
 SUNY Cortland 
Literacy Department 

Lit 528-602 Language and Literacy Development 
 
 
Course Information: Lit 528-602  Professor: Bill Buxton 
Credit Hours: 3    Phone: 753-5567 
Semester/Year: Fall, 2010  Office: Cornish 1303C 
Location: VH B-216, Wed. 7:00-9:30 Office Hours: Tues.3:30-4:20, 7:00-7:30; Wed. 5:30-

6:30, by appointment.   
E-mail: Buxtonb@cortland.edu 

 
Texts 
Heath, S. (1983).  Ways with Words. New York: Cambridge University Press.  
 
Vygotsky, L. (1986). Thought and Language. Cambridge, MA: MIT Press. 
  
Packet available at Mando Books (Main Street, Cortland)  
 
 
Course Description     
 Explores connections between overall language development and the specific 
development of print literacy. Studies theoretical perspectives of language development and 
examines how they are applied to learning environments.  
 
Course Attendance Policy 

Attendance is mandatory. More than three absences in the semester will result in 
lowering your grade one level (A to A-, for example). Three tardies of more than 15 minutes will  
be treated as one absence. I will consider individual exceptions to these guidelines if contacted 
by the student, preferably before class, but no later than 24 hours after the class missed. You do 
not receive bonus points for attending class. That is a minimum expectation. 
 
Evaluation of Student Performance 
 
Evaluation #1, 30% of grade 

This paper gives insight to one of topics covered in the readings to date using at least five 
of the readings covered so far. Equal treatment need not be given to all authors, but the ideas of 
all should fit seamlessly in your paper. You will need to pick a topic and then show how authors 
add to our understanding this topic. This does not mean that all authors agree, but that they add 
insights to the topic. This is not review of five authors that restates the position of each author. 
Instead, there needs to be a connection between the authors. In this paper you will demonstrate 
the skills of selecting an appropriate topic from a group of readings and skills in integrating a 
group of readings into a coherent paper. This paper should demonstrate understanding of the 
course readings and follow all conventions of writing expected in a graduate class. Failure to 
meet graduate level standards of grammar, spelling, organization, and all writing conventions will 
result in a lower grade up to and including failing. APA style required. Gross failure to follow APA 
conventions will also result in lowering your grade to the point of failing. Meets IRA standards 1.1, 
1.2. 1.3; conceptual framework knowledge base learning outcome 2, 3(CF-LO 2,3). 

 
Paper #2, 30% of grade  

This paper identifies and examines a major theme in the Vygotsky book and includes at 
least two other authors covered in the course to this date. The paper should demonstrate an 
understanding of Vygotsky and follow all conventions of writing expected in a graduate class. The 
paper also needs to demonstrate skill in connecting the ideas of Vygotsky to other authors. 
Failure to meet graduate level standards of grammar, spelling, organization, and all writing 
conventions will result in a lower grade up to and including failing. APA style required. Gross 



failure to follow APA conventions will also result in lowering your grade up to and including failing. 
Meets IRA standards 1.1,1.2, 1.3; CF-LO 2,3,6. 
 
Paper #3, 40% of  grade 
 This is an analysis paper that makes sense of and integrates the various course 
readings. Students will be expected to demonstrate an understanding of the major ideas 
introduced during the semester, forming their own categories and positions. While you will not 
have to cite every author we read during the semester, you must use Heath and Vygotsky in your 
paper. Additionally, you will need to cite some of the authors from the packet. I know you want 
precise numbers, but it is impossible to give an exact number right now, I will get to that in plenty 
of time for you to complete the assignment. Suffice it to say that I do not know how you can 
adequately demonstrate some of the relationships between language development and printed 
literacy development without referencing enough authors. This paper should include an analysis 
of some of the different positions presented in this class. In doing this, you are producing a 
literature review of language development. Failure to meet graduate level standards of grammar, 
spelling, organization, and all writing conventions will result in a lower grade that may be failing. 
APA style required, failure to use will also result in lowering your grade to the point of and 
possibly including failing. Meets IRA standards 1.1, 1.2, 1.3; CF-LO 1,2,3,6. 
 
Goals/objectives of Course 
 This course is a survey designed to give students an understanding of the inter-
relationships between language development (writ large) and print literacy development. In doing 
so, we will encounter differing theories of language development that are not always compatible. 
This is because differing views of language development frequently represent different 
philosophies of the world. Because of the survey nature of this course, the individual goals of this 
course do not necessarily form a coherent group of objectives. We will see, for example, that 
notions that literacy “…should be taught as a process (IRA Standard 1.1) is somewhat at odds 
with “Demonstrate an understanding and respect for cultural, linguistic, and ethnic diversity” (IRA 
standard 1.2). This incompatibility is not necessarily bad--some would argue that coherence in an 
incoherent world is a false idol. But, it can be disconcerting for those convinced they live in a 
coherent world to find a state of incoherence. With that disclaimer, the goals of this course are to: 
 Give students an understanding of different views of language development. 
 Demonstrate the inter-relationships between oral and print literacy. 
 Become acquainted with some of the major components of language development. 
 Become acquainted with some of the major theories of language development, 
 
The course will include the following topic areas to meet the broad objectives of IRA, NCATE, 
NYSED, BDDOG, LGASS, and SIMCITY.  
• Theoretical models of language development (IRA standards 1.1, 1.2, 1.3; CF-LO 1,2,3) 
• The connection between language and literacy practice (IRA standards 1.1, 1.2, 1.3; CF-LO 

1,2,3) 
• Literacy as a process: Cognitive approaches and the elements of literacy acquisition (IRA 

standards 1.1, 1.2,1.3; CF-LO 2,3) 
• Connecting language and print in schools (Meets IRA standards 1.1, 1.2, 1.3; CF-LO 3) 
• Sociocultural approaches to language development (IRA standards 1.1, 1.2, 1.3; CF-LO 6) 

 
Course Rationale 
  All courses in teacher education are committed to expanding students’ knowledge of the 
world in a way that will develop a greater sense of understanding for all people in our world 
community. This course locates the acquisition of literacy within the broader framework of 
language development. Theories of language development vary from those that place the primary 
location of development within the individual to those that locate language development in the 
broader spectrums of culture and society. Most of us are familiar with the ways language and 
literacy is acquired in our own families. In this course we will expand on that knowledge and 
examine the connections between language and literacy acquisition diverse cultures. By 
examining new theories of language development and their connections to literacy, students will 
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expand their appreciation for the many ways people of this world represent themselves 
individually and collectively through various literacy systems. This examination leads us to the 
difficult tasks of defining text, literacy, and how the two might interrelate. Learning to appreciate 
different routes to language and literacy practices is a first step to achieving social justice for all in 
a diverse population. The various readings and assignments in this course will meet the 
conceptual framework areas of knowledge base and diversity. 
 
Tentative course schedule 
 
Part I.  Overview of classic approaches to language development and instructional issues 
 
Week 1:Sept. 1 
 Class introduction, explanations, orientation to course, reading an author from a long time 
ago and a far away place.  
 
 
Week 2: Sept. 8 

Read from Packet:  
Chomsky, N. (2002). Language and the mind. In B. Power & R. Hubbard (Eds.) 

Language development: A reader for teachers, pp. 36-42. Upper Saddle River, 
NY: Merrill Prentice Hall. 

 
Osborne, L. (2002) A linguistic big bang. In B. Power & R. Hubbard (Eds.) Language 

development: A reader for teachers, pp. 231-236. Upper Saddle River, NY: 
Merrill Prentice Hall. 

 
Piaget, J. (2002). The language and thought of the child. In B. Power & R. Hubbard 

(Eds.) Language development: A reader for teachers, pp. 33-35. Upper Saddle 
River, NY: Merrill Prentice Hall. 

 
Week 3: Sept. 15 
 Read from Packet: 

 Perfetti, Charles (1984). Reading acquisition and beyond: Decoding includes cognition. 
American Journal of Education, 93, pp. 40-60 

 
Foorman, B., Francis, D., Fletcher, J., Schatschneider, C. & Mehta, P. (1998). The role of 

instruction in learning to read: preventing reading failure in at-risk children. 
Journal of Educational Psychology, 90, 37-55.      

 
Pellegrini, A.D. & Galda, L. (1993).  Ten years after: A reexamination of symbolic play 

and literacy research.  Reading Research Quarterly, 28, pp. 163-175. 
 

         
Week 4: Sept. 22 

Read from Packet:  
Goodman, K. & Goodman, Y. (1977). Learning about psycholinguistic processes by 

analyzing oral reading.  Harvard Educational Review, 47, 317-333. 
 
Olson, D. (1977).  From utterance to text: The bias of language in speech and writing.  

Harvard Educational Review, 47, pp. 84-108. 
 
Week 5: Sept. 29 Paper One Due  

No readings 
 
Part II: Two classic and very different studies in language development that continue to 
influence conceptions of literacy development: Vygotsky, a classic developmental 
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approach, and Heath, reframing the path(s) to mastery (IRA standards 1.1, 1.6, 2.1, 2.4, 3.3 
CF-LO 1,2,4,12)   
 
Week 6: Oct. 6 

Read: 
Vygotsky, Thought and Language, pp. 1-145.  (IRA 1.2, 2.10, 2.11). (IRA standards 
1.2,11.3,1.4,2.1; conceptual framework areas of global understanding, knowledge base, 
kblo 1, 2, 4) 
 
Language development, the importance of words, why Piaget is all messed up. An 
introduction to concepts. 

 
 
Week 7: Oct. 13   
 Begin read Vygotsky, Thought and Language, pp. 146-209. (IRA standards 
1.2,11.3,1.4,2.1; conceptual framework areas of global understanding, kblo 1,2, 4). 

 
 
Week 8: Oct. 20 

Read :  
Vygotsky, Thought and Language, pp.146-256 

 
 The importance of schools, spontaneous and scientific knowledge, the relationship of 
learning and development (and you will find embedded in all of this the famous zone of proximal 
development).The relationship of thinking and speaking, bringing it all together. Is the final 
chapter different from the rest of the book? 
 
  
Week 9: Oct. 27 
Paper 2 due 
 No readings. 
 
 
Week 10: Nov.3 

Read pp. 1-189 in Heath, Ways with Words 
 

  
Week 11: Nov. 10 
 Read pp. 190-370 in Heath, Ways with Words. 
  
 
Week 12: Nov. 17   

Read pp. 190-370 in Heath, Ways with Words. 
 
 
Part III.  Sociocultural and critical approaches to language development (IRA standards 
1.2, 2.1, 2.2, 2.3, 2.7, CF-LO 2,4,12) 
   

 
Week 13, Nov. 24 NO CLASS THANKSGIVING BREAK 
 
 
 

 
Week 14  Dec. 1 
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Read from packet: 
Modern eclecticism I: The need for multiple perspectives. 
Read from Packet: 
Gee, J.P. (1994). Orality and literacy: From The Savage Mind to Ways with Words. In J. 

Maybin (Ed.) Language and Literacy in social practice, pp. 168-192. Philadelphia: 
Multilingual Matters, LTD.  

 
Gutierrez, K. (2008). Developing a sociocritical literacy in the third space. Reading 

Research Quarterly, 43, 148-164.  
  

 
Delpit, L. (1988).  The silenced dialogue: Power and pedagogy in educating others 

people's children. Harvard Educational Review, Vol. 58, pp. 280-298.  
 
Week 15, Dec. 8 

Read from Packet: 
Modern eclecticism II: The need for multiple perspectives. Class evaluations.    

 
Luke, A & Luke, C. (2001).  Adolescence lost/childhood regained… 

 
Gee, J.P. (1997).  Forward:  A discourse approach to language and literacy. In C. 

Lanksher (Ed.) Changing literacies, pp. xii-xix.  Bristol PA: Open University 
Press.   

 
Dyson, A.H. (1995). Writing children: Reinventing the development of childhood literacy. 

Written Communication, Vol. 12, pp. 4-46. 
 
 
Week 16. Dec. 15 
Final paper (Assignment #3) due on class final examination date, Dec. 15.  
 
 The final draft that is turned in on all papers must be with technology congruent with the 
21st century.  This means that writing done with pencils, quills, or any scratching instrument 
(sharpened stones, sticks, etc.) is not acceptable. Also, no writing on stone tablets will be 
accepted. 
 
 
SUNY Cortland is committed to upholding and maintaining all aspects of the Federal 
Americans with disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation Act of 
1073. If you are a student with a disability and wish to request accommodations, 
please contact the Office of Student Disability Services located in B-40 Van 
Hoesen Hall or call (607) 753-2066 for an appointment.  Information 
regarding your disability will be treated in a confidential manner.  Because 
many accommodations require early planning, requests for accommodations 
should be made as early as possible. 
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