
 SUNY Cortland 
Department of International Communications and Culture 
ICC 622: Theory and Practice of Bilingual/Multicultural Education 
 
Credit Hours: 3     Office: 225 Old Main  
Fall, 2009    Telephone: 753-4303 (dept.)  
Tuesday 7:00-9:30; OM 229  E-mail: templec@cortland.edu  
Instructor: Codruta Temple  Office Hours: T 4:30-6:30; W 2:30-4; R 1-2:30  
 
Required Texts: 1) Diller, J. V. & Moule, J. (2005). Cultural Competence: A Primer for 

Educators. Belmont, CA: Thomson-Wardsworth 
  2) Garcia, O. (2009). Bilingual Education in the 21st Century: A Global 

Perspective. Malden, MA: Wiley-Blackwell. 
 
Course Objectives:  

1. to offer students a basic understanding of bilingualism as an individual and societal 
phenomenon; 

2. to raise students’ awareness of the instructional implications of psycholinguistic and 
sociolinguistic research on bilingualism; 

3. to familiarize students with the history and current state of bilingual education in the US; 
4. to develop students’ understanding of the meaning and goals of multicultural education; 
5. to enhance students’ awareness of the role of education in meeting the needs of an 

increasingly diverse population. 
 
Course Catalog Description: 
Provides a foundation in the historical, sociopolitical, linguistic, and educational issues related to 
bilingual and multicultural education. Students develop a basic understanding of language and 
cultural diversity, including aspects of sociolinguistics and multicultural education, and learn 
specifically about social and pedagogical issues regarding bilingual programs in the United 
States. 
 
Course Expectations: 
The class will be conducted as a seminar, with the instructor and the students sharing the 
leadership role. It is therefore important that each person accept the responsibility for being 
prepared and for participating. Participating will require that you read all the assigned material for 
each class carefully. It will also require that you attend each class (and arrive on time!). There 
will be no consequences for the first absence from class; however, each additional absence, 
whether excused or not, will diminish your participation grade by one point. Late assignments are 
not acceptable. 
 
Student Disability Services: 
 
SUNY Cortland is committed to upholding and maintaining all aspects of the Americans with 
Disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation Act of 1973. If you are a 
student with a disability and wish to request accommodations, please contact the Office of 
Disability Services located in B-1 Van Hoesen Hall or call (607) 753-2066 for an appointment. 
Any information regarding your disability will remain confidential. Because many 
accommodations require early planning, requests for accommodations should be made as early as 
possible. Any requests for accommodations will be reviewed in a timely manner to determine 
their appropriateness to this setting. 
 



Academic Integrity:  
 
Please refer to the code of student conduct for SUNY Cortland’s policy on academic integrity. 
 
Evaluation: 
 Attendance and participation  15 % 
 Dual-Entry Diaries (4)   20% 
 Papers (6)    30% 
 Presentation 1    10% 
 Presentation 2      5%  
 Professional reading     5% 
 Teaching demonstration      5% 
 Final exam    10%  
 
Grade Breakdown: 
 A+ = 98-100% 
 A = 94-97.9% 

A- = 90-93.9% 
B+ = 87-89.9% 
B = 83-86.9% 
B- = 80-82.9% 
C+ = 77-79.9% 
C = 73-76.9% 
C- = 70-72.9% 
D+ = 67-69.9% 
D = 63-66.9% 
D- = 60-62.9% 
E = below 60% 

 
Tentative Schedule: 
 
1. September 1 Course Introduction: Bilingualism, Bilingual Education, Multicultural  

   Education 
 
2. September 8 Understanding Racism and Prejudice  

   Diller & Moule, Chapter 2 (pp. 10-17) and Chapter 3 
   Dual-Entry Diary 1 due 
 

3. September 15 Understanding Culture  
   Diller & Moule, Chapter 5  
   Paper 1 due  

 
4. September 22 Understanding Cultural Differences 

   (Diller & Moule, Chapters 10-14) 
   Presentation 1 

 
5. September 29 Psychological Issues in Multicultural Education 

   Diller & Moule, Chapter 7 
   Paper 2 due 

 
 



6. October 6  Working with Culturally Different Students 
   Diller & Moule, Chapters 8 & 9 
   Paper 3 due 

 
7. October 13  Languaging and Education 

   Garcia, Chapter 2 
   Professional Readings 
   Dual-Entry Diary 2 due 

 
8. October 20  Bilingualism and Translanguaging 

   Garcia, Chapter 3 
   Dual-Entry Diary 3 due 

 
9. October 27  Factors and Variables that Influence the Configuration of Bilingual  

   Education Programs 
   Garcia, Chapter 6 (pp. 123-131) and Chapter 7 
   Presentation 2 

 
10. November 3 U.S. Language Policy in Education: A Historical Perspective 

   Garcia, Chapter 8 (pp. 160-174) 
   Professional Readings 
   Paper 4 due  

 
11. November 10 Bilingual Education in the U.S. Today 

   Garcia, Chapter 8 (pp. 174-195) 
   Professional Readings 
   Paper 5 due 

 
12. November 17 The Debate over Bilingual Education in the U.S. 

   Paper 6 due 
   Extra Credit Opportunity!! 

 
13. November 24 Bilingual and Biliteracy Practices and Pedagogy 

   Garcia, Chapter 13 (pp. 318-336) and Chapter 14 (pp. 351-364) 
   Professional Readings 
   Dual-Entry Diary 4 due 

 
14. December 1 Instructional Activities for the Bilingual/ESL Classroom--  

   Teaching Demonstrations 
 

15. December 8 Assessment of Bilingual Students 
   Garcia, Chapter 15 
    
 
 
 
 
 
 
 
 



    
Description of assignments: 
 
Professional readings
 In pairs you will read a research article (distributed by the instructor), summarize it in 
writing (make copies for all your classmates and for the instructor), and prepare a Power-Point 
presentation for the class. The written summary (no more than two double-spaced pages) and the 
presentation (10 minutes) should be organized according to the following format: 
 

• Bibliographic information in APA style (authors, year, title, journal) 
• Purpose of the article 
• Literature review (what is already known about the topic) 
• Research question(s) 
• Method 
• Results 
• Conclusion 
• Instructional implications 

 
Listed below are the dates for the presentations, the student pairs, and the professional readings 
assigned: 
 
October 13 
 Rebecca Winterson & Sarah Elmore: “Language ideologies and the education of speakers 
of marginalized language varieties: Adopting a critical awareness approach” (J. Siegel, 2006) 
 Amela Begovic & Kendal Salehieisa: “Exploring the construction of immigrant minority 
pupils’ identities in a Flemish primary classroom” (M. Spotti, 2008) 
 
November 3 
 Tom Chrysler & Alicia Hill: “Bilingualism and intelligence” (K. Hakuta, 1981) 
 Note: Since this is a book chapter, write and present a summary of the main ideas. 
 
November 10 
 Lauren Ortiz & Kusi Welch: “English Language Learners in a comprehensive high 
school” (C. Coulter & M. L. Smith, 2006) 
 Tanya Smith & Jessica Woodcock: “’It’s Not My Job’: K-12 teacher attitudes toward 
students’ heritage language maintenance” (J. S. Lee & E. Oxelson, 2006) 
 Viviana Sitz & Enrique Wissar: “‘Mi Hija Vale Dos Personas’: Latino immigrant 
parents’ perspectives about their children’s bilingualism” (J. Worthy & A. Rodriguez-Galindo, 
2006) 
 Michael Pavone & Meghan Preston: Lost opportunities to learn: The effects of language 
policy on primary language instruction for English learners” (K. Olson, 2007) 
 
 
November 24 
 Driss Bakhri & Christina Bice: “Bilingual literacies, social identification, and educational 
trajectories” (L. Bartlett, 2007) 
 Chelsea Germain & Megan Lawlor: “Beyond essentialism: The complexity of language 
in teaching mathematics to Latino/a students” (R. Gutierrez, 2002) 
 Melissa Leo & Katy Silliman: “Is this content-based language teaching?” (A. Creese, 
2005) 



 
Dual-Entry Diary (due September 8, October 13, October 20, November 24) 
 From the chapter you have read for each of the classes listed above, select two passages 
that you have found particularly convincing/intriguing/surprising/questionable. Write down each 
passage and a one-paragraph (approximately 100 words) reaction to it. In your reaction, you may 
do one (or several) of the following: explain why you chose the passage; agree or disagree with 
the idea(s) expressed and support your position with arguments; question the premise/claim 
expressed in the passage and explain on what grounds you are doing it; compare/contrast/evaluate 
situations, policies, approaches, etc. DO NOT write personal narratives! Save them for the 
classroom! 
 
Paper 1 (due September 15) 
 In two double-spaced pages, describe White European culture using the dimensions of 
culture identified by Brown & Laundrum-Brown (Diller & Moule, p. 70).  
 
Paper 2 (due September 29) 
 Read the sections “Isolated Students of Color,” “Isolated Teachers of Color,” and 
“Interacting with Parents of Color” (Diller & Moule, pp. 135-144). Write a two-page double-
spaced reaction paper. Feel free to include personal experiences, questions, doubts, revelations, 
etc. 
 
Paper 3 (due October 6) 
 In two double-spaced pages, describe two instructional practices that you might use in 
your own classroom as part of a transformational or social action teaching approach. 
 
Paper 4 (due November 3) 
 In two double-spaced pages, comment upon the following statement: “Power, race, and 
class intersect with language ideologies that (in different sociopolitical contexts) support or work 
against bilingualism.” Provide examples and arguments from your reading for the day (and from 
other sources, if you wish). 
 
Paper 5 (due November 10)  
 In two double-spaced pages, describe the present situation of bilingual education in the 
U.S. Explain and give examples of how language policies in the last decade have been influenced 
by a) power struggles, b) racial issues, c) social class issues, and d) the sociopolitical context. 
 
Paper 6 (due Nov. 17) 
 Search the websites of U.S. English, Inc. (http://www.us-english.org) and of the National 
Association for Bilingual Education (http://www.nabe.org). Write a two-page double-spaced 
paper in which you summarize a) the position of the two groups with respect to bilingual 
education, b) arguments offered in support of each position, and c) your own view on bilingual 
education in the U.S. 
 
Presentation 1 (September 22) 
 Based on the information in chapters 10-14 (Diller & Moule) and on your own research, 
prepare a Power-Point presentation (15 minutes) and a 1-2 page handout for your classmates and 
instructor. Include information that you think every teacher should have about the ethnic group 
described in the chapter assigned to you. Listed below are the groups and the chapters assigned to 
each:  
 

http://www.us-english.org/
http://www.nabe.org/


 Chapter 10, Working with Latino/a Students: Driss Bakhri, Amela Begovic, Christina 
Bice, Tom Chrysler 
 Chapter 11, Working with Native American Students: Sarah Elmore, Chelsea Germain, 
Alicia Hill, Megan Lawlor 
 Chapter 12, Working with African American Students: Mellissa Leo, Lauren Ortiz, 
Michael Pavone, Meghan Preston 
 Chapter 13, Working with Asian American Students: Kendal Salehieisa, Katy Silliman, 
Viviana Sitz, Tanya Smith 
 Chapter 14, Working with White Ethnic Students: Kusi Welch, Rebecca Winterson, 
Enrique Wissar, Jessica Woodcock 
 
Presentation 2 (October 27) 
 With your assigned partner, prepare a 5-minute oral presentation (and a 1-page handout 
for your classmates and instructor) of some variables that affect the configuration of bilingual 
programs. Prepare also at least two questions for subsequent discussion with the class. The 
variables to be presented by each pair of students are listed below: 
 
1) Students; population diversity—Driss Bakhri & Jessica Woodcock 
2) Language policy; opportunities for language use—Amela Begovic & Enrique Wissar 
3) Status of languages; linguistic characteristics; attitudes—Christina Bice & Rebecca 

Winterson 
4) Economics; Religion, culture, and ideologies—Tom Chrysler & Kusi Welch 
5) Curriculum; subjects—Sarah Elmore & Tanya Smith 
6) Initial literacy; exit criteria—Chelsea Germain & Viviana Sitz 
7) Materials; teachers; language strategies—Alicia Hill & Katy Silliman 
8) Parental involvement; whole school—Megan Lawlor & Kendal Salehieisa 
9) Linguistic outcomes; literacy outcomes—Melissa Leo & Lauren Ortiz 
10) Content-matter; sociocultural outcomes—Michael Pavone & Meghan Preston 
 
Teaching demonstration (December 1) 
 In 10-15 minutes you and your partner will demonstrate an instructional activity as if you 
were team-teaching a group of emergent bilingual students. All the students in the class will 
receive written descriptions of all the activities; therefore, the purpose of the demonstration is not 
to tell, but to show how a particular activity works in practice. However, because of the time 
constraints, you may need to abbreviate parts of the activity that, in a real classroom context, 
might take longer. Prepare any materials you may need. Listed below are the activities assigned 
to each pair of students: 
 

1) Shared Reading—Sarah Elmore & Viviana Sitz 
2) Shared Writing—Driss Bakhri & Katy Silliman 
3) Think-Aloud (inferring word meaning from context)—Rebecca Winterson & Kusi Welch 
4) Mini-lesson for a biliteracy workshop (any of the strategies in Table 14.3)—Amela 

Begovic & Alicia Hill 
5) Semantic Map—Tom Chrysler & Enrique Wissar 
6) Character Cluster—Christina Bice & Chelsea Germain 
7) Story Map for Writing—Megan Lawlor & Melissa Leo 
8) Discussion Web—Lauren Ortiz & Kendal Salehieisa 
9) Jigsaw—Meghan Preston & Jessica Woodcock 
10) KWL—Michael Pavone & Tanya Smith 


