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SUNY College at Cortland 

Health Department 

 HLH 530: Family Life Education for the Classroom Teacher 

 

Course Information        Professor Information 

Credit Hours: 3        Name: Kate Coffey 

Semester/Year: Spring 2011       Phone: 753-2974 

Location: Moffett 202       Office Location: Moffett 204 

Time:  Mon  7-9:30       Office Hours: Mon 5 to 7 pm, 

E-mail: Thru elearning email only       Tues & Thurs 11-12, & 

          Thurs 2:30-4pm 

 

Texts & Bibliographic Material Required:  

Hedgepeth, E. & Helmich, J. (2000).  Teaching about Sexuality and HIV/AIDS.  New York: 

New York University Press.  

New York State Education Department/Student Support Services Network Health Education 

Curriculum and Assessment Leadership Team.  (2005).  New York State health education scope and 

sequence.  At: 

http://www.p12.nysed.gov/sss/schoolhealth/schoolhealtheducation/GuidanceDocumentFinal1105.pdf 

 Sexuality Information and Education Council of the United States.  (2004). The SIECUS 

guidelines for comprehensive sexuality education:  Kindergarten through 12 Grade, 3
rd

 Edition.  At 

http://www.siecus.org/_data/global/images/guidelines.pdf 

Sexuality Information and Education Council of the United States.  (2008).  A portrait of 

sexuality education and abstinence-only-until-marriage programs in the states.  The link can be found 

at the bottom of the page at: 

http://www.siecus.org/index.cfm?fuseaction=Feature.showFeature&featureid=1671&pageid=611&par

entid=479  

 

Recommended reading: 

Meeks, L. &  Heit, P. (2001).  Sexuality and Character Education K-12.  Chicago: Everyday 

Learning Corporation & MeeksHeit Publishing Company.  

Bredehoft, D. J., & Walcheski, M. J. (Eds.).  (2003).  Family Life Education: Integrating 

Theory and Practice. Minneapolis: National Council on Family Relations.  

 

Recommended reading for students who have not taken an undergraduate or graduate course in 

human sexuality: 

 Carroll, Janell L.  (2009).  Sexuality NOW:  Embracing diversity.  Belmont, CA:  Cengage 

Learning. 

 

Resource Bibliography: 

 Allen, K. E., & Marotz, L.R. (latest ed.).  Developmental Profiles: Prebirth Through Eight. 

Albany: New York, Delmar Publishers, Inc. 

Anspaugh, D. J.  & Ezell, G. (latest ed.). Teaching Today’s Health .  San Francisco: CA. 

Benjamin Cummings. 

 Cottrell, R. R., Girvan J. T., & McKenzie J. F.  (latest ed.).  Principles & Foundations of Health 

Promotion and Education. San Francisco: CA. Benjamin Cummings. 

Drolet, J., and Clark, K.  (1994).  The sexuality education challenge:  Promoting healthy 

sexuality in young people.  Santa Cruz, CA:  ETR Associates.  

http://www.p12.nysed.gov/sss/schoolhealth/schoolhealtheducation/GuidanceDocumentFinal1105.pdf
http://www.siecus.org/_data/global/images/guidelines.pdf
http://www.siecus.org/index.cfm?fuseaction=Feature.showFeature&featureid=1671&pageid=611&parentid=479
http://www.siecus.org/index.cfm?fuseaction=Feature.showFeature&featureid=1671&pageid=611&parentid=479
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Joint Committee on National Health Education Standards.   National health education 

standards: Achieving health literacy. American Cancer Society.  

The University of the State of New York, State Education Department.  Learning standards for 

health, physical education and family and consumer sciences.  Albany:  New York State Education 

Department. 

 

Course Description 

This course is designed to provide the classroom teacher with the basic skills and overall 

knowledge necessary to teach in the area of family life, sexuality, and parenting education.  An 

examination of teacher preparation, content, curricula, resource and teaching methodology will form 

the focus of the course.  The course meets SED Requirement (804-b): Child Development – 

instructional issues and issues for parenting education. 

 

College Attendance Policy 

  It is the policy of the College that regular class attendance is a basic requirement in all courses.  

However, as long as absences are not excessive, it shall be the student’s performance, and not their 

attendance record, which shall determine their course grade.  The policy, however, does not exclude 

class participation and/or performance as a factor in determining course grades.  

Penalties for excessive absences, as determined by the instructor’s policy, shall not exceed one-

third of a letter grade per class hour of absence.  In this course, “excessive” is defined as more than 1 

absence. 

           Students are responsible for all work missed.  Talk to me about making arrangements for 

catching up.  If students anticipate having to miss class, it is their responsibility to inform the instructor 

ahead of time.  Students who miss a final examination will receive an E for that course unless they 

obtain an excuse for their absence from the dean of their school. 

Absences due to participation in approved College activities shall be considered valid absences.  

The Provost and Vice President for Academic Affairs shall determine what College activities are 

approved as valid for students to be absent from classes.  

 
Link to Cortland’s Conceptual Framework 

 The course objectives for Family Life Education for the Classroom Teacher contribute to and 

support the College’s “Conceptual Framework for the Teacher Education Program” from a number of 

different perspectives.  Much of the course examines issues associated with personal responsibility 

through a review of curriculum and classroom instruction that focuses on issues such as character 

education, parenting, family life, and sexuality education.   An aspect of the course entails promoting 

social justice in programs and in classrooms where the family life educator might work.  Because the 

course has a professional preparation focus for educators, emphasis is placed on broadening the 

knowledge base of the students and on nurturing their professional commitment.  
 

Objectives of the Course 
 

Skills: 

Students will be able to: 

 Obtain family life/parenting/sexuality-related data about social and cultural environments, child 

growth and development factors, needs, and interests by: possessing an understanding of the 

environmental and developmental issues present in the life of a child; and by utilizing 

computerized sources of health-related information (IA2). 
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 Develop a logical scope and sequence plan for a family life/parenting/sexuality education 

program by: determining the range of information requisite to a given program of instruction 

(IIB1); and organizing the subject areas comprising the scope of a program in logical sequence 

(IIB2). 

 Design family life/parenting/sexuality education programs consistent with specified program 

objectives by: possessing an understanding of the appropriate content to meet the program 

objectives; matching proposed learning activities with those implicit in the stated objectives 

(IID1); formulating a wide variety of alternative educational methods (IID2); selecting 

strategies best suited to implementation of educational objectives in a given setting (IID3); and 

planning a sequence of learning opportunities building upon, and reinforcing mastery of, 

preceding objectives (IID4). 

 Exhibit competence in carrying out planned educational programs by: employing a wide range 

of educational methods and techniques (IIIA1); applying individual or group process methods 

as appropriate to a given learning situation (IIIA2); and selecting methods that best facilitate 

practice of program objectives (IIIA4).  

And they will improve their ability to: 

 Identify and critically evaluate teaching curricula and resources in sexuality education. 

 Respond appropriately to sexuality-related questions from the young people in their lives. 

 

Cognitive: 

Students will: 

 Identify and discuss issues, strategies, and research related to parenting education (II D 

1,2,3,4), sexual risk reduction (including but not limited to HIV/AIDS), the prevention of child 

sexual abuse and child abduction, and sexual and gender diversity (GLBT). 

 Describe key elements of a safe and affirming learning environment. 

 Identify and articulate their values around human sexuality and sexuality education. 

 Identify their strengths as a sexuality educator, as well as areas for improvement. 

 Explain that human sexuality is a complex aspect of life and personality with important 

biological, social, cultural, psychological, and political dimensions. 

 Identify a wide range of feelings, behaviors, and relationships as natural and healthy 

expressions of human sexuality. 

 Discuss and describe child development and sexuality throughout the life cycle (IA 1,2; II B 

1,2). 

 More accurately and sensitively understand the diversity of students in classrooms, particularly 

with regard to learning style, gender identity and role, sexual orientation, choices about sexual 

behavior, and the nature of their sexual experiences, both consensual and nonconsensual. 

 

Affective: 

Students will: 

 Feel more confident in their ability to plan, implement, and evaluate sexuality education 

programs. 

 Feel more comfortable with human sexuality, and more accepting and supportive of variations 

in sexual feelings and behaviors. 

 Develop a more positive attitude towards human sexuality across the lifespan. 

 Develop a greater awareness of their own values and biases around sexuality-related topics, 

including sexual orientation, non-reproductive sexual behaviors, and adolescent sexuality. 
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Evaluation of Student Performance 

 

Readings 

It is expected that the assigned readings will be read in a timely manner.  In-class work will be 

based on the assumption that you have completed the reading. 

 

Grading 

Assignment              points  

1) Final exam       50 

2) Curriculum review and critique     50 

3)  Resource review and critique   40 

4) Activity plan selection and demonstration   30     

5) Assessment tool selection & review   20 

6) Participation      10         

Total:                          200 

 

Grading scale: 
A+ 100-99%  B+ 89-87%  C+ 79-77%  D+ 69-67% 

A    98-95%  B   86-83%  C   76-73%  D   66-63% 

A-   94-90%  B- 82-80%  C-  72-70%  D-  62-60% 

 

Final Exam 

 The final examination will cover the assigned readings, presentations, discussions, and 

activities of the course.  The format will consist primarily of short answer/essay questions (IA2; 

IIB1,2; IID1,2,3,4; IIIA1,2,4). 

 

Assignments 

The format for all written assignments is typed, double-spaced, one-inch margins, and 12-point 

font.  Please use a folder to turn in assignments with multiple components.  Completed assignments 

will be collected on the due dates listed on the syllabus.  Assignments submitted after the due date will 

be given a late penalty (2 points per weekday).  All citations, references, and quotes must be written in 

APA style. 

For each of the assignments described below, students will be divided into small groups.  Each 

group will have a particular content focus, i.e., sexual risk reduction, parenting education, media 

literacy, or sexual diversity.  These content focuses will vary somewhat across assignments, due to the 

variable availability of materials.  Students will be assigned to these groups based on personal 

preference, class needs, and the availability of materials.  Note:  Each student will complete the 

assignments below independently!!  The content groups will work together to review and discuss the 

findings of each member and select the most important findings to present to the class. 

       
Critical Curriculum Review  

You will be assigned to a content focus group and will look for specific curricula in the K-12 

range.  Each group member will select one curricula and write a thorough critical review, using 

guidelines to be distributed in class.  (IIB1,2; IID1,2,3,4).   

After meeting to share and discuss their critical curriculum reviews, each content group will 

make a brief presentation to summarize their most important findings, using guidelines to be 

distributed in class.   
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Critical Resource Review 

 You will be assigned to a content focus group and given a choice of specific resources.  The 

term “resources” is meant to comprise a broad range of materials that could be used to enhance a 

curriculum.  Examples of resources include manuals of teaching activities, books (for both students 

and educators, fiction and non-fiction), videos, and brochures.  Depending on the size of the resource, 

some students will review only one large resource while others may review two or three small 

resources in the same content area.  Additional guidelines will be distributed in class. 

 

Critical Activity Review and Demonstration 

You will be assigned to a content group.  You will then identify a teaching activity in that area 

which you consider to be at least very good, if not excellent, and would highly recommend to other 

health educators.  The activity may be one that you have used successfully in the past or have seen 

demonstrated elsewhere.  The activity must be intended for the K-12 population.  You will write a 

critical review of the activity, using guidelines to be distributed in class. 

In addition, each of you will be given an opportunity to implement your activity in front of the 

other members of your content group, who will serve as an attentive and supportive audience.  Group 

members will then discuss the activity and give you constructive feedback, both orally and in writing.  

You will also reflect, in writing, on what it was like to implement the activity and how you might do it 

differently in the future.  Last, group members will identify the one or two activities in their group that 

they would most highly recommend to other health educators, suggest changes as necessary, and 

present these activities and recommendations in a brief presentation to the whole class.  Additional 

guidelines will be distributed in class.  (IID1,2,3,4; IIIA1,2,4) 

 

Critical Review of an Assessment Tool  

Find a sample assessment tool.  It could be for any part of a sexuality education program, 

including the program itself, the curriculum, a particular lesson or teaching tool (i.e., a video or 

newsletter), the students, or the teacher.  This tool may be selected from a practitioner, the literature in 

the field, or an appropriate web site.  You will then write a concise review of your assessment tool 

(IIIA1,2,4).  Additional guidelines will be distributed in class. 

 

 

Students with a disability: If you are a student with a disability and wish to request accommodations, 

please contact the Office of Student Disability Services located in B-40 Van Hoesen Hall or call (607) 

753-2066 for an appointment.  Information regarding your disability will be treated in a confidential 

manner.  Because many accommodations require early planning, requests for accommodations should 

be made as early as possible. 

 

Academic Integrity Statement:  "The College is an academic community which values academic integrity 

and takes seriously its responsibility for upholding academic honesty.  All members of the academic 

community have an obligation to uphold high intellectual and ethical standards.  For more information 

on academic integrity and academic dishonesty, please refer to the College Handbook, the College 

Catalog and the Code of Student Conduct and Related Policies or ask your instructor." 
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 Tentative Course Schedule  

 

Date  Topics Under Discussion    Readings (to be read before class) 

1/24  Introductions and course overview;   H and H, Chap. 1 

  History of sexuality education;  

 

1/31  History cont. 

Why bother?:  Rationale     H and H, Chap. 1 

      

2/7  Who?:  Sexuality educators;    H and H, Chap . 3; 

  Where?:  Learning environments   Satterly and Dyson (2005) 

  

2/14  To and for whom?:  Children and Adolescents 1) “Adolescent Development,” at  

  http://www.etr.org/recapp/index.cfm?fuseaction=pages.TheoriesDetail&PageID=12 

         2) Kirby, RFs and PFs, at  

  http://www.etr.org/recapp/index.cfm?fuseaction=pages.TheoriesDetail&PageID=338 

 

2/21  What and when?:  Guidelines and Standards  H and H, Chap. 2; Various  

  Controversy and divergent values   publications of guidelines; 

         SIECUS articles 

     

2/28  How?  Overview of planning process; theories H and H, Chaps. 4 to 6; 

  and research on what works    Kirby (2005)    

  Due:  Curriculum Reviews and Presentations 

 

3/7   How?  Websites and other resources  

   

3/14 No class: spring break  

 

3/21 How?  Teaching methods and activities  H and H, Chaps. 7 to 12 

  Due:  Resource Review and Presentations 

 

3/28  Teaching methods and activities, cont. 

Due: Activity Presentations 

 

4/4   Teaching methods and activities, cont. 

  Due: Activity Presentations 

 

4/11  Teaching methods and activities, cont. 

Due:  Activity Reviews and Presentations 
 

4/18  Teaching methods and activities, cont. 

  Due: Any unfinished presentations 

   

4/25  How well?:  Evaluation and assessment  H and H, Chap. 13; Fetro (2003) 

 

5/2   Evaluation and assessment, cont. 

Guest Speakers:  Stories from the field 

Due:  Assessment Reviews   

http://www.etr.org/recapp/index.cfm?fuseaction=pages.TheoriesDetail&PageID=12
http://www.etr.org/recapp/index.cfm?fuseaction=pages.TheoriesDetail&PageID=338
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5/9  Leftovers and loose ends; Take home final exam given 

 

5/16   Final exam due 


