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Lit 549-001  
Literacy in the Middle and Secondary School 

 
 
Course Information:Lit 549-001  Professor: Bill Buxton 
Credit Hours: 3    Phone: 753-5567 
Semester/Year: Spring, 2009  Office: Van Hoesen  B-110A 
Location: SOEB 1101, Monday, Office Hours: Tues, 6:00-7:00 and 9:30-10:00; Mon,  
4:20-6:50 7:00-7:30, and by appointment.   

E-mail: Buxtonb@cortland.edu 
 
Texts 
Richardson, J., Morgan, R., Fleener, C. (2009). Reading to learn in the content areas, 7th Ed. 
Belmont, CA. : Wadsworth Cengage Learning.  
 
Rose, M. (1989) Lives on the boundary. New York: Penguin Books. 
  
Packet available at Mando Books (Main Street, Cortland).   
 
 
Course Description     
 Problems, learning theories related to reading and adolescence, causes of reading 
disabilities, diagnostic procedures, organizing developmental reading program.  
 
Course Attendance Policy 

Attendance is mandatory. More than three absences in the semester will result in 
lowering your grade one level (A to A-, for example). Three tardies of more than 15 minutes will  
be treated as one absence. I will consider individual exceptions to these guidelines if contacted 
by the student, preferably before class, but no later than 24 hours after the class missed. You do 
not receive bonus points for attending class. Class attendance is a minimum expectation. 
 
Evaluation of Student Performance 
 
Evaluation #1,  
Mid-term test, 30% of grade. (IRA standards 1.1, 2.1, 2.4,3.3; CF-LO 2,3)

 
Evaluation #2, 30% of grade  
Three response papers (10% each) to course readings. Each response paper should be two 
pages. No more than one paper may be handed in per week. 
 
The response paper should discuss some point or issue raised in the week’s reading. It is NOT a 
summary of the week’s readings, but your own thoughts that extend, explore, or analyze the 
implications of some part of the readings for the week.  
 
Evaluation #3, 40% of  grade 
•  Eight to eleven page paper using course readings to form a literacy philosophy for your 

teaching. In addition to exhibiting standards of writing, you will be expected to demonstrate 
mastery of the course readings in this paper. (IRA standards 1.1, 2.1, 2.4,2.7, 3.3; CF-LO 
2,3) 

 
 
Goals/objectives of Course 
 This course is a survey designed to give students an introduction to theories, pedagogical 
practices, and issues related to content reading. 



  
The course will include the following topic areas to meet the broad objectives of IRA, NCATE, 
Conceptual Framework, NYSED, BDDOG, LGASS, and SIMCITY.  
• Literacy as a process: Cognitive approaches and the elements of literacy acquisition (IRA 

standards 1.1, 2.1, 2.4,3.3; CF-LO 2,3) 
• Connecting language and print in schools (Meets IRA standards 1.1, 2.1, 2.2, 2.7; CF-LO 3) 
• Gain an introduction to the professional language you will be using in schools. (IRA standards 

1.2, 2.2, 3.3).  
 

Course Rationale 
“The faculty of language stands at the center of our conception of mankind; speech makes us 
human and literacy makes us civilized”  

Olson, D. (1977). From utterance to text: The bias of language in speech and writing. 
Harvard Educational Review, 47, 3, pp. 84-108.  
 
 For better or worse, there is no content in education that receives as much research. 
Some estimates are that there is more research focused on reading than on all other aspects of 
education combined. The rationale for this emphasis is that the ability to communicate with 
symbols forms the basis for all human endeavors. The development of all arts and sciences 
begins with this basic symbol manipulation. This is the most frequent rationale for the emphasis 
on reading and writing instruction in our schools.  
 Olson’s quote above, however, probably does a better job of getting at the real reason 
the teaching of reading receives more public scrutiny and comment than other content areas. 
Language and literacy are associated with our human identity in ways that the arts and sciences 
are not. English language only debates have their origin in ideas that a common language is 
essential for a strong and cohesive society. Multiple languages will lead to a fragmented (and 
thus weaker) society. Going back to Thomas Jefferson Horace Mann, there is a tradition in the 
United States that a literate society is necessary for both democratic government and economic 
wealth.  
 I make these points not to belittle teaching any subject, but as an introduction to the 
complexities of literacy. For better or worse, when you enter into discussion of literacy and the 
teaching of literacy, your are entering not just into research findings, you are entering into a public 
discourse about who and what our society is. It makes no difference what your stance to the 
teaching of literacy is, you will find many loud and vociferous voices agreeing and disagreeing 
with you. For that reason, this course is geared towards giving you a broad background in 
different approaches so that you will be aware of the options available to you, and aware of other 
approaches. The only thing reading research makes completely clear, is that there is no one best 
way to teach reading to all students. Instead, we need qualified teachers who have the skill to 
adopt and adapt approaches to individual students.  
 
Tentative course schedule 
 
Week 1:Jan. 26 
 Class introduction, explanations, orientation to course, reading an author from a long time 
ago and a far away place.  

 
 
Week 2: Feb.2 

Read: Chapter 1 and 2 from text  
And from packet, 

Dennis, D.V. (2008). Are assessment data really driving middle school reading 
instruction? What we can learn from one student’s experience. Journal of adolescent & 
adult literacy, 51,7, pp.578-587. 

 
Week 3: Feb.9 

Read: Chapter 3 from text  
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and from packet, 
Anderson, R., Reynolds, R., Schallert, D., & Goetz, E. (1977). Frameworks for 

comprehending discourse. American Educational Research Journal, 15, pp. 367-381. 
  
Week 4: Feb. 16 

Read: chapter 4  and 5 from text 
And read from packet: 
Weinberg, S. (1991). On the reading of historical texts: Notes on the breach between 

school and academy. 
 
Week 5: Feb. 23    

Read: Read: Chapter 6 and 7 from text 
 
Week 6: March 2 

Mid-term test 
 
 March 9 No Class, Spring Break  
  
Week 7: March 16  
 Read: chapter 8 from text and  

  Luke, A & Luke, C. (2001).  Adolescence lost/childhood regained. On early intervention 
and the emergence of the techno-subject. Journal of Early Childhood Literacy, 1(1), 91-120. 

 
Week 8:  March 23 
Read: Chapter 9 and 10 from text 

 
Week 9:  March 30 
 Read: Chapters 11 and 12 in text   
 
Week 10: April 6 

Read from packet, 
 Brandt, D. (1999). Literacy Learning and Economic change. Harvard Educational Review. 
69, pp. 373-394. 

Brozo, W., Shiel, G., & Topping, K. (2008). Engagement in reading: Lessons learned 
from three PISA countries. Journal of Adolescent & Adult Literacy, 51, pp.304-315. 
 
Week 11: April 13 

Read: Pages 1-132 
 Rose, M. (1989). Lives on the boundary. New York: Penguin Books. 
 
Week 12: April 20 

    Read: Pages 122-242.  
Rose, M. (1989). Lives on the boundary. New York: Penguin Books. 

 
Week 14: April 27   
Read from packet: 

Gee, J.P. (1994). Orality and literacy: From The Savage Mind to Ways with Words. In J. 
Maybin (Ed.) Language and Literacy in social practice, pp. 168-192. Philadelphia: Multilingual 
Matters, LTD.  

  
 Giroux, H. (1993). Literacy and the politics of difference. In C. Lankshear and P. McLaren 
(Eds.) Critical Literacy: Politics, praxis, and the postmodern, pp. 367-377. Albany: SUNY Press.  
 
Week 15, May 4   

  Read from Packet: 
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 Gutierrez, K. (2008). Developing a sociocritical literacy in the third space. Reading 
Research Quarterly, 43, 148-164.  
 Williams, B.T. (2007) Why Johnny can never, ever read: The perpetual litearcty crisis and 
student identity. Journal of Adolescent and Adult Literacy, 51, pp. 178-182. 
  
  
Course evaluations, putting it together.  

 
Week 16, May 12 Finals week  
Final paper (Assignment #3) due on class final examination date, May 12.  
 
 The final draft that is turned in on all papers must be with technology congruent with the 
21st century.  This means that writing done with pencils, quills, or any scratching instrument 
(sharpened stones, sticks, etc.) is not acceptable.  
 
 
SUNY Cortland is committed to upholding and maintaining all aspects of the Federal 
Americans with disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation Act of 
1073. If you are a student with a disability and wish to request accommodations, 
please contact the Office of Student Disability Services located in B-40 Van 
Hoesen Hall or call (607) 753-2066 for an appointment.  Information 
regarding your disability will be treated in a confidential manner.  Because 
many accommodations require early planning, requests for accommodations 
should be made as early as possible. 
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