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INTRODUCTION 

 

This is a course in developmental psychology that focuses on the adolescent 

period of life.  It deals with intellectual, social, emotional, personal, and 

physical aspects of adolescent development and adjustment. It is important to 

remember that adolescence is not an isolated segment of human development–

adolescents have been children and are in transition to becoming adults.  A 

life-span perspective is, therefore, stressed throughout.  Background 

information about previous childhood (and subsequent adult) experiences and 

developments will be considered and related to adolescence--a life-span approach 

seeks to identify the reliable relationships that exist among the events that 

occur throughout an individual's development.  However, developmental history 

does not account for all the observed variation in adolescent behavior.  The 

current physical and social contexts within which adolescents live and develop 

must also be considered.  Thus we will examine the current social and cultural 

conditions that interact with an adolescent's development status. 

 

We will attempt to conceptually separate early adolescence (roughly ages 12 to 

18) from late adolescence (roughly 18 to adulthood).  This distinction suggests 

that adolescence can be viewed as both a "time of life" and a "way of life"--a 

way of life in which many college students find themselves.  The course focuses 

on general explanatory principles rather than particular details and facts--why 

adolescents behave as they do is considered to be more important than what they 

specifically do.  The course is designed to provide you with a "way" of looking 

at adolescent behavior:  The primary goal is to construct a general conceptual 

framework within which you will be able to interpret adolescent phenomena.  The 

intent is to have students begin to think about and deal with adolescents like 

developmental psychologists do. 

 

Textbooks 

 

Berzonsky, M. D. (2000). Adolescent Development: A Book of Readings (3rd ed.). 

State University of New York, Cortland, NY. 

  

Cobb, N. J. (2007).  Adolescence: Continuity, change, and diversity (6th ed.).  

NY: Wiley. 

mailto:Michael.Berzonsky@cortland.edu


This is a course in academic psychology that deals with fundamental concepts, 

principles, and theories of developmental psychology.  The first few weeks, 

therefore, will be devoted to an introduction to developmental psychology--e.g., 

philosophic assumptions, methodology, etc.  Following an introduction to and 

overview of adolescence, the aforementioned conceptual framework will be 

discussed and elaborated.  Changes in adolescent reasoning, social 

relationships, and personality will be highlighted.  The remainder of the course 

will be devoted to using this framework to explain typical adolescent-type 

behaviors and developments--e.g., sexuality, eating problems, underachievement, 

delinquency, etc.    

 

I can't stress too strongly that this is not a common-sense course in how-to-do-

it; it is an academically-oriented course in psychological theory and 

principles.  It deals with abstract, fairly complicated ideas that will be 

relatively new to most students.  Come and see me if you find yourself becoming 

"lost."  You are also encouraged to ask questions before, during, or after 

class.  Finally, the material is cumulative and each section builds upon the 

previous ones. 

 

READINGS 

 

There are two types of reading assignments: Material in the readings book and in 

the textbook. You are expected to read and understand all of the assigned 

reading material. The readings book deals with basic concepts and principles of 

adolescent development. Those readings are directly relevant to the 

organizational themes and ideas that will be developed in the class lectures. 

The textbook provides current research and data on adolescent development. This 

material illustrates, elaborates, or adds to the basic themes developed in 

class. The course is designed to provide both an overall conceptual view of 

adolescent development and an up-to-date view of current trends and scientific 

findings. 

 

OUTLINE AND READING ASSIGNMENTS  (NOTE: Sections within some Readings and 

Chapters are assigned to be read at different times. They correspond to the 

topics lectures will focus on. Readings may be changed.) 

 

I. OVERVIEW 

Cobb, Preface (pp. xxi-xxix), Chapter 1 

  

II. THE DEVELOPMENTAL PERSPECTIVE   

    Readings Book (No. 2) “Adolescent Psychology: The Developmental 

Perspective:” pp. 13-18. 

 Readings Book (No.1) “Intellectual development in college students.” 

 Readings Book (No. 2): pp. 18-31. 

Readings Book (Addendum 2) “An Organismic/Contextualist Example of 

Adolescent Problem Behavior.”  

Readings Book (No. 2): pp. 32-51. 

Cobb, Chapter 2 

 

III. SCIENTIFIC STUDY OF ADOLESCENTS 

 Readings Book (No. 3) “Research on Adolescent Psychology.” 

 Cobb, Chapter 14 

 

IV. NATURE OF ADOLESCENCE 

 Cobb, Chapter 3 
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Readings Book (No. 4) “Nature of Adolescence.” 

 Cobb, section in Chapter 13 on “Stress and Coping” (pp. 436-444) 

 Cobb, section in 5 on Identity Style (pp. 146; 148-149) 

Readings Book (Addendum 4) “Adolescent Coping Styles and Risk for     

Problem Behaviors.” 

 Cobb, Chapter 11(Quiz) 

Readings Book (No. 5) “Early versus Late Maturation.” 

 

V. ADOLESCENT THINKING 

Readings Book (No. 6) “Reasoning in Adolescence: The Psychometric         

Approach to Adolescent Thinking.” 

Cobb, section in Chapter 4 on “Psychometric Intelligence and              

information processing” (pp. 109-120) 

 Cobb, Chapter 6  

Cobb, section in Chapter 4 on “Cognitive Development” (pp. 99-109;        

121-127) & section in Chapter 2 (pp. 41-43). 

 Cobb, Chapter 8(Quiz) 

Readings Book (No. 7) “Reasoning in Adolescence: Formal Operational      

Thinking in Adolescence.” 

Cobb, section in Chapter 10 (pp. 343-353). 

 

VI. ADOLESCENT SOCIAL DEVELOPMENT 

 Readings Book (No. 8) “Parent-Adolescent Relationships.” 

 Cobb, Chapter 9(Quiz)  

     Cobb, Chapter 7                 

      

VII. ADOLESCENT PERSONALITY 

Readings Book (No. 9) “Personality Development: Identity Formation 

   During Adolescence.”  

 Cobb, Chapter 5          

  

VIII. ADOLESCENCE IN CONTEXT: SCHOOL, CAREERS, AND PROBLEMS 

 Cobb, Chapter 9, 10 (pp. 320-343), & 12 

Readings Book (No. 10) “Problem-Proneness: At-Risk Adolescence.”   

         

COURSE REQUIREMENTS 

Due to the nature and complexity of the material in Sections II and III, the 

first few weeks of the course will be mainly lecture based.  However, I would 

like to spend class time, as much as possible, discussing and elaborating the 

principles and concepts illustrated in the assigned readings.  I want to 

emphasize student participation in these discussions.  Therefore, ten percent 

(10%) of your final grade will be based on class participation and involvement 

(see below). 

 

TESTS.  There will be 3 in-class tests, the first is tentatively scheduled to be 

given in about five weeks.  There will also be quizzes on assigned readings. The 

first quiz will be in about two weeks (see calendar below) and will be based on 

pages 18-31 in the second reading in the Readings Book (know the three models--

Vitalistic, Mechanistic, and Organismic--and be able to compare and contrast 

their major characteristics). Dates and assignments for other quizzes will be 

announced during the semester. 
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FINAL.  The final examination is comprehensive and will be based on all the 

material considered in the course. 

 

CLASS PARTICIPATION. You are expected to actively process, elaborate, and 

understand the relevant ideas and information. That includes asking questions 

and seeking additional information whenever you don’t understand concepts or 

when you fail to see the implications of material being considered. You are 

expected to actively participate during class. At the minimum, that involves 

attempting to process and understand the information being considered. You can’t 

do that if you are not physically present or if you are not attending to what is 

being discussed. Your class-participation grade will be based on the extent to 

which you ask relevant questions and make constructive contributions to the 

class  throughout the semester. This is intended as a way for me to take into 

account your effort and involvement in the class. 

 

EXTRA-CREDIT OPTIONS. You may do two research-article reports for extra credit. 

The reports are explained in Appendix A. Deadlines for submitting the reports 

and articles are NOT negotiable. 

 

GRADING.  Sixty percent (60%) of your final grade will be based on the unit 

tests, quizzes, and any other in-class assessments, 30% on the cumulative final, 

and 10% on class participation. Extra points will be added to test/quiz totals 

after a grade distribution has been established. 

 

FINAL GRADE = Unit tests and quizzes (60%) + Final (30%) + Class Participation 

(10%) 

 

ATTENDANCE POLICY 

 

You are expected to attend class regularly.  For various reasons, there may be 

times when you may be unable to attend.  If you miss a class, regardless of the 

reason, you are responsible for the material that is presented and any 

assignments that are made.  In addition, 10% of your final course grade is based 

on in-class participation: you cannot participate if you are not present.  If 

you miss classes, even for legitimate reasons, make a concerted and serious 

effort to get involved and contribute when you are in attendance.  Although I 

would appreciate it if you would inform me about any legitimate reasons you have 

for not attending, no absences will be "excused."  The readings and concepts in 

this course are complex and demanding.  Although class attendance does not 

ensure that you will do well, experience indicates that students who miss 

classes tend to do very poorly. 

 

MAKE-UP POLICY 

 

Under some circumstances, opportunities to make up in-class tests will be 

arranged. (Ordinarily arrangements should be made at least one day before the 

scheduled in-class test.) An essay format will be used for all make-up tests. No 

opportunities to make up quizzes will be provided: If you have to miss more than 

one quiz, you should talk to me about withdrawing. 

 

CHEATING 

All cell phones or communication devices MUST BE TURNED OFF AND STOWED AWAY at 

all times. If I see you with a communication device during a test, I will 

consider that to be an attempt to cheat.  
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Whenever you take an examination no devices or materials that could potentially 

be used to cheat should be available; it is your responsibility to be sure of 

this.  If I have reason to suspect that you are cheating I will arrange to meet 

with you to discuss the situation.  An alternative test will be given if there is 

an error or misunderstanding on my part.  If not, the "procedures for handling 

cheating and deliberate plagiarism" as listed in the college handbook will be 

followed.  Again, the presence of material or devices that potentially could be 

used to cheat will be considered evidence of cheating.  It is your responsibility 

to ensure that no such materials are present. 

 

STUDENT RESPONSIBILITIES 

 

You have a responsibility to be in class, intellectually as well as physically, 

to come to class prepared by doing the assigned readings and reviewing relevant 

information from previous classes, and to act appropriately in class. You are 

responsible for attempting to actively process, integrate, and comprehend the 

ideas and information being considered in class. You cannot do that if you are 

engaged in activities such as texting, sleeping, daydreaming, looking out the 

window, reading, copying someone else’s notes, and the like. If you miss class, 

you are responsible for finding out what went on and for obtaining handouts, 

assignments, and so forth prior to the next class. During class you have a 

responsibility to the other students. That includes being courteous and not 

acting in ways that would be disruptive such as, for example, continually being 

late, carrying on a conversation, or walking out during class without having an 

extremely good reason, which you then inform me about as soon as possible. 

Finally, it is your responsibility to read, understand, and follow the 

guidelines, instructions, and deadlines specified in the syllabus, appendices, 

and any other handouts or e-mails. When you are not sure about something, it is 

your responsibility to ask! 
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CRITICAL DATES (Some changes may be made) 

 

DATE     EVENT   COMMENTS 

 

September 14      Quiz 1  Reading 2 (pp. 18-31): Other Quizzes 

Will Be Announced. 

 

September 30    Test 1   

 

On or before Oct 7  Extra-Credit  1st Report and Article Due 

 

November 2        Test 2    

 

On or before Nov 9    Extra-Credit  2nd Report and Article Due 

 

December 2     Test 3   

 

December 16 (1-3 PM)  Final  

 

NOTE: If you are a student with a disability and wish to request accommodation, 

please contact the Office of Student Disability Services located in B-40 Van 

Hoesen Hall or call (607) 753-2066 for an appointment. Information regarding your 

disability will be treated in a confidential manner. Because many accommodations 

require early planning, requests for accommodations should be made as early as 

possible. 
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APPENDIX A 

EXTRA-CREDIT REPORTS 

 

Section III deals with the methods and procedures that adolescent psychologists 

use to investigate and understand adolescent processes and behavior.  One way to 

demonstrate that you understand and can utilize (at least as a consumer) this way 

of knowing is to summarize and explain the information provided in a research 

article. This has to be an actual EMPIRICAL study in which GROUP data were 

collected and analyzed. 

 

For these assignments you must use articles published from 2008 to 2009 in these 

three journals:  Journal of Youth and Adolescence, Journal of Early Adolescence, 

or Journal of Adolescence. DO NOT USE THE JOURNAL NAMED Adolescence. (They are 

located in the periodicals section of the library.  Most of these articles will 

be found in bound volumes located in the stacks. Unless they have not yet been 

bound, they will not be among the recent issues. Check with someone at the 

reference or periodicals desk if you have problems.) You may only use articles 

from these three journal published from 2008 to 2009. 

 

I. First Report. Find an article in one of the three journals that deals with 

some aspect of adolescent stress or emotional adjustment: How adolescents deal 

with stressors, conflicts, anxiety, and/or personal problems. For example, which 

coping strategies adolescents use and/or the effect individual differences in 

coping strategies have on other aspects of their lives (e.g., whether they have 

emotional problems). Or, you may focus on variables and factors (e.g., parenting 

practices) that influence whether or not adolescents deal effectively with 

stressors and/or emotional problems.  You may only use articles published in one 

of the three journals between 2008 and 2009.  

 

READ THROUGH A NUMBER OF ARTICLES TO BE SURE YOU UNDERSTAND THE ONE YOU SELECT.  

SOME ARE MORE COMPLICATED THAN OTHERS. ALSO BE SURE THE ARTICLE ENABLES YOU TO 

ANSWER THE FOLLOWING FIVE QUESTIONS. (NOT ALL WILL.) 

 

Then, write a report based on the article you selected; it should be at least 

three pages long. Type the copy that you hand in. There are 5 questions that you 

need to address.  Each worth 2 points:  Total = 10 points. Use these questions as 

headings on your report (see sample). 

 

1. What did the investigators do? 

 

2. Why was the investigation conducted? (Be sure to focus on the topic) 

 

3. What type of investigation was conducted?  Explain. 

 

4. What were the independent and dependent variables (or major ones)? How do 

you know? (Again, focus on the topic for the assignment) 

 

5. What do the findings mean?  (What do we know about adolescents now 

 that we didn't know before?) 

 

I want you to write this in your own words: Do not plagiarize or even  quote the 

author’s words. (DO NOT USE DIRECT QUOTES!) I’m looking to see whether you 

understood the concepts and principles addressed in the article, not whether or 

not you could copy the investigators’ words. Be sure to focus your report 
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specifically on the topic and answer each question thoroughly. Your report should 

be complete enough that I will be able to understand the purpose, procedures, 

findings, and implications of the investigation before I read the article. 

 

Include a copy of the entire article, including all the references, when you hand 

in your report.  If you download a copy of the article, be sure that all the 

tables, figures, and references are included (It is best to download PDF files, 

if possible). No credit will be given if you fail to follow the instructions 

(e.g., wrong journal, wrong year, not selecting an empirical study, and so 

forth). The reports and a complete copy of the article are due no later than the 

beginning of class on the due date. Make a back-up copy; computer problems are 

not legitimate excuses for late papers. If you are going to be absent or late on 

the day it is due, hand it in early: Late papers will not be accepted.  

 

II. Second Report. This time find an article from the same time period, 2008 to 

2009, in one of the THREE journals listed above dealing with with some aspect of 

adolescent personality development. It can deal with the development of some 

personality characteristic or trait (e.g., self-control, self-identity, self-

esteem, ego, shyness, etc.), factors that influence personality (e.g., family 

practices, peer relations, cognitive development, etc.) or the influence 

different personality dimensions (e.g., shyness, self-esteem, ego strength or 

self-control, identity, and so on) have on adolescent behavior including problem 

behavior (e.g., an eating disorder, drug or alcohol abuse, or delinquency). Even 

though one article may fit both report topics, you cannot submit the same article 

twice: The second one must be a different article than the one you submitted for 

your first report. The reports should be at least 3 pages long. 

 

Prepare a report based on the following five questions (@ 2 points).  To get any 

credit, a copy of the entire article, including references, MUST be included with 

your typed report BY THE DUE DATE. Again, if it is downloaded be sure all tables 

and figures are printed. If not, get copies of the tables and figures from the 

actual Journal located in the library. 

 

1. What did the investigators do? 

 

2. Why was the investigation conducted? (Focus on the assigned topic) 

 

3. What type of investigation was conducted?  Explain. 

 

4. What were the independent and dependent variables (or major ones)? How do 

you know? (Focus on the assignment topic) 

 

5. What do the findings mean?  (What do we know about adolescents now 

 that we didn't know before?) 



 9 
SAMPLE REPORT 

 

Adolescent Psychology Jane Doe 

First Extra-Credit Report October 7,2010 

 

REPORT ON: 

 

Battle, T. R., & Fields, L. G. (2009).  Cognitive mediators of aggression in 

adolescent offenders: Intervention.  Developmental Review, 49, 457-469. 

 

I. WHAT DID THE INVESTIGATORS DO? 

 

One hundred and twenty, 15 to 18 year old adolescents who had been incarcerated 

for aggressive crimes, were randomly assigned to one of three types of training 

interventions: 1) A cognitive-mediation condition that focused on social problem-

solving skills and beliefs; 2) An attention-control condition that provided 

professional attention and group involvement but no social-skills/belief 

training; and 3) A no-treatment control condition. The adolescents were given 

measures of their social cognitive reasoning abilities and social problem-solving 

skills, and a self-report measure of how effective they believed the intervention 

had been. In addition, ratings of the adolescents’ problem behaviors (e.g., acts 

impulsively, acts aggressively, etc.) were provided by their supervisors.  

Information about recidivism (parole violations or repeated criminal behaviors) 

was obtained from the State Correctional Agency, one to two years after the 

adolescents had been released from the institution. 

 

II. WHY WAS THE INVESTIGATION CONDUCTED? 

 

Previous research by Dodge (2000) and others (e.g., Dodge & Newman, 2001; Guerra, 

1999; etc.) had demonstrated that aggressive adolescents have poor social 

problem-solving skills.  Also research by Perry, Perry, & Rasmussen (1996) and 

Slaby & Guerra (2001) indicated that youthful offenders held incorrect social-

cognitive beliefs about the long-term effectiveness of aggressive behaviors on 

themselves (e.g., it is legitimate and will increase their self-esteem) and 

others (e.g., victims don't suffer).  The study attempted to determine whether 

adolescents who participated in a cognitive-mediation program designed to improve 

their skills in solving social problems and modify their cognitions about 

aggression and would become significantly less aggressive than similar youth who 

took part in control activities. The goal of the investigation was to determine 

whether the social-cognitive intervention would reduce aggressive and antisocial 

behaviors and, if so, whether those effects would be maintained after they were 

released from the institutions. 

 

NOTE: You want to provide a complete, in-depth explanation of the purpose of the 

investigation and its theoretical and empirical rationale. 

 

III. WHAT TYPE OF INVESTIGATION WAS CONDUCTED?  EXPLAIN. 

 

This was an experiment because the independent variable was directly manipulated 

by the investigator and the adolescents were randomly assigned to one of the 

three training conditions. Since the investigators created the levels of the 

independent variable--the type of training program the adolescents participated 

in--it would be possible for them to draw valid causal conclusions about any 

differences in aggressiveness and anti-social behaviors that were found.  
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(NOTE TO THE STUDENTS: If you select a developmental study--cross-sectional or 

longitudinal--differences over AGE will be analyzed and discussed. If you select 

a correlational study the values of the variables will not manipulated by the 

investigator. Your answer to this question should involve one of these four types 

of investigations: Experimental, Correlational, Cross-Sectional, or 

Longitudinal.) 

 

IV. WHAT WERE THE INDEPENDENT AND DEPENDENT VARIABLES (OR MAJOR ONES)? 

     HOW DO YOU KNOW? 

 

Type of training (cognitive, attention-control, or none) was the independent 

variable because that was the hypothesized causal variable.  It was manipulated 

and the adolescents were randomly assigned in terms of it.  Aggressive behavior 

was the major dependent variable because the investigators measured changes in 

aggression that occurred after the training.  The hypothesis was that aggressive 

behavior depended on the type of training the adolescents received.  

 

(NOTE TO THE STUDENTS: In non-experimental studies, you may have to infer which 

variable (or variables) is hypothesized to be the independent one. That is to 

say, your explanation in this section will normally be much longer and more 

thorough than the one presented in this example.)   

 

V. WHAT DO THE FINDINGS MEAN? 

 

A major finding was that adolescents who received cognitive-mediation training 

displayed significantly less aggressive behavior (Mean = 6.9) than did those in 

the attention-control (Mean = 8.4) or no-treatment        (Mean = 9.1) 

conditions.  This indicates that adolescent antisocial aggression may not always 

be intentional and deliberate.  In some cases, adolescents may act aggressively 

because they lack the skills needed to solve social problems in a more 

constructive way or because they believe that aggression is acceptable and 

effective.  Cognitive-mediation instruction designed to improve social skills and 

change positive beliefs about aggressive behavior may help to reduce adolescent 

delinquency and crime. 

 

(NOTE TO THE STUDENTS: Be sure to focus on what you think the findings mean, not 

just what was found. You will need to summarize the MAJOR findings. However, the 

emphasis in this section is on what you think the findings mean and how they may 

be applied in everyday contexts. Focus on the Discussion section in the article 

when writing this section.) 

   

 

NOTE: Your report should be in this exact format with five separate sections: 

Number and type each question and use it for the heading above each of the five 

sections in your report. Your report should be as thorough and complete as 

possible: By reading your report I should be able to understand the article 

before I read it. Points will be deducted if you fail to follow the instructions. 

Late papers or copies of articles will NOT be accepted. 


