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Course Information 
Credit hours 3      
Summer 2, 2010 
Location: School of Education Building room 1103 
Mondays/Wednesdays 5:00-8:45 p.m. 
Prerequisite: SPE 510  
Required Texts:  

• Danforth, S., & Boyle, J.R.  (2007).  Cases in Behavior Management (2nd ed.). Upper Saddle 
River, NJ:  Merrill Prentice-Hall. 

• Kohn, A. (1996). Beyond Discipline: From Compliance to Community. Association for 
Supervision & Curriculum Development. 

• Lovett, H. (1996). Learning to Listen, Positive Approaches and People with Difficult 
Behavior. Baltimore, MD: Brookes. 

• Tashie, C.; Shapiro-Barnard, S. & Rossetti, Z. (2006). Seeing the charade: What we need to 
do and undo to make friendships happen. Nottingham, UK: Inclusive Solutions. 

 
Professor Information 
Dr. David Smukler 
1229 Cornish Hall 
Office Hours: Monday / Wednesday before or after class, or by appointment 
(607) 753-4767 
david.smukler@cortland.edu 
 
Official Course Description 
 
This course will provide instruction on educational terminology, assessment and diagnoses, research-
based theory and application strategies for classroom management, discipline and social skill 
development for students with disabilities, especially individuals with behavioral and/or emotional 
challenges. Students will learn how to identify appropriate prevention and intervention strategies, 
including functional analysis, applied behavioral analysis, positive behavioral supports and other 
research-based approaches. In addition, students will learn how to apply these models, using 
research-supported strategies and practices. Students will learn the legal protections afforded students 
presenting emotional/behavioral characteristics.  
 
Course Objectives 
 
The learner will… 
 

1. Analyze features of the federal definition of Emotional/Behavioral Disturbance (IDEIA 
2007) and critique the notion of “behavior disorders” based on outcomes for students who 
receive special education services based on this category. (CF 2,7,8; CEC 1,3,8) 

 
2. Characterize the differences between various research-based theoretical models that describe 

how teachers respond to challenging student behavior, including a behaviorist model, 
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psychodynamic model, environmental model, and constructivist model, and analyze several 
case studies using the various models above. (CF 2,3,5; CEC 1,8,9) 

 
3. Conduct an appropriate functional behavior analysis, and implement and evaluate a behavior 

intervention plan for a specified student whose behavior is sufficiently concerning to warrant 
such intervention. (CF 2,5,10,12; CEC 3,4,5,6,7,8,9,10) 

 
4. Increase repertoire of teaching approaches that support positive social engagement and 

interaction among students with and without disabilities. (CF 3,4,5,10,11,12; CEC 
3,4,5,6,7,8,9,10) 

 
5. Articulate a personal teaching philosophy as it relates to social interactions between students 

and between students and teachers. (CF 2,7,9,11; CEC 1,5,9,10) 
 
 
Course Requirements and Assignments 
 

• Active Participation (25% of final grade). Includes attendance, preparation for class (e.g., 
completing readings in time), contributions to small and large group class activities, and 
helpfulness to classmates. 

 
• Two Reflective Statements (each is 5% of final grade). These will relate to course content. 

 
• FBA-BIP (25% of final grade). The acronyms stand for “Functional Behavior Assessment” 

and “Behavior Intervention Plan.” Writing such plans is a common way that teachers try to 
respond to individual students when their behavior at school is especially challenging. The 
way such plans are usually written tends not to be useful for helping a student get his or her 
needs met. We will learn the ins and outs of the FBA and BIP, and endeavor to do better than 
the norm.  

 
• “The Other Curriculum” (25% of final grade). Develop plans, materials or activities to 

support positive social interaction at school. This project is an opportunity for you to do 
something you can use in a real-life teaching situation to improve the climate or culture 
where you work. This project is based on my belief that a positive and healthy culture in a 
school or classroom does not happen by accident, but is the result of teachers’ ongoing 
reflection and effort.  

 
• “Show What You Know” (15% of final grade). I understand that words like “test” or 

“exam” strike fear into the hearts of many students, but I need to know how well you have 
met some of my course objectives, and so I use a summative assessment at the end of the 
course. I promise that I will do my best to make this take-home assessment as user-friendly 
as possible.  

 
Guidelines specific to each assignment can be found in Cortland eLearning. 
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How your final grade is determined: 
 

Attendance and Participation 25% 
Reflective Statements        10% 
FBA-BIP        25% 
“The Other Curriculum” Project        25% 
“Show What You Know”        15% 
 Total: 100% 

 
Percentage Letter Grade  Grade Points Description 
97-100% 
93-96% 
90-92% 

 A+ 
 A 
 A- 

4.3 
4.0 
3.7 

 
Superior performance 

87-89% 
83-86% 
80-82% 

 B+ 
 B 
 B- 

3.3 
3.0 
2.7 

 
Good performance 

77-79% 
73-76% 
70-72% 

 C+ 
 C 
 C- 

2.3 
2.0 
1.7 

 
Fair performance 

68-69% 
66-67% 

65% 

 D+ 
 D 
 D- 

1.3 
1.0 
0.7 

 
Minimally acceptable performance 

Below 65%  E 0.0 Course failure 
 

 
Additional Course Information 
 

Attendance and Participation 
 
A significant part of your final grade is assigned for participation. This includes coming to class, with 
your reading completed, and contributing to class discussions and activities. Obviously, you cannot 
participate if you are not present! Unfortunately, there is not much flexibility regarding absences for 
summer courses, because the compressed nature of the session means that missing even one evening 
means missing about 10% of our class time. If an absence is unavoidable, please notify me as soon as 
you can (and do so as well if you need to arrive late or leave early for any reason). If you 
communicate with me about absences, I am usually willing to create opportunities for make-up or 
extra credit work.  
 
Any time that you are not in class, it is your responsibility to connect with a classmate to obtain an 
overview of what occurred, and notes or handouts from the session. Please note that you are also 
responsible to know about any other important information that I may have shared during class, such 
as changes regarding directions or deadlines for assignments. 
 
Personal technology: If you need a laptop or similar device for taking notes or otherwise 
participating in class, that’s fine. However, please do not use personal devices for any purpose 
unrelated to our class (e.g., Facebook, email, texting, Tetris, etc.). Please silence cell phones, and do 
not take them out during class. In special situations (e.g., sick child at home), put your phone on 
vibrate and inform me about what is going on; if you leave class to answer your phone I will know 
why you are going. 
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Graded Assignments 

If you have trouble meeting a deadline please let me know. In general, I would rather you took extra 
time if you need it to do an assignment well, and I do not lower grades for assignments simply 
because they are late. However, I know from experience that the later your assignments are the more 
difficult it is to get the grade you want, and time is especially short in the compressed summer format 
of a class like ours. An advantage to getting work done early or on time is that if you are unsatisfied 
with a grade and wish to improve it you have more time to revise your work and resubmit it. I will 
generally encourage you to do this, especially if you feel that it will help you learn more. 
 
Reading: While I am flexible about deadlines for written assignments, I do expect you to complete 
the reading I assign before coming to class. I choose reading carefully. We will not be able to discuss 
every reading in detail, but the more you absorb, the stronger your participation will be in class 
activities and discussions. Try to engage with the reading much as you encourage your students to do 
when you assign reading to them. Use any comprehension strategies that you can to get as much as 
you can from the material, and, if you find some of the reading difficult, make notes about what you 
find confusing and bring them to class. 
 
Writing: The mechanics of writing—spelling, grammar, etc.—are important to me, and are part of 
what I evaluate when I read your work. I emphasize this because attention to writing mechanics helps 
you to express your ideas more effectively. Having strong professional writing will help you in your 
career. When your writing includes errors, your reader is less likely to take seriously what you have 
to say. If you know that you are someone who struggles with writing, I would strongly encourage 
you to look for support; there are several places to do so, including coming to see me about it.  
 
I am often asked to provide requirements for the length of a given assignment, but I generally prefer 
not to do so. Some people are skilled at expressing complex ideas succinctly, while others need a bit 
more space. Length does not matter to me; content does. Please do not use large margins or font size 
in an attempt to make it look like you have written more than you have. I hate that! A good standard 
to use is 1-inch margins, Times New Roman (or Cambria) typeface, double-spaced. I appreciate 
double spacing because it allows me more space to comment. And, while you should avoid 
“padding” an assignment, if you are unsure my recommendation is not to skimp! Make sure you 
write enough to satisfy the guidelines. 
 
Grades: I am required to grade your work, but I prefer to deemphasize the importance that grades 
often assume. My first goal is that, regardless of your grade, you leave this course a better teacher. If 
you come to class, actively participate, and carefully follow guidelines for the assignments, there is 
no reason that you should not end up with a strong grade. If you are disappointed by the grade you 
receive on an assignment, please contact me about it. As mentioned above, I will generally allow you 
to revise and resubmit the work. I also recognize that my judgment is by no means infallible. If you 
feel that your assignment was evaluated unfairly, please let me know.  
 
Academic Integrity: The college is an academic community that values (indeed, depends upon) 
academic integrity. All of us as members of this community must take seriously our responsibility for 
promoting academic honesty, and we have an obligation to uphold high intellectual and ethical 
standards. What this mostly means for SPE 650 is that everything you submit in an assignment 
should be your own work, and not material you have taken in large part from another source. If you 
owe a debt to a specific author, whether or not you quote that person exactly, add a citation. In 
general, when using quotation, quote only small passages that make a point particularly well, and 
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make sure that you understand the rules for punctuating quotations. If in doubt, don’t do it (or ask)! I 
value collaboration, but I also need to assess your work in order to grade you fairly. In the end you 
alone must be responsible for the material you submit. 
 
If you have any question regarding academic integrity or academic dishonesty, you can refer to the 
College Handbook, the College Catalog, and the Code of Student Conduct and Related Policies, or 
ask me. 
 

Accommodations 

If you are a student with a disability and wish to request accommodations, please contact the Office 
of Student Disability Services located in B-40 Van Hoesen Hall or call (607) 753-2066 for an 
appointment. Information regarding your disability will be treated in a confidential manner. Because 
many accommodations require early planning, requests for accommodations should be made as early 
as possible. 
 

Course Calendar / Outline 
 
The following calendar is subject to change. The two places that a change might be announced are in 
class or through Cortland eLearning. Please check eLearning regularly. Unless a change is announced, 
please be ready to discuss any readings listed below during the appropriate class.  
 

Date Topics Readings/Assignments  
July 5 Introduction to SPE 620  

• Who we are; who our students are 
• Course outline and requirements 
• Thoughts about students with disabilities, 

inclusive practices, student and teacher 
responses to one another at school, and the 
relationship between cognitive and social 
learning. 

 

July 7 Reframing the Problem 
• Which side are you on? 
• Is it important, at times, to misbehave? 
• Behavior as communication 
• Behavior and emotion 
• Aspects of respect 

Reading due:  
 Seeing the Charade, pp. 1-24  
 Learning to Listen, pp. xiii-xviii and 

pp. 1-30 
 Beyond Discipline, pp. xi-xvi and pp. 

1- 21 
Reflection #1 due 

July 12 Big B, little b 
• What is “behavior?” 
• When do we decide that a student’s 

behavior requires extra intervention? 
• Differing ideas about the how children 

learn and the teacher’s role with regard to 
group/individual behavior 

Reading due:  
 Cases in Behavior Management, pp. 2-

21 
 Learning to Listen, pp. 31-72 
 Seeing the Charade, pp. 25-90 
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July 14 Ecological perspectives 

• The importance of context: B=f(PxE) 
• Development 
• Sensory environment 
• Temporal, spatial and procedural aspects 

of the environment 

Reading due:  
 Cases in Behavior Management (six 

case studies) pp. 42-44, 70-72, 118-
120, 130-133, 134-138 and 129-143 

 Using the chart on the inside front 
cover, chose at least one other case 
study of interest to read 

July 19 Behaviorist approach and analysis 
• FBA-BIP explained 

Reading due:  
 Beyond Discipline, pp. 22- 53 

Reflection #2 due 
July 21 Hierarchies of control 

• Least restrictive/most restrictive 
• Ethical considerations 
• Behavior of students vs. behavior of the 

system 

Reading due:  
 Learning to Listen, pp. 73-190 
 Beyond Discipline, pp. 54- 77 

July 26 “I make the weather” 
• Saving face 
• Teaching about emotions 
• The dance between autonomy and support 
• How to plan for social interaction 

Reading due:  
 Beyond Discipline, pp. 78-119 
 Seeing the Charade, pp. 91-112, 184-

186 
FBA-BIP due 

July 28 Short-term/long term responses 
• What ifs 
• Teaching about emotions 
• Community building, Social Stories, 

social practice, modeling value 

Reading due:  
 Cases in Behavior Management, pp. 

23-39 
 Seeing the Charade, pp. 113-181 

August 2 Embracing Problem-solving and 
constructivist teaching 
• Intellectual and social problem-solving  

Reading due:  
  Beyond Discipline, pp. 120-164 

“The Other Curriculum” due 
August 4 TBA “Show What You Know” due 
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