
13. realistic fiction picture book 
14. realistic fiction chapter book 
15. piece of series fiction (e.g., Junie B. Jones, The Time Warp Trio) 
16. mystery or suspense story (not a series) 
17. piece of sports fiction or biography 
18. historical fiction picture book 
19. historical fiction chapter book 
20. historical fiction set outside the United States 
21. biography in picture book form 
22. biography in chapter book form 
23. autobiography or memoir 
25-27. three examples of nonfiction, at least one of which must have won an award or honor 
designation 
28. multicultural chapter book 
29. multicultural picture book 
30. a book that has won the Coretta Scott King Award or the Pura Belpre 
31. a book that has won the Caldecott Award or Honor Award in the last 15 years 
32. a book that plays with language (picture or chapter book) 
33. a book that includes text in another language as well as English 
34. children’s “classic” (written before 1950)  
35. a book that has won the Newbery Medal or Honor Award in the last 15 years  
36. a book that was cited in the most recent Children’s Choice Awards list (International 
Reading Association) 
37. a talking storybook CD-ROM 
38. a book that could be used to model the writer’s craft (that is, you can teach children about 
the fine art or craft 
  of writing using this book) 
39. a graphic novel 



40. a retold epic or Shakespearean play 
41. a book that could be used to promote critical literacy (thinking) 
42-50. books of your choice 

 (CFLO 2, 7, 8, 10, 11; IRA 2, 4, 5) 

 

Grading Criteria 

Content and form, especially for graduate students, are very important.  Make each product your 
best work; I am not your editor.   Projects and papers will be graded on content of ideas, clarity 
and organization, and writing conventions, in addition to other things.  Since I require APA 
format, I expect you to use it.  I also expect your writing to be graduate level quality.  You 
should by now know how to write without plagiarizing (quotes go in " " and require being cited 
by author, date, and page number; paraphrases do not use " " and the citation only has the 
author and date), and how to paraphrase so that the work is your own.  Weakness in use of 
standard writing conventions, clarity, organization, and / or content of ideas can also result in a 
low grade.   

 

A "C" product will show understanding of the content and how the information is, or can be, 
applied.  Clarity and organization will be adequate.  Typographical errors will be few in number.  
There may be some errors, such as in sentence construction, grammar, punctuation, spelling, and 
so on. 

 

A "B" product will show understanding of the content and how the information is, or can be, 
applied.  There will be a greater depth of understanding demonstrated and developed.  The paper 
will be clear and well-organized.  MUG / typographical errors will limited. 

 
An "A" product will be impeccably presented.  Critical analysis, synthesis, and evaluation of the 
material will be evident.  If applicable, personal response to, or personal experience with the 
topic should be included.  There will be a distinct lack of mechanical / typographical errors; the 
writer demonstrates a high grasp of standard writing conventions.   

 

If you need help with your writing, you should contact the ASAP center as early as possible as 
the center becomes overcrowded very early and you possibly might have to wait weeks to see 
someone.  Mariangela Chandler is the Director; they are located on the 200 level of Van Hoesen; 
their number is (607) 753-4309.   


