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Course Title: LIT 516  Teaching Literacy in the Intermediate Grades 

Course Schedule: July 5, 2007– Aug.. 8, 2007 

Course Location/Time: 
Homer Elementary School  (Library)  
 Section 620 – Class: 8:00 -9:30 am  Tutoring 10:00-
11:30 am 
 Section 621 – Tutoring: 8:00-9:30 am Class: 10:00 -
11:30 am   

Required Text: 
 Fountas I. & Pinnell, G. Teaching for 
Comprehending and Fluency: Thinking, Talking, and 
Writing about Reading K-8. (2006). Portsmouth, New 
Hampshire: Heinemann. (This is the primary text for the 
course, bring this book to class each session.) 
 
Testing Materials for the Diagnostic Report will be 
supplied 
 

Recommended Text:  
1. Barr, R, Blachowicz, C, Katz, C., Kaufman, B.  
(2002).  Reading Diagnosis for Teachers:  An 
Instructional   Approach (4th ed:)  Allyn & Bacon:  
White Plains,  
 
2. Tompkins, G. (2005) Literacy  for the 21st Century: 
Teaching Reading and Writing in grades 4 through 8 
(red cover  is grades 4-8, green cover is Pre-K -4 both 
excellent)  
 
These books are not required but I highly recommend 
you get them at some point.  Building a professional 
library and reading professionally on an on-going basis is 
a critical aspect of good teaching.  

Instructor’s Name: Debbie Bittenbender  

Telephone: 607-437-7497  

E-mail  debucate@stny.rr.com  

Availability: 
E-mail anytime, I will get back to you in most cases the 
same day.  
By Phone:  . If you don’t get me leave a message I will 
return your call or e-mail you.  

WELCOME!  

Welcome to a unique and dynamic learning environment. You can expect to learn a great 
deal from our course materials and from each other. Reading is a foundation of learning 

mailto:debucate@stny.rr.com
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in schools, and in this class we'll explore research, theories and methods for instructing 
students to read.  In this class you will have the opportunity to learn more about the 
process of reading and to apply this learning in a practicum situation with an intermediate 
student.  

COURSE DESCRIPTION 
This course focuses on the most current research, theory, and methods of reading 
instruction, while providing students with the background knowledge in language arts 
necessary to prepare an integrated units of instruction. Various instructional and 
assessment techniques will be used. A practical application project, based on work with a 
student in an intermediate grade is incorporated into the course requirements. 

COURSE OBJECTIVES  

 THE GRADUATE STUDENT IS EXPECTED TO MEET THE FOLLOWING IN GOALS.   

 
1. To understand writing and the writing process and apply that understanding to an 

intermediate student’s writing. (ACEI a, 2b, 3a, 3b, 3c, 3e, & 5a; Assignments 
1,2,3; Conceptual Framework 2, 9,13,) 

2. To understand approaches to teaching study skills and reading in a reading class 
and apply that understanding to a student.  (ACEI 2b & 3b; Assignments 1,2,3, 
Conceptual Framework 2, 9, 13 ). 

3. To understand how to integrate speaking and listening skills into reading and 
writing lessons and apply that understanding to the intermediate students. (ACEI 
2a, 2b, 3a, 3b, 3c, & 3e; Assignments 1,2,3; Conceptual Framework 2, 9, 13) 

4. To understand the role of assessment and evaluation of literacy and apply that 
understanding to the intermediate students.  (ACEI 2a, 2b, 3a, 3b, 3c, 3e, & 5a; 
Assignments 1,2,3; Conceptual Framework 2, 9, 13) 

5. To understand the nature of diversity in the intermediate school in terms of special 
and multicultural needs as well as gender and use that understanding in tutoring 
the intermediate students.  (ACEI 2a, 2b, 3a, 3b, & 5a; Assignments 1,2,3; 
Conceptual Framework 2, 9, 13) 

6. To understand the role of technology in the intermediate school and apply that 
understanding to the intermediate student.  (ACEI 2a, 2b, 3a, 3b, 3c, & 3e; 
Assignments 1,2,3; Conceptual Framework 2, 9, 13) 

7. To understand research related to the above areas and use that understanding in 
selecting materials and tutoring the intermediate students.  (ACEI 2a, 2b, 3a, 3b, 
3c & 3e; assignments 1,2,3; Conceptual Framework 2, 9, 13) 

 
Additionally, each graduate student is expected to meet the learning 
outcomes/expectations of SUNY Cortland Teacher Candidates. 
  
Candidates will: 

1. Demonstrate a solid foundation in the arts and sciences.(Conceptual Framework 1) 
2. Possess in-depth knowledge of the subject area to be taught. (Conceptual 

Framework 2) 
3. Demonstrate good moral character. Conceptual Framework 12) 
4. Understand how students learn and develop. (Conceptual Framework 9) 



LIT 516 Summer II 2006                                                                                                                Bittenbender 
Syllabus  

  Page 4  

5. Manage classrooms structured in a variety of ways to promote a safe learning 
environment. (Conceptual Framework 3) 

6. Know and apply various disciplinary models to manage student behavior. 
(Conceptual Framework 4) 

7. Apply a variety of teaching strategies to develop a positive teaching-learning 
environment where all students are encouraged to achieve their highest potential. 
(Conceptual Framework 13) 

8. Integrate curriculum among disciplines, and balance historical and contemporary 
research, theory, and practice. (Conceptual Framework 8) 

9. Use multiple and authentic forms of assessment to analyze teaching and student 
learning and to plan curriculum and instruction to meet the needs of individual 
students. (Conceptual Framework 12) 

10. Promote parental involvement and collaborate effectively with other staff, the 
community, higher education, other agencies, and cultural institutions, as well as 
parents and other caregivers, for the benefit of students. (Conceptual Framework 
13) 

11. Apply a variety of teaching strategies to develop a positive teaching-learning 
environment where all students are encouraged to achieve their highest potential. 
(Conceptual Framework 13) 

12. Foster understanding of and respect for individual’s abilities and disabilities and an 
understanding and appreciation of variations of ethnicity, culture, language, 
gender, age, class and sexual orientation. (Conceptual Framework 11) 

13. Continue to develop professionally as reflective practitioners who are committed to 
an on-going scholarly inquiry. (Conceptual Framework 10) 

ATTENDANCE POLICY 
Attendance is required during this five-week course.  Absences beyond one will be 
considered excessive and may result in the lowering of your grade. 
 
Your contribution to discussions, your response to readings and your engagement in 
class activities are critical components of the course; therefore a high level of participation 
is expected. 
 

PARTICIPATION 
This class will have a variety of in class activities. Your participation is an expectation for 
this class and part of the grading requirement.  
CONSTRUCTIVE (positive) PARTICIPATION is strongly encouraged. A constructive, 
positive participant volunteers timely and relevant topics in discussion, exhibits 
independent thought and creative expression and demonstrates knowledge of the 
material and application of the learning objectives.  Reasoned and informed disagreement 
with the instructor or other students is also encouraged and not penalized. 
NEGATIVE PARTICIPATION is strongly discouraged. A negative participant refuses to 
participate, monopolizes classroom discussion time, interrupts others, is non-receptive to 
the opinions of others and/or uses pejorative, disparaging or similarly inappropriate 
remarks about other students. 
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LATE ASSIGNMENTS 

In this course, we are learning content and skills to enhance our professional growth. One 
of these skills is professional responsibility. Therefore, I expect all course work to be 
turned in on time.  

Assignments are considered “on time” when submitted  on the day the assignment is due  
Assignments not turned in by the due date, cannot receive the same full credit as an 
assignment that is turned in on time.  

INCOMPLETES 
You may be granted a grade of Incomplete during the last week of a course provided that: 
 
(1) your instructor decides that an Incomplete is appropriate under the circumstances  
(2) you have met the attendance requirements for the course and are therefore eligible for a grade 
(3) you are earning a passing grade in the course 
(4) you request an Incomplete during the last week of class, before the course end date 
(5) you and your instructor enter into a written agreement stating that you will work together on an 
Incomplete, and this agreement clearly identifies a deadline for your completion of the coursework  
(6) this deadline is not later than five weeks after the course end date and, 
(7) you understand and agree that your grade for the course will be reduced one full letter in exchange for 
the extra time you are allowed to complete the coursework, irrespective of the circumstances. 
 
Students with disabilities:   
SUNY Cortland is committed to upholding and maintaining all aspects of 
the federal Americans with Disabilities Act of 1990 and Section 504 of the 
Rehabilitation Act of 1973.  If you are a student with a disability and wish to 
request accommodations, please contact the Office of Disability services 
located in B-40 VanHoesen Hall or call (607) 753-2066 for an appointment.  
Any information regarding your disability will remain confidential.  Because 
many accommodations require early planning, requests for 
accommodation should be made as early as possible.  Any requests for 
accommodations will be reviewed in a timely manner to determine their 
appropriateness to the setting. 

 

Academic Integrity Statement:   
The college is an academic community which values academic integrity 
and takes seriously its responsibility for upholding academic honesty.  All 
members of the academic community have an obligation to uphold high 
intellectual and ethical standards. For more information on academic 
integrity and academic dishonesty, please refer to the College Handbook, 
the College Catelog and the Code of Student Conduct and Related 
Policies or ask your instructor. 

PRIVACY AND CONFIDENTIALITY IN THE CLASSROOM 
This course has a practicum component. It is imperative that you act as a professional in 
all circumstances surrounding this placement. It is imperative that you do not share 
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information that is confidential, privileged, or proprietary in nature. Respect for your 
student/client is a top priority that you must be mindful of at all times.  In this matter do not 
use the students last name on any papers, do not discuss your student outside the 
classroom or with the student’s parents if they come to pick  the student up at the 
classroom.  Respect the student’s right to confidentiality at all times.  

HOW POINTS AND PERCENTAGES EQUATE TO GRADES 
A = Excellent performance.   Clearly stands out as an excellent performer.   Has 
unusually sharp insight into material and initiates thoughtful questions.   Sees many sides 
of an issue.   Articulates well and writes logically and clearly.   Integrates ideas previously 
learned from this and other disciplines; anticipates next steps in progression of ideas. 
 
B = Above average performance.    Grasps subject matter at a level considered to be 
good to very good.   Is an active listener and participant in class discussion.   Speaks and 
writes well.   Accomplishes more than the minimum requirements.   Work in and out of 
class is of high quality. 
 
C = Average performance.   Demonstrates a satisfactory comprehension of the subject 
matter.   Accomplishes only the minimum requirements and displays little or no initiative.    
Communicates orally and in writing at an acceptable level for a college student.   Has a 
satisfactory understanding of all basic concepts. 
 
D = Below average performance.    Demonstrates understanding at the most 
rudimentary level.   Quality and quantity of work in and out of class is below average and 
marginally acceptable. 
 
F = Failing performance.    Work is not acceptable and/or timely.   Quality and quantity 
of work in and out of class fails to demonstrate a marginal understanding of learning 
objectives and their application.   Academic credit is not earned.    
 
Grading: 
  

475+ A  370-384 C 

450-474 A-  350-369 C- 

435-449 B+  335-349 D+ 

420-434 B  320-334 D 

400-419 B-  300-319 D- 

385-399 C+  280 F 

 

PRACTICUM REQUIREMENT 
This course includes a practicum requirement, requiring each student to participate in a 
teaching situation with one reading “client.”  The experience will involve diagnosing the 
client’s reading strengths and weaknesses, planning a program of remediation, writing 
lessons, and teaching the client.   
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Class Format:   
  
Section LT 516- 621  Section LT. 516 620 
Class session 8:00 am -9:35 am 
Tutoring:           10:00 am – 11:35 am  

Tutoring:  8:00 am – 9:35 am 
Class session 10:00 am -11:35 am  

         
         
 Course Requirements and Evaluation  
    
1. Case Study Consists of 3 parts: Initial Diagnostic Testing (70 pts) 
analysis, Final diagnostic testing analysis (50 pts)and interim benchmark 
assessment on fluency (20 pts)   Total 140 pts. 
 
2. Reflective Journal This journal relates to your learning. Daily entries 
should reflect what you are learning about reading as a process from 
working with your student, the activities done in class and home and the 
text reading.  (55 pts) 
 
3. Texts Readings Response: This will vary. Sometimes it will be a visual 
array that demonstrates your understanding of the text. Sometimes it will 
be an activity that goes along with the chapter readings and sometimes it 
will connect to a video. Specifics will be  announced in class or appear on 
the course calendar.  (75 pts – 15 each week)   (3 each week worth 5 pts 
each)  
 
 4. Lesson Plans   4 ( 1 each wk. Weeks 2,3,4,5)  Each week  one full 
lesson plan will be turned in using the gradual release of responsibility. 
(See separate sheet) (35 pts. Each   Total 140) 
 
5. Final exam: There will be a final exam focusing on required readings 
and class content. The test will consist of 2-4 essay type questions  that 
focus on the reading process and reading instruction. It is a take home test 
that will be given out  the last week and will be due Fri. Aug. 3rd. (40 pts)  
 
6. Class participation: There will be many in class activities during this 
class in the form of group work, discussions, quick writes, etc. Active 
participation is an expectation.  Throughout the class and will count as 10 
% of the grade (50 pts) 

  
ABOUT TUTORING 
 
First two days of tutoring –get to know your classroom and teacher; meet and greet your 
student(s); tell about yourself and engage the student(s) in conversation about 
themselves; learn their interests; ask about reading and writing  by using a questionnaire 
format or a survey; then start oral reading and retellings at about a year below the child’s 
current grade level attempting to find an instructional literacy level. Testing material will be 
provided.  
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Now you must decide on a prescriptive plan for instruction.   

     Look at your data. 

     Determine need. 

     Determine specific needs within the general need area. 

     Design a prescriptive teaching schedule that will address your student’s specific needs. 

     Determine independent and instructional levels of literacy. 

     Gather books of interest to the child at their correct reading levels.  You will need books at independent  

               level  for either silent reading or for familiar reread.  You will need books at instructional level for  

               your directed or guided reading lesson. 

Daily – review and reflect; design the next days lesson knowing the successes and needs that the student 

experienced this day. 

Course Calendar and Tutoring Log on separate documents 

Resource Bibliography: 
 
     Allington, Richard & Cunningham, Patricia. (1994).  Schools That Work. Harper 
Collins: NY,NY.  
      
     Atwell, Nancie.  (1990).  Coming to Know:  Writing to Learn in the Intermediate 
Grades. Heinemann Educational Books:  Portsmouth, New Hampshire.        
 
     Calkins, L.  (1994). The Art of Teaching Writing.    Heinemann: Portsmouth, NH. 
 
     Calkins, L. (1999) The Art of Teaching Reading.  Heinemann:  Portsmouth, NH. 
 
     Clay, Marie  (2000).  Running Records for Classroom Teachers.  Heinemann: Portsmouth, NH. 
 
     Cunningham, Patricia M. and Allington, Richard L.  (1999) Classrooms That Work:  They Can All R
and Write.  Longman: New York. 
 
     Daniels, Harvey. (1994).  Literature Circles:  Voice and Choice in the Student-Centered Classro
Stenhouse Publishers: York, Maine.  
 
     Diamond, Linda and Sheila Mandel. (1996).  Building a Powerful Reading Program: From Research
Practice. Sacramento: The California State University Institute for Education Reform. 
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     Fletcher, Ralph.   (1996).  A Writer’s Notebook:  Unlocking the Writer Within You.    Avon: NY, NY.  
 
     Gillet, J.W.  &  Temple, C.A.   (1999) Understanding Reading Problems:  Assessment and Instruct
Addison Wesley: NY, NY. 
 
     Graves, Donald H.  (2000).  A Fresh Look at Writing.  Heinemann: Portsmouth, NH.  
 
     Harvey, Stephanie and Goudvis, Anne.  (2000)  Strategies That Work:  Teaching Comprehension to
Enhance Understanding, Stenhouse Publishers: York, Maine. 
 
      Hoyt, Linda. (1999). Revisit, Reflect, Retell:  Strategies for Improving Reading Comprehension
Heinemann: Portsmouth, NH. 
 
     Kameenui, Edward J.(1993)Innovations in Literacy for a Diverse Society. IRA:Newark, DE.  
 
     Kamii, Constance, Maryann Manning, and Gary L. Manning. (1991) Early Literacy: A Constructivis
Foundation for Whole Language. NEA Professional Library: Washington D.C. 
 
     Keene, Ellin Oliver and Zimmermann, Susan.  (1997)  Mosaic of Thought:  Teaching Comprehension
in a Reader’s Workshop, Heinemann: Portsmouth, New Hampshire. 
 
     McLaughlin, Maureen and Vogt, Mary Ellen, Ed.  (2000).  Creativity and Innovation in Content Area
Teaching.  Christopher-Gordon Publishers:   Norwood, Massachusetts. 
 
     Power, B. & Hubbard, R. (1991). Literacy in Process. Heinemann: Portsmouth, NH. 
 
     Rhodes, Lynn Knebel & Dudley-Marling, Curt. (1996).  Readers and Writers with a Difference: A
Holistic Approach to Teaching Struggling Readers and Writers.  Heinemann: Portsmouth, NH.  
 
     Routman, Regie. (1996).  Literacy at the Crossroads. Heinemann, Portsmouth, NH 1996. 
 
     Short, K, Harste, J., & Burke, C. (1996).  Creating Classrooms for Authors and Inquirers.  Heinema
Portsmouth, NH.   
 
     Samuels, S. Jay and Alan E. Farstrup.  (1999). What Research Has To Say About Reading Instruct
2nd Edition. International Reading Association:  Newark, DE.  
 
     Vacca, J, Vacca, R. & Gove, M. (1999).   Reading and Learning to Read.   Addison Wesley: NY, NY. 
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